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SUMMARY
This action research study aimed at investigating how to accurately
measure the students’ proficiency in a blended course for basic adult
students in a setting where the online evaluation does not reflect their
production. To achieve that, it was essential to improve the current
evaluation system of the blended course so as to reflect the students’
proficiency of English. As the online component of the blended course
consists in a pre-packed online course; the face-to-face component was
then modified by including class worksheets in it, which were then
incorporated in the evaluation system. Moreover, and even when it was
not considered at the beginning of the present study, a tailor-made final
oral exam was included to better evaluate the students’ oral performance
at the end of the course. Results corroborated that the changes introduced
in the blended course improved its evaluation system.
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INTRODUCTION
Assessing students learning is not a simple process, there are many
factors implied in it that influences and shapes it. Among the main
aspects to be considered are: the students and teacher characteristics; the
context; the course nature and the administration (Hugues, 2000).
Sharma & Barret (2011) state that blended courses, in contrast to
traditional ones, have a different nature and approach and so what should
be implemented in a suitable assessment system for a type of course,
changes for the other.
A blended course then owing its particular and distinct features,
cannot be considered as a traditional one and so, trying to simply
duplicate the implementation of its assessing system is a mistake.
Moreover, (Graham, Woodfield, & Harrison, 2013) state that it is
essential to have “An institutional policy in which standards and
outcomes should be evaluated…” and that “…how the evaluation should
be conducted is important to judging the value of a BL [blended learning]
strategy” (para.4).
The purpose of this research is to analyse the current evaluation
system of the blended course that the Language Centre of Universidad de
Piura offers, find the best alternative to assess the actual level of
proficiency in English that the students have and implement it in the
course.

To comply with the proposed study, this paper is organised in four
chapters:
The first chapter entitled Investigation Outline, involves the
formulation of the problem: the need to find an appropriate evaluation
system for the blended learning course. The general, specific hypothesis
and objectives are introduced. Then, the justification of the investigation
is given emphasizing the importance of doing this investigation in
particular since assessing blended courses is always a challenging issue.
Finally, the antecedents of this investigation are presented to see what
they have already unveiled.
The second chapter comprises the Theoretical Framework. The first
section reviews the status of online and blended learning. Then, the
current accepted theory of evaluation and testing are presented.
The third chapter: Methodology of the Investigation consists of
defining the investigation type to be carried out. Then it is designed so as
to find the methods and techniques to make the course evaluation system
reflect the students’ production. Afterwards, the variables, the population
and the study sample are given followed by the blended course and its
characteristics. The techniques and instruments for gathering data are
introduced and analysed. Then, the validity and reliability of the study
are proved through the instruments used. Finally, the procedure is
explained.
The Results, given in the fourth chapter, start with the data analysis
followed by the discussion of results which include the pedagogical
implications, conclusions and recommendations for further study. The
latter closes the present research.
The aforesaid elements will help the reader to understand the
context in which the study is carried out and the possible solutions which
could move program decision-makers to improve the evaluation practice
of the blended course since blended learning courses and online courses
are so much in demand in the current learning contexts.
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CHAPTER 1
INVESTIGATION OUTLINE
1.1. Formulation of the problem
The blended course of the Language Centre was created for the
students of the Master programme in Engineering of Roads offered by
the University. The reason for offering this new type of course was that
the mentioned students neither had time nor the necessary conditions since most of them work in rural areas of the country- to attend English
classes three times a week at the University Campus, as regular courses
demand.
The blended course has two components: an online course (Online)
and the face-to-face (F2F). The online part of the course is an online prepacked integrated course with its own evaluation system which includes
practice and tests. The F2F component, adjusted to the online course
content, has also its own evaluation subsystem. Together they make the
blended course evaluation system.
However, there are some flaws in the aforementioned evaluation
system. The whole online course evaluation system consists of
recognition question types to test the students’ knowledge and abilities.
Even the writing part, which is corrected and graded by the online
teacher, has a writing model next to it allowing the students to just copy
the model.

The evaluation of the F2F segment has also its weaknesses. It is
highly subjective and open to each teacher criteria.
From what has been exposed, the following questions arise:
How to accurately measure the students’ proficiency of English in
the blended course?
Given the fact that the online course is a pre-packaged course with
special characteristics that cannot be changed in the short term, the
expected changes in the structure as well as in the evaluation may be
given in the F2F part looking for appropriate tools such as worksheets
rubrics, customized evaluation, etc.

1.2. Hypothesis
The evaluation system of the aforementioned blended course
consists of many elements in both the F2F and the online segment. In
order to get an improved accuracy in the system, changes in any of the
segments or in both should be introduced. However, when analysing the
online component, it can be seen that as it is a prepared course pack with
a fixed structure and an evaluation scheme attached to it that cannot be
changed in the short term, the expected change in the structure as well as
in the evaluation should therefore be done in the F2F part, which in
contrast is highly adaptable.

1.2.1. General hypothesis
The current evaluation system of the blended course can be
improved by introducing a more accurate measure of the blended
course students’ proficiency.

1.2.2. Specific hypotheses
The current evaluation system of the blended course can be
improved by modifying the F2F component scheme.
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The current evaluation system of the blended course can be improved by
including class worksheets in the F2F component.

1.3. Delimitation of the objectives
1.3.1. General objective
To adapt the current evaluation system of the blended course
so as to reflect the student’s proficiency of English.

1.3.2. Specific objectives
To explore the best possible adjustments to be made to the
current evaluation system of the blended course to fairly assess the
student’s proficiency of English.
To implement the adjustments to the current evaluation
system of the blended course to fairly assess the student’s
proficiency of English.
To corroborate that the adjustments to the current evaluation
system of the blended course fairly assess the student’s proficiency
of English.

1.4. Justification of the investigation
The Language Centre of Universidad de Piura’s main objective is
to provide the university students with the level of competence in a
foreign language required by the Ministry of Education whether to
graduate or to get a master degree. To do so, they created language
courses - mostly English ones - called ‘regular’, in which students attend
face-to-face classes several times a week.
In addition, new groups of students with restricted time and
location availability emerged. That in combination with the advent of
new technologies, led to the design of a new type of course: blended
course. This type of course has its own characteristics that make it
5

dissimilar to the traditional ones. For instance, it is asynchronous and so,
students do a lot of work on their own. This feature makes the online
component of the course highly subjected to plagiarism and the course
tutor is unable to prevent it from happening. Moreover, external factors
such as the students’ internet restrictions and their technological literacy
influence the blended course performance results.
These particular features of the blended learning raise the following
questions: How to assess the students’ performance and results in this
new context? Is the current evaluation system applicable to them? These
unanswered questions inspired me to do this research work in order to
solve one of the Language Centre’ present issues.
This study is relevant because in the search of improving the
blended course evaluation system, the author and later on the readers
interested in it, will explore the blended courses in depth, enabling us to
know them better. This knowledge may even lead to further related
studies.
Also, the improvement of the blended course evaluation system
offered by the language centre not only implies increasing the validity
and reliability of the course but of the future blended and online courses
offered in it due to their flourishing demand in the language learning
market.

1.5. Limitations of the investigation
The study is limited to its specific context and kind of students.
This implies the specific characteristics of the environment: a private
university in two main cities of Peru giving service to working middleaged students sharing a common background.
Another limitation is the sample of the study. Although an action
research investigation includes the students in a given class, the class
barely has 11 which may lead to biased results. Other restriction is the
characteristics of the online course -a pre-packed course- of the online
component, which restrains the author of this research from introducing
changes in its evaluation.
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These special features make the findings to be obtained not apt to
be generalised to the entire population. Nevertheless, the study has a high
contextual value in itself.

1.6. Antecedents of the Investigation
1.6.1. Graham, Charles R.; Woodfield Wendy; Harrison J.
Buckley. 2012 “A Framework for institutional adoption
and implementation of blended learning in higher
education”. Brigham Young University, United States
The purpose of this study was twofold: to understand the
process of adoption and implementation of blended learning
policies at institution level and to provide a framework for
analysing the degree in which the institution has adopted and
implemented the policies mentioned.
The researchers investigated, using the case study
methodology, six cases of institutional adoption of blended
learning to examine the key issues they went through when
implementing blended learning in their institutions. The sample
selected covered institutions at different levels of implementation:
from the ones at an early adoption process to institutions with
advanced levels of implementation.
The data was collected conducting semi-structured telephone
interviews with administrators of the aforementioned institutions.
The 35-75 minute sessions, which were recorded for analysis,
focused on a broad range of topics. The investigators analysed,
compared the data select and classified the implementation cases
into three stages which they called: Stage 1, awareness/exploration;
Stage 2, adoption/early implementation and Stage 3, mature
implementation/growth.
A matrix they contrived with indicators allowed them to
analyse and classify each institution correspondingly. Finally, they
triangulated their results by referring to several sources of
information: the above-named interviews, pertinent literature and
institutional documents.
7

The relevant conclusions drawn from this paper are:
•

The Stage 2, adoption / early implementation is characterized
by institutional adoption of blended language strategy and
experimentation with new policies and practices to support its
implementation.

•

Institutions at Stage 2, adoption / early implementation are
engaged in redefining / restructuring and clarifying activities.

•

There is less emphasis than expected on Stage 2 institutions on
standardizing learning outcomes and assessments for similar
courses taught in different modalities. Common outcomes and
assessments are important in determining which instructional
approaches and conditions are actually leading to improved
student learning.

•

Little was found in the study regarding how institutions are
working to increase student capacities to succeed in blended
and online environments. Much of the adoption and
implementation work has focused on directly helping and
supporting faculty rather than students.

This paper is connected to the present study because the
institution where the latter is carried out has gone through similar
challenges and struggles in the exploration and early
implementation stages of the blended course. The aforementioned
features that typify the Stage 2 coincide with the current level of
adoption of the Language Centre of Universidad de Piura.
Furthermore, the delay of the language centre in
standardizing the blended course learning outcomes and
assessments in relation to the other courses, a characteristic shown
for the Stage 2 institutions, has led to the elaboration of the present
study.
Accordingly, the new practices to support the blended
learning implementation mentioned in this precedent study are
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expected and justified. In practical terms, it means the author
studying the current evaluation system to appraise the possibility of
redesigning it.
1.6.2. Brown, M. G. 2016 “Blended instructional practice: A
review of the empirical literature on instructor’s
adoption and use of online tools in face-to-face
teaching”. Center for the Study of Higher and
Postsecondary Education University of Michigan
The purpose of this review was to identify peer reviewed
research that examined the factors shaping blended instructional
practice (BIP) in undergraduate education.
This study carried out in August 2015, reported the results of
a systematic review of the literature on faculty member’s adoption
and use of online tools for face-to-face instruction with a focus on
academic practice.
The method consisted of collecting, from five main online
databases, a large body of literature in blended instructional
practice in undergraduate education. Then, to apply inclusion
criteria: adoption and use of the new technology, the resulting
number of articles related was 58. The researcher identified in that
reviewed literature six prevailing influences on the academic
practice: faculty member’s interaction with technology, academic
workload, institutional environment, interaction with students, the
instructor’s attitudes and beliefs about teaching and opportunities
for professional development.
Only two out of the six aforementioned influences will be
considered by the author of the present study for their relevance
and relation with it.
– Faculty member’s interactions with technology. This
influence belongs to the group of external influence under the
classification made by the reviewer: external and internal ones.
Brown stated that interactions with technology shapes BIP. To
support his statement, he cited Reid (2014) who identified the
9

access to technology, reliability of technology and complexity of
technology as potential barriers to implement BIP.
– Interactions with students. Brown said that that the blended
instructional practices change the instructional dynamics. He
founded his assertion citing Jodge & O’Bannon, 2008 who
stated that students need to be oriented to new technologies and
new forms of instruction.
Moreover, Brown stated that there might be a shift in the
instructors’ relationships with students when moving to blended
learning instructions. To support that, he cited Cheung & Vogel
(2013), who asserted that students under this new form of
instruction, rely on instructors less as the source of knowledge than
as facilitators of learning.
The implication of this review with respect to assembling
instructional practice is that every institution where BIP
technologies are adopted by multiple users will encounter
standardization challenges, which include: how to measure quality,
how to articulate and identify practices and how to create tools that
are flexible and compatible with other systems.
This study is connected to the current one in different aspects.
To start with, the language centre teachers have to go through a
process of learning and adaptation to the new technology as stated
by Brown. The online instructors are the ones who require most
guided instruction and support not only to be familiar with the
online environment, but to master it.
Another aspect to be considered is the interaction with
students, which changes due to the new ways of communication.
The blended course students become more independent since they
cannot access the instructors readily, which implies that the
instructors are compelled to develop new strategies and approaches
in order to keep the teaching process going: The F2F and online
instructors strongly rely on the e-mail to contact the students to
guide them in the use of the online campus; to keep their
motivation going; to keep track of their advance; to inform them
about any course changes, etc.
10

Finally, the implications related to the standardization
challenges of assembling instructional practices that every
institution faces are consistent with what is going on in the
institution where the present study is being carried out and most
importantly, the challenges of standardizing the instructional
practice on quality assessment and the creation of flexible tools
compatible with other systems are directly related with the present
paper.
1.6.3. Cheng, G & Chau, J. 2016 “Exploring the relationships
between learning styles, online participation, learning
achievement and course satisfaction: An empirical study
of a blended learning course”
This investigation was made with two purposes in mind. First
to explore the relationship between students’ learning styles and
their online participation in a blended learning course. Second to
investigate the relationships of students’ online participation with
their learning achievement and with course satisfaction.
The study was carried out in a general education course
called “Digital Citizenship” given by a tertiary institute for teacher
education in Hong Kong in 2013. The research participants were a
total of 78 undergraduate students in a blended setting over a
period of 11 months.
The course provided students with a set of online
instructional activities and the flexibility to choose and participate
in their preferred online activities after class. For each topic, four
types of online activities were developed in a widely used learning
management system (LMS) called Moodle, which all the students
acknowledged to be familiar with.
The online activities classification was taken from Oliver and
Herrington (2001) who categorized four common forms of online
participation. Next are the definitions and corresponding examples:

11

– Information access: students use technology to access learning
resources (e.g. lecture notes).
– Interactive learning: students engage with interactive learning
elements (e.g. online exercises with immediate feedback).
– Networked learning: students use technology to facilitate
communication, and collaboration with teachers and peers (e.g.
through online discussion forums and wikis).
– Materials development: students use technology as a tool to
build and present their own artefacts (e.g. multimedia
presentations) in response to the task / course requirements.
The main purpose of the online activities was to strengthen
and extend students’ understanding of several important concepts
that were not discussed in detail during the class. To access that
information, the students were given a full set of online
instructions.
The course consisted of three assessment items: online
participation, group presentation and individual essay: The items
constituted 10%, 30% and 60% of the overall course grade
respectively. In order to obtain a full score in online participation,
students were asked to complete a minimum of four online
activities, each from a different topic. Moreover, all online
activities were designed to develop students’ knowledge and skills
required for preparing the presentation and the essay at the end of
the course. The study used the partial least squares method to
process the information and to explore the relationships of the
different constructs valued in it.
The relevant conclusion drawn from this study that is directly
related to the present one is:
• Students’ learning style were significantly related to online
participation. The findings suggest that students tend to
participate in ways that suit their individual learning styles.
The paper presented is connected to the ongoing study since
it proves that by providing the students with all types of online
activities, the course is made more suitable to all kind of learning
12

styles. The fact is that the online activities used in the current
blended course of the Language Centre only includes two out of the
four types of activities mentioned in this paper: information access
and interactive learning.
In terms of evaluation, it can be inferred then that by giving
all the students fairer opportunities for their learning process, their
subsequent evaluation will be fairer as well. Nevertheless, as this is
a pre-packed course provided by another institution, the possibility
of including the additional types of online activities is almost nil
and so developing the aforementioned activities would be a call for
the author of the present study.

1.6.4. Mcmackin, Mary C; Decola, Catherine; Foley Jean &
Galligani, Ginny, 1998. 'Learning deliberately about
portfolio assessment’
The study was carried out to investigate how portfolio
assessment could be integrated into three existing elementary
instructional programmes. Four investigators were engaged in the
research: the three elementary teachers of those grades and a
college professor engaged in action research.
The collaborative action research study was carried out at two
Summerville Public Schools in Massachusetts, USA in 1998. The
triggering situation was a new set of standards outlining what
students at various grade levels should know and be able to do.
These standards were initiated by the national educational
organisations and the Massachusetts Department of Education.
The researchers shared a model of portfolio assessment based
on Tierney et al (1991); Graves & Sustein (1992) which contained
three key components McMackin (1996):
(1) goal setting
(2) selection of items
(3) reflection and evaluation
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Keeping in mind the three key components and the new
district standards, the three teachers-researchers informally
experimented with portfolios from October to January with the help
and supervision of Mary, a college professor and coordinator of a
portfolio programme for graduate education students, who was
hired by the administration to provide them with on-going
professional development and support.
The conclusions drawn from the researchers of this study that
are connected to the present research were:
• With the help of standards set by the teachers, students gradually
began to recognise their own strengths and weaknesses, set their
goals and reflect on their own growth.
• Students became more independent learners since they began to
look more evaluative at their work.
• The portfolio presented a picture of the students’ work
throughout the year and became a good tool for assessment.
This study and its conclusions are connected to the ongoing
research since the implementation of a portfolio in the F2F part of
the blended course seeks to introduce an evaluation tool to help the
teacher improve the evaluation system of the course.
Nevertheless, the students’ self-evaluation chart included in
each portfolio sheet is expected to make the blended course
students reflect on their own knowledge and their needs of
improvement, something easier to get in grown-up students,
compared to the children studied in the presented research who had
to be trained for long in the use of the set of standards to recognize
their own progress.
This is an estimated additional gain that the use of portfolio
worksheets may bring to the blended course since the students will
be able to identify their weaknesses and strengths and focus their
energies to the parts of the subject they feel they need to. What is
more, the portfolio will allow the students to see their
improvements throughout the course becoming thus a motivating
tool as well.
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CHAPTER 2
THEORETICAL FRAMEWORK
2.1. Online and blended learning
2.1.1. Online learning
With the development of technology and the advent of the
internet, there has been a rapid expansion of new and diverse online
activities. The teaching field has also been influenced by this new
technology type and as a consequence online instruction appeared
and has been developed since then.
Online instruction has made it possible to increase the
teaching opportunities giving it a new scope and the chance to have
asynchronous instruction with similar characteristics of the F2F
instruction.
But, what exactly is online learning? As Bebawi (n.d.)
states, it is “the creation and proliferation of the personal
computer, the globalization of ideas and other human acts, and the
use of technology in exchanging ideas and providing access to
more people [where] the fundamental method to unite the distance
learning instructor with the distance learner is the network”
(para.1).

The faculty staff of the MGH Institute of Health Professions
(MGH Institute of Health Professions) share their experience by
presenting some of the benefits and challenges they encounter
when teaching online.

2.1.1.1. Benefits
Convenience and flexibility
It offers the students the possibility of working at their
own pace; to make their own choices; to access to a variety
of exercises; to redo them when possible and necessary; to
have an immediate feedback on their work and to access,
for both learners and online instructors, anytime and
anywhere.
This scheme requires active and independent learners
who are willing and able to look for, organize, store and use
the information they need, otherwise, it may become a
disadvantage since not all the students share the
aforementioned characteristics. Furthermore, having such
flexibility makes it easier to procrastinate because of the
lack of direct pressure. Students need good timemanagement skills and self-discipline to set time aside to at
least comply with the minimum required.
Finally, having to attend classes regularly as in the
F2F scheme means to make time for the course from the
beginning to the end. When the students do not manage
their own time, other responsibilities may displace the time
and energy devoted to the course.
Getting to know students better
Shyer students find the online environment a more
comfortable place to participate in the course activities
increasing thus the number of contributors. Nevertheless, it
is only possible to get to know students better here than in
F2F courses when the students are expected to post
responses to discussion boards; to write about their personal
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life or experiences, etc. Therefore, this assertion cannot be
generalizable to all online courses.
Greater engagement and learning.
These benefits are fostered with discussion threads
and course activities where students generate ideas and
solutions. However, online courses with limited types of
interaction and activities would not be favoured and so it
cannot apply to the whole online learning field.
Efficiency
Online teaching tools offers more efficiency in
mechanical tasks because they automate processes when
correcting practice and tests, reducing thus dramatically the
amount of time tutors spend grading.
Enriching experience
It makes it possible for online tutors to interact with
students from different parts of the country building up both
their teaching and learning experience.

2.1.1.2. Challenges
Requiring a knowledge and comfort in use of technology
The challenge is for instructors and students as well. It
takes time to get used to the new gadgets and systems to be
able to work and study with it.
Re-envisioning course goals, activities and assessments
The goals, activities and assessments that work well
in the in-class system, may not work well in the online
environment. This re-engineering should be made taking
into consideration the exceptional features of an online
course.
Building a community of learners
This strategy can be accomplished setting up contentspecific discussions to provide students with opportunities
to solve problems related to the course content which would
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in turn create cohesion among them; designating areas for
practical questions to give students opportunity to help each
other and to let the instructor clarify some ideas of the
course. Nevertheless, the mentioned strategies are restrained
to the online course structures that provide these kind of
interactions.
Sending private and frequent initial e-mails to
encourage or praise students’ work and or to show concern
in online student’s absenteeism demonstrate students that
the tutor is monitoring their activities. It is feasible in every
online course design. However, for online courses that only
allows student-tutor interaction, even if the tutor is in
contact with the learner throughout the course, they have a
sense of isolation for the lack of touch with the community
of learners.
The strategy of building a community of learners is
based on Karen Swan’s Model of interactivity and Learning
Online (MGH Insititute of Health Professions, 2015), which
is a pattern of interaction made from the learner’s
perspective where the different areas in which the students
create their online experience are shown. The aim of this
model is to acknowledge the importance of these different
types of interaction in order to build community within
online courses.

Figure 1.

Swan's Model of interactivity and learning online
(MGH Institute of Health Professions, 2015)
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Swan states that the ideal learning experience is
accomplished at the overlap of the three areas: interactions
with peers; interactions with content and interactions with
instructor and that ideally it would create the most
meaningful and important part of creating a quality learning
experience within a community learning experience in an
online class. None of these would happen in isolation.
Facilitating discussions
This is not always possible for online course
structures where tools to post questions are not included.
However, for the online courses that have access to it, the
challenge is for the online instructor to clarify ideas and
contribute when there is disagreement in concepts derived
from the course.

2.1.2. Blended learning
An ongoing process is occurring in the teaching arena with
the inclusion of online activities in regular English classes where
teachers, making use of the different electronic-language-teaching
activities available and taking advantage of the students’ increasing
ability to use electronic devices such as smart phones; tablets and
laptop computers are changing the traditional learning scope.
The combination of traditional F2F and technology mediated
instruction is increasing in higher education around the world and
as Ross & Gage (as cited in Graham, Woodfield, & Harrison, 2013)
predicted, blended learning (BL) is becoming the “new traditional
model”.
The BL courses, also called hybrid or technology-mediated
instruction courses, are formal education ones that combine F2F
classroom methods with online activities or courses to make an
integrated instructional approach. And as Vaughan (2007)
expressed, when the two dissimilar parts of the BL are successfully
combined, the potential result is an educational environment highly
favorable for student learning
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In 2012, Lin wrote that “after looking at the advantages of
taking up blended courses, the next question is what the ideal
formula should be. Apparently there is not a prescription of the
ideal blend and no rules either”. Lin showed in this way his
uncertainty. So, is there an optimal proportion for each part of this
type of course?
Aycock, Garnham & Kaleta (2002) state that “Hybrid courses
show enormous variety in how the face-to-face ratio to online time
is distributed”. However, Graham, Woodfield, & Harrison (2013)
state that to comply with the nomination of blended learning, they
have to have certain characteristics to its nature.
The following figure shows the spectrum of course-delivery
modalities and what blended learning really is.

Figure 2.

Spectrum of course-delivery modalities in higher education
(Graham, Woodfield & Harrison, 2013).

Even though Aycock, Garnham & Kaleta (2002) state that
“there is no standard approach to a hybrid course”, for a blendedlearning approach, Sharma & Barret (2011) suggest considering the
following key principles:
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1.

Separate the role of the teacher and the role of the technology
Each one has a role and it is important not to see them as
interchangeable.

2.

Teach in a principled way
We should not be seduced by the novelties of technology and
keep focused on our students’ needs.

3.

Use technology to complement and enhance F2F teaching
Here the key point is integration. There should be a close
correlation between the content of the lesson and the online
material.

4.

‘It is not so much the program, more what you do with it’
(Jones,1986)
The model they recommend is a lesson with authentic
interaction and restricted use of the language, one which
involves real-world examples and local context. So that, in the
self-study period the students consolidate what they have learnt
in class.
The present analysis cannot be complete if external influences
of a blended course are not considered. For instance, the
teacher and students’ access to technology, the reliability of the
technology disposed and the complexity of such technology.
Also, having internet restrictions in the students’ settings or
being not literate enough to deal with new technology tools to
navigate throughout the virtual campus may make the
difference for instructors as well as for learners to be
successful in the course.
Finally, Jeffre, Milne, Suddby & Higgins’ study (as cited in
Brown, 2014) found that primers - books to get basic
information from- may be needed here to orient students to the
new technology design features and to give instructions on its
use.
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2.2. Evaluation and testing
In his book, Baxter (1997) stated that testing is included in
evaluation. He asserts that testing is an instrument used to discover how
far students have achieved the objectives of a course of study while
evaluation is a wider concept where there are other important criteria for
assessing their performance. This involves information gathering and
processing, the formation of a judgment to reach to a conclusion for
decision making. Its main objective is qualitative improvement.
Another aspect to consider is that even though we assess learning,
and we evaluate results based on some set of criteria, these terms will be
used interchangeably in this study.

2.2.1. Types of tests
The purpose of constructing tests differs depending on the
kind of information the constructor needs to obtain. Hugues (2000)
asserted, the following as the four main types of tests:
Proficiency tests
Designed to measure people’s proficiency in a language,
which means to have sufficient command of the language for a
particular purpose. An example would be to decide if an applicant
for student’ level of English is enough to follow a course in an
English-speaking university.
Achievement tests
Unlike the previous type of test, it is directly related to
language courses. Their purpose is to establish how successful were
individual students, group of students or the courses themselves in
achieving the objectives proposed.
Diagnostic tests
These types of tests help to identify students’ strengths and
weaknesses at the level of broad language skills. It is not easy to
create this kind of tests. However nowadays, well-written computer
programmes are able to give that information.
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Placement tests
Their purpose is to give information to place students at the
stage of the teaching programme that is most appropriate to their
abilities. Thus, students are assigned to classes at different levels.

2.2.2. Principles of testing
Validity
For a test to be valid, it should measure accurately what is
intended to measure. Simple in appearance, this concept involves
different aspects from which Hugues (2000) considers the
following as the most representative:
Content Validity
Concerned with what goes into the test. It assures that the test
contains all the areas to be assessed in suitable proportions.
Face Validity
Concerned with what teachers and students think of the test.
The test has to appear to test what it is trying to test. The learners
should view the test as being relevant, fair and useful for improving
learning. The only way of finding out about it is to ask the teachers
and learners for their opinion. This is directly related to the use of
questionnaire surveys and interviews in this study.
Reliability
To be reliable, the test results should reflect accurately the
students’ performance. The test should be consistent in its
measurement along the time and across testers. There are therefore
three aspects of reliability: the circumstances in which the test is
taken, the way in which it is marked and the uniformity of the
assessment it makes.
Practicality
To be practical, the test should be possible to be
administered. Just as a teacher cannot be effective without some
forward planning, a test must be well organized in advance. Also,
tests should be as economical as possible in terms of time
(preparation, seating and marking) and in cost (materials and
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hidden costs of time spent). This sounds a very easy task to make,
but it easy to lose sight of overall efficiency in the detailed work
required to prepare appropriate and useful tests.

The backwash effect
It is the effect of testing on teaching and learning. It includes
all the changes that can be made to a programme because of the
results of the tests applied to the learners. It can be the effect of the
tests that are given during the course or at the end of it as a form of
a final test. Such effect may be beneficial or harmful.

2.2.3. Evaluation in blended learning courses
Jooster (2008) in her Assessment of Student Learning in
Blended Courses presentation pointed out some characteristics of
the assessment in blended environment: The first is that unlike
regular courses evaluated through traditional tools such as tests,
quizzes, papers, projects, class participation and class discussions
are made and corrected by the teacher, the blended environment
has most of them within their course management system which
records both the process and the product of learning. The second is
that in this environment it is much easier to evaluate group work –
since teachers can easily follow and determine each students’
work- and offers more opportunities for assessment through online
or blended learning activities.
On the other hand, the course management system itself lends
to low-stakes when evaluating very small pieces of language
making them meaningless compared to the traditional high-stakes
evaluations. The following table summarizes the comparison
between the Assessment Systems in both environments:
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Table 1. Assessment in F2F and blended environments
Assessment in F2F Environment
Assessment in Blended Environment
-Traditional tools: tests, quizzes, papers, - Tools within the course management
projects, class participation and class system: automatically made and most of
discussions made and corrected by the teacher. them automatically corrected too.
- The F2F teacher can only see the results.
-The system documents both the process
and the product of learning.
- Group work in F2F: it is easier to see the -Group work easier to document: who
results than the process.
worked and who did not.
-Online or blended learning activities
offer new possibilities for assessment.
-High-stakes evaluation.
-Low-stakes, frequent feedback.
Source: Jooster (2008)

Additionally, Jooster (2008) asserted that the following tools
are particularly useful for assessing in blended environments:
CATs (Classroom Assessment Techniques)
Which are brief written assignments completed by students.
They provide the teacher and students feedback on the teaching
learning process and let adjustments on the teaching whenever is
necessary. The author suggests using CATs in blended courses as a
F2F end of class one-pager.
Rubrics
With these scoring guides used in assessment, the instructor’s
expectations are made explicit and allows him to give a clear and
well-defined feedback to students.

2.2.4. Portfolio assessment
O’Malley & Valdez Pierce (as cited in Lynch Gómez, 1999)
define it as “the systematic collection and evaluation of student
work measured against predetermined scoring criteria, such as
scoring guides, rubrics, checklists, or rating scales” (p.3).
Because the contents of portfolios are scored using specific
criteria, Hugues (2000) states that the information given is referred
to what the learner can actually do or not. Portfolios can then
provide a continuous picture of student progress, rather than a
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snapshot of student achievement that single-occasion tests provide.
Furthermore, as Lynch Gómez (1999) states, portfolios
demonstrate student learning and achievement more accurately
than single test scores do. This is because their assessment systems
can be designed to assess knowledge gained or skills developed in
any content area with the help of rubrics. Portfolios provide a rich
source of information since they include multiple examples of
student work and scores of tests.
Finally, Ancess & Darling-Hammond claimed (as cited in
Lynch Gomez, 1999) that an assessment portfolio system is one of
the few assessment approaches that accommodate to a wide range
of learner abilities because they are designed to be inclusive and
contain authentic descriptions of what students, including beginners
can do.
Nowadays not only traditional paper-based portfolio cards are
available to be used as evaluation tools to help us improve the
blended course current evaluation system. The e-portfolios are
another option, but what exactly are they? They are “electronic
format(s) (that) allow faculty and other professionals to evaluate
student portfolios using technology, which may include the
Internet, CD-ROM, video, animation or audio” (Regis University
Electronic Portfolio Project, 2017). Following there is an example
of an e-portfolio.

Figure 3.

Example of an e-portfolio.
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There are some advantages of using these electronic
portfolios and the most remarkable is to offer practitioners and
peers the opportunity to review, communicate and assess portfolios
in an asynchronous manner. On the other hand, these e-portfolios
cannot be made by class teachers; they are created and developed
by groups or institutions fulfilling their specific needs and
expectations. Moreover, it implies extra time and effort for tutors
and students to master its virtual surroundings to be able to use it
appropriately.
Taking into account Jooster (2008) statements above
mentioned who states that this tool is suitable for the assessment of
the students’ work in blended environments; tailor-made rubrics
will be constructed to evaluate the students’ portfolio.
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CHAPTER 3
METHODOLOGY OF THE INVESTIGATION
3.1. Investigation type
The present investigation is an action research model of
investigation that Burns defines as “a self-reflective, critical and
systematic approach to exploring your own teaching contexts” (as cited
in Brumfit & Mitchell, 1995). It is also carried out by a practitioner on
the topic formulated by the practitioner, which is the particular interest
and need of him. (Brumfit & Mitchell, 1995).
Rebolledo (2017) claimed in the Champion Teachers Peru 2017
workshop that “researching (in class) is an empowering activity
implemented by classroom teachers who are claiming what it belongs to
them… knowledge to improve their teaching”. She also asserted that it is
an alternative to top-down in-service training in which the classroom
teacher addresses a problem he is facing when the people in higher
position is not working with or helping to deal with it.
Through this investigation, carried out in an ongoing blended
course Level 1 class, the author tried to find the best evaluation system
for the current blended course of English offered in the Language Centre
addressed to the students of the Master in Civil Engineering and
Executive programmes.

3.2. Design of the investigation
The present study was carried out following the action research
model of investigation of Cohen and Manion (as cited in FUNIBER,
2012). See Table 2.
Table 2.
Stage
Stage
1:
Identification
, evaluation
and
formulation
of
the
problem
Stage
2:
Preliminary
discussion
with
coordinator
and assessor
Stage
3:
Review
of
research
literature

Action research investigation procedure
Activity
The blended course teacher found
an apparent flaw in the blended
course evaluation system; started
evaluating it and found an apparent
problem.

Objective
To evaluate
it and find
out what the
problem is

Instruments
Notes

Date
August
2015

-Meeting with the programme’s
coordinator to discuss about the
problem.
-Meeting with assessor to discuss
about the problem.

To
get
opinions on
the blended
course
evaluation
system
To
gather
information
on
the
studies
related done
previously
To find out
whether the
course
evaluation
system can
be improved
or not
To find the
best methods
and
techniques
to
collect
information.

Notes

January
2016

Books,
magazines;
papers
and
specialized
websites

February
to June
2016

----

July
2017

Questionnaire
s, Interviews,
Surveys,
Quizzes,
Exams,
Portfolio
worksheets.
A
teacher
question
naire;
an
entry question
naire
for
students;
lesson plans;
an
online
placement

June
2016

To search for antecedents of the
investigation.

Stage
4: After reviewing the initial data, a
Formulation hypothesis was formulated.
of
a
hypothesis

Stage
5:
Selection of
research
procedures an
choice
of
materials and
methods
Stage
6.
Choice
of
evaluation
procedures

Several investigation tools and
evaluation systems were analysed.

-A questionnaire for teachers of the
Language Centre of Piura and Lima
Campuses with previous experience
in the blended course was prepared.
(See annex 1).
-A student entry questionnaire was
prepared. (See annex 2).
-A
student
end-of-course
questionnaire to get feedback from
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To prepare
all
the
research
tools to be
applied.

July to
Decemb
er 2016

the students was prepared. (See
Annex 3).
-Lesson Plans before each of the
F2F sessions were prepared. The
changes
introduced
in
the
classes/system are highlighted. (See
Annex 4).
-The Pearson Online Placement
Test was chosen to evaluate the SS’
performance at the beginning of the
course (See annex 6).
-Portfolio worksheets for each unit
were created (See annex 9).
-A portfolio worksheets record
sheet and a rubrics table in which
the record sheet is based on were
created to evaluate the students’
performance. (See annex 16).
-A final oral exam with the tasks
developed in the course was
prepared. (See annex 10).
-A final oral exam record sheet was
prepared. It includes the rubrics
used in the language centre for the
basic level (See annex 10).
-An online record sheet for each
module was created (See annex 15)
-A proposed evaluation scheme that
includes the portfolio assessment
was created (See annex 17).
Stage 7: The -The teacher questionnaire was
implementati administered.
on of the -The student entry questionnaire
project itself, was administered.
data
-Classes based on the lesson plans
collection
prepared were taught.
and analysis -The online placement test was
administered to the course students
in the first F2F session.
-The online placement test question
types were analysed in the light of a
S’s results (See annex 7)
-The SS’ online placement test
results were analysed (See annex
13)
-A pre-test was administered in the
second F2F session using the Final
Written Exam of the course. (See
annex 8).
-Students were asked a card
portfolio to collect all their work
made in classes. They decorated its
cover page following the F2F
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test; a pretest; students’
card
portfolios;
portfolio
worksheets
with
Marzano’s
scales
included;
a
portfolio
record sheet;
a
selfevaluation
rubrics’ table.

To
implement
the project;
collect the
data
and
analyse
them.

The teacher
questionnaire;
the
entry
questionnaire
for students;
the
lesson
plans;
the
online
placement
test; the pretest;
the
students
portfolios; the
portfolio
worksheets
with
Marzano’s
scales
included; the
portfolio
record sheet
and the selfevaluation

January
to July
2017

teacher instructions. (See Annex
11).
-F2F weekly basis classes were
given to the students, where
portfolio worksheets were regularly
handed in to the students. (See
annex 15).
-SS evaluated their level of
attainment at the end of each
activity using a measure based on
the Marzano’s scale placed at the
bottom of each portfolio worksheet
(See annex 15).
-The portfolio worksheets record
sheet and the rubrics table were
used to evaluate the students’
performance. (See annex 16).
-The final written exam was
administered on the last day of
classes.
-The final oral exam was
administered on the last day of
classes.
-The
student
end-of-course
questionnaire was applied the last
day of classes too.
Stage
8: -The questionnaire results were
Interpretation interpreted.
of the data -The online placement test results
and
were analysed.
inferences
The pre and post test results were
compared and interpreted.
-The final oral exam results were
recorded and analysed.
-Recommendations and inferences
based on the results were made.

rubrics table.

To make an
overall
project
evaluation

The
results
found in the
previous
stage.

August
to
Decemb
er 2017

3.2.1. Research questions
While reviewing the research literature related to gather
information for this investigation, some queries arose:
• Are the students aware of how effective the course evaluation
system is?
• Could the use of worksheets in the F2F classes improve the
students’ production?
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• Could a tailor-made final oral exam better assess the students’
oral production?

3.3. Variables
For this study, the following research variables are considered:
a) Independent variable: changes in the F2F component.
b) Dependent variable: the blended course evaluation system.
This teaching context presents other variables such as students’
proficiency of the language; reflection of the students’ proficiency of the
language and the online component of the blended course. They are not
object of this study because the aim of the research is focused on the
evaluation system and how it can be modified making changes in the F2F
component. The following table shows the variables worked on in this
research.
Table 3.

Operationalization matrix of blended course evaluation
system and customized F2F lessons

Variable
Worksheets
for student’s
portfolio

The blended
course
evaluation
system

Purpose of the
Indicators
instrument
-Worksheet: a paper To represent a Self-evaluation
listing questions or tasks selection of a Rubrics:
for students.
student’s
-Beginner: This is new
-Student’s portfolio: a performance.
to me.
collection of student’s
-Novice: I’m starting to
work
and
their
understand, but still I
evaluation.
need help.
-Capable: I can do this.
Just need a little help.
-Confident: I can do
this on my own.
-Expert: I’ve got this! I
can teach it to a friend.
Is the evaluation system To determine the
of a course composed by level
of
two elements: online and proficiency of the
F2F components.
blended course
students.
-Evaluation system: is
the
systematic
Definitions
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Variable

Definitions

Purpose of the
instrument

Indicators

determination of a
subject’s merit worth
and significance using
criteria governed by a
set of standards.
-Online component: is
the part of the course
developed and worked
via internet.

-Practice
-Review quizzes
-Virtual module A test
-Virtual module B test
-Virtual module C test
- Level test
-Online work
-Online Average

-F2F component: is the
part of the course
developed and worked in
a classroom setting.

-Portfolio
-Module A test
-Module B test
-Final oral exam
-Final written exam

-Both

-Final Mark

3.4. Population and study sample
This study was carried out in a classroom at the Language Centre
of Universidad de Piura in Lima. The population consisted of all the
students registered in the Blended Elementary course offered to the
Master of Civil Engineering programme students. There were 16
informants: 11 students of the blended course – the author’s students- and
5 colleague teachers.
The students are Peruvian Spanish speakers ranged from 30 to 64
with beginner and false beginner levels of competence in English. Most
of them studied some English at public schools – where English is not
given proper importance – and some had short further studies of the
language afterwards. As they are studying a Master course for engineers,
they all hold at least a university degree. The only requirement for
selecting the students was to be part of the current blended elementary
course.
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The 5 colleague teachers are also Peruvian Spanish speakers with a
range of upper-intermediate to advance levels of English, all of them
holders of a university degree. They were selected out of the total number
of teachers currently working in the Language Centre in both campuses
for having experience in teaching the blended course in the institution:
whether one or both components of the blended course.

3.4.1. The blended course
The blended course being taught at the Language Centre of
Universidad de Piura has two components: an online course
(online) and the face-to-face (F2F). The regular blended course
scheme is structured as follows:
Table 4. Regular blended course scheme
Parts
Hours per week
Content
F2F
A 3-hour weekly
Online course
session
complement
Online
5 hours
Online course
Source: Patricia Basurto

Evaluation
Formal and informal
Formal and informal

The online part of the blended course takes an online prepacked course that is part of a four-level series of courses named
Pearson English Interactive Series. The Language Centre works
with the first two levels: Pearson English Interactive 1 and
Pearson English Interactive 2, the mandatory levels for the
students of the Master course in Engineering as well as for the
students of the Executives programme.
The present study is based on the first level: Pearson English
Interactive 1 called Online in this paper as it was mentioned
before. It is a beginning-level multimedia pre-packed course for
adult students that includes videos, animations, audios and
recordings that is accessed to through internet and which does not
offer a course book or workbook for the course. The following is
the homepage of the online course.
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Figure 4.

Pearson English Interactive – Online Course homepage

The online course has 3 Modules. Each module has 5 units
and each unit covers listening, speaking, grammar, vocabulary,
listening challenge, pronunciation, reading and writing parts. This
structure is shown in the next table:
Table 5. Online structure
MODULES
Module A

Module B

Unit A.1
Unit B.1*
Listening
UNITS
Speaking
Grammar
Vocabulary
Listening
Challenge
 Pronunciation
 Reading
 Writing
Unit A.2
Unit B.2
Unit A.3
Unit B.3
Unit A.4
Unit B.4
Unit A.5
Unit B.5
*All the units share the same structure.
Source: Online Pearson Interactive

Module C
Unit C.1
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Unit C.2
Unit C.3
Unit C.4
Unit C.5

The F2F component is given in either 3-hour sessions or
four-hour sessions per week in which the teacher introduces the
corresponding online unit or module that the students are later on
going to study on the online component by themselves. This
segment of the course is adjusted to the online course content and
so the material, prepared beforehand and presented in power point
format, has a tight relation with the online course content.
Moreover, the F2F component seeks to complement the
blended course instruction by giving special emphasis on the
students’ speaking skills development using the language in a
communicative environment where they can experiment with it
interrelating with the teacher and the other students in a class
setting. Table 6 shows the F2F structure.
Table 6. F2F structure
MODULES
Module A
Unit A.1
Unit A.2
UNITS
Unit A.3
Unit A.4
Unit A.5
Source: Patricia Basurto

Module B

Module C

Unit B.1
Unit B.2
Unit B.3
Unit B.4
Unit B.5

Unit C.1
Unit C.2
Unit C.3
Unit C.4
Unit C.5

3.4.1.1. Online evaluations
The online segment of the course has its own
automated evaluation system implemented with a 1-100
scale rating, which provides immediate feedback as can be
seen in Figure 5.
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Figure 5.

Immediate feedback

The whole evaluation is separated into Practice and
Quizzes & Tests as it can be seen in the next table.
Table 7.

Online Evaluation

PRACTICE

Listening, Speaking*, Grammar, Vocabulary, Listening
challenge, Pronunciation*, Reading and Writing

QUIZZES & TESTS

Review Quizzes; Module Tests and Level Tests

*Not considered in the evaluation system.
Source: Online Pearson interactive

Practice evaluation
The practice part implies the study and evaluation of
all the unit parts but the speaking and the pronunciation
ones. For the Practice, there is not a limited number of
times the students try doing these exercises and there is no
time limit in doing them either. As a consequence, students
can obtain 100%. The following is a figure with the
automatic grades assigned by the online course system.
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Figure 6.

Automatic online practice evaluation

To avoid giving unfair grades to the students, the
assigned grade given to this part of the blended course is
one assigned by the tutor for working and completing the
tasks, considering the students’ amount of Practice done,
not the automatic grade given by the system.
Conversely, the writing part task of each unit has
different features: it is feasible to be time set and the
students are graded by the online teacher. For this task, the
students have a writing model next to it. The latter
characteristic make it possible for them to just copy the
model without adapting their written work to their own
context. See Figure 7.
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Figure 7.

Online writing task

Unit, Module & Level tests
The online course provides with evaluations at the end
of each unit and module as well as at the end of the course.
They are Review Quizzes, Module Tests and a Level Test
correspondingly. These evaluations are assigned by the
online tutor who gives deadlines and time limits to complete
them. So, once the students finish the corresponding
Practice of the unit, they sit a set of unit quizzes called
Review Quizzes, which make a single Review Quizzes
grade.
After the five units of the module, there is a set of
tests called Module Tests. There are three sets of module
tests in the course: Module A Tests; Module B Tests and
Module C Tests. Finally, there is a set of tests of the whole
course named Level Tests. The aforementioned Tests share
the same characteristics: are feasible to be time set, and are
accessible for an immediate feedback. See the following
table of the whole online evaluation system.
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Table 8. Online evaluation system features
The Online
No
Evaluation
In every Unit
limited
No time limit
System
number
PRACTICE



Listening



Speaking



Grammar



Vocabulary



Listening
Challenge



Pronunciation



Reading

Writing
Only
Unless the
once
teacher sets it

Review Quizzes
Module Tests



At the end of
each module
Level Tests
At the end of
the course
Source: Patricia Basurto

TESTS
Only
once
Only
once
Only
once

Unless the
teacher sets it
Unless the
teacher sets it
Unless the
teacher sets it

Instant
feedback –
grading only

Not evaluated



Not evaluated

Teacher corrects
- can give
additional
feedback




The whole online evaluation system only demands
from the students to deal with recognition questions to test
their knowledge and abilities: multiple choice; ordering;
filling in the blanks and selection and matching as seen in
Figure 5. Therefore, these do not allow them to develop
their productive skills. Below there are some screen
captures of exercises taken from the Online Pearson
Interactive.
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• Multiple Choice: Choose the correct answer.

• Drag and Drop: Drag and drop the answer into the correct blank.

• Drag and Drop – Rearrange Words: Rearrange the words to form
sentences. Drag and drop each word into place.

• Fill-in with One Word Box: Choose a word or phrase from the box.
Type it into the blank.

• Fill-in with Multiple Word Boxes: Rearrange the words in each
box to form a sentence. Type it into the blank.
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• Fill-in with Words in Parentheses: Type the correct form of the
verb in parentheses into the blank.

• Fill-in – Extended Writing: Read the instructions. Type your
answer into the box.

• Drop-down: Click on the box and choose the correct answer.

• Matching: Match the words and phrases to the definitions.

• Listen, Record, and Compare: Listen to the model. Then record
your voice. Compare your recording to the model. If you need to
start over, press Record again.

Figure 8.

Online question types
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3.4.1.2. Face to face evaluations
On the other hand, the evaluation tools of the F2F part
are: 2 written module tests; two final tests and a classwork
grade. All the evaluation tools are rated on a 1-20 scale.
The written module tests are given at the end of the
first two modules. They are formative evaluations since
they allow the teacher to see where to reinforce and or
adjust the delivery of the course. The final exams: a written
final exam and an oral final exam are given the very last
day of classes and so they are summative evaluations which
allow to compare the results against the course standards
established. Finally, the classwork grade, which includes
attendance, class participation and homework submission, is
an informal evaluation given at the end of the course. The
following table summarizes the F2F evaluation system.
Table 9.

F2F evaluation system features

F2F Evaluation
System
Module A Test

Evaluation
Type
-Written
-Formative
- Formal

Module B Test

Components

Characteristics

-Grammar
-Vocabulary
-Reading
-Writing

- In class
- At the end of the module

-Written
-Formative
-Formal

-Grammar
-Vocabulary
-Reading
-Writing

- In class
- At the end of the module

Final Oral Exam

-Oral
-Summative
-Formal

Oral performance:
-Grammar
-Vocabulary
-Pronunciation
-Fluency

- In class
- At the end of the course
- In pairs

Final Written
Exam

-Written
-Summative
-Formal

-Grammar
-Vocabulary
-Reading
-Writing

- In class
- At the end of the course

Class
Participation

- Informal

-Attendance
-Class
Participation
-Homework
submission

Continuous assessment

Source: Patricia Basurto
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Module tests
The written module tests built and administered in the
course were designed to evaluate the students understanding
and use of grammar and vocabulary learnt along the module
as well as the reading, listening and writing skills related.
They are measured on a 100 points scale and have not been
changed for the present study.
Final oral exam
The Final Oral Exam was prepared and modified to
evaluate the students’ oral proficiency of English at the end
of the course. It is thoroughly analysed in the next section.
Final written test
The final written test is addressed in this work as the
Pre-test and Post-test.

3.4.1.3. Evaluation schemes
The first evaluation scheme for the blended course
was developed in Piura, where it was first taught. However,
when asked to start a course in Lima, the author of this
study found some limitations in the evaluation system and
decided on trying a different one, which is the current
evaluation system in Lima. The evaluation schemes show
dissimilitude, being three the most remarkable ones. See
table below.
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Table 10.

Current evaluation schemes in Piura and Lima
Piura
Lima

Online evaluation: each component as
separate graded items: Listening,
Grammar, Listening Challenge, Reading
and Writing.

Online evaluation: all the components
conform a single grade called Online
Practice.

The online component is given a 70%
weight of the Final Grade and the F2F
part 30% of it.

Both components are given the same
weight.

Three module Tests in the F2F part.

Two module Tests only: Module A &
Module B Tests.

Source: Patricia Basurto

Following are presented the current Evaluation Schemes of Piura
and Lima:
Figure 9.

Current evaluation scheme in Piura
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Figure 10: Current Evaluation Scheme in Lima

3.5. Techniques and instruments for gathering of data
Following there is a list and a brief description of the instruments
used to collect data for this paper.

3.5.1. Questionnaires
As Wallace (1998) declared “...questionnaires tend to be
quantitative and more easily generate conclusive findings”. In
accordance to their nature, the designed questionnaires were chosen
to find factual information about the informants as well as their
attitude and opinions towards the blended course and its evaluation
system.
The language used in the questionnaires prepared for the
students is Spanish to avoid misunderstandings, lack of vocabulary
and accuracy when reading and when trying to express themselves
to give their own views, while the questionnaire prepared for the
teachers is in English since they can master it.
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Teacher questionnaire
The questionnaire prepared for the colleague teachers aimed
at gathering information of their experiences and opinion on the
blended course and its evaluation system. The five surveyed
teachers from Piura and Lima were asked via internet, to read the
questionnaire, write their answers on the same form and send them
back.
The questionnaire has 5 questions: 2 open-ended questions
followed by 3 close-ended ones. The teachers were asked what they
perceive as their students’ opinion on the blended course; their own
opinion on it; the elements they think that can be improved; its
online evaluation system and the problems they might have had
with it. (See Annex 1).
Student entry questionnaire
A student entry questionnaire with five open-ended questions
was prepared for the students. The objective was to collect the
students’ English-related background information and expectations
of the course. They were asked to write their names on it and were
not given a time limit to finish so they could feel free to express
themselves without having to rush. (See Annex 2).
Student end-of-course questionnaire
A student end-of-course questionnaire was prepared for the
students. They were told it was anonymous and that the only
purpose of it was to improve the blended course. There were 6
likert-type scale items and 2 questions. The likert-type scale items
have a format in which responses are scored along a range with the
purpose of capturing the intensity of the students’ feelings in this
case for the course-related statements presented.
The questionnaire was sub-divided into ‘Online Segment’
and ‘F2F Segment’. In the first group, there were two likert-type
items and an open-ended question; in the latter there were four
likert-type items and an open-ended question as well. (See
Annex 3).
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Lesson Plans
The lesson plans were prepared before each lesson to make
sure that the F2F class went according to the objectives of the
course and the changes introduced in it. They include lesson aims;
materials; anticipated problems and the rate of delivery of the
activities planned. The modifications introduced in the F2F classes,
which include the worksheets for the class activities are planned
there. The 1st Session Lesson Plan with the changes highlighted in
yellow is a sample of them. Also, an example of the changes
introduced in the actual power point presentation of a F2F class is
attached. (See Annexes 4 & 5).

3.5.2. Online placement test
The purpose of giving the students a placement test was to
know their level of English at the beginning of the course. The first
appealing option was the Pearson Online Placement Test given
freely by the online course supplier named previously in this work.
The quoted test is an instrument to measure the students’ English
language competency based on the Global Scale of English (GSE).
In their Placement Test Information Booklet Pearson claims
that the test, written by experienced international teams of writers,
accurately assesses three skills: reading, writing and listening plus
the levels of grammar and vocabulary using different question
types to allow the students to demonstrate their English skills. (See
Annex 6). However, a screen capture of an actual test taken by one
of the course students shows that multiple choice is the only
question type throughout the test. (See Annex 7).

3.5.3. Pre and Post Test (Entry / Final Written Exam)
Another instrument for gathering data that was already
prepared is the pre and post-test (entry /final written exam). It has 4
sections: Grammar; Vocabulary; Reading and Writing. Every
section has at least two different question types that challenge the
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students not only with recognition exercises, but production ones
such as filling-in exercises; completing sentences; writing a
composition, etc. The exam is set to be taken in two hours. (See
Annex 8).
This test is corrected using the impressionistic evaluation,
called subjective as well. It is a method in which the teacher with
no aids but his criteria, gets a quick general impression of the
content and form an opinion on the students’ strengths and
weaknesses of the writing.
Al-Makhzoomi & Freihat (2011) asserted that even though
the impressionistic evaluation is based on the impression of the
composition topic as a whole, compared to the analytic method, it
has some disadvantages since the latter is better at helping the
students to develop their writing ability when identifying the areas
for improvement using the rubrics prepared for that.
Their study findings showed that the analytic method has its
pedagogical advantages over the impressionistic one since the first
lays the foundations of the relevant elements of good writing.
Moreover, when the writing teachers calculate the marks in the
marking scheme (rubrics) for their students they can discover the
strengths and see where their efforts are successful, where their
students need special attention and where to locate areas for
improvement.

3.5.4. Portfolio
At the beginning, electronic portfolios seemed to be a
suitable option to be implemented in the course, but they were soon
discarded since the ones available to be copied and used had
already been created and developed by other groups or institutions
and so, adapting one of them to my students’ conditions would
have meant to add complexity to this project. Additionally, it
would have given the students and the tutor additional work to cope
with another virtual environment since they already struggle to
familiarize with the virtual class of the online part of the course.
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A traditional paper-based portfolio was chosen instead for
being a much more manageable and readily available instrument.
The portfolio, a yellow thick paper file, was filled with students’
F2F evaluations and pieces of work made in class.
Portfolio worksheets
The tailor-made worksheets included tasks that aimed at
showing what the students could do at the end of each unit
performed in class (See Annex 9).
Portfolio Rubrics
To evaluate the students’ performance, rubrics were
constructed for the portfolio under the following categories:
Content; Mechanics; Personal Reflection and Overall Impact of the
Portfolio. These rubrics were revised and validated by colleague
experts: three Master in Education holders who contributed with
their observations making them more accurate. Following there is a
table with the Portfolio Rubrics and the criteria included.
Table 11.
CATEGORY
CONTENT

Portfolio rubrics
5
Portfolio contains all
the required material.

MECHANICS

There are no errors in
spelling, punctuation
or grammar.

3
Portfolio
contains
some(a) of the required
material.
There are some(a) errors
in spelling, punctuation
or grammar.

PERSONAL
REFLECTION

All
the
portfolio
worksheets have been
revised
and
selfevaluated
by
the
student.

Some(a) of the portfolio
worksheets have been
revised
and
selfevaluated
by
the
student.

OVERALL
IMPACT OF
THE
PORTFOLIO

The
portfolio
demonstrates well the
student’s
skills,
abilities
and
knowledge of the
subject.

The
portfolio
demonstrates
some(a)
student’s skills, abilities
and knowledge of the
subject.

*(a) some represents 60% to 40%
**(b) little represents 20% or less.
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1
Portfolio contains
little(b) of the
required material.
Errors in spelling,
punctuation
or
grammar
are
numerous.
Only little(b) of
the
portfolio
worksheets have
been revised and
self-evaluated by
the student.
The
portfolio
does little(b) to
demonstrate the
student’s skills,
abilities
and
knowledge of the
subject.

3.5.5. Students’ self-evaluation for Worksheets
To help students identify their skill gaps, revise their work
and track their own progress, a self-evaluation scale to be used with
each portfolio sheet was needed.
Licausi, 2017 in her webpage ‘Mrs.Ls. Levelend Learning’
presents the Marzano’s Scale, which is a measure to formulate the
standard learning goal set by the teacher or institution. The original
scale formulated and broken down into five scales ranging from 0
to 4, being the latter the most advanced one, is shown in the table
below.
4.0
3.0
2.0
1.0
0.0

Table 12. Marzano’s scale
In addition to score 3, in-depth inferences and applications that go beyond
what was taught.
No major errors or omissions regarding any of the information and/or
processes (simple or complex) that were explicitly taught.
No major errors or omissions regarding the simpler details and processes but
major errors or omissions regarding the more complex ideas and processes.
With help, a partial demonstration of some of the simpler details and
processes and some of the more complex ideas and processes.
Even with help, no understanding or skill demonstrated.

Licausi adapted it for her young elementary students
changing its range (from 1 to 5 instead of 0 to 4) and the wording.
For this study, the Marzano’s scale was adapted for the adult
elementary students of the blended course using simple English to
fit their level of understanding of the language as well as its range
(from 1 to 5) as it is shown in the table below.
Table 13.
Rate
Yourself

Adapted Marzano’s scale
Beginner

1

This is
new to me.
I need help

Novice

2

I’m starting
to
understand,
but still
need help.

Capable

3
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I can do
this. Just
need a
little
help

Confident

4

I can do
this on
my own.

Expert

5 II’ve got this!
I can teach it
t to a friend.

Rate
Yourself

Beginner
1
This is
new to
me. I
need
help

2

Novice
I’m
starting
to
understan
d, but
still need
help.

Capable
3 I can
do
this.
Just
need a
little
help

Confident
4
I can do
this on
my own.

Expert
5

II’ve got
this!
I
can
teach it
t to a
friend.

3.5.6. Final oral exam
The final oral exam used until now to evaluate the oral
proficiency of the blended course students, is one already prepared
to test students at basic level when concluding the regular course
delivered by the language centre.
This exam however, was especially constructed to be taken at
the end of the blended course based on the blended course material.
It has two parts: in the first part there is a list of personal questions.
Each question has a backup question, listed in a parallel list that is
used in case the students cannot understand and or answer the
questions taken from the first list. The second part of the test has
infographics taken from the reading parts of the online course. For
this section, the students are given some time to read the
information and then are asked several questions related written in
the examiner’s booklet. (See Annex 10).
To evaluate the students’ performance, the F2F teacher, uses
an Oral Exam Evaluation Sheet which considers four aspects:
Grammar, Vocabulary, Pronunciation and Fluency. At the bottom,
there is an oral rubrics table, which is currently used in the
Language Centre to evaluate the oral proficiency of all the basic
and pre-intermediate students.

3.6. Validity and reliability of the study
To make sure that the new tests and evaluations to be included in
the blended course were going to be effective, there was a need to prove

53

that they were well-designed so as to make sure they were reliable and
valid.


Portfolio worksheets: To be valid, the portfolio worksheets had to
measure what was done in the F2F class. So, the tasks given in
each of them were consistent with what was taught and practiced in
class. To make sure it was reliable, the worksheets provided several
and varied tasks that included sentences to be done, paragraphs to
be completed as well as maps and pictures to be signalled and or
completed.



Portfolio rubrics: To assure that the rubrics to appraise the
students’ performance are reliable, the Marzano’s scale, a
recognized measure, was adopted and adapted to the author’s
student’s context. Then it was submitted to three colleague experts
who analysed it and contributed with their ideas helping to improve
it.



Final Oral exam: To make sure it was valid, it needed to measure
what was intended to measure. To accomplish that, the personal
questions of the first part of the exam were formulated to be
consistent with the topics and structures developed in the course.
Also, in the second part of the exam, the material used: pictures and
tables were taken from the online course to make sure that the
students were familiar with them and so their challenge was to
focus on their oral production.
For both parts, the exam was proven to be reliable since it is
possible to give other students the same test for they would also be
in contact with the online course content. Finally, the students were
assessed following the basic/pre-intermediate rubrics criteria that is
currently used in the language centre and which is consistent with
the students’ proficiency at that level.

54

3.7. Procedure
3.7.1. Online placement test
The online placement test was given to the students on the
first session of the course in a computerized classroom where each
student accessed a computer and followed the instructions within a
given timeframe. However, there were technological
inconveniences that prevented the researcher of this study to enrol
two students in the online placement test.

3.7.2. Pre and Post-Test (Entry / Final written exam)
After the attempt failure described above, another entry test
was taken, a written pre and post-test (the final written exam of the
current blended course). In both occasions the test was applied
under similar conditions: timing and instructions.

3.7.3. Portfolio worksheets
In each F2F class, after the presentation and practise of the
new unit content and structures, the students worked with the
worksheets prepared to consolidate the unit. Also, they selfevaluated their performance using the self-evaluation table placed
at the bottom of each class worksheet.

Portfolio cover design
The portfolio cover design was worked in class and in doing
so the students had the chance to show their personality and
creativity. To help them decorate it, the following basic instructions
were given:
With the colours / markers you brought:
- Write 8 words / sentences you learned in class.
- Draw a class situation.
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-

write your name; the name of your teacher and the name of the
course.

The result was a satisfying display of the students
understanding of the language as well as a personalization of their
work. In the annex section there is a sample of a student’s portfolio
cover design and a students’ portfolio worksheets. (See Annexes
11 & 12).

3.7.4. Final oral exam
The final oral exam was administered in pairs on the last day
of classes. There were only two students at a time in class to avoid
distractions and or interruptions as well as to prevent the other
students from listening to the questions which were later on used
for them.
The exam was given as planned following the procedures set:
time, content and structure. Moreover, the teacher kept the oral
exam format with its rubrics at hand and graded accordingly after
each pair left the room
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CHAPTER 4
RESULTS
4.1. Data analysis
To complete this study properly, it is necessary to analyse the data
collected in order to test the hypothesis and answer the research
questions.
This chapter comprises the analysis, presentation and interpretation
of the findings resulting from this study. The analysis and interpretation
of the data is carried out with the help of varied instruments ranging from
questionnaires applied to teachers and students to exam results applied to
the modified course. The following are the instruments used for that
purpose:

4.1.1. Teacher questionnaire results
The questionnaire applied to the 5 colleague teachers selected
showed the following results:
To the first question: What is your students’ opinion about
this course? Write several positive and negative features of the
academic part of the course, the teachers gave the following
answers:

Positive Features
– It is flexible and easy (4)
– They have asynchronous access with immediate feedback (3)
– They have help from 2 teachers.
– They can receive help from other person to do their homework.
Negative Features
– There is not a teacher around to solve their doubts.
– If they miss a class, they lose track.
– No previous online course experience which interfere with
their performance (4)
– SS have internet restrictions (2).
– The following graph shows the results.

Graph 1.

Teachers’ perception: their SS’ opinion about the course.

There are some contradictory answers in the teachers’
assertions when they say that their students state that they receive
help from 2 teachers (3), but that there is not a teacher around to
solve their doubts (2) and when they express that it is flexible; easy
and asynchronous (2) but if they miss a class, they lose track (4).
However, what is clear is that the internet restrictions and the lack
of online experience (2) make it difficult for their students to
perform in the course.
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To the second question: What is your opinion about this
course? Write several positive and negative features of the
academic part of the course, the teachers wrote the following:
Positive Features
– It works for SS who study & practise regularly (2)
– SS practise via online what they have learnt in the F2F classes.
– SS feel comfortable asking Qs to the online tutor any time (2)
Negative Features:
– Mechanical activities which makes it difficult to engage SS (2)
– Only T-S interaction available on the online platform.
– Overwhelming for SS (4)
– Difficult to trust SS’ online work (2)
– Not enough F2F classes (3)
– No placement test resulting in different levels of SS’
proficiency.
– The results can be seen in the following graph.

Graph 2.

Teachers’ opinion about the course.
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Even though two teachers have a positive opinion of the
course on how convenient - time and allocation- it is for the
students, in general they are not satisfied with the course structure;
its impact on the students and the course results. However, only 2
teachers perceive the students’ online work as distrustful.
The answers for the third question: What elements of the
blended course can be improved? are shown in the following graph:

Graph 3.

What elements of the blended course can be improved?

The element of the course most of the teachers estimate can
be improved is the number of F2F sessions, which they believe is
not enough in the course. The explanation is that they do not trust
the online component and feel they need F2F contact to teach the
students. Also, two of them are aware that the activities developed
in the F2F classes need to be enhanced, something that can be
achieved by using the customized worksheets in class. Finally, the
teachers also see some restrictions on the online component where
they suggest an improvement of the online activities (2) and of the
online type of evaluation (2), something that cannot be achieved in
short term for the online component characteristics.
To the fourth question: Is there a correspondence between the
students’ online production and their grades? 2 teachers answered
there is correspondence while the other 3 expressed that there is not
correspondence as it is shown in the following graph.
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Graph 4.

Is there correspondence between the students’ online production
and their grades?

A slight majority of the teachers (3) thinks that there is
correspondence between the student’s online production and their
grades, while the other ones (2) do not. This is consistent with what
was shown previously, that 2 teachers do not trust the students’
online work and so they think there is not correspondence.
To the fifth question: If you have any problems with the
evaluation system, what aspects do you consider the most relevant?
You can tick more than one box, answers are shown in the
following graph:

If you have any problems with the evaluation
system, what aspects do you consider the
most relevant?
10%
20% 40%
30%

That other people than the SS might work on
the online part of the course.
That SS can do the quizzes with the help of
other people.
That SS can open and close the online quizzes
and tests more than once.
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Graph 5.

If you have any problems with the evaluation system, what aspects
do you consider the most relevant?

The graph shows that most of the teachers (70% ) are
concerned with the probability of the students receiving help to do
their online work and quizzes rather than by the chance of them
using other material or opening and closing the quizzes and tests
repeatedly (30%).

4.1.2. Student entry questionnaire results
The first questionnaire applied to the 11 students at the
beginning of the course showed the following results:
To the first question: ¿Cuánto tiempo estudiaste inglés antes
de este curso? All the interviewed students but two answered that
they had had previous contact with the target language, whether at
school and or after that for a short period of time, which was
usually a long time ago. Their answers ranged from 0 to 24 months.
For that, see the graph below. On the other hand, when comparing
the time the students studied before the blended course and their
performance in it, there is not a correspondence. See the results in
Graph 6.

Months

Time studied before
24
22
20
18
16
14
12
10
8
6
4
2
0

Hector Martin,
12
Andrea
Estefania, 6

Graph 6.

Gonzalo, 24

Danny Charles,
12
Alexa, 6

Jacqueline, 1 Palmiro, 1

Percy Alberto,
Julio, 2
2
Ruben Dario, 0
Nestor, 0

Time studied before

When they were asked: ¿Porqué escogiste estudiar este curso
“blended”? The results are shown in the following graph:
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Graph 7.

Why did you choose to study this kind of course?

Almost half of the class chose this course (5) for its appealing
characteristics considering their work conditions and the
importance that blended learning has reached in time. The other (6)
expressed their desire to graduate and to take what the university
offers to them now.
To the third question: ¿Qué consideras debería tener más
peso en este curso: la parte online o la presencial? ¿Por qué? The
results are shown in the following graph:

What part of the course should carry more
weight?
F2F

50% - 50%
Online
0

Graph 8.

1

2

3

4

5

6

7

What part of the course should carry more weight?

Most of the students (7) think that the F2F component should
carry more weight. The students who chose both (4) said that there
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should be a balance in this kind of courses and nobody answered
that the online part should carry more weight in the course.
To the fourth question: ¿Cómo esperas ser evaluado? Sólo
por los resultados de tus exámenes o por lo que puedes hacer/decir
en inglés?

How do you expect to be evaluated?

0

1

Through exam results
Graph 9.

2

3

4

By what you can do/say in English

5

Both

How do you expect to be evaluated?

The results displayed in the graph above, show that almost all
the students prefer to be evaluated whether by their production or
by using both forms of evaluation: through exams and their
production.
To the last question: ¿Cuáles son tus expectativas del curso
en cuanto a tu nivel de inglés? ¿Qué esperas poder hacer en inglés
al final del curso?
In general, the students have high expectations for improving
their level of English at the end of the course. Most of them (7)
hope to talk and understand the language; two expect to have basic
knowledge of the language while the other students (3) have more
focused goals such as being able to read documents in English and
to talk to English-speaking people.
The results show that there is not correspondence between
what the students reach at the end of the course - even with good
grades - and their expectations. The graph below shows these
results:

64

Students expectations at the end of the course
To be able to talk to
English-speaking people.

2 1

To talk and understand
the language.

2

To have basic knowledge
of the language.

7

To be able to read
documents in English.
Graph 10.

Students expectations at the end of the course

4.1.3. Student end-of-course questionnaire results
Because not all the students completed the course, only 10
out of the 11 students filled in-of-cur this questionnaire. The results
are presented in the following graph as it was structured in the
questionnaire: separated into two big groups leading the Online
part and followed by the F2F one.

Likert-type Scales
1

2

3

4

5

(1 strongly disagree; 2 disagree; 3 neutral; 4 agree; 5 strongly agree)
7
6
5
4
3
2
1
0
Statement 1 Statement 2 Statement 3 Statement 4 Statement 5 Statement 6

Graph 11.

Student end of course questionnaire results
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ONLINE
Statement 1: The online evaluations reflect what has been learnt
in the unit.
Statement 2: The online activities reflect what I can do in a reallife situation.
What most of the students think of the online component is
that its evaluations reflect what has been learnt in the unit (7);
while the idea of the online activites reflecting what they can do in
a real-life situation is not that popular since only 4 agreed and 1
strongly agree. The latter is because they realize that the online
activities do not give them authentic exposition to real situations.
To the only question of this section: ¿Qué añadirías o
quitarías del sistema de evaluación online?¿Por qué? The following
suggestions were given:
–
–

More time for the module & level tests.
Improve the grammar activities and evaluations.

A student asked for more time assigned to the module and
level tests. The usual time given is 30 minutes, which is enough for
the students to work on unless he has not had enough prior practise
and or knowledge, which seems to be the case of the learner. Also,
another student requested an improvement in the grammar
exercises and evaluations, but gave no light on such demand.

F2F
Statement 3: The F2F class evaluations reflect what I learnt in the
unit.
Statement 4: The portfolio exercises allow to apply what I learnt
in the unit.
Statement 5: The self-evaluation allows me to realize how much I
learnt in class.
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Statement 6: The classroom activities reflect what I can do in a
real-lifesituation.
The results show that almost all the students believe that the
F2F evaluations reflect what they learnt in the units. Also, most of
them consider that the portfolio worksheets let them put into use
what they learnt in the unit.
Moreover, most of them find the self-evaluation chart a
useful tool to realize how much of the lesson they learnt and what
their weak areas are. Finally, a considerable number (4 agree and 2
strongly agree) of the students estimates that the activities
performed in class reflect what they can do in real life. All in all,
the outcomes show that the current F2F activities and evaluations
now have a very good level of acceptance among the students.
To the only question of this section: ¿Qué añadirías o
quitarías del sistema de evaluación presencial?¿Por qué? A student
made the following suggestion: Apply the knowledge to an
engineering situation.
The student request for a more personalized use of the
language in their professional environment and its posterior
evaluation is something that should be considered and later worked
on to make the language learning more meaningful.

4.1.4. Online placement test results
As indicated before, the results of the Online Placement Test
were not considered in this study for the internet connection
problems that prevented two students from accessing the online test
taken in class and because of the unsuitable question types in it.
The automatic computerized results table of this test is displayed in
the annexes section (See Annex 13).

67

4.1.5. Pre-test and post-test results
As it has already been stated, the final written exam of the
course became the pre and post-test. The following table shows the
results obtained.
Table 14.
1
2
3
4
5
6
7
8
9
10
11

Pre-test and Post-test Results

NAME
Andrea Estefania
Jacqueline
Hector Martin
Palmiro
Alexa
Julio
Ruben Dario
Danny Charles
Percy Alberto
Gonzalo
Nestor Alberto

Pre Test
70
58
69
53.5
63,5
67.5
68
34.5
55
90
52.5

Pre and Post-test Results
100
80
60
40
20
0

Pre Test

Graph 12: Pre and Post-test Results
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Post Test

Post Test
89
84.5
57
86
67.5
94
68
95
72.5

The graph shows that all the students but one, who remained
the same, improved their performance in the final exam of the
course given at the beginning and at the end of the course. Also,
there are two students who did not take the final exam (post-test)
because they did not finish the course. These results reveal then
that in general, the students’ proficiency in the second language
improved after taking the blended course.

4.1.6. Final oral exam record sheet
The final oral exam, recorded on the oral exam format used
regularly in the language centre, shows the results of the students’
oral performance at the end of the course (See Annex 14).

4.1.7. Online record sheets
The students’ online classwork and test results needed to be
recorded to facilitate a closely follow-up in a systematic and
organized manner with two purposes: to appropriately monitor the
students’ progress and their evaluations. With those aims in mind
the online record sheets, one for each module, were created.
The recording of the online classwork called Practice in the
online course is made through check marks regardless the grades
the students get in the automated online webpage. The reason for
this kind of evaluation is that they are practising the language and
the grade assigned only measures their work progress. On the other
hand, the students’ online Review Quizzes and Tests grades are
recorded in the 1-100 scale automatically given by the online
course system. (See Annex 15).

4.1.8. Portfolio worksheets record sheet
The results obtained in the worksheets that students worked
with in the F2F classes were recorded in an excel-based table
especially made for this purpose. Each class worksheet grade
corresponding to each unit was stored and their average made the
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final mark. Also, there was a portfolio rubrics table at the bottom of
the page so as to make it available at the moment of grading (See
Annex 16).
However, when grading, it came out that there was not
correspondence in the portfolio rubrics wording and the worksheets
evaluated. This is because the portfolio rubrics evaluates the
portfolio as a whole while the worksheets are graded individually.
This conflict came up when, over the course of the present
research, it was perceived that the focus of the evaluation should be
on the class worksheets instead of the portfolio as a whole and
prepared the recording sheet structure for such grades accordingly.
This conflict may be overcome by adapting the portfolio rubrics
changing its wording to evaluate each worksheet instead.
Nevertheless, the instrument – portfolio rubrics - was already
made and validated. Then, it was applied anyway having in mind
that what was being evaluated was a worksheet instead. This was
possible due to the similar nature they share.
The results shown in this record sheet are consistent with the
students’ performance in the F2F classes, but what is remarkable is
how compatible the grades are with their level of attainment in
achieving the objectives of the course. For instance, the students
who could not finish the course, have failing marks as well as the
weak students Danny Charles and Nestor Alberto. One of them did
not pass the course while the other passed with 12.
Proposed evaluation scheme
After introducing all the proposed changes in the blended
course evaluation system, a new evaluation scheme emerges.
The F2F component scheme then does not have a classwork
grade anymore. Instead, a portfolio grade which is the average of
the class worksheet grades takes its place. On the other hand, the
online component who used to share a classwork grade with the
F2F component now has an exclusive classwork grade which
evaluates the Practice of the component. The following table
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shows the changes and the resulting proposed scheme can be seen
in the annexes section. (See Annex 17).

Table 15.

Current Evaluation Scheme in Lima and the Proposed Evaluation
Scheme

Current Evaluation Scheme in Lima

Proposed Evaluation Scheme

A F2F classwork grade that includes
attendance, class participation and
homework.

A portfolio grade which is the average of
the class worksheet grades replaces the
F2F classwork grade.

A final classwork grade which is the
average of the classwork for both
components.

A classwork grade for the online part of
the course only. It evaluates the Practice
of the online component.

Source: Patricia Basurto

4.2. Discussion of results
With the knowledge got from the present investigation, the research
questions formulated in the previous section were answered:
Are the students aware of how effective the course evaluation
system is?
In general, students are not aware of their own proficiency of
English. Their focus is always on the tests and they assume that good
exam results means learning the language.
At the beginning of the course, the blended course students did not
have a clear idea of their learning state and had unreal expectations of the
outcomes at the end of the course, but the use of self-assessment rubrics
in the class worksheets let them be aware of their own learning process
and motivated them to go on considering that process.
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Could the use of worksheets in the F2F classes improve the
students’ production?
Yes, the outcomes demonstrated that the use of worksheets in the
F2F classes improved the students’ production. The reason is that the
class worksheets provided the students with tailor-made material
prepared to support and reinforce their oral practice in class. This
allowed them to have a better oriented oral production.

Could a custom-made final oral exam better assess the
students’ oral production?
Yes, the results obtained in the present study demonstrated so. The
final oral exam, especially adapted to the students of the blended course
with the vocabulary and structures learned in it, better assessed their oral
production. This happened because the students could express themselves
better thanks to the questions and situations they had been facing
throughout the course in both components.
The students practised and developed their oral skills in the F2F
classes first and then on the online component. In each F2F class the
students interacted using the vocabulary and structures presented in the
unit gradually and then using the class worksheets, which consolidated
their practise. In addition, the teacher and the worksheets as well offered
them feedback and the possibility to self-evaluate their performance.
At home, the online component helped them to reinforce what they
had practised and learned in class providing them with a restricted
context of interaction with the machine, but with a wider span of
production since they could listen to and pronounce the words and
dialogues repeatedly.

4.2.1. Pedagogical implications
The pedagogical implications of this study are:
Even though the F2F part of the blended course is intended to
be tightly related and complement the online part to develop the
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students’ language proficiency, it is strongly suggested that the F2F
part is developed in a way to allow the students to personalize the
language so as to help the professionals of a master program to
become able to use the language to talk about at least one of their
own professional situations.
Based on Al-Makhzoomi & Freihat (2011) work on the
impressionistic evaluation Vs the analytic method of writing
correction and the experience of the author when constructing and
using rubrics for such purpose, it is suggested that institutions and
teachers work on the construction of rubrics to evaluate students’
writing since the latter is better at helping the students to develop
their writing ability when identifying the areas for improvement.
There are additional benefits of using students’ portfolio in
the blended course. The portfolio worksheets have self-evaluation
rubrics that allow the students to appraise their performance in
class acknowledging thus their strengths and weaknesses. This
information was taken from the end-of-course questionnaire in
which 8 out of 10 students agreed that self-evaluation allows them
to realize how much they learnt in class. It is then suggested to
construct and use self-evaluation rubrics in class to help students
accordingly.
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CONCLUSIONS
We can conclude from the study the following:
The results obtained from this study support the hypothesis that the
current evaluation system of the blended course can be improved by
introducing a more accurate measure of the blended course students’
proficiency.
Even though at the beginning of the present research it was the use
of the class worksheets the only tool considered to improve the
evaluation system, a tailor-made final oral exam in conjunction with it
proved to make the difference in the evaluation system.
The final oral exam was not considered at the beginning of the
present study since there was one available at the language centre. It is
one made for the basic students of the regular courses of English and was
being used for the blended course students to prove their level of
attainment in the second language. It was seen then necessary to create
another for the blended course students, one which includes the course
content and structures to assess their oral skills in a familiar context for
them.
Concerning the improvement of the blended course evaluation by
introducing a modification in the F2F component scheme only, the
results show that modifying one component scheme was enough for
making the difference in the whole evaluation system.

With regard to the inclusion of class worksheets in the F2F
component scheme, it resulted in a more accurate measure of the
students’ performance because the students’ actual production was
mirrored in the activities involved in the class worksheets.
Moreover, at the beginning it was seen the problem of evaluation
only, but in the process of the present investigation, a problem of
cohesion was found in the course since it needed to have more
personalized materials to adjust to the online course content and to take
the students to a higher level of commitment. The class worksheets then
proved not only to be important elements of evaluation, but of cohesion
since the students could make more productive exercises based on the
course material, taking into account that the F2F content is based on the
online course.
As it can be seen, the evaluation system of the blended course was
adapted to reflect the students’ proficiency of English. To attain that, it
was necessary first to explore the possibilities for a better adjustment,
then to implement those adjustments to the evaluation system of an
experimental blended course and finally corroborate that the adjustments
in it fairly assess the students’ proficiency of English.
Furthermore, the self-evaluation rubrics were either not considered
in the course nor at the beginning of this research because they do not
contribute to the course evaluation system. However, and as a
requirement for implementing a portfolio to hold the class worksheets,
self-evaluation rubrics were constructed and included in each class
worksheet. The result was that the use of these rubrics in class exerted a
positive influence on the students’ performance improving their interest
and commitment in the course.
Finally, this research contributes to the language centre with the
information gathered from the analysis and implementation of changes in
the current blended course evaluation system. Such information could
move authorities to introduce modifications to the aforementioned
evaluation system. Similarly, other language centres and or teachers
could be interested in this study since blended and online courses share
similar structures and processes to be implemented and or improved.
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RECOMMENDATIONS
In the course of the investigation, the identified areas where further
research is suggested to be carried out are:
•

Evidence was accidentally found on the fact that if the students’
regular learning pace is interrupted by any circumstance, they lose
such pace and stop producing on the second language. The fortuitous
situation was that the online teacher mistakenly assigned the
Practice and Tests a week later than expected. The result was that
most of the students, who had been working steadily week by week
on the online component throughout the course, slowed down or
stopped working and only a third of them did what was expected
from them that week. The finding was recorded through screen
captures taken during the course. Hence, further study on that
direction should be carried out.

•

One interesting aspect which was not developed in this research was
the impact on the students’ performance when having one teacher for
both parts of the blended course. The mentioned course is sometimes
taught by two teachers who interact with the students and with each
other to coordinate the corresponding activities and evaluations.
However, a single teacher for both parts of the course make it
possible to know them better, to have a thorough follow up of their
progress and inconveniences they might have to better help them.
Further study on that matter should be made.

•

Finally, I would recommend to replicate this study an action research
carried out in a 11-student class of a basic blended course offered by
the language centre of Universidad de Piura, but in a larger scale.
The suggested study would be a quantitative one with the purpose of
ratifying the results obtained in the present study and to make them
more generalizable. As this kind of courses are not frequent enough,
the sample size would be a problem that could be overcome by
applying the changes to the courses dictated over a period of time.
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ANNEXES

Annex 1:

Teacher questionnaire

Respondent: _________________ Intended duration: _______ mins
Date: _________________

Location: ____________________

Topic: Blended Course
1.

What is your students’ opinion about this course? Write several
positive and negative features of the academic part of the course.
Example: It saves time.

2. What is your opinion about this course? Write several positive and
negative features of the academic part of the course.
3. What elements of the blended course can be improved?





number of F2F sessions
types of F2F activities
online activities
online evaluation type

4. Is there a correspondence between the students’ online production
and their grades?

yes

no
5. If you have any problems with the evaluation system, what aspects do
you consider the most relevant? You can tick more than one box.
 that other people than the students might work on the online part
of the course.
 that students can do the quizzes with the help of other people.
 that students can open and close the online quizzes and tests more
than once.
 that students can use any material to help them to do the online
quizzes and tests.

Annex 2:

Student entry questionnaire

Interviewee: ____________Intended duration:
Date: _________________ Location:

____________ mins

______________________

Topic: Blended Course Evaluation

1.

¿Cuánto tiempo has estudiado inglés antes de este curso?

2.

¿Por qué escogiste estudiar este curso ‘blended’?

3.

¿Qué consideras que debería tener más peso en este curso: la parte
online o la presencial? Por qué?

4.

¿Cómo esperas ser evaluado? Solo por los resultados de tus
exámenes o por lo que puedes hacer / decir en inglés?

5.

¿Cuáles son tus expectativas del curso en cuanto a tu nivel de inglés?
¿Qué esperas poder hacer en inglés al final del curso?
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Annex 3:

Student end-of-course questionnaire

I. Hasta qué punto estás de acuerdo con las siguientes afirmaciones.
Marca el número que mejor refleje tu opinión (1= menos de acuerdo; 5=
más de acuerdo).

PARTE ONLINE
1. Las evaluaciones online reflejan lo aprendido en la unidad.
1
2
3
4

5

2. Las actividades online reflejan lo que puedo hacer en una situación
real.
1
2
3
4
5
¿Qué añadirías o quitarías del sistema de evaluación online? Por qué?
___________________________________________________________
___________________________________________________________
___________________________________________________________

PARTE PRESENCIAL
3. Las evaluaciones de las clases presenciales reflejan lo aprendido en la
unidad.
1
2
3
4
5
4. Los ejercicios de práctica del portfolio me permiten aplicar lo
aprendido en la unidad.
1
2
3
4
5
5. La auto-evaluación me permite darme cuenta de cuánto he aprendido
de la unidad.
1
2
3
4
5
6. Las actividades en el aula reflejan lo que puedo hacer en una situación
real.
1
2
3
4
5
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¿Qué añadirías o quitarías del sistema de evaluación presencial? Por
qué?
___________________________________________________________
___________________________________________________________
___________________________________________________________
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Annex 4:

1st Session Lesson Plan

Centro de Idiomas
Universidad de Piura
LESSON ANALYSIS
NAME OF TEACHER:
DATE:
LEVEL:

1.

Lesson Aims – By the end of the lesson, the students should:
A.
B.
C.
D.
E.

2.

Patricia Basurto
1st April, 2017
Blended Basic

Be able to understand the structure of the course and its
components.
Be able to greet and give farewells to each other.
Be able to recognize and use names and titles.
Be able to introduce themselves and others.
Be able to talk about their occupations and other ones.

Aids and Materials:
A multimedia projector, a power point presentation, a laptop
computer for the teacher and for each student, board, markers and
two handouts.

3.

Boardwork:
To write the course and the teacher’s name.
To draw the online course structure (the course structure is presented
in the power point).
To give additional explanation and or vocabulary not included in the
PPT.

4.

Assumptions about students’ language knowledge:
A. Items students have never seen before:
SS have never seen the webpage before and will have
trouble accessing to it, understanding the words in it and
navigating on it.
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B. Items students will recognize but have trouble using:
SS have seen and used all the vocabulary presented in units
A.1 & A.2., but have not used them for long.
5.

Anticipated problems, (based on assumptions above) AND solutions:
A. Grammar:
SS will have trouble remembering how to structure present
simple sentences and questions.
Solution: To give them additional explanation when needed.
B. Vocabulary:
SS won’t know the words related to the course and the online
course structure: evaluation; practice; structure; gradebook;
settings, etc.
Solution: To teach them in a practical way using the PPT
presentation for the course structure and the multimedia
projector to navigate on the online course while having them
also navigating on it using their own laptop computers.
C. Productive Skills:
It will take a lot of time for the SS to produce parts of the
language because they haven’t been in contact with the language
for a long time.
Solution: To make enough time of the lesson for this purpose
and to monitor SS closely to provide assistance when needed.
D. Others:
Students will arrive late for the course presentation.
Solution: The students who arrive early will help me give a
second explanation with a twofold aim: to make sure they
understood and to give the latecomers the opportunity to listen
to it.
SS are not familiar with the online course webpage.
Solution: To enter the course webpage along with them – they
already have access because they have been registered to it - and
to teach them by modelling the steps to take in order to do the
basic tasks on it.
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Centro de Idiomas
Universidad de Piura
LESSON PLAN
TIME

AIM OF ACTIVITY

ACTIVITY

INTERA
CTION
10 am -To break the ice and -T introduces herself and ask SS to do the T-SS
introduce each other.
same by giving their name and place of work. S-SS
10:05 -To let SS know the -With the help of the power point presentation T-S
course, its structure, rules and the board. T presents the course structure,
and components.
its rules and components.
10:25 -To introduce the concept - T talks about the SS Portfolio and asks the T-SS
of Portfolio and its use in SS to bring a yellow paper file for the next
the course.
class.
10:28 -To let SS be familiar with -T focuses on the syllabus, which was already T-SS
the syllabus of the course. sent to their e-mails, and explains the S-SS
sequence of classes and online work.
10:30 -To let the latecomers -T and SS briefly explain together the T-SS
know and understand the previously mentioned presentations.
SS-SS
structure of the course.
10:40 -To solve SS doubts about -T invites SS to ask questions about all the T-SS
the course, the Portfolio previous explanations. T answers them.
S-T
and the syllabus.
10:50 -To get SS learn how to -SS open their assigned laptop computers and T-SS
access the online part of access the course webpage following the T SS
the course.
instructions. They are given their personal
codes to access the online course.
11:05 -To make SS get familiar -T guides SS using her computer and the T-SS
with the online course multimedia projector. T encourages SS to ask S-SS
webpage.
questions and to help each other.
SS
11:25 -To get SS know the - T explains what the Placement Test is for T-SS
Online Placement test and and SS are given their codes to enter the
how to access to it.
Online Placement test.
11:30 -To
evaluate
SS -SS enter the test (about 25’). T monitors to SS
proficiency level at the give additional assistance when needed.
beginning of the course.
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12:00 -To make SS remember
and practice the alphabet
and its pronunciation.

T-SS

Recess

12:20 -To
practice
spelling -With the help of the PPT and the multimedia T-SS
letters using their personal projector, T starts A.1 unit presenting the S-S
information.
alphabet and its pronunciation.
12:25 -To introduce several -In pairs SS spell to each other their names S-S
greetings & farewells and and last names. Then, to the whole class.
S-SS
the concepts of morning,
afternoon and night.
12:30 -To make SS internalize -T shows, with the help of the PPT, different T-SS
the new items.
greetings & farewells. Also she shows the SS
different concepts of morning, afternoon and T-SS
night.
12:35 -To make SS notice the -In groups of three and in turn, SS greet and T-SS
difference between names say goodbye to each other using the new
and titles.
vocabulary. T monitors.
12:40 -To practice using names -T shows public people pictures with their S-SS
and titles.
names and titles.
S-S
12:43 -To wrap up basic ideas of -In turns, SS name public people giving their
A.1 unit.
titles as well.
12:50 -To get SS know what the -SS are given the A.1 portfolio worksheet
chart is for and how to called Interview. First they complete their T-SS
evaluate themselves.
own information and then ask 4 classmates in
turn for their personal information.
1:00

-To get SS evaluate their -T explains the “Rate yourself Chart” (at the S
achievement
in
the bottom of the hand-out page), its parts and
activity.
meaning.

1:08

- To introduce some of the -SS rate their achievement in the activity by T-SS
most common occupations marking with an “X” in the box that best
describes their situation.

1:12

-To get SS learn their -T starts A.2 unit with the presentation of 8 T-SS
occupation
and
its occupations and makes SS repeat their
pronunciation.
pronunciation.

1:18

-To make SS talk about -T writes on the board ‘engineer’ and asks T-SS
their occupation.
them to repeat.
S-S
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the -T writes next to it ‘I’m a civil engineer’. SS S-SS
the repeat and tell each other.
T-SS

1:20

-To
reinforce
pronunciation
of
phrase.

1:24

-To practice the spelling -Each S tells the phrase to the class. T and the T-SS
and pronunciation of the class corrects the pronunciation, repeating it S-S
new vocabulary.
correctly when necessary.

1:30

-To get SS evaluate their -SS are given the A.2 portfolio worksheet S
achievement
in
the called Dictation and are assigned a letter: A or
activity.
B. First T dictates 5 sentences for the whole
class. Then SS dictate 3 sentences in turn to
their partner according to their letter.

1:38

To get SS know basic -SS rate their achievement in the activity T-SS
expressions to introduce using the “rate yourself chart” placed at the SS
people.
bottom of the hand-out page.

1:40

To
model
how
introduce people.

1:46

-To practise introducing -T models, using a SS information, how to S-SS
people.
introduce people.

1:48

-To reinforce the concept - In groups of three and in turn, SS introduce T-SS
of occupations and how to each other. T monitors and records the SS
place them in sentences.
activity.

1:55

If time allowed:

2:00

to -T shows a PPT slide with some expressions T-SS
to introduce people and makes SS drill these
expressions chorally.

-T shows the PPT slide with a game of S-S
occupations. SS make sentences with the
prompts given: “Mary / designer”
“Mary is a designer”
-In pairs, SS play the occupations game.

NOTE: The highlighted interactions in the lesson plan show the changes
introduced in the course. They are in the aims of the activities as well as
in the activities performed in class.

93

Annex 5:

Sample of a modified F2F Lesson
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Annex 6:

Online placement test

Vocabulary questions:
-

Fill in the table – words presented
Choose the right word or phrase – to complete sentences.
Complete the dialogue – from a word bank.

Grammar questions:
-

Choose the right word or phrase – to complete sentences.
Choose the right word or phrase. You may choose more than one.
Drag and Drop.
Error correction.

Reading questions:
-

Choose the right picture.
Choose the right word or phrase – to complete the text.
Short answer – answer questions on the text.
Drag and drop.

Listening questions:
-

Listen to the conversation and answer.

Integrated skills questions:
-

Listen and then write – what they have heard.
Listen and read – find differences.
Taken from: Placement Test Information Booklet
https://www.pearsonelt.com/content/dam/professional/english/pearsonelt.com/SampleMaterials/
Digital/Placement-test-information.pdf
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Annex 7:

Online placement test – Question types
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Annex 8:

Pre and post-test (entry / final written exam)

97

98

99

100

101

Annex 9:

Portfolio worksheets: Module A

Blended Elementary Course
Unit A.5
READING
Name: __________________________

Date: _________________

OBJECTIVE: To practice reading comprehension.
Read the invitation of the Travel Agency.

Contact us at:
225 689 642
Go to Cancun with us.
Travel from 3 to 12 of May

Rate
Yourself

Beginner

1

This is new
to me. I
need help!

Novice

2

Capable

I’m starting to
understand,
but still need
help.

102

3

I can do
this. Just
need a
little help

Confident

4

I can do
this on my
own.

Expert

5 II’ve got this!

I can teach it
t to a friend.

worksheet: Module B
Blended Elementary Course
Unit B.4
THAT’S A SURPRISE!
Name: __________________________

Date: _________________

Instructions:
- Work alone.
1. Fill in the blanks in the sentences. Think of true things that will
surprise your partner. For example: “I don’t like parties.”
1. I don’t like _____________________.
2. I love _____________________.
3. I have _____________________ brothers and sisters.
4. I get up at _____________________ every day.
5. I have _____________________ pairs of shoes.
6. I work from _____________________ to _____________________.
7. I don’t _____________________ every day.
8. I want a/an _____________________.
9. I don’t have a/an _____________________.
- In pairs
2. Take turns reading your sentences. Show surprise.
A: I don’t like pop music.
B: You don’t like pop music?
A: I love old jeans.
B: You love old jeans?
3. Write what surprised you about your classmate(s).
Rate
Yourself

Beginner

1

This is new
to me. I
need help!

Novice

2

I’m starting to
understand,
but still need
help.

Capable

3
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I can do
this. Just
need a
little help

Confident

4

I can do
this on my
own.

Expert

5 II’ve got this!

I can teach it
t to a friend.

Portfolio worksheet: Module C
Blended Elementary Course
Unit C.5
WHAT SHOULD I DO?
Name: ______________________________

Date: ____________

Objective: To be able to use appropriate expressions with modal verbs in
different situations.
-

In pairs

Instructions:
1. You are in an English class. Write 4 sentences about your situation.
Use a different modal verb from the box in each sentence.
shouldn’t

should

have to don’t have to

must

2. Example: You don’t have to wear a suit.
______________________________________________
______________________________________________
______________________________________________
______________________________________________
3. Choose 1 situation from the following box.
You are driving in the city

You are at a job interview

You are in a hospital

4. Write 5 sentences about your situation.
______________________________________________
5. Share your information with another classmate.
Rate
Yourself

Beginner

1

This is new
to me. I
need help!

Novice

2

I’m starting to
understand,
but still need
help.

Capable

3
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I can do
this. Just
need a
little help

Confident

4

I can do
this on my
own.

Expert

5 II’ve got this!

I can teach it
t to a friend.

Annex 10: Final oral exam
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Annex 11: Sample of a student’s portfolio cover
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Annex 12: Sample of Entries of a Student’s Portfolio Worksheets
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Annex 12: Module B1
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Annex 12: Module B2
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Annex 12: Module C1
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Annex 12: Module C2
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Annex 13: Online placement test results
8 Apr 2017, 12:26 PM

1

ANDREA ESTEFANIA

80%

A

2

JACQUELINE

56%

B

3

HECTOR MARTIN

76%

A

4

PALMIRO

0%

F

5

ALEXA

64%

B

6

JULIO

0%

F

7

RUBEN DARIO

68%

B

8

DANNY CHARLES

52%

C

9

PERCY ALBERTO

32%

E

10

GONZALO

76%

A

11

NESTOR ALBERTO

32%

E
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Annex 14: Final oral exam record sheet

115

Annex 15: Online record sheet – Module A
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Annex 15: Online record sheet – Module B
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Annex 15: Online record sheet – Module C
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Annex 16: Portfolio worksheets record sheet
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Annex 17: Proposed evaluation scheme
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