
 

Llamosas, L. (2011). Teaching vocabulary learning strategies: a vocabulary improvement 
program (VIP) for EFL beginner students from Centro Cultural Peruano Norteamericano 
Arequipa. Maestría en Educación con Mención en Enseñanza del Idioma Inglés como 
Lengua Extranjera. Universidad de Piura. Facultad de Ciencias de la Educación. Piura, 
Perú. 

 

 

 

 

 

 

 

 

TEACHING VOCABULARY LEARNING 
STRATEGIES: A VOCABULARY 

IMPROVEMENT PROGRAM (VIP) FOR 
EFL BEGINNER STUDENTS FROM 

CENTRO CULTURAL PERUANO 
NORTEAMERICANO AREQUIPA 

Laura Llamosas Corrales 

 Piura, 2011  

 

 

FACULTAD DE CIENCIAS DE LA EDUCACIÓN 

Maestría en Educación 

 



TEACHING VOCABULARY LEARNING STRATEGIES: A VOCABULARY IMPROVEMENT PROGRAM (VIP) 
FOR EFL BEGINNER STUDENTS FROM CENTRO CULTURAL PERUANO NORTEAMERICANO AREQUIPA 
   

2 
 

  

 

  

 

 

  

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Esta obra está bajo una licencia  
Creative Commons Atribución- 
NoComercial-SinDerivadas 2.5 Perú 

Repositorio institucional PIRHUA – Universidad de Piura 



 

  

LAURA ESPERANZA LLAMOSAS CORRALES 
 
 
 
 

TEACHING VOCABULARY LEARNING STRATEGIES: 

A VOCABULARY IMPROVEMENT PROGRAM (VIP) 

FOR EFL BEGINNER STUDENTS FROM CENTRO CULTURAL 

PERUANO NORTEAMERICANO AREQUIPA.  

 
 

 
 

 
 

UNIVERSIDAD DE PIURA 
FACULTAD DE CIENCIAS DE LA EDUCACIÓN 

MAGÍSTER EN EDUCACIÓN  
CON MENCIÓN EN ENSEÑANZA DE INGLÉS COMO LENGUA 

EXTRANJERA 
(Teaching English as a Foreign Language) 

 
 

2011 



 

  

 
 
 
 
 
 
 
 
 
 
 
 

APPROVAL 
 
 

The thesis titled Teaching Vocabulary Learning Strategies: A 
Vocabulary Improvement Program (VIP) for EFL Beginner Students 
from Centro Cultural Peruano Norteamericano Arequipa presented by 
Laura Esperanza Llamosas Corrales, in accordance with the requirements 
of being awarded the Degree of Master in Education with Mention in 
Teaching English as a Foreign Language, was approved by the thesis 
director: Mgr. Maria Esther Linares and defended on 
………………………….. before a Jury with the following members: 
 
 
 

___________________________ 
President 

 
 
 
 
 
______________________   ______________________ 
     Secretary      Informant 



 

  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Give a man a fish,  
and he will eat for a day,  

Teach him how to fish,  
and he will eat for a lifetime. 

Chinese Proverb 
 



 

  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
To my beloved parents, José 
and Hilda, who have always 
been there for me. 
 
 
 
 
 
 
 
 
 
 

To my eleven-year-old 
daughter Danielle, who 
inspires me and gives me 
strength to go on. 

 



 

  

 
 
 
 

 
ACKNOWLEDGEMENTS 

 
 
First and foremost, I would like to thank God for giving me the health 
and strength to complete this task. 
 
Second, I would like to acknowledge my gratefulness to Centro Cultural 
Peruano Norteamericano Arequipa, the institution that first gave me the 
opportunity to work as an English teacher back in 1975; and where I have 
worked off and on for 14 years. My deepest gratitude to Mrs. Virginia 
Rendón, present Academic Director at CCPNA, who has always pressed 
us teachers to strive for academic excellence, and who gave me all the 
facilities to complete this investigation.  
 
Third, I would like to thank all of my colleague teachers at CCPNA, who 
always amaze me with their love to the profession, their resourcefulness, 
creativity and dedication. My special appreciation to Mrs. Lourdes 
Talavera and Mrs. Roxana Echave  for their great support and advice, to 
Mrs. Maria de Casos for her advice in the testing area, to Ms. Susan 
Prescott and Mr. Christopher Schroeder for their help in proof reading. In 
addition, I would like to give my deepest appreciation to Mrs. Gloria 
Villagarcia, Ph.D., for her invaluable advice in the research area.  
 
Last but not least, I would like to express my gratitude to Mrs. Maria 
Esther Linares, my Practicum/Thesis advisor, for her immediate and 
shrewd response to my inquires, as well as to FUNIBER and University 
of Piura, institutions which through their distance education program 
have made it possible to fulfill my lifetime dream of obtaining a Master’s 
Degree in “Teaching English as a Foreign Language”.  



 

  

 
 
 
 
 
 
 
 
 
 

I N D E X 
          
                   Page N° 
INTRODUCTION.............................................................................. 1 
                   
CHAPTER I: INVESTIGATION OUTLINE..................................... 
1.1. Problem statement ....................................................................5 
1.2. Statement of the objectives .......................................................5 
 1.2.1. General objective ............................................................6 
 1.2.2. Specific objectives ..........................................................6 
1.3.  Rationale ..................................................................................6 
1.4. Limitations of the Investigation.................................................7 
1.5.  Background of the research .......................................................8 
 1.5.1. The Subjects....................................................................8 
 1.5.2. The Learning Scenario ....................................................8 
 1.5.3. The Institution .................................................................9 
 
CHAPTER II: THEORETICAL BACKGROUND ..........................10 
2.1. Overview ..................................................................................10 
2.2. History of Language Teaching Methods ....................................11 
2.3. Recent Communicative Language Approaches..........................14 
 2.3.1. Lexical Approach ............................................................14 
2.4  Word Definitions ......................................................................16  
 2.4.1. Lexis ...............................................................................17 
 2.4.2. Vocabulary ......................................................................17 
 2.4.3. Strategy ...........................................................................17 



 

  

 2.4.4. Visual aids ...................................................................... 17 
2.5. Definitions of Learning strategies ............................................. 17 
 2.5.1. Oxford ............................................................................ 17 
 2.5.2. O’Malley and Chamot  .................................................... 18 
 2.5.3.   Cohen ........................................................................... 18 
2.6. Concepts about English Language Vocabulary ......................... 18 
 2.6.1. EFL Vocabulary Learning ............................................... 18 
 2.6.2. EFL Vocabulary Teaching .............................................. 19 
 2.6.3. EFL Vocabulary Learning Strategies ............................... 20 
2.7. Vocabulary learning strategies used in the VIP Program………22 
 
CHAPTER III: METHODOLOGY OF THE INVESTIGATION .. 24 
3.1.  Type of research ....................................................................... 24 
 3.1.1. The nature of data ........................................................... 24 
 3.1.2. Interpretative analysis ..................................................... 24  
3.2.  Assumptions ............................................................................. 26 
3.3.  Questions .................................................................................. 26 
3.4.  Hypothesis ................................................................................ 27 
 3.4.1. Independent Variable ...................................................... 27 
 3.4.2. Dependent Variable......................................................... 27 
3.5.  Sample ..................................................................................... 27 
 3.5.1. Identifying characteristics of the sample group ................ 28 
 3.5.1.1. Ethnography......................................................... . 28 
 3.5.1.2. Age...................................................................... 29 
 3.5.1.3. Gender...................................................................29 
 3.5.1.4. Civil Status ......................................................... 30 
 3.5.1.5. Number of Children ............................................ 30 
 3.5.1.6. Occupation .......................................................... 31 
 3.5.1.7. Educational Background ..................................... 31 
 3.5.1.8. Other L2 Learning Background ........................... 32 
 3.5.1.9. English Learning Background ............................. 33 
 3.5.1.10. Attitudes toward Studying English .................... 34 
 3.5.1.11. Motivations for Studying English  ..................... 34 
3.6  Description of instrument(s) ..................................................... 35 
 3.6.1. Questionnaire .................................................................. 35 
 3.6.2. Tests ............................................................................... 35 
          3.6.2.1. Written Vocabulary test. ...................................... 35 
          3.6.2.2. Oral vocabulary test ............................................. 36 



 

  

           3.6.2.3. Structure of Instruments ......................................37 
3.7.  Reliability and Validity .............................................................38 
 3.7.1. Reliability .......................................................................38 
 3.7.2. Validity ...........................................................................38 
 3.7.2.1. Internal Validity ..................................................38 
 3.7.2.2. External Validity .................................................38 
3.8.  Procedure..................................................................................39 
 3.8.1. Research Design ..............................................................39 
 3.8.1.1. Experimental Group Class Procedure ..................39 
 3.8.1.2. Control Group Class Procedure ...........................39 
 3.8.2. Development of Activities ...............................................39 
 3.8.2.1. Chronological Timetable .....................................40 
3.9.  Statistical Data Results .............................................................41 
 3.9.1. Written Vocabulary Pre-test Results Analysis..................41 
 3.9.2. Written Vocabulary Post-test Results Analysis ................44 
 3.9.3. Oral Vocabulary Pre-test Results Analysis ......................48 
 3.9.4. Oral Vocabulary Post-test Results Analysis .....................51 
 3.9.5. Pre-test and Post-test Comparative Analysis/ 
           Experimental Group  .......................................................53 
 3.9.6. Pre-test and Post-test Comparative Analysis/  
           Control Group .................................................................56 
 3.9.7. Post-test Comparative Analysis/  
           Experimental & Control Group .......................................59 
 3.9.8. Test of Hypothesis ..........................................................62 
 
CHAPTER IV: DISCUSSION OF THE RESULTS OF THE 
INVESTIGATION .............................................................................63 
4.1.  Research findings .....................................................................63 
4.2.  Discussion ................................................................................65 
 4.2.1. Implications ....................................................................66 
 4.2.2. Limitations ......................................................................66 
 4.2.3. Recommendations ...........................................................66 
 
CONCLUSIONS ................................................................................68 
 
BIBLIOGRAPHICAL REFERENCES.............................................72 
 
APPENDICES ....................................................................................75 



 

  

STATISTICAL CHARTS AND GRAPHS 
3.1. Type of research…………………….........................................24 

 3.1.2. Chart: Interpretative Analysis of Results ..….................25 
3.5. Sample:  Chart: Population and Sample……………………..…27 

     3.5.1. Identifying characteristics of the sample group...............28 
3.5.1.1. Table: Place of Birth.........................................28 
3.5.1.1. Graph: Place of Birth........................................28 
3.5.1.2. Table: Age.........................................................29 
3.5.1.2. Graph: Age........................................................29 
3.5.1.3. Table: Gender....................................................29 
3.5.1.3. Graph: Gender...................................................30 
3.5.1.4. Table: Civil Status.............................................30 
3.5.1.5. Table: Number of Children...............................30 
3.5.1.6. Table: Occupation.............................................31 
3.5.1.6. Graph: Occupation............................................31 
3.5.1.7. Table: Educational Background........................31 
3.5.1.7. Graph: Educational Background.......................32 
3.5.1.8. Table: Other L2 Learning Background.............32 
3.5.1.8. Graph: Other L2 Learning Background............32 
3.5.1.9. Table: English Learning Background...............33 
3.5.1.9. Graph: English Learning Background..............33 
3.5.1.10. Table: Attitudes toward Studying English... ..34 
3.5.1.10. Graph: Attitudes toward Studying English.... 34 
3.5.1.11. Table: Motivations for Studying English ..... .34 
3.5.1.11. Graph: Motivations for Studying English ......35 

3.6. Description of Instruments.........................................................35 
                  3.6.2.3. Chart: Structure of Instruments..........................37 
3.8. Procedure  
        3.8.2. Development of activities 

           3.8.2.1. Chronological Timetable...................................40 
3.9. Statistical Data Analysis 
        3.9.1. Written Vocabulary Pre-test Results Analysis 

3.9.1. Chart A: Written Vocab. Pre-test Scores: Exp. Group... 41 
3.9.1. Chart B: Written Vocab. Pre-test Scores: Control Group42 
3.9.1. Table: Written Vocabulary Pre-test Result......................43 
3.9.1. Graph: Written Vocabulary Pre-test Results...................43 
 



 

  

3.9.2. Written Vocabulary Post-test Results Analysis 
3.9.2. Chart A: Written Voc. Post-test Scores: Exp. Group...... 44 
3.9.2. Chart B: Written Voc. Post-test Scores: Control Group..45 
3.9.2. Table: Written Vocabulary Post-test Result.................... 46 
3.9.2. Graph: Written Vocabulary Post-test Results................  46 
3.9.3. Oral Vocabulary Pre-test Results Analysis 
3.9.3. Chart A: Oral Vocabulary Pre-test Scores: Exp. Group. 48 
3.9.3. Chart B: Oral Vocabulary Post-test Scores: Exp. Group.48 
3.9.3. Chart C: Oral Voc. Pre-test Scores: Control Group........ 49 
3.9.3. Chart D: Oral Voc. Post-test Scores: Control Group...... 49 
3.9.3. Table: Oral Voc. Pre-test Comparative Results.............. 50 
3.9.3. Graph: Oral Vocabulary Pre-test Comparative Results...50 
3.9.4. Oral Vocabulary Post-test Results Analysis 
3.9.4. Table: Oral Voc. Post-test Comparative Results.............51 
3.9.4. Graph: Oral Voc. Post-test Comparative Results........... 52 
3.9.5. Pre-test and Post-test Comparative Results 
3.9.5. Chart: Pre-test and Post-test Comparative Results  
                  Experimental Group ............................................53 
3.9.5. Table: Pre-test and Post-test Comparative Results 
                  Experimental Group.............................................54 
3.9.5. Graph: Pre-test and Post-test Comparative Results 
                  Experimental Group............................................ 55 
3.9.6. Pre-test and Post-test Comparative Results 
3.9.6. Chart: Pre-test and Post-test Comparative Results  
          Control Group ......................................................56 
3.9.6. Table: Pre-test and Post-test Comparative Results  
                     Control Group.......................................................57 
3.9.6. Graph: Pre-test and Post-test Comparative Results  
                     Control Group ......................................................58 
3.9.7. Post-test Comparative Results 
3.9.7. Chart:  Post-test Comp. Results Exp. & Control Group. 59 
3.9.7. Table:  Post-test Comp. Results Exp. & Control Group. 60 
3.9.7. Graph: Post-test Comp. Results Exp. & Control Group..62 
3.9.8. Test of Hypothesis 

3.9.8.2. Table: Test of Hypothesis: Degrees of  
                        Confidence ............................................62 

   





 

1 
 

 
 
 
 
 
 
 
 
 
 

INTRODUCTION 
 

The number of vocabulary words a beginner student has to learn in 
the first few months of studying is vast. In order to be able to 
communicate basic ideas, it is of outmost importance that the EFL 
beginner student learns the relevant vocabulary necessary to express 
greetings, give and ask for personal information, ask for directions, in 
addition to learning colors, numbers, and adjectives to describe people, in 
the oral and written expression, all of which are essential in the process 
of learning any language. It goes without saying that students arrive with 
expectations and doubts about their abilities and possibilities, it is 
teachers that can help make this transition easier if they approach this 
vocabulary learning task in a friendly and easy manner. 

 
Having searched for previous investigations in this area, to 

enlighten us about the best way to confront this problem, it was observed 
that there are no noteworthy related studies in the area of Vocabulary 
learning strategies in any higher level local institution that offers the 
specialty of “Teaching English as Foreign Language” in Arequipa. 

 
The motivation behind this study was the difficulty I observed 

beginner EFL students at CCPNA had to learn and remember such an 
array of new vocabulary words in the English language, and their lack of 
appropriate learning strategies. Therefore I decided to carry out the 
investigation called “Teaching Vocabulary Learning Strategies: A 
Vocabulary Improvement Program for EFL Beginner Students from 
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Centro Cultural Peruano-Norteamericano Arequipa.” One of the 
objectives was to find out different strategies that could help teachers as 
well as students to improve this situation. This action research project 
belongs to the field of Social Sciences, in the area of Didactics, and it is 
specifically relevant to the subject of Teaching Vocabulary Learning 
Strategies to beginner students of English as a Foreign Language in the 
form of lexical chunks and individual vocabulary words. 

 
The study was organized in four chapters. First of all, in Chapter I: 

“Investigation Outline”, the problem is analyzed; the general and specific 
objectives are raised. Second, the rationale, limitations, and background 
of this research are explained. And finally, detailed information about the 
subjects, the learning scenario, and the institution is given.  

 
In Chapter II, “Theoretical Framework”, there is an overview and a 

short history of Vocabulary Teaching, which is necessary to understand 
the background of this study and how the problem of vocabulary teaching 
has been dealt with from the end of the 18th and 19th century until now. 
Analyzing the needs and motivations of different times towards language 
learning, we found different approaches such as the “Grammar 
Translation method”, which consisted in the teaching of statements of 
abstract grammar rule, as well as lists of vocabulary and sentences 
through translation. Also going through times of indifference towards 
vocabulary learning until today, when the importance of vocabulary 
teaching is being restored. In this chapter, we can also find some 
definitions and concepts about EFL language learning and EFL language 
teaching, as well as some practical advice and “Techniques in Teaching 
Vocabulary” by Virginia French Allen1 (1983). The value of using visual 
aids in teaching vocabulary to beginners’ classes is also addressed. 
Finally, an overview of EFL vocabulary learning strategies is presented 
in this chapter. 

 

                                                
1 French Allen, V. (1983): Techniques in teaching Vocabulary, Teaching techniques in 
English as a Second Language. Series editors: Russell N. Campbell and William E. 
Rutherford. Oxford-New York: Oxford University Press. 
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In Chapter III, “Methodology of the Investigation”, the 
investigative method used  is explained, then the nature of data collected, 
and the way this data was analyzed and interpreted, as well as the 
assumptions, the questions, and the hypothesis proposed.  The hypothesis 
tested was that “Beginner EFL students at CCPNA in the Experimental 
Group will improve their English vocabulary, because they have 
participated in the Experimental “English Vocabulary Improvement 
Program”, in comparison with the students in the Control Group, who 
attended to the regular English program.” After that, the independent and 
dependent variables are defined, being the Vocabulary Improvement 
program the independent variable and the improvement in the vocabulary 
learning the dependent variable. The sample, the characteristics of the 
sample group, ethnography, age, gender, educational background and the 
L2 learning background are also explained in this chapter. By the same 
token, the instruments used such as the Oral Vocabulary and Written 
Vocabulary Pre-test and Post-test are described. Then, the reliability and 
validity are explained.  Next, the procedures followed in the research are 
detailed; and, finally, the figures found are analyzed by showing the 
statistical analysis, tables, graphs with its descriptions and interpretation 
of results.  

 
In the final Chapter IV, “Discussion of the Results of the 

Investigation”, the results of the study are presented and discussed, as 
well as the implications, limitations and recommendations for further 
study. 

 
Following the last chapter, the conclusions reached by the 

investigation are explained. In summary, the hypothesis was proved 
positive for the students, it was found that the application of this research 
was useful for the students who participated in it, because they acquired 
vocabulary learning strategies that helped them improve their vocabulary 
learning, and will probably assist them throughout their EFL studies.  In 
addition, as a result of the investigation of the diverse strategies proposed 
by several researchers, many of them were applied and found to be useful 
for teachers who want to help their students improve their vocabulary 
learning. Among them, we can name:  First, the importance of using 
audiovisual aids such as flashcards, and picture vocabulary cards.  
Second, the significance of using vocabulary cards with exercises, 
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physical response activities, songs, and games.  Third, the value of 
starting an early reading program in order to teach students vocabulary 
learning strategies, such as the use of a bilingual dictionary, learning the 
symbols used by the International Phonetic Alphabet, and starting their 
own picture vocabulary notebook. By doing extensive reading at an early 
stage, teachers are helping students to create situations where they will 
encounter new words and learn how to follow the process of vocabulary 
learning in a relaxed and organized way. In this way students are 
empowered with strategies that will accompany them through a lifetime. 
Finally, the bibliographical references and the list of appendices are 
provided for further investigation. 
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CHAPTER I 
INVESTIGATION OUTLINE 

 
1.1 Problem Statement 

The amount of vocabulary an EFL student has to learn throughout 
his studies is enormous. Having to learn and remember so many new 
vocabulary words in a foreign language are difficult challenges for young 
adult individuals who register in an English course for the first time. Not 
only does the student come with many expectations but he is also totally 
dependent on the teacher to guide him in this learning process: to 
pronounce a new word, to explain its grammatical position, its usage, and 
so on. 

 
By the same token, on the teacher’s side there are two major 

challenges the EFL teacher must face. These are: 1) Finding ways to 
present new vocabulary in a memorable way for students. 2) Trying to 
fulfill the needs and expectations of all the students in a large class.  

 
For the reasons above, and taking into consideration the students’ 

needs, it became imperative to search for “vocabulary learning 
strategies” to help students improve their vocabulary learning. Similarly, 
it was also necessary to find “vocabulary teaching strategies” to assist the 
teacher in performing his or her duties in different and motivating ways 
while, at the same time, helping students to become autonomous and 
independent learners.   
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1.2 Statement Of The Objectives 
Focused on the importance of helping beginner EFL students 

develop their vocabulary, this research has the following objectives:  
 
1.2.1 General Objective 

Facilitate the increment of English vocabulary learning of young 
adult EFL beginner students through the design, implementation and 
execution of the “Vocabulary Improvement Program” at Centro Cultural 
Peruano Norteamericano Arequipa (CCPNA). 

 
1.2.2 Specific Objectives  

• Discover the amount of vocabulary that young adult beginner 
students recognize when they begin their English studies at 
CCPNA, through the application of the Pre-Test to both 
experimental group (EG) and control group (CG). 

• Implement the created “Vocabulary Improvement Program” 
(VIP Program) to the experimental group of EFL beginner 
students at CCPNA. 

• Determine if there is a difference in the level of improvement 
accomplished by the experimental group, after the use of the 
“Vocabulary Improvement Program”, in comparison to the 
control group; through the application of the Post-Test to both 
experimental and control groups. 

 
1.3 Rationale 

Developing vocabulary is one of the most important factors in 
learning a language, firstly because you can be understood if you make 
grammatical errors when you speak a language, but you can not express 
your ideas if you lack vocabulary. Secondly, because it is said that an 
educated native speaker will probably have a vocabulary of around 
20,000 words or word families.  As an illustration,  we can name the fact 
that an English dictionary such as the Longman Dictionary of 
Contemporary English includes over 80,000 thousand words and phrases, 
while the Oxford English Dictionary contains half a million entries. 
Thirdly, most adult second language learners, however, will be lucky to 
have acquired 5,000 family words even after several years of study 
(Thornbury, 2002).  However, the core vocabulary that will serve in most 
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situations is about 2,000. Therefore, in order to be able to communicate 
effectively in this language an EFL learner must constantly work hard to 
increment his or her vocabulary. However, very often vocabulary does 
not receive enough attention in language classrooms because teachers 
focus more on teaching and explaining grammar, leaving behind the 
practice of new lexical items, expecting the students to practice them on 
their own, not being aware that students generally lack the knowledge of 
strategies necessary to build up the needed vocabulary.   

 
Grammar and vocabulary must go hand in hand. To exemplify this, 

the English language could be compared to a human body, where the 
grammar is the bones, the skeleton on which the muscles, vocabulary, 
must be built. Therein lays the relevance of the study of vocabulary. 
Consequently, the present study is proposed to present an overview of 
vocabulary teaching strategies to aid teachers in their vocabulary 
teaching tasks. Similarly, it intends to show a series of specific 
vocabulary learning strategies that might prove to be effective in helping 
EFL beginner students to improve their vocabulary learning; while in this 
process, assisting them in becoming independent learners. By doing this, 
they will be empowered  to select the strategies that best fit their specific 
learning styles, not only within the frame of the class, but also throughout 
the rest of their English language studies. 

 
1.4 Limitations Of The Investigation 

The limitations in carrying out this research were scarce since the 
CCPNA institution, where the researcher’s duties are performed 
regularly, provided the support needed for this study, such as the student 
sample, the use of the classroom facilities, the access to teaching 
materials, the use of the library and the Teacher’s resource centre (which 
has the most updated English language teaching books and teaching 
resources in the area).  The only limitations of this study were those 
relative to time, because the time dedicated for the execution of the 
Vocabulary Improvement Program was short, the researcher had to be 
resourceful to fit so many vocabulary activities in the allotted time, while 
at the same time having to fulfill the regular teaching program.  
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1.5 Background Of The Research 
During the first few months of 2009, different books were 

consulted in order to find out previous research done in this area, as well 
as the references related to vocabulary and vocabulary teaching. No 
research was found in any higher education institution in Arequipa, 
related to this specific topic. 
 
1.5.1 The Subjects 

The subjects for this study come from a group of about 4,898 
Spanish speaking students, who registered in the EFL program at 
CCPNA in the city of Arequipa, Peru, during the month of June, 2009 
(CCPNA Records). They were divided in 267 classrooms corresponding 
to the following cycles:  

 
- Four Fundamental cycles: Top Notch Fundamentals (FUND1-4).  
- Twelve Basic cycles: Top Notch 1-2, (TNB1-12). 
- Twelve Intermediate cycles: American Inside Out (AMI1-12)  
- Seven Advanced cycles: American Inside Out (AMA1-7) 
 

The subjects are male and female students who attend two-
academic-hour classes, five days a week from Monday to Friday, in the 
morning, afternoon or evening schedules. Students study in an EFL 
program where they progress from beginners, to basic, intermediate and 
advanced levels in a three-year period.  
 
1.5.2 The Learning Scenario 

The research program was applied in the premises of the CCPNA 
institution, in different modern classrooms build of first class materials, 
with large windows and good illumination, students sit in individual 
desks in a semicircle facing a big whiteboard, which is in front of the 
class. For teacher’s use, next to a high podium and small bench, there is a 
computer loaded with audio and video resources for teaching Top Notch 
Fundamentals, other textbooks currently in use, online dictionaries, and 
internet for access to educational websites.  In addition to the classroom 
facilities, the students have access to a Multimedia Center, where they 
can practice grammar, listening, reading and writing exercises once a 
month as a group, and individually, as often as they want. Students can 
also take advantage of the Institutional CCPNA Library, which in its 
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modern facilities offers the widest range of reading books in the English 
and Spanish language in the southern area of Peru. It counts with English 
Reading Series of story books written in different levels of difficulty; 
such as The Black Cat series, which students can read according to their 
individual level of knowledge.  
 
1.5.3 The Institution 

Centro Cultural Peruano Norteamericano Arequipa is the most 
prestigious English teaching institution in the south of Peru. It is a fifty-
seven-year-old non-profit cultural institution that among other cultural 
activities promotes English Teaching as a Foreign Language (EFL) in the 
Southern provinces of Peru. It has three four-floor modern building 
facilities used exclusively for classrooms, along with other buildings for 
administrative use. It is located in the downtown area of the city of 
Arequipa, which has about 850,000 inhabitants. The academic staff of 
CCPNA has currently over 120 top English teachers in the city of 
Arequipa, and many more in the four branches in other southern 
provinces of Peru, such as Moquegua, Tacna, Ilo and Puno. The 
researcher has been teaching English at this institution for over 14 years 
as a full time teacher at all levels.  
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CHAPTER II 

THEORETICAL BACKGROUND 
2  
2.1 Overview  

In order to circumscribe the area of this study in the field of second 
or foreign language learning and teaching, Jim Scrivener 2 (1994) in his 
book “Learning Teaching” explains that the subject matter of English 
language teaching can be classified under two main headings: Language 
Systems (lexis, grammar, function, phonology) and Language Skills 
(Productive: speaking and writing. Receptive: reading and listening). 
Based on that structure, the present investigation is not based on the 
language skills, but it is more specifically related to one of the language 
systems: Lexis. 
 

The term Lexis is a noun synonym of the word Vocabulary, which 
refers to “all the words in a particular language3”.  Therefore, it could be 
said that when educators instruct vocabulary or lexis, they are teaching 
how words are used in context (grammar), when it is proper to use them 
(its function), how they sound and how they should be pronounced 

                                                
2 Scrivener, J. (1994): Learning Teaching, A guidebook for English language teachers. 
Oxford, England: Heinemann English Language Teaching, a Division of Reed 
Educational and Professional Publishing Ltd, p. 20. 
 
3 Hornby, A.S. (2002): Oxford Advanced Learner’s Dictionary of Current English. 
Sixth Edition. Oxford: Oxford University Press, p. 739. 
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(phonology). In other words, teaching vocabulary is of outmost 
importance because we are teaching the language as a whole.  

 
2.2 History Of Language Teaching Methods 

It is interesting to investigate how the emphasis in teaching has 
been changing over the years, especially in regards to teaching 
vocabulary.  To review this, some of the methods and approaches 
mentioned by Howatt4, in his book “A History of English Language 
Teaching” will be cited in the following paragraphs:  

 
The stress  on the importance of a system over the other has gone 

from the emphasis in grammar at the end of the 18th and 19th century, 
with the “Grammar Translation method”, which consisted in the teaching 
of statements of abstract grammar rule, lists of vocabulary, and sentences 
for translation, to the “Direct Method” advocated by J.S. Blackie in the 
1850s, where the avoidance of mother tongue, direct association of word 
with object, and the relegation of grammar to a subordinate position were 
advocated.  

 
Following that period, in the 1880s the emphasis came over 

Linguistics and Phonetics. Linguists such as Henry Sweet in England, 
Wilhelm Vietor in Germany, and Paul Passy in France revitalized the 
discipline of linguistics, and Phonetics was established as a science. 
Important is to mention that the International Phonetic Association was 
founded in 1886 and its International Phonetic Alphabet was designed to 
enable accurate sound transcription for any language. It was said by 
Sayce (1879) that “Language consists of sounds, not of letters, and until 
this fact is thoroughly impressed upon the mind, it is useless to expect 
that languages will ever be studied alright.5” 

In the 1920s, West (1926) and Coleman (1929) encouraged the 
“Reading Approach”, focused on the systematic teaching of reading 
comprehension (reading without the conscious effort to translate).  

                                                
4 Howatt, A. (1984): A History of English Language Teaching. Oxford: Oxford 
University Press, pp. 25-36. 
5Sayce, A.H. (1879) Introduction to the Science of Language. Vol.2. Queen's College, 
Oxford, p. 93. 
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From the 1930s to the 1960s, the “Oral Approach” was upheld by 
Palmer and Hornsby, based on the Direct Method. One of its most active 
proponents was the Australian George Pitman, who published a series of 
textbooks called Situational English in 1965, used for immigrants in 
Australia; Pitman upheld that “Our principal classroom activity in the 
teaching of English structure will be the oral practice of structures. This 
oral practice of controlled sentence patterns should be given in situations 
designed to give the greatest amount of practice in English speech to the 
pupil.”6 

 
From a learning point of view, the British linguists were closer to 

behaviorism, and they had their own version of Structuralism based on 
the notion of situation: “By situation, Pitman means the use of concrete 
objects, pictures and realia, which together with actions and gestures can 
be used to demonstrate the meanings of new language items.”7 
 

Until the Second World War the Reading based approach had 
dominated language teaching; however, in the 1950s, “Audiolingualism” 
developed as a new method, because of the imperative for the US. 
Military to teach foreign language learners to speak and understand a 
language quickly and efficiently, this new method was developed by 
Leonard Bloomsfield at Yale University. It combined several existing 
methods: Direct method, audio-visual media (films, radio, music, etc.), 
being practiced ten hour a day, six days a week, it proved to be 
successful. This method reached its greatest popularity in the 1960s. 
 

In 1961, Structuralism considered language as a system of 
interrelated elements (phonemes, morphemes, words, structures and 
sentences types) that encode meaning, regarding grammar as a starting 
point. However, the American linguist William Moulton, in a report 
prepared for the 9th International Congress of Linguists, proclaimed the 
linguistic principles on which language teaching methodology should be 
based: “Language is speech, not writing…. A language is a set of 

                                                
6 Pitman, G. (1963): Teaching Structural English. Brisbane: Jacaranda,  p. 179. 
7 Richards & Rodgers (1986): Approaches and Methods in Language Teaching.   
Cambridge: Cambridge University Press, p. 38. 
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habits…. Teach the language, not about the language…. A language is 
what its native speakers say, not what someone thinks they ought to 
say…. Languages are different.”8 

 
Behaviorism and Contrastive Analysis of L1 and L2 also 

influenced the theory of language learning. In the decades of the 70s, 
there was a boom of new approaches with an influence from Psychology 
and Psycholinguistics, both on the American and British fronts. 

 
 It was not until the 1980s that there was a general consensus under 

the “Communicative approach”. Approaches such as: “Total Physical 
Response” (James Asher), and the “Silent Way” (Gattegno), both 
considered as comprehensive based approaches, were born.  Others like 
the “Community Language Learning” (Charles Curran), “Suggestopedia” 
(Georgi Lozanov), and the “Natural Approach” (T. Terrell & S. 
Krashen), considered as humanistic based approaches, were developed. 
 

It is important to mention the characteristics of the “Silent Way” 
for the purpose of this study, since Caleb Gattegno (1972) adopts a 
basically structural syllabus with lessons planned around grammatical 
items and related vocabulary.  Language is seen as groups of sounds 
arbitrarily associated with specific meanings and organized into 
sentences or strings of meaningful units by grammar rules. Gattegno saw 
Vocabulary as a central dimension of language learning. The most 
important vocabulary for the learner deals with the most functional 
words. This “functional vocabulary” provides a key, said Gattegno, to 
comprehending the “spirit” of the language.  The learner is the principal 
actor, rather than a mere listener. (Gattegno 1972: 80) “The teacher’s 
strict avoidance of repetition forces alertness and concentration on the 
part of the learners.”9 

 

                                                
8 Quoted in Rivers, W. (1964): The Psychologist and the Foreign Language Teacher. 
Chicago: University of Chicago Press, p. 5. 
9 Gattegno, C. (1972): Teaching Foreign Languages in Schools: The Silent Way. 2nd ed. 
New York: Educational Solutions, p. 80. 
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Likewise, it is important to mention the methods used by Giorgi 
Lozanov in “Suggestopedia”, where he used music therapy, relaxation 
and other means of enhancing learning readiness. The aim is that students 
should reach an advanced level in oral speech quickly. Learning is based 
on student mastery of long lists of vocabulary pairs. A Suggestopedia 
course lasts 30 days, four hours a day, six days a week, each consists of 
ten units, each of them focused on a lengthy dialog with an 
accompanying vocabulary list and grammatical comments, and graded by 
lexis and grammar. “The main aim of teaching is not memorization, but 
the understanding and creative solution of problems.10”  

 
2.3 Recent Communicative Language Teaching approaches  

“Lexical Approach” and “Task-based Learning” reflect ways of 
teaching and learning which are more in line with current views on 
language acquisition than former method mentioned earlier in this recall. 
The Task-based approach has been welcomed by entire school systems in 
Spain and Britain for example. Meanwhile, the Lexical approach has 
been greeted with caution and greatly criticized by the linguistics 
establishment. However, this approach will be described with more detail 
because this research was based on its ideas. 
 
2.3.1 Lexical Approach  

There are two key figures to the Lexical Approach: Dave Willis11, 
who wrote The Lexical Syllabus in 1990, and Michael Lewis12, whose 
two books The Lexical Approach (1993) and Implementing the Lexical 
Approach (1997) are the cornerstones of this view of learning.  A lexical 
approach reflects a movement away from a purely structural view of 
language, a movement where Lexis, rather than grammar, plays a primary 
role in the acquisition of language. 
 

Something that is important to mention in this theoretical research, 
where vocabulary is considered central to the learning of the English 

                                                
10 Lozanov, G. (1978): Suggestology and Outlines of Suggestopedia. New York: Gordon 
and Breach, p. 251. 
11 Willis, D. (1990): The Lexical Syllabus. Collins COBUILD. p. 25 
12 Lewis, M. (1993): The Lexical Approach. Hove: Language Teaching Publications. ... 
p. 15  
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Language, is that in The Lexical Approach, vocabulary is considered not 
only as single words but as chunks of language. “Language consists not 
of traditional grammar and vocabulary but often of multiword 
prefabricated chunks."13 

 
What is more, individual language learners have large stores of 

these prefabricated chunks of language in their memories, which they 
draw on when creating output, either written or spoken: (Lewis 1997:15) 
“The essential idea is that fluency is based on the acquisition of fixed and 
semi-fixed prefabricated items, which are available as the foundation for 
any linguistic novelty or creativity.”14 

 
It is important to note that these chunks are fixed or semi-fixed. 

Fixed are set expressions such as: How do you do? While semi-fixed 
expressions allow variations within the phrase: According to the authors/ 
writers/publicists, the main advantage is…  
 

These multi-word items are divided in four different categories: 
1. (a) Words e.g. push; fruit; exit. They are not frequent but they 

have high information content. (b) Polywords e.g. by the way, 
on the other hand. They are frequent but they have low 
information content. They are used to generate patterns. 

2. Collocations e.g. an initial reaction, to assess the situation; do a 
job. They consist of two word combinations that can and must 
go together. 

3. Fixed expressions or institutionalized utterances e.g. I’ll see 
what I can do; It’s not the sort of thing you think it will ever 
happen to you; Certainly not!  These are expressions with a 
strong pragmatic meaning, they have a clear function. 

4. Sentence frames or heads e.g. Considerable research has been 
done in recent years on the question of…; At present, however, 
expert opinion remains divided; some experts believe that…; 
That’s all very well but… 

 

                                                
13 Lewis, M. (1997): Implementing the Lexical Approach.  Hove: Language Teaching 
Publications, p. 15. 
14 Lewis, M. (1997): ibid. p. 15. 
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In summary, we could say that vocabulary was neglected in 
teacher-preparation programs during the period 1940-1970 because it had 
been overemphasized in language classrooms during the previous years. 
A second reason was that some specialists in methodology believed that 
the meanings of words could not be adequately taught, so it was better 
not to try to teach them, they could be learned only through experience. 
As a result, little attention was directed to techniques for vocabulary 
teaching. This was the time when grammar publications started to appear.  
 

Overtime things have changed yet again, and more attention is paid 
to techniques for teaching vocabulary in teacher-preparation programs 
today. One reason is the disappointment of students, when after months 
or years of study, they can not communicate because they lack 
vocabulary. Also, a lot of research is being done about lexical problems, 
because communication breaks when people do not use the right words.  

 
Consequently, at the present time, there is a current concern for 

more effective vocabulary teaching, which it is believed it should be 
taught along with developing a firm command of grammar15.  
 

Therefore, based on Lewis’s idea that: “A central element of 
language teaching is raising students’ awareness of, and developing their 
ability to chunk language successfully.”16. The Vocabulary Improvement 
Program (VIP Program) was designed by the author of this research, 
trying to put together some of the different strategies mentioned by the 
different authors and applying them to the students’ current needs and 
specific target language required by the book currently in use.  
 
2.4 Word Definitions 

Some words that are commonly used when talking about 
vocabulary are: Lexis, vocabulary, strategies, visual aids; so it will be 
useful to review their meaning in a dictionary17. 
                                                
15 French Allen, V. (1983): Techniques in Teaching Vocabulary, Teaching Techniques 
in English as a Second Language. Series Editors: Russell N. Campbell and William E. 
Rutherford. Oxford-New York: Oxford University Press. p. 5. 
16 Lewis, M. (1993) Ibid.  p. 16. 
17 Hornby, A.S. (2002): Oxford Advanced Learner’s Dictionary. Sixth Edition. Oxford: 
Oxford University Press. pp. 739, 1447, 1284, 1446. 
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2.4.1 Lexis - noun [U] (linguistics) all the words and phrases of a 

particular language. Syn.: Vocabulary. 
 

2.4.2 Vocabulary - noun (plural vocabularies) 
1. All the words that a person knows or uses. 
2. All the words in a particular language. 
3. The words that people use when they are talking about a 

particular subject 
4. (Also informal vocab {speaker}) A list of words with their 

meanings, especially in a book for learning a foreign language. 
 

2.4.3 Strategy - {speaker} noun (plural strategies) 
1. [C] ~ (for doing sth) | ~ (to do sth) a plan that is intended to 

achieve a particular   purpose: to develop a strategy for dealing 
with unemployment • It’s all part of an overall strategy to gain 
promotion. • The government’s economic strategy. 

2.  [U] the process of planning sth or carrying out a plan in a 
skilful way: marketing strategy 

3.  [U, C] the skill of planning the movements of armies in a battle 
or war; an example of doing this: military strategy • defense 
strategies. – compare: Tactic 

 
2.4.4 Visual aid - noun - A picture, video, etc. used in teaching to help 

people to learn or understand something. 
 
2.5 Definitions of Learning Strategies: 

 
2.5.1 Oxford 

 “... Operations employed by the learner to aid the acquisition, 
storage, retrieval, and use of information. Learning strategies are specific 
actions taken by the learner to make learning easier, faster, more 
enjoyable, more self-directed, more effective, and more transferable to 
new situations18”. 

                                                
18  Oxford, R.L. (1989): “Language Learning Strategies: A Synthesis of Studies with 
implications for strategy training”. System, 17, pp. 235-247. 
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2.5.2 O’Malley and Chamot  
 Learning strategies are “the special thoughts or behaviors that 

individuals use to help them comprehend, learn, or retain new 
information19.” 

 
2.5.3 Cohen  

“Strategies can be defined as those processes which are consciously 
selected by learners and which may result in action taken to enhance the 
learning or use of a language, through the storage, retention, recall and 
application of information about that language20.” 
 
2.6 Concepts about English Language Vocabulary  

There are some interesting facts we need to be acquainted with 
about the English language and English language learning: 
 
2.6.1 EFL Vocabulary Learning 

The English language has about 100,000 words. Research indicates 
that learners need to have access to a minimum of 3,000 words in order 
to even begin to comprehend authentic texts21, and students wishing to 
study in English at a university level may need up to 10,000 words22.  

 
In the book, Vocabulary Myths: Applying Second Language 

Research to Language Teaching, Keith Folse (2004) names dozens of 
researchers who have dealt with the issue of vocabulary and the 
problems23 of :  
                                                                                                                   
 
19 O’Malley, J. & A. Chamot (1993): Learning Strategies in Second Language 
Acquisition. Cambridge: Cambridge University Press, p. 35. 
20 Cohen, A.D &, S.J. Weaver (1998): “Strategies-based instructions for second 
language learners”. W.A. Renandya & G.M. Jacob (Eds.), Learners and Language 
Learning, pp. 1-25. 
21 Laufer, B. (1992): How much lexis is necessary for reading comprehension? In P. 
Arnaud, & H. Bejoint (Eds.), Vocabulary and Applied Linguistics, London: McMillan 
Academic and Professional Limited, pp. 126-131. 
22 Hazenberg, S., & J. Hultstijn (1996): Defining a minimal receptive second-language 
vocabulary for non-native university students: An empirical investigation. Applied 
Linguistics, 17(2), pp.145-163. 
23 Folse, K. (2004): Vocabulary Myths: Applying Second Language Research to 
Classroom Teaching. Ann Harbor: The University of Michigan Press, p. 47.  
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- How do L2 learners’ vocabularies develop?  
- Why are some words more difficult to learn than others? 
- Is L2 learned more easily through natural context or through 

direct instruction? 
- Which vocabulary learning strategies do students employ? 
- Which types of practice activities promote vocabulary learning?  
- What effect do certain types of marginal glosses and Internet 

annotations have on incidental vocabulary learning? 
- How does using a dictionary impact vocabulary learning 

acquisition? 
 
These and many other relevant issues are mentioned and it is a must 

read for a researcher interested in vocabulary issues.   
 

2.6.2 EFL Vocabulary Teaching 
Similarly, searching for theoretical background and, at the same 

time, for practical advice for this investigation, the book “Techniques in 
Teaching Vocabulary” by Virginia French Allen24 (1983) was found 
most useful in this area since it is devoted entirely to the presentation and 
exemplification of practical techniques in the teaching of vocabulary. 
Chapters two and three in French Allen’s book emphasize the value of 
visual aids in teaching vocabulary to beginners’ classes. Chapter four is 
about Special Uses of Visual Aids. Chapters five, six and seven are 
dedicated to Intermediate classes; while Chapters eight and nine are 
dedicated to advanced classes. Chapter ten to general advise before and 
after teaching vocabulary. 

 
In reference to teaching vocabulary to beginner students, which is 

the subject of the present research; French Allen explains that teachers at 
this level use three ways to show the meanings of vocabulary words:  

1. Pictures,  
2. Explanations in the students’ own language,  

                                                                                                                   
 
24 French Allen, V. (1983): Techniques in teaching Vocabulary, Teaching techniques in 
English as a Second Language. Series editors: Russell N. Campbell and William E. 
Rutherford. Oxford-New York: Oxford University Press, pp. 7, 21. 
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3. Definitions in simple English, using vocabulary that the 
students already know. 

 
French Allen also mentions that, contrary to what is usually 

practiced by most teachers in second-language classes today, teachers 
should try to apply what has been discovered about acquisition of first 
language vocabulary, and offer their students some experience with an 
object for which the English word will be taught, before spending much 
time on drilling the English name for it. For example, teach about people 
and things in the classroom. Engage students in activities that require 
those words for the exchange of information or expression of personal 
feelings. Teachers must make time for having simple communication 
experiences in the classroom, for having meaningful use of the words. 
 
 
2.6.3 EFL Vocabulary Learning Strategies 

Another issue that concerns teachers when their students are facing 
problems in learning new vocabulary is whether they should invest time 
in teaching vocabulary learning strategies to their students. The 
researcher believes that it is important that teachers take time out of their 
busy schedules to teach learning strategies in general and, moreover, 
vocabulary learning strategies.  

 
Chamot corroborates this thought when she refers to the Meta-

cognitive Model of Strategic Learning, and some strategies for 
remembering vocabulary and other information. She states that 
“Although students often mention repetition to learn language … more 
efficient strategies may be necessary for students to learn and remember 
information for long periods of time, such as building bridges in the 
students’ minds, mental links or pathways that are mapped onto an 
individual’s existing schemata. If the links are numerous and personally 
meaningful, the information is easier to memorize and recall later. 
Making meaningful associations with new words and phrases can make 
vocabulary acquisition more effective and efficient.” 25 
 
                                                
25 Chamot, A. et al. (1999): The Learning Strategies Handbook. Cambridge: Cambridge 
University Press, p. 29. 
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Chamot offers some remembering strategies:  
1. Imagine with key words. Using a keyword creates a visual and 

personal association between meaning and sound.  
2. Group/classify. Grouping involves creating categories by 

relating or classifying words according to attributes. Sun related 
to suntan, hot, beach.   

3. Transfer/cognates. It entails transferring the knowledge from 
one language (mother tongue or other) to another language. 
Prefixes, suffixes, roots, etc. teléfono in Spanish = telephone in 
English. 

 
The importance of helping students to memorize new vocabulary 

using other methods is also considered by authors, such as Wenden and 
Rubin26 who refer to the term “Mnemonics”, when a retrieval plan is 
developed during encoding and mental imagery, using both visual and 
verbal aids to help individuals learn faster and recall better. They 
mention different methods, such as: 

A) Linguistic Mnemonics: the Peg method developed by Paivio 
and Desrochers, 1979, this method links unrelated items with a 
set of memorized pegs or hooks for example, rhyming words to 
digits: one is a bun, two is a shoe, three is a tree, etc… 

B) Spatial Mnemonics: the Loci method, spatial grouping, and the 
finger method.  

C) Visual Mnemonics: pictures (pairing pictures with words in L2 
works better than pairing them with L1); and visualization, 
instead of using real pictures, a word or the contents of a 
passage may be visualized.  

D) Physical Response Method: flipping a pancake, physically re-
enacting the information in a sentence results in better recall 
than simple repetition. a) Total Physical Response developed 
by James Asher in 1965. b)  Melodrama, (Rassias 1968-1972).  
c) The Silent way (Caleb Gattegno, (1972).  d) Rod 
manipulation in response to certain commands. 

E) Verbal Elaboration Methods: grouping, word chain, and 
narrative chain (subjects learn 12 lists of 10 unrelated words by 

                                                
26 Wenden, A. & Rubin, J. (Eds.). (1987): Learner Strategies in Language Learning. 
Englewood Cliffs, N.J: Prentice-Hall International, p. 43. 



 

 22 

weaving the words into a story, subjects remembered 7 times as 
many words as those who studied the words by rote (Bower & 
Clark, 1969). 

F) Other memory enhancing techniques are: self-testing, spaced 
practice, real life practice. 

 
 

2.7 Vocabulary learning strategies used in the VIP Program 
 

The Vocabulary Improvement Program was created with the idea 
of helping students memorize new vocabulary words (see Appendix 2).  
Many mnemonic strategies were considered when developing the 
Experimental VIP program applied in this research, such as choral 
repetition, keyword transformation, and grouping words, as suggested by 
Chamot above.  By the same token, other strategies considered were the 
use of linguistic and visual strategies such as flashcards, picture 
vocabulary cards, (see Appendix 2:1.6.). In addition, other spatial, 
physical response, verbal elaboration, and other mnemonic strategies, 
such as self-testing, spaced practice, and real-life practice were 
considered as well, as suggested by Wenden and Rubin already 
mentioned above.  
 

A set of Exercise Vocabulary Cards was also created for the VIP 
program. Based on the ideas presented by Keith Folse.27 (2008), Exercise 
Vocabulary Cards, where different types of challenges such as: 1) 
rearranging, 2) matching similar or opposites, 3) true-false, 4) checking, 
5) multiple choice, 6) error identification, 7) spelling, 8) choosing the 
correct word, and  9) ranking), are posed for students to memorize both 
single vocabulary words as well as lexical chunks. The teacher’s use of 
Exercise Vocabulary Cards in class, with different kinds of vocabulary 
exercises, also helps students remember new vocabulary (See Appendix 
7).  

 

                                                
27 Folse, Keith. Six Vocabulary activities for the English Language Classroom. English 
Teaching Forum. Volume 46-N3-2008.  pp. 16-19. 
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The VIP program also includes a reading (story book) program, in 
which students start their literacy development. While reading students 
encounter many new vocabulary words; the time spent searching for a 
word in the dictionary, writing, copying, and drawing a picture that 
reminds them of the word, helps the students fix the word in their minds, 
while at the same time, they also acquire more control over their own 
learning. (See Appendix 8: Story map drawing, and Appendix 10: 
Materials 1-2-3). 

 
The thought behind creating the Vocabulary Improvement Program 

was empowering students with tools that will accompany them 
throughout their language studies. Some of these strategies include: 
 
 1) The use of a bilingual dictionary, students are taught how to use an 
English-Spanish dictionary and to record new vocabulary words. This 
process also involves learning to understand the International Phonetic 
Alphabet, thus breaking students’ dependence on teacher to learn the  
meaning and pronunciation of new vocabulary words.  
 
2) To start them in the habit of reading from the very beginning of their 
studies in order to create the challenge of encountering new words; some 
of which, they will be able to guess, while others they will have to look 
up in their dictionaries. By reading, they will also find opportunities to 
encounter the new vocabulary over and over again in order to make this 
vocabulary memorable. 
 
3) Creating their own Picture Vocabulary Notebook or personal 
dictionaries, this will provide students with opportunities to develop a 
variety of vocabulary acquisition strategies. (See Appendix 2:1.6). 

 
All in all, The Vocabulary Improvement Program was created with 

the idea of helping students memorize new vocabulary words and with all 
its components for vocabulary learning might prove to be successful. 
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CHAPTER III 

METHODOLOGY OF THE INVESTIGATION 
 

3.1 Type Of Research  
 
3.1.1 The nature of Data 

The data collected for this research is quantitative; it was collected 
from the pre-test and post-test exams. Therefore, this investigation is 
quasi-experimental, because it was applied to an experimental group and 
a control group, with a Pre-test and a Post-test. The design is as follows: 
 

EG:   O1   X  O2 
CG:   O1       O2 

 
Where: 
EG = Experimental group 
CG = Control group 
O1 = Pre-Test 
O2 = Post-Test 
X = Experimental program 
 
3.1.2 Interpretative Analysis of Results 

For the evaluation of the written and oral tests a scale based on 0 to 
20 points has been considered. The interpretation of results applied in 
this research has been done based on the definitions found in the 
Learning Rating Scale by the National Curriculum Design Program for 
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Regular Basic Education in Peru, year 2009 (See Appendix 11: page 
102). The definitions employed for progress in the Elementary education 
level were found to be the most appropriate given that we are concerned 
with beginner students. They are as follows: 
 

Rating Scores Levels of 
Ability/Mastery Rating Scales 

0-5 
6-10 
11-15 
16-20 

C 
B 
A 

AD 

“At Start” level 
“In Process of Achievement” 
“Expected Achievement” 
“Outstanding Achievement” 

Chart 3.1.2 Interpretative Analysis of Results 
 
Description 
C level: The student is “At Start” point when he/she is just starting to 
develop the learning targets, or there is evidence of difficulty in the 
development of these, and the student needs more accompanying time 
and teacher intervention according with the students’ pace and learning 
style.  
 
B level: The student is “In Process of Achievement” when he/she is on 
the way to reach the learning targets; however, he still needs a reasonable 
amount of accompanying time in order to reach them.  
 
A level: The student is in the “Expected Achievement” level when he/she 
shows evidence of having reached the learning targets in the prescribed 
timing. 
 
AD level: The student is in the “Outstanding Achievement” level when 
he/she shows evidence of having achieved the learning targets, showing 
an excellent and very satisfactory performance in all of the proposed 
tasks.   
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3.2 Assumptions 
It is assumed that: 
• Beginner students have little or no knowledge of the English 

language when they register to study in the English language 
program offered by CCPNA. 

• The use of a larger quantity of audio-visual and tactile materials 
will enhance students’ ability to remember new vocabulary. 

• The obligation of having to use a dictionary to fulfill their 
reading assignments, through the making of their own picture 
vocabulary notebooks, will make them aware of the different 
connotations of a word, its pronunciation and use. 

• The knowledge of the International Phonetic Alphabet will 
enhance students’ ability to identify the different sounds of the 
English language from the beginning, and to facilitate 
awareness of similarities and differences with their L1. 

• Students will develop vocabulary learning strategies that, in the 
long run, will help them become autonomous and independent 
learners.  

• From a psychological point of view, students will feel more at 
ease by having additional tactile material, picture vocabulary 
cards and exercise vocabulary cards to rely on for oral 
communication practice.  

 
3.3 Questions 

• What is the level of English language vocabulary that the 
students, in both the experimental group and control group, 
know before starting their formal learning at the CCPNA?  

 
• Will the designed ENGLISH VOCABULARY 

IMPROVEMENT PROGRAM (English VIP Program) 
facilitate the English vocabulary learning to students in the 
Experimental group?  

 
• How much will the students in the experimental group have 

improved by their participation in the program, in comparison 
to the students in the control group?   
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3.4 Hypothesis 
It is hypothesized that the group of beginner EFL students at 

CCPNA in the Experimental Group will improve their English 
vocabulary, because they have participated in the Experimental “English 
Vocabulary Improvement Program”, in comparison with the subjects of 
the Control Group, who attended only to the regular English program.  
 
3.4.1 Independent variable  

 The experimental English Vocabulary Improvement Program. 
 
3.4.2 Dependent variable  

Improvement in the English Vocabulary of beginner EFL students 
in the experimental group at CCPNA. 
 
3.5 Sample 

The sample for this study was taken from a group of 245 beginner 
students registered in the cycle FUND01, who were distributed in 14 
classrooms, according to the following chart: 
 

Chart 3.5 Population and Sample 

Classroom Population 
Nº Students 

Sample 
Nº Students 

1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 

18 
18 
17 
19 
19 
11 
20 
16 
18 
19 
20 
20 
18 
12 

 
 
 
 

19=EG 
 
 
 
 

19=CG 

14 245 38 



 

 28 

Two beginner classes were chosen randomly by the Academic 
office and they were assigned to the researcher to perform her regular 
duties as an English teacher. The investigation was done with two intact 
groups of 19 students each, called Fund1, one group from the morning 
schedule 9:00-10:30 am was chosen arbitrarily by the investigator as the 
experimental group, and the other group from the afternoon schedule 
14:10-15:40 pm. was chosen as the control group.  
 
3.5.1 Identifying characteristics of the sample group 

In order to find about the characteristics of the students in the 
sample, a questionnaire was applied along with the Pre-test on the first 
day of the program. The following results were found: 

 
3.5.1.1  Ethnography 
 

Table 3.5.1.1: Place of Birth 
Place of 

Birth Exp. G. % Control G. % 

Arequipa 17 89.6 15 79 
Lima 1 5.2 1 5.3 
Puno 1 5.2 2 10.4 

Abancay 0 0 1 5.3 
Total 19 100 19 100 
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Graph 3.5.1.1:  Place of Birth 

 
It can be observed in Table 3.5.1.1 that the majority of the students 

in both in the EG and the CG come from the city of Arequipa, with a 
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very small percentage coming from Lima, Puno and Abancay, as can be 
seen in Graph 3.5.1.1. 

 
3.5.1.2   Age  
 

Table 3.5.1.2: Age 
Age Exp. G. % Control G. % 

15-18 8 42.1 11 57.8 
19-22 9 47.4 5 26.4 
23-26 2 10.5 3 15.8 
Total 19 100 19 100 
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Control G.
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Graph 3.5.1.2: Age 

 
It can be observed in Table 3.5.1.2 that the highest percentage of 

students both in the EG and the CG is between the ages of 15 and 22 
years old, with a small percentage in the 23-26 year-old rank. 
 
3.5.1.3   Gender  
 

Table 3.5.1.3: Gender 
Sex Exp. G. % Control G. % 
M 6 31.6 7 36.8 
F 13 68.4 12 63.2 

Total 19 100 19 100 
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Graph 3.5.1.3:  Gender 

 
In addition, it can be observed in Table 3.5.1.3 that two thirds of 

the students in both EG and CG groups were females; while only one 
third of the students were males.  

 
3.5.1.4   Civil Status  

Table 4: Civil Status 
Civil 

Status Exp. G. % Control G. % 

Single 19 100 19 100 
Married 0 0 0 0 

Total 19 100 19 100 
Table 3.5.1.4: Civil Status 

 
No difference was found in civil status, students in both 

experimental and control groups were all single as seen in Table 3.5.1.4. 
.  
3.5.1.5   Number of Children 

Table 5: Children 
Children Exp. G. % Control G. % 

Yes 0 0 0 0 
No 19 100 19 100 

Total 19 100 19 100 
 
No difference was found in number of children, students in both 

experimental and control groups had no children, as seen in Table 3.5.1.5 
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3.5.1.6   Occupation   
Table 3.5.1.6: Occupation 

Occupation Exp. G. % Control G. % 
Student 16 84.2 17 89.6 
Worker 3 15.8 2 10.4 

Housewife 0 0 0 0 
Total 19 100 19 100 

 

 
Graph 3.5.1.6: Occupation 

 
In reference to the occupation of the subjects, it was found that 16  

or 17 out of 19 were students, in both EG and CG groups, while only 2 or 
3 students worked and studied, as can be seen in Table 3.5.1.6 – Graph 
3.5.1.6. No difference in occupation was found between the EG and CG. 

 
3.5.1.7   Educational Background 

 
Table 3.5.1.7: Level of Education 

 
Education Exp.G. % Control G. % 

High School 11 57.9 7 36.8 
Technical 4 21.05 2 10.4 
University 4 21.05 10 52.8 

Total 19 100 19 100 
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Graph 3.5.1.7: Level of Education 

 
As can be observed in Table 3.5.1.7 - Graph 3.5.1.7, a difference 

was found between both groups, where about two thirds of the students in 
the EG had finished or were still in high school; while in the CG about 
the same number of subjects were students at the technical or university 
level, which means that the students in the control group had a higher 
level of education than the experimental group. 
 
3.5.1.8   Other L2 Learning Background 

 
Table 3.5.1.8: Studied a Foreign Language other than English before. 

Background Exp. G. % Control G. % 
Yes 1 5.2 4 21 
No 18 94.8 15 79 

Total 19 100 19 100 
 

 
Graph 3.5.1.8: Studied a Foreign Language other than English before. 
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The majority of students in both EG and CG had never studied a 
foreign Language other than English before, only one in the EG and 4 in 
the CG had studied another language for less than 6 months, as seen in 
Table 3.5.1.8 – Graph 3.5.1.8. 
 
3.5.1.9   English Learning Background 

 
Table 3.5.1.9: English Learning Background  

 
Background Exp. G. % Control G. % 

Prim.-Sec. 
School: 2 

hrs/wk 
15 

79 
17 

89.6 
Institute:  6 -

10 hrs/wk 3 15.8 2 10.4 
University: 
6-10 hrs/wk 1 5.2 0 0 

Total 19 100 19 100 
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20

Prim.-Sec. 
School: 2 

hrs/wk

University: 6-
10 hrs/wk

Series1
Series2

 
Graph 3.5.1.9: English Learning Background  

. 
As can be observed in Table 3.5.1.9 – Graph 3.5.1.9, no differences 

were found in the students English background, having both groups 
studied Fundamental English in the primary and secondary school in 
higher percentages, only in smaller frequencies had they studied in an 
English language institute or university. 
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3.5.1.10 Attitudes toward Studying English 
 

Table 3.5.1.10: Attitudes toward Studying English. 
 

Attitude Exp. G. % Control G. % 
Difficult 0 0 1 5.2 

Challenge 3 15.8 3 15.8 
Boring 0 0 0 0 

Important 16 84.2 15 79 
Total 19 100 19 100 

. 
 

 
Graph 3.5.1.10: Attitudes about studying English. 

 
In reference to their attitudes toward studying English, the majority 

of students in both groups think that it is Important to study this 
language, as can be seen in Table 3.5.1.10 – Graph 3.5.1.10 above. 
 
3.5.1.11   Motivations for Studying English 
 

Table  3.5.1.11: Motivations for Studying English 
Motivation Exp. G. % Control G. % 

I like it 2 10.4 6 31.7 
It's necessary 16 84.2 10 52.7 

Travel 1 5.2 2 10.4 
Other (job) 0 0 1 5.2 

Total 19 99.8 19 100 
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Graph 11: Motivations for Studying English. 

 
In reference to their motivations or reasons for studying English, 

the majority of students in both groups 84% in the EG and 52.7% in the 
CG report that they study it because it is necessary and they like it, while 
only a 5% in the EG and 10% in the CG study English because they plan 
to travel, as can be seen in Table 3.5.1.11 – Graph 3.5.1.11 above. 
 
 
3.6 Description Of Instruments 
 
3.6.1 Survey 
 A survey was applied to both groups on the first day of class, in 
order to find out information relative to the age, sex, occupation, civil 
status, place of birth, level of education, previous knowledge of the 
English language, and motivations for studying English. (See Appendix 
3)  
 
3.6.2 Tests 

Two types of tests were designed according to the contents of the 
FUND1 book and the goals of the cycle. These tests are focused on the 
vocabulary, a written vocabulary test and an oral vocabulary test. 
 
3.6.2.1  Written Vocabulary Test 

The test is designed based on the first four units of the book Top 
Notch Fundamentals, which is taught during that cycle. The purpose of 
the test is to find out the amount of Vocabulary that the students know 
before and after the application of experimental “VIP program” in the 
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written form. It is a two-page exam with 40 tasks, which the students 
solve individually in 15 minutes; the teacher only provides the materials, 
the motivation, the instructions and the supervision. (See Appendix 4). 
 
3.6.2.2  Oral Vocabulary Test 

The test is designed based on the first four units of the book Top 
Notch Fundamentals, which is taught during that cycle. The purpose of 
the test is to find out the amount of vocabulary that the students know 
before and after the application of experimental VIP program. The oral 
vocabulary test has a set of five pages material (See Appendix 5):  

- Teacher’s sheet 
- Three pages of Visual aids 
- Student’s answer sheet. 

 
Different types of tasks are asked, all the answers must be given 

in an oral form. The teacher is set up with his or her teacher’s sheet, and 
the three pages with visual aids for the exam. The student is given the 
Student’s answer sheet.   

In Part 1, Unit1: Occupations: the student is shown the visual aids 
of different occupations and the teacher asks a question relative to the 
occupation. For example: What do you do? The student must answer 
with the target vocabulary word for the occupation in the picture.  

In Part 2, Unit 3: Places in the community: For example, the 
teacher shows the student the picture of a “Train Station”. In his answer 
sheet the student has the prompt: “Where is the …” (because we are not 
testing grammar), we are concerned whether or not the student knows the 
target vocabulary word: “Train Station”. 

In Part 3, Units 2&4: Relationships/ Family Members/ 
Adjectives: This is a reading test to check whether the student knows the 
correct pronunciation of the target vocabulary. 

In part 4, Unit 4: Numbers: The student must understand the 
question read by the teacher, listening comprehension, and recognize and 
read the numbers given on the test sheet using a correct pronunciation. 

 
For the Evaluation of the oral exam, five areas are taken into 

consideration: 
- LC: Listening Comprehension, to see if the student understands 

spoken English. 
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- GR: Grammar: The student must answer using a correct grammatical 
pattern. It could be direct short answers or complete sentences. 

- PR: Pronunciation:   the student must pronounce the target 
vocabulary word correctly. 

- VC: Vocabulary: the student must give the desired vocabulary 
(Shown in the picture). Pronunciation is not tested here, but in 
PR. 

- F: Fluency: The student knows the word(s) and gives the answer with 
fluency or without difficulty. 
 
The teacher checks the appropriate box after the student answers; 

and, in the evaluation stage, a fifth of a point is given for each correct 
area in each individual task. 
 
3.6.2.3 Structure of the Instruments 

The written test has 40 items which result in a final score of 20 
points; on the other hand, the oral test has 35 items and it also results in a 
final score of 20 points. The variables considered for the making of the 
Written and Oral exams are shown in the following chart:  

 
Chart 3.6.2.3 Structure of the Instruments 

  Written Test Oral Test 
Contents Variables Items Score Items Score 
Unit 1 Occupations 12 6 10 5 
Unit 2 Relationships & Titles  4 2 4 2 

Unit 3 
Places in the Community and 
giving directions 8 4 5 5 

Unit 4 
Family members, adjective 
and numbers 1-100 16 8 16 8 

TOTAL  40 20 35 20 
 

These tests were applied to both EG and CG as a Pre-test at the 
beginning of the month and as an achievement test or Post-test at the end 
of the month.  

 
Students were given 5 minutes to complete the questionnaire and 

approximately 15 minutes to complete the written vocabulary exam, as a 
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group. The oral exam, however, took about 5 to 10 minutes for each 
individual student; therefore, additional time outside of regular class time 
was needed to complete the Pre-Test. 
 
3.7 Reliability and Validity 
 
3.7.1 Reliability 

The survey and the tests were applied to a pilot group of four 
students in order to find whether they were appropriate and well 
constructed for the level, so that they could provide reliable and valid 
results. After applying the questionnaire, it revealed useful information 
about the subjects of the research, and it was found to be reliable and 
valid because it was anonymous and students were motivated 
appropriately. Both the Written and Oral tests also proved to be reliable 
because there was no interference with the feelings or opinions of the 
researcher when grading them. The scores were transferred to statistical 
tables and graphs, which eliminated the possible subjectivity of the 
evaluator. 
 
3.7.2 Validity 

The content validity of the tests is proven, because both the written 
and oral tests examine vocabulary from each of the four units of the Top 
Notch Fundamentals book, and they are based on a list of all the 
vocabulary expressions and vocabulary words that the students in Fund1 
have to learn in during that cycle (See Appendix 1). It is also important to 
mention that some corrections were made to the tests after the pilot study, 
resulting in the tests being more reliable and valid. 
 
3.7.2.1 Internal Validity 

The content of the tests is correspondent to the vocabulary that the 
students must learn during that cycle. Both groups were given the same 
instructions and the same time limit. 
 
3.7.2.2 External Validity 

The results from the survey and the tests could be generalized for 
the beginner students at CCPNA, because the sample was chosen 
randomly and they represent the characteristic beginner students that 
register to study there month after month. 
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3.8 Procedure 
 
3.8.1 Research Design 
 
3.8.1.1 Experimental group Class Procedure:  

a. The Questionnaire and the Vocabulary Pre-test are applied to the 
Experimental Group on the first day of classes.  

b. The “VIP program” is applied two academic hours every day, five 
days a week, for 4 weeks (except for the day of the Mid-term 
exam, when only one academic hour is used). There are 17 days 
of effective execution of the program, making a total of 33 
academic hours (See detailed VIP timetable in Appendix 2).  

c. Written Post-Test is applied on the 18th day.  
d. Oral Post-Test is applied on the 19thth day. 
e. The 20th day is for handing in grades. 

 
3.8.1.2 Control Group Class Procedure 

a. Questionnaire and Pre-test are applied to Control Group on the 
first day of classes. 

b. Regular program is applied every day for 17 days. 
c. Written Post-Test is applied on the 18th day of classes.  
d. Oral Post-Test is applied on the 19thth day of classes. 
e. The 20th day is for handing in grades. 

 
3.8.2 Development of Activities 

In the following lines the chronological timetable for the research 
will be explained. 

 
3.8.2.1 Chronological Timetable 

The present research was done from January 20 through September 
20, 2009. Theoretical research was done during the months of January-
February. 

 
The EFL VIP Program was designed and piloted during the months 

of March, April, and May. 
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The experimental “VIP Program” was applied to the Experimental 
Group during the month of June; while, the regular English program was 
given to the Control Group at the same time.  
 

The Results were tabulated during the month of July.   
 

The Report was written during the months of August, and 
September. Considering the fact that the investigator has a full time job, 
the full research took a total of eight months. (See Chart 3.8.2.1) 
 
 

Chart 3.8.2.1  Chronological Timetable: Vocabulary Improvement 
Research Program  

Month Task 
Experim. 

Group 
Control 
Group 

 Jan.-Feb.  Theoretical research      

 March,   
English VIP Program is designed and 

piloted:      

April, 
Writing of: 1) Survey, 2) Written Test, 3) 

Oral test.     

May 
Development  of teaching materials: 

Posters,        
  Small picture vocabulary cards (PVC),     
  Small exercise vocabulary cards (EVC),     
  Organization of materials     

June Daily Application of VIP according  
English 

VIP   
Regular 
English  

   to chronogram 
Program 
is applied 

program 
is given 

July   The data is tabulated      
Aug. -  The Report is written      

Sept. 20       
Jan 20        

Sept 20, 
2009 Total time: 8 months     
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3.9 Statistical Data Analysis 
In the following pages the scores gotten by the students in both the 
experimental and control groups are shown and analyzed.  
 
3.9.1 Written Vocabulary Pre-test Results Analysis  
The individual scores in the written Pretest of students in the 
experimental and control groups are the following: 
 

3.9.1. Chart A:  Written Vocabulary Pre-Test  Scores 
Experimental Group 

Max 2 4 2 4 2 2 2 2 20 
1 0 1 1.5 0.5 1 0.5 2 0 6.5 
2 0 0 1.5 0.5 0.5 0 2 0 4.5 
3 2 2.5 0 0.5 1 0 2 0 8 
4 1.5 0.5 0.5 0.5 1 0 2 0 6 
5 2 2 0 0.5 0.5 0.5 2 0 7.5 
6 2 2 1.5 0.5 1 0.5 2 0 9.5 
7 2 1.5 1 2 2 2 2 1.5 14 
8 1.5 2 1 2 2 2 2 2 14.5 
9 1.5 2.5 1 1.5 2 0.5 2 0 11 

10 1.5 3 1 1 1 0 2 1 10.5 
11 1.5 2.5 1 0.5 1 0.5 2 0 9 
12 1 2 0.5 0.5 1 0 2 1.5 8.5 
13 1 0.5 0 1 1 1 2 0 6.5 
14 0.5 1.5 1 0 1 0.5 2 0 6.5 
15 0 1 1.5 0.5 2 1 1 0 7 
16 1 1 1.5 1 2 1 2 2 11.5 
17 1 1.5 1 0.5 2 2 2 1 11 
18 1.5 2.5 1 2 2 2 2 0.5 13.5 
19 1 2.5 1.5 1 2 0 2 0 10 
Tot         176 
X 1.2 1.7 0.9 0.9 1.4 0.7 1.9 0.5 9.24 

DS         2.86 
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3.9.1. Chart B:  Written Vocabulary  Pre-Test Scores 
Control Group 

 1A 1B 2 3 4A 4B 4C 4D TOT 
Max 2 4 2 4 2 2 2 2 20 

1 1.5 3 1 1 2 2 2 1 13.5 
2 1.5 2 1 2 1 1 2 0 10.5 
3 1.5 2 2 2.5 0 2 2 0 12 
4 2 2 1 2 1 1 2 0.5 11.5 
5 1.5 1.5 1 2.5 2 2 2 0.5 13 
6 2 1 1.5 1 2 1 2 2 12.5 
7 1.5 1 1 2 2 1 1 0 9.5 
8 2 2.5 1.5 2.5 2 2 1.5 1 15 
9 1.5 1 1.5 2 2 1 2 1.5 12.5 

10 1.5 2.5 1.5 0 1 2 2 0 10.5 
11 0 2 0.5 1 2 2 2 0 9.5 
12 1.5 2.5 1 1 1 2 2 1.5 12.5 
13 1 2 1 0.5 2 1 2 0.5 10 
14 1.5 1 0.5 0 2 1 2 0.5 8.5 
15 1.5 2 1 0 1 1 1 0 7.5 
16 1 1 1.5 0 2 2 0 0 7.5 
17 1 3 1.5 0.5 2 2 1.5 1 12.5 
18 1 3.5 1.5 2 1 1.5 2 0.5 13 
19 1.5 3 0.5 0.5 2 1 2 0 10.5 

TOT         212 
X 1.4 2 1.2 1.2 1.6 1.5 1.7 0.6 11.2 

DS         2.07 
 
Based on the above data, the following Table 3.9.1 Written 

Vocabulary Pre-test Results and Graph 3.9.1 were created to be able to 
contrast and analyze the results in both groups of study, where the 
individual scores obtained by the EG and CG in the written Pre-test were 
set in groups by rank and graded AD, A, B, C; with the highest scores in 
AD “Outstanding Achievement” level, and the lowest scores in C “At 
Start” level, according to the definitions found in the Learning Rating 
Scale by the National Curriculum Design Program for Regular Basic 
Education in Peru, year 2009 (Also see Chart 3.1.2 and Appendix 11).  
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Table 3.9.1- Written Vocabulary Pre-Test Results 
 

  SCORE EG CG 
Grade Rank f % f % 

C 0-5 1 5% 0 0% 
B 6-10 11 58% 6 32% 
A 11-15 7 37% 13 68% 

AD 16-20 0 0% 0 0% 
Total   19 100% 19 100% 

X   9.24   11.2   
SD   2.86   2.07   

In reference to the Written Pre-test results, it can be observed in 
Table 3.9.1 above, that the highest percentage of students in the 
Experimental Group is found in the B rank “In process” level, with 58%, 
and the lowest percentage is found in “Outstanding Achievement” with 
0%; while the highest percentage of students in the Control Group is 
found in the “A” level “Expected Achievement” level with 68%, and the 
lowest percentage is found in C and AD “Outstanding Achievement” 
with 0%; both groups show a Mean or average score of the group of 9 
and 11 respectively and a Standard Deviation, which is an indicator of 
how spread out the scores of the group are, of 2,86 and 2,07 respectively. 
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Graph 3.9.1 Written Pre-Test Results 
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In the written Pre-test results, the highest percentage of students in 
the Experimental group is found in the B rank, “In process of 
Achievement” level, while the highest percentage of the Ss in the Control 
group is found in the A rank, “Expected Achievement” level. In Graph 
3.9.1 can be observed that the EG shows a higher concentration in “B” 
“In Process of Achievement” in  relation to its mean with dispersion 
towards A rank “Expected Achievement”, while the CG shows the 
highest concentration in A “Expected Achievement” relative to its mean, 
with dispersion towards the lower grades. This indicates that the control 
group has an advantage in comparison with the experimental group in the 
Pre-test. 
 
3.9.2 Written Vocabulary Post-test Results Analysis 
 
The following are the individual scores of students in the experimental 
group and control group in the written Post-test.  
 

3.9.2. Chart A:  Written Vocabulary Post-Test Scores 
Experimental Group 

Max 2 4 2 4 2 2 2 2 20 
1 1 2.5 2 3 2 1 2 1 14.5 
2 1 2 1.5 2 2 1 2 1 12.5 
3 2 3.5 1 3 1 2 2 1 15.5 
4 2 2 2 2 2 1 2 1 14 
5 2 3 1 2.5 1.5 2 2 1.5 15.5 
6 2 3 2 3.5 2 2 2 1.5 18 
7 2 3 2 4 2 2 2 2 19 
8 2 4 2 4 2 2 2 2 20 
9 2 3 2 3 2 1.5 2 1.5 17 

10 2 4 1 2.5 2 1.5 2 2 17 
11 2 3.5 1.5 3 2 1.5 2 1.5 17 
12 1.5 3 1.5 3 2 2 2 2 17 
13 1.5 2 1 2 2 2 2 1 13.5 
14 1.5 3 1.5 2 1 1.5 2 1.5 14 
15 1 2 2 2.5 2 2 2 1.5 15 
16 1.5 3 2 3 2 2 2 2 17.5 
17 1.5 3 2 3.5 2 2 2 2 18 
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18 2 3.5 2 4 2 2 2 1.5 19 
19 1.5 3.5 2 3 2 1.5 2 1.5 17 
Tot         311 
X 1.7 3 1.7 2.9 1.9 1.7 2 1.5 16.4 

DS         2.07 
 

3.9.2. Chart B:  Written Vocabulary Post-Test Scores  
Control Group 

 1A 1B 2 3 4A 4B 4C 4D TOT 
Max 2 4 2 4 2 2 2 2 20 

1 2 3.5 1 2 2 2 2 1 15.5 
2 2 2.5 1 2 2 2 2 0 15.5 
3 1.5 2 2 3 2 2 2 1.5 16 
4 2 3 1 3 2 2 2 1 16 
5 2 2.5 1.5 3 2 2 2 1 16 
6 2 3.5 2 4 2 2 2 2 19.5 
7 2 2 1 3 2 1 1 0.5 12.5 
8 2 3 2 3 2 2 2 1.5 17.5 
9 2 3 2 2.5 2 2 2 1.5 17 
10 1.5 3 1.5 2 2 1 2 0.5 13.5 
11 1 3 1 2 2 1.5 2 1 13.5 
12 2 3.5 1.5 2.5 2 1.5 2 2 17 
13 2 3 1.5 1.5 2 0.5 2 1.5 14 
14 2 1.5 1 1 1.5 0.5 2 1.5 11 
15 2 2.5 1.5 1 1.5 1 1 0 10.5 
16 1.5 2 1.5 1 2 2 1 0 11 
17 1.5 3 2 2 2 1 2 1.5 15 
18 1.5 4 1.5 3 2 1.5 2 1.5 17 
19 1.5 3 1 1 1.5 1.5 2 1 12.5 

TOT         281 
X 1.8 2.8 1.4 2.2 1.9 1.5 1.8 1.1 14.8 

DS         2.49 
 

Based on the results from the above charts, Table 3.9.2 Written 
Vocabulary Post-test Results was created, the individual scores 
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obtained by the EG and CG in the written post-test were set in groups by 
rank and graded AD, A, B, C; with the highest scores in AD 
“Outstanding Achievement” level, and the lowest scores in C “At Start” 
level, according to the definitions found in the Learning Rating Scale by 
the National Curriculum Design Program for Regular Basic Education in 
Peru, year 2009 (See Chart 3.1.2 and Appendix 11). 

 
Table 3.9.2 Written Vocabulary Post-test Results 

 
  SCORE EG CG 
Grade Rank f % f % 

C 0-5 0 0% 0 0% 
B 6-10 0 0% 0 0% 
A 11-15 6 32% 9 47% 

AD 16-20 13 68% 10 53% 
Total   19 100% 19 100% 

X   16.4   14.8   
SD   2.07   2.49   

 
In reference to the Written Vocabulary Post-test results, it can be 

observed in Table 3.9.2 that the highest percentage of students in both the 
EG and CG is found in the AD “Outstanding Achievement” level with 
68% and 53% respectively, and the lowest percentages are found in B “In 
process” and C “At start level” with 0%; both EG and CG groups show 
Means of 16,4 and 14,8 respectively and Standard Deviations of 2,07 and 
2,49 respectively. 
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Graph 3.9.2- Written Vocabulary Post-test Results 

 
In the Written Vocabulary Post-test results, as it can be seen in 

Graph G2, the highest percentage of students in both groups is found in 
AD  “Outstanding Achievement” level, followed by “A” “Expected  
Achievement” level; no students in either group were found in the lower 
B and C levels; in graph G3 it is observed that the EG shows a higher 
concentration in “AD” rank, “Outstanding Achievement” level relative to 
its mean and a slight dispersion toward “A” Expected Achievement” 
level; while the CG also shows the highest concentration in “AD” rank, 
“Outstanding Achievement” level, but with a higher dispersion toward  
“A” “Expected Achievement” level than the EG.  Therefore, it is 
concluded that more than two thirds of the students in the experimental 
group reached an “Outstanding Achievement” level in the written exam, 
compared to about half of the students in the Control group.   
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3.9.3 Oral  Vocabulary Pre-Test Results Analysis 
  
 The individual scores of students of the experimental group in the 
Oral Pre-test and Post-test are shown in the following tables:  
 

3.9.3. Chart A:  Oral Vocabulary 
Pre-Test Experimental Group  3.9.3. Chart B:  Oral Vocabulary 

Post-Test Experimental Group 
Max 4 4 8 4 20   Max 4 4 8 4 20 

1 1.5 1 3 1 6.5   1 3 4 7 4 18 
2 1 1.5 2 1 5.5   2 3.5 3 6 3 15.5 
3 2 1 2 0 5   3 3.5 3 6 3 15.5 
4 1 1 3 0 5   4 2.5 3 7 4 16.5 
5 2 2 2 1 7   5 3.5 4 7 4 18.5 
6 2 2 4 2 10   6 4 4 7 4 19 
7 2 2 3 0 7   7 3 4 7 4 18 
8 1.5 1 2 1 5.5   8 4 3 5 3 15 
9 1 1 4 0 6   9 3 4 6.5 3 16.5 

10 1.5 1 2 1 5.5   10 3.5 3 7.5 2 16 
11 1 1 3 1 6   11 2.5 3 7 3 15.5 
12 1.5 0.5 3 0 5   12 4 3 6 4 17 
13 1 1 2 1 5   13 3.5 3 6.5 3 16 
14 2 1 2 0 5   14 3 3 7 4 17 
15 1.5 1 2 1 5.5   15 3.5 3 6.5 3 16 
16 1.5 0.5 3 1 6   16 3.5 3 7 3 16.5 
17 1 0.5 2 1 4.5   17 2.5 3 5 2 12.5 
18 2 1.5 3 1 7.5   18 4 3 7 4 18 
19 2 2 4 2 10   19 3.5 4 8 4 19.5 

TOT         118   TOT         317 
X 1.5 1.2 2.7 0.8 6.18   X 3.3 3.3 6.6 3.4 16.66 

SD         1.57   SD         1.63 
 Similarly, the individual scores of students in the Control group in 
the Oral Pre-test and Post-test are shown in the following tables: 
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3.9.3. Chart C: Oral Vocabulary  
Pre-Test Control Group  3.9.3. Chart D:  Oral Vocabulary  

Post-Test Control Group 
Max 4 4 8 4 20  Max 4 4 8 4 20 

1 1.5 2 3 1 7.5  1 3.5 2 6 3 14.5 
2 1.5 1 3 1 6.5  2 2.5 3 6 3 16.5 
3 1 1.5 2 1 5.5  3 1.5 3.5 6 4 15 
4 2 1 2 1 6  4 3.5 3 5 2 13.5 
5 1 1 3 1 6  5 2.5 3 5.5 2 13 
6 1 1 3 1 6  6 2.5 3.5 7.5 2 15.5 
7 2 2.5 2 1 7.5  7 3.5 4 5 4 16.5 
8 2 2 3 0 7  8 4 3 6.5 1 14.5 
9 1.5 1 2 0 4.5  9 3.5 2.5 4 1 11 

10 1.5 1 4 1 7.5  10 3.5 3 7 3 16.5 
11 1.5 1 2 1 5.5  11 3.5 3 4 2 12.5 
12 1 1.5 3 1 6.5  12 1.5 3 6 4 14.5 
13 1.5 0.5 3 1 6  13 3.5 2 6 3 14.5 
14 1 1 2 1 5  14 3 2 5 3 13 
15 1 1 2 1 5  15 2.5 2 5.5 2 12 
16 2 0.5 3 1 6.5  16 2.5 3 5 3 13.5 
17 1 1 3 1 6  17 2.5 3 5 3 13.5 
18 1.5 0.5 3 1 6  18 3.5 2 4 4 13.5 
19 1 0.5 2.5 1 5  19 3 2 5 3 13 

TOT         116  TOT         267 
X 1.4 1.1 2.7 0.9 6.08  X 2.9 2.8 5.5 2.7 14.03 

SD         0.89  SD         1.53 
 
Based on the above results Table 3.9.3 was created, the individual scores 
obtained by the EG and CG in the Oral Pre-test were set in groups by 
rank and graded AD, A, B, C; with the highest scores in AD 
“Outstanding Achievement” level, and the lowest scores in C “At Start” 
level (See page 18 and Appendix 11).  
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Table 3.9.3 Oral Vocabulary Pre-test Comparative Results 
 

  SCORE EG CG 
Grade Rank f % f % 

C 0-5 6 32% 5 26% 
B 6-10 13 68% 14 74% 
A 11-15 0 0% 0 0% 

AD 16-20 0 0% 0 0% 
Total   19 100% 19 100% 

X   6.18   6.08   
SD   1.57   0.89   
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Graph 3.9.3 Oral Vocabulary Pre-test Comparative Results  

 
In reference to the Oral Vocabulary Pre-test results, it can be 

observed in Table 3.9.3, that the highest percentage of students in the EG 
as well as in the CG is found in the B rank, “In process of Achievement” 
level, with 68% and 74% respectively, and the lowest percentage is found 
in A rank “Expected Achievement” and AD rank “Outstanding 
Achievement” with 0%; both groups show Means of 6,18 and 6,08 and a 
Standard Deviations of 1,57 and 0,89 respectively.  

In the Oral Pre-test results, as it can be seen in Graph 3.9.3,  the 
highest percentage of students in both the Experimental and Control 
groups is found in the ”B” rank, “In Process of Achievement” level. It 
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can be observed that in both groups the highest concentration of students 
is in B rank “In Process of Achievement“ level with a slight dispersion 
toward C rank  “At start“ level relative to its mean. Therefore, it is 
concluded that in the Oral Pre-test, both groups show a similar level of 
knowledge concentrated in the B rank “In Process of Achievement”.   
 
3.9.4 Oral Vocabulary -Post-test Results Analysis  
 
Based on the individual results Table 3.9.4 was created, the scores 
obtained by the EG and CG in the Oral post-test were set in groups by 
rank and graded AD, A, B, C; with the highest scores in AD 
“Outstanding Achievement” level, and the lowest scores in C “At Start” 
level (See page 18.& Appendix 11).  
 

In reference to the Oral Post-test results, it can be observed in 
Table 3.9.4, that the highest percentage of students in the EG is found in 
the AD “Outstanding Achievement” with 89% and the lowest percentage 
is found in “B” “In process” and “C” “At start level” with 0%; while the 
highest percentage of students in the Control group is found in “A” rank l 
“Expected achievement” level with 79%, and the lowest percentage is 
found in B “In process” and C “At start level” with 0%; both groups 
show Means of 16,66 and 13,97 respectively and Standard Deviations of 
1,63 and 1,53 respectively. 

 
Table 3.9.4 Oral Vocabulary Post-Test Comparative Results  

 
  SCORE EG CG 

Grade Rank f % f % 
C 0-5 0 0% 0 0% 
B 6-10 0 0% 0 0% 
A 11-15 2 11% 15 79% 

AD 16-20 17 89% 4 21% 
Total   19 100% 19 100% 

X   16.7   14   
SD   1.63   1.53   
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Graph 3.9.4 Oral Vocabulary Post-Test Comparative Results 

 
The results in the Oral Post-test, as it can be seen in Graph 3.9.4,  

indicate that the students in both the experimental and control groups 
achieved the expected goals, since both groups ranked in the A” 
“Expected Achievement” and “AD” “Outstanding Achievement”  levels; 
likewise, no students in either group are found in the lower B and C 
levels. In graph G4, it can be observed that the EG has the highest 
concentration of students in AD “Outstanding Achievement” level 
relative to its mean with a slight dispersion toward A “Expected 
Achievement” level; while, in the other hand, the highest concentration 
of students in the CG is found in A “Expected Achievement” level with a 
slight dispersion toward AD “Outstanding Achievement” relative to its 
mean. Therefore , it is concluded that in the Oral post-test the highest 
percentage of students in the EG is placed in the AD “Outstanding 
Achievement” level, while only one fifth of the students in the CG is in 
this rank, having achieved only an A “Expected Achievement” level.  No 
students in either EG or CG are found in the lower B and C ranks. It can 
be observed that the mean for the experimental group is higher than the 
mean for the control group. 
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3.9.5 Pretest – Post-test Comparative Analysis: Experimental Group  
 
With the purpose of obtaining a single global score for the Pre-test and 
the Post-test for each student in the experimental group, both the results 
from the written plus the oral scores were added together, as seen in the 
following table:  

 

  
Chart 3.9.5  Pre-Test Post-Test Comparative Results 

Experimental Group 
  Pre-test Total Post-test Total 
  written oral Score written oral Score 

1 6.5 6.5 13 14.5 18 32.5 
2 4.5 5.5 10 12.5 15.5 28 
3 8 5 13 15.5 15.5 30.5 
4 6 5 11 14 16.5 30.5 
5 7.5 7 14.5 15.5 18.5 34 
6 9.5 10 19.5 18 19 37 
7 14 7 21 19 18 37 
8 14.5 5.5 20 20 15 35 
9 11 6 17 17 16.5 33.5 

10 10.5 5.5 16 17 16 33 
11 9 6 15 17 15.5 32.5 
12 8.5 5 13.5 17 17 34 
13 6.5 5 11.5 13.5 16 29.5 
14 6.5 5 11.5 14 17 31 
15 7 5.5 12.5 15 16 31 
16 11.5 6 17.5 17.5 16.5 34 
17 11 4.5 15.5 18 12.5 30.5 
18 13.5 7.5 21 19 18 37 
19 10 10 20 17 19.5 36.5 

Tot 175.5 118 293 311 317 627 
X 9.24 6.2 7.71 16.37 16.7 16.5 

SD 2.86 1.57 3.59 2.07 1.63 2.71 
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In order to determine and analyze the difference between the pre-
test and post-test in the experimental group, the following table was 
created and analyzed: 
 

Table 3.9.5 –Pre-test and Post-test Comparative Results: 
Experimental Group 

 
    EXPERIMENTAL GROUP 
  SCORE Pre-Test Post-Test 

Grade Rank F % f % 
C 0-5 7 18% 0 0% 
B 6-10 24 63% 0 0% 
A 11-15 7 18% 8 21% 

AD 16-20 0 0% 30 79% 
Total   38 100% 38 100% 

X   7.71 25% 16.5 25% 
SD   3.59   2.71   

 
In order to be able to contrast the results of the Pre-test with the 

Post-test for the Experimental group, both the written and oral results 
were added together, and only one grade was obtained for each rank, as it 
can be observed in Table 3.9.5. Having that information, it was found 
that, in the pre-test the highest percentage of students were in B “In 
process” with a 63%, with a lower percentage of students in A and C 
with 18%, while the lowest percentage is found in the AD “Outstanding 
Achievement” level with an 0%. However, in the post-test,  the highest 
percentage of students is found in AD “Outstanding Achievement” with 
79% , and 21% in A “Expected Achievement”, while 0% of students are 
found in levels B “In process” and C “At start level”. Means of 7.71 for 
the Pre-test and 16.5 for the Post-test are found, and Standard Deviations 
of 3.59 and 2.71 respectively. 
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Graph 3.9.5 –Pre-test and Post-test Comparative Results: Experimental Group 

 
If we compare the results of the Pre-test and Post-test in the 

experimental group, it is clearly seen in Graph 3.9.5 that in the Pre-test 
and before the application of the program the highest percentage of 
students is found in B “In process” level, with a few students placed in 
the higher A and lower C levels; while in the Post-test and after the VIP 
program all of the students are found in AD and A ranks, being the 
highest percentage of students in the AD “Outstanding Achievement” 
level, followed by a few students in the A “Expected Achievement” 
level; no students in either group were found in the lower B and C levels;  
Graph 3.9.5 shows in the Pre-test a higher concentration of students in B 
“In Process of achievement” relative to its mean with a slight dispersion 
toward A “Expected Achievement”; while in the Post-test the highest 
concentration is found in AD “Outstanding Achievement” relative to its 
mean with a slight dispersion toward A “Expected Achievement”.  It is 
concluded that the Vocabulary Improvement Program (VIP Program) has 
been successful because it has allowed  a considerable percentage of 
students to achieve an AD rank: “Outstanding Achievement” level and a 
small percentage of students in A: “Expected Achievement” in 
comparison to the Pre-test, which did not show any students in the 
outstanding achievement level, being concentrated in the B “In Process” 
level; the same can be observed in the average grade, which has passed 
from being “In Process” level to AD “Outstanding Achievement” level. 
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3.9.6 Pre-Test and Post-Test Comparative Analysis Control Group 
 
With the purpose of obtaining one single global score for the Pre-test and 
the Post-test for each student in the control group, both the scores from 
the written test plus the oral test were added together, as seen in the 
following table:  
 

  
Chart 3.9.6  Pre-Test Post-Test Comparative Results 

Control Group 
  Pre-test Total Post-test Total 
  Written Oral Score Written Oral Score 

1 13.5 7.5 21 15.5 14.5 30 
2 10.5 6.5 17 15.5 16.5 32 
3 12 5.5 17.5 16 15 31 
4 11.5 6 17.5 16 13.5 29.5 
5 13 6 19 16 13 29 
6 12.5 6 18.5 19.5 15.5 35 
7 9.5 7.5 17 12.5 16.5 29 
8 15 7 22 17.5 14.5 32 
9 12.5 4.5 17 17 11 28 

10 10.5 7.5 18 13.5 16.5 30 
11 9.5 5.5 15 13.5 12.5 26 
12 12.5 6.5 19 17 14.5 31.5 
13 10 6 16 14 14.5 28.5 
14 8.5 5 13.5 11 13 24 
15 7.5 5 12.5 10.5 12 22.5 
16 7.5 6.5 14 11 13.5 24.5 
17 12.5 6 18.5 15 13.5 28.5 
18 13 6 19 17 13.5 30.5 
19 10.5 5 15.5 12.5 13 25.5 

Tot 212 116 328 281 267 547 
X 11.16 6.08 8.61 14.8 14 14.39 

SD 2.07 0.89 2.43 2.49 1.53 3.15 
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In order to determine and analyze the difference between the pre-test and 
post-test in the control group, the following table was created: 
 

Table 3.9.6 Pre-Test and Post-test Comparative Results 
Control Group 

 
    Control Group 
    Pre-Test Post-Test 
Grade Rank f % f % 

C 0-5 5 13% 0 0% 
B 6-10 20 53% 0 0% 
A 11-15 13 34% 24 63% 

AD 16-20 0 0% 14 37% 
Total   38 100% 38 100% 

X   8.71 25% 14.4 25% 
SD   2.43   3.15   

 
In order to be able to contrast the results of the Pre-test with the 

Post-test for the Experimental group, both the written and oral results 
were added together, and only one grade was obtained for each rank, as it 
can be observed in Table 3.9.6. Having that information, it was found 
that, in the pre-test the highest percentage of students were in the “B” “In 
process” with 53%, with a lower percentage of students in A and C with 
34% and 18% respectively, while the lowest percentage is found in the 
“AD” “Outstanding Achievement” level with an 0%. However, in the 
post-test, the highest percentage of students is found in A “Expected 
Achievement” with 63%, and 37% of the students in AD “Outstanding 
Achievement.” Means of 8.71 for the pre-test and 14.4 for the post-test 
were found, and Standard Deviations of 2.43 and 3.15 respectively. 
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Graph 3.9.6 Pre-Test and Post-test Comparative Results: Control Group 

 
If we compare the results of the Pre-test and Post-test in the Control 

group, as it is clearly seen in Graph 3.9.6, before the students started their 
regular program they were in the lower B, A and C ranks respectively, 
while after they studied their regular English course at the CCPNA the 
results in the Post-test were that the highest percentage of students 
achieved the “A” rank, “Expected Achievement” level , followed by a 
few students in the “AD” “Outstanding Achievement” level; no students 
were found in the lower B and C levels; graph G6 shows a higher 
concentration in B “In Process “ level relative to the average grade in the 
Pre-test with a dispersion toward A “Expected Achievement” ; while in 
the Post-Test the highest concentration is found in A “Expected 
Achievement” with a slight dispersion toward AD “Outstanding 
Achievement” being the average grade in A “Expected Achievement. In 
conclusion, the control group, after having participated in the regular 
program has achieved “A “Expected Achievement” level in accordance 
with the expectations of the institution, and, in addition, there is a 
percentage of students in AD “Outstanding Achievement” level.  
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3.9.7 Post-test Comparative Analysis: Experimental and Control 
Groups:    The following table shows the final global scores of the 
students in the pre-test and post-test: 

Chart 3.9.7  Final Added Scores 

Nº Pre-test Post-test 
EG CG EG CG 

1 13 21 32.5 30 
2 10 17 28 32 
3 13 17.5 30.5 31 
4 11 17.5 30.5 29.5 
5 14.5 19 34 29 
6 19.5 18.5 37 35 
7 21 17 37 29 
8 20 22 35 32 
9 17 17 33.5 28 

10 16 18 33 30 
11 15 15 32.5 26 
12 13.5 19 34 31.5 
13 11.5 16 29.5 28.5 
14 11.5 13.5 31 24 
15 12.5 12.5 31 22.5 
16 17.5 14 34 24.5 
17 15.5 18.5 30.5 28.5 
18 21 19 37 30.5 
19 20 15.5 36.5 25.5 
Tot 293 327.5 627 547 
X 7.71 8.71 16.5 14.4 

SD 3.59 2.43 2.71 3.15 
In order to determine the difference between scores in the post-

test in the experimental and control groups, the following table and graph 
were created and analyzed: 
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Table 3.9.7  Post-test Comparative Results Experimental and 
Control Group 

 
  Experimental G. Control G. 

  Score Post-Test Post-Test 
Grade Rank f % f % 

C 0-5 0 0% 0 0% 
B 6-10 0 0% 0 0% 
A 11-15 8 21% 24 63% 

AD 16-20 30 79% 14 37% 
Total   38 100% 38 100% 

X   16.5 25% 14.4 25% 
SD   2.71   3.15   

 
 

 
Graph 3.9.7 Post-test Comparative Results: Experimental and Control 

Group 
 

When contrasting the results in the Post-test in the experimental 
and control groups, as shown in Table 3.9.7, it indicated that 79% of 
students in the EG reached an AD rank, “Outstanding Achievement” 
level in contrast with a 37% of students in the CG; similarly, 21% of the 
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students in the EG reached an A rank, “Expected Achievement” level, in 
contrast with 63% of students in CG. The means for the Post-test in EG 
and CG are 16.5 and 14.4 respectively. It was found that in the Post-test 
all students in EG and CG reached A and AD ranks. In the Post-test, the 
standard deviations are 2.71 for the EG in contrast with 3.15 for the CG. 
 

In Table 3.9.7, it can be seen that a high percentage of students in 
CG reached the A “Expected Achievement” level and a small percentage 
reached the AD “Outstanding Achievement” level in the Post-test; while 
in the EG a high percentage of students reached AD “Outstanding 
Achievement” level and a low percentage of students are placed in A 
“Expected Achievement” level. It can also be observed that the highest 
number of students in the EG is in AD “Outstanding Achievement” level; 
while for the CG it is placed in A “Expected Achievement” level. In 
Graph 3.9.7, the highest concentration of students in the EG is found in 
AD “Outstanding Achievement” level relative to its mean with a slight 
dispersion toward A “Expected achievement” level; while in the CG the 
highest concentration is placed in A “Expected Achievement” with a 
slight dispersion toward AD “Outstanding Achievement”.  It is 
concluded that the experimental Vocabulary Improvement Program has 
been successful for the AD “Outstanding Achievement” level reached by 
the highest percentage of students who participated in it; while the 
students in the CG, who attended the regular program reached the A rank 
“Expected Achievement” level, with a few  students who reached an AD 
“Outstanding Achievement” level. 
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3.9.8 Test of Hypothesis  
 

The test of the hypothesis was performed with the "t student" 
formula, which is: 

 
Table 3.9.8.1   Test of Hypothesis: T Student 

 Experimental 
Group 

Control Group 

Total number of students 19 19 
Arithmetic Mean 16,5 14.4. 
S 2,71 3,15 

 
16.5-14.4

(2.71) 2+(3.15)2

19

= 2.1
0.95

= 2.21

t=
 

 
gl = 19+19 = 38 – 2  = 36 

 
We search in the “t Student” table the degree of freedom 

corresponding to 36 and the confidence level of 0.5 and 0.1 with the 
following results: 

 
Table 3.9.8.2   Test of Hypothesis: Degrees of Confidence 

Degrees of 
Freedom (gl) 

Confidence Level 
.05 

Confidence Level 
.01 

35 1.6896 2.4338 

40 1.6839 2.4323 

 
The calculated value of t is 2.21 which is higher than the table 

value at a confidence level of 0.05 (2.21> 1.6896 and 1.6839). Even 
tenths is the difference at a confidence level of 0.01. So the conclusion is 
that the research hypothesis is accepted. Indeed, in the context of 
research, the implementation of the "Vocabulary Improvement Program" 
has helped to increase the English vocabulary learning among students in 
the experimental group. 
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CHAPTER IV 
DISCUSSION OF THE RESULTS OF THE 

INVESTIGATION 
 
4.1 Research Findings 

The following results were found: 
 

In the Pre-test, the experimental group showed better results in the 
written test than in the oral test, even though the means of both the 
written and oral grades are found in the “In process of Achievement” 
level; while in the Post-test, the results of both tests are found in the 
“Outstanding Achievement” level. 

 
In the Pre-test of the control group the arithmetic media of the 

written test is higher than the one in the Oral test being in the “Expected 
Achievement” level, and “In Process of Achievement” level respectively; 
while, in the Post-test, both tests have a similar arithmetic media, being 
found in “Expected Achievement” level. 

 
The results of both groups in the Pre-test show that the students 

bring a higher knowledge of English vocabulary than was expected in the 
assumptions, especially in the written expression. 

 
It was also found that the Control group started with a better 

knowledge of vocabulary than the experimental group. 
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In the Post-test, it was found that the experimental group achieved 
a higher increase in oral vocabulary than in the written vocabulary. 

 
At the end of the research, the Control group that participated in the 

regular program is found in the “Expected Achievement” level, which 
shows that the institution fulfils its objectives; however, the VIP program 
has allowed the students in the experimental group, that participated in it, 
an “Outstanding achievement” level, which shows that the Experimental 
“Vocabulary Improvement Program” has been successful. 

 
In the Test of Hypothesis with the t Student it was found that the 

hypothesis of this research is accepted with a level of confidence of 0,05, 
which means that the experimental VIP program increased the 
vocabulary of the students in the experimental group. 

 
It was observed that the use of the additional visual and tactile 

material in the VIP program, such as the Picture vocabulary cards and the 
Exercise vocabulary cards, motivated the students increasingly, made the 
classes more interactive, and allowed the students to practice their oral 
communication. 

 
It was also observed that the strategies used in the VIP program of 

having the students use the English Dictionary in their reading practice at 
home; and having them make their own picture vocabulary dictionary, 
allowed them to fulfill two main objectives: improve their reading skills, 
and practice the use of the International Phonetic Alphabet for 
pronunciation, all of which resulted in the betterment of their reading, 
writing and oral communication. 

 
Similarly, it was observed that the degree of motivation generated 

by the use of the different materials in the VIP program stimulated the 
spontaneous and agreeable participation of the students, which in the 
long run represented an increment in their written and oral 
communication. 
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4.2 Discussion 
At the beginning of the experiment, it was supposed that the highest 
percentage of students who register to start studying English at the 
CCPNA at the Fundamental level had no previous English 
background. Contrary to what was anticipated, from the questionnaire 
and Pre-test results, it was found that there were very few students 
that had never studied English or another language before. In 
addition, it was found that many of the students come with a previous 
knowledge of the written English language. However, their oral skills 
have not been developed, meaning lack of listening skills, no 
recognition of words and expressions in spoken language, incorrect 
pronunciation, and inability to ask and answer questions in the target 
language. These reasons might explain some of the following results: 

• In the written tests the experimental group has gone from an 
average grade of 9,24 to 16,37 showing an increment of 7.13 
points; while in the oral test this group has gone from an average 
grade of 6,18 in the pre-test to 16,66 in the post-test, showing an 
increment of 10,48 points. A higher increment of vocabulary in the 
oral expression can be observed in comparison with the increment 
in the written expression. 

• In the oral tests, the control group has gone from an average grade 
of 11,16 in the pre-test to 14,76 in the post-test, showing an 
increment of 3,60 points; while in the oral test, it has gone from 
6,08 in the pre-test to 14,03 in the post-test, showing an increment 
of 7,95 points, a higher increment of vocabulary in the oral 
expression can also be observed. 

• If the results of the written post-tests in both experimental and 
control groups are compared, it can be seen that the experimental 
group shows an increment of 1,61 points in relation with the 
Control group; while in the oral post-tests, the increment of the 
experimental group in comparison with the control group is of 2,63 
points, which demonstrates that the experimental group has a 
higher increment of vocabulary in both the written and oral tests, 
after having participated in the experimental program, than the 
control group that participates only in the regular program. 
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4.2.1 Implications 
• At the student level, those who have participated in the 

experimental program will have experienced and practiced new 
learning strategies, which will enhance their future performance 
specifically in vocabulary learning, and in English learning as a 
whole. 

• At the institutional level, the main implication is that this program 
could be standardized in the CCPNA institution, in order to 
improve the vocabulary learning of the beginner students. 

• At the personal level, the researcher has grown as a teacher, by 
having experienced and learned different kinds of strategies which 
could be shared with other teachers.  

 
4.2.2 Limitations 

During the implementation of the VIP program, there were a few 
limitations: 

• Timing.  The time of one month that was planned for the execution 
of the program had to be adjusted to the structure and schedules of 
the institutional program, having to apply the oral pre-test in 
additional hours. 

• Material. Another limitation is the amount of time that it takes to 
prepare the additional material used in the program, which could 
discourage other teachers in case the program is standardized at an 
institutional level. 

 
4.2.3 Recommendations for further study 

Some recommendations to take in consideration for future studies 
could be: 

• The possibility of extending the VIP program, which was applied to 
the FUND1 level only, to the first four cycles FUND2, FUND3, 
FUND4, should be considered. The contents of the whole Top 
Notch Fundamentals book would be covered in this way, giving the 
students the possibility of strengthening the use of the vocabulary 
learning strategies they had learned, so that they would be 
strengthened and they could continue using them autonomously. 
The new research would have to develop the lists of target 
vocabulary for the entire month in the aforementioned cycles; the 
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tests for the written and oral examinations, the Picture Vocabulary 
Cards as well as the Exercise Vocabulary Cards. All of the other 
material could be used without changing it. 

• An Experimental Vocabulary Improvement program with Real 
Beginner Students could be started, because they are at a 
disadvantage in comparison to their peers who have come with an 
English language study background. They might greatly benefit 
from this program. 

• Learning strategies related specifically to the other Language 
Systems: grammar, function or phonology. 

• Developing teachers’ awareness of the importance of students’ 
using dictionaries in learning. 

• Developing teachers’ and students’ awareness of the importance of 
doing extensive reading in an autonomous way, in order to improve 
vocabulary. (Students choose a book to read throughout the month, 
according to their interest, having to do a vocabulary search in the 
dictionary. 

• Developing EFL teachers’ awareness on the importance of 
teacher’s knowledge of phonetics and the International Phonetic 
Chart to improve pronunciation of new English vocabulary; so that 
they can improve their own pronunciation as well as empower their 
students with a strategy to become independent learners. 
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CONCLUSIONS 
 

The purpose of this research was to investigate about the 
importance of using vocabulary teaching strategies and teaching 
vocabulary learning strategies to beginner EFL students in order to 
facilitate the increment of their English vocabulary. 

 
This thesis came about from the problem that the investigator faced 

while having to teach hundreds of new vocabulary words and vocabulary 
expressions to beginner EFL students every month. It became imperative 
to find a systematic approach that could be used for all classes. 

 
In order to fulfill this task, a Vocabulary Improvement Program 

(VIP Program) was created, based on the theoretical research done during 
the first few months. Many vocabulary teaching and vocabulary learning 
strategies were found and were organized so they could be applied in one 
month. 

 
From the experience of investigating possible vocabulary teaching 

and vocabulary learning strategies, creating and applying the oral and 
written pre-tests and post-tests, creating and applying the VIP program, 
and evaluating the data encountered, we can gather the following 
conclusions: 

 
1) The use of Vocabulary teaching and vocabulary learning 

strategies, such as those presented in the VIP Program, 
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increments the English vocabulary learning in beginner EFL 
students.  Although there are many vocabulary learning 
strategies which can be found in old and recently published 
books, the teacher must select appropriate strategies according 
to level, type of students and target vocabulary.  
 

2) Due to the fact that students come to the CCPNA institution 
with little knowledge of the English language, beginner EFL 
teachers must start teaching the oral and written expressions 
from the very basic to empower students into becoming 
independent learners. Emphasis must be placed on teaching 
pronunciation and the phonetic sounds of the English language 
according to the International Phonetic Alphabet (IPA) which 
most modern dictionaries of all languages use nowadays.   

 
3) Teaching vocabulary must be a priority and it must not be 

shadowed by the generalized idea that teaching grammar is 
more important. The importance of empowering students with 
strategies for learning vocabulary from an early stage will help 
them throughout their studies. This research offered the chance 
to conclude that we as teachers can help learners by providing 
them with a body of language based on a grammar frame 
dressed with different sorts of lexical chunks, which can be 
used to complete different tasks. For this reason, the VIP 
program proposed sorting words out in vocabulary groups and 
topics using audiovisuals, such as picture vocabulary cards and 
other materials, to make learning more memorable. The results 
were positive. 

 
4) It is important to introduce students into an Early Reading 

Program which will provide them with opportunities to become 
exposed to the English language systems (lexis, grammar, 
function and phonology).  The VIP program has considered the 
Reading Approach from West in 1926 and Coleman in 1929 
with the systematic of reading comprehension without the 
conscious effort to translate. The VIP program created and 
tested in this research has included an Early Reading Program 
which teaches students this reading approach in three stages:  
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1) Scan reading for general understanding. 2) Reading for 
detail. 3) Reading for vocabulary. In the first place, the student 
reads the first chapter once for general understanding of the 
topic, the main characters and introduction. In the second place, 
the student reads the same chapter for the second time in order 
to look for more details. In the third place, the student learns 
the strategy of making his own Picture Vocabulary Dictionary 
with a list of vocabulary words that are unknown to him, 
learning to organize it in a systematic and orderly way. The 
student is also taught to use a bilingual dictionary, checking the 
phonetics, and using mnemonic strategies for remembering new 
vocabulary, such as copying one example of the word usage 
from the reading book, writing new examples of their own, and 
drawing a picture that reminds them of the word. This way, 
reading helps students encounter new vocabulary, develops 
reading strategies, and while at the same time builds up 
student’s confidence. 

 
5) It is important for teachers to use audiovisual materials such as 

flashcards, picture vocabulary cards, and exercise vocabulary 
cards as mnemonic devices, or, even better, and if possible, 
electronic interactive boards hooked to the internet, which can 
widely replace the need for flashcards. The contribution of the 
oral approach introduced by Palmer and Hornsby from the 
1930’s to the 1960’s emphasized the use of realia and the oral 
practice of structures in sentence patterns. It was topped by the 
Audio-Lingualism in the 1950’s which highlighted the use of 
the Direct Method plus the use of visual media such as film, 
radio, music, etc.  Today, we are in the second decade of the 
twenty-first century, when the use of audiovisual material is of 
outmost importance in the EFL classroom, due to the fact that 
because of the overspread use of audiovisual technologies in 
daily life, students are used to receiving  so much audiovisual 
input from so many different sources at high speed (such as 
cable TV, MP3’s, MP4’s, MP5’s, cellular phones, I-phones, I-
Pots, smart TVs, Nintendo Wii’s, computers, internet, 
YouTube, Facebook and other social networks, etc. etc.) that 
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teachers have to try to use as many visual aids as possible to 
keep student’s attention, in addition to helping vocabulary 
memorization. The influence of technology in this century can 
also be seen in the wide arrange of methods and modern books 
which emphasize the importance of using audiovisual materials 
to enhance language learning. This influence was 
acknowledged by the created VIP program which emphasizes 
the use of audiovisual material for vocabulary learning.  
 

6) Besides all of the methods and materials researched and 
presented by the VIP program, teachers should continuously 
search for old and new methods to present vocabulary 
individually and in lexical chunks trying to make them 
memorable for students, testing different approaches and 
strategies that could work well with different types of students 
at different levels of knowledge.  

 
7) Last but not least , it is important to mention that teachers 

should treat the teaching of vocabulary not only at the level of 
teaching students vocabulary learning strategies and applying 
them  as an isolated issue, but as an integral part of the group of 
contents that help the development of communicative skills of 
the speakers. 
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Appendix 1: Target Vocabulary Lists VIP Program 
 

1. Vocabulary List 1:  Lexical Chunks 
 

Lexical Chunks Beginner Students Must Learn This Month = 27 
 

I.  Lexical items (Prompts, questions and statements) that students need to learn   
1. Hi, Nice to meet you.   (Nice to meet you too!) 
2. How are you?     (Fine, thank you. And you?) 
3. Good bye.     (Good bye. See you later.) 
4. Thank you.    (You’re welcome.) 
 

UNIT 1. - Occupations: 
1. What does your friend do?   (He‘s a doctor.) 
2. What does your father do?   (He‘s a lawyer.) 
3. What do your brothers do?   (They are students.) 
4. Are you a teacher?    (Yes, I am. / No. I’m not. I’m a doctor.) 
5. Are they Frank and Alice?  (No, they aren’t.  They are John and Mary.) 
6. How do you spell your last name?  ---------------- 
 

UNIT 2. - Relationships / personal Information: 
1. What‘s your first name?  
2. Can you spell your last name? 
3. Where are you from? 
4. What do you do? 
5. What’s your phone number? 
6. What’s your address? 
7. What’s your e-mail address? 
8. Who is your teacher? 
 

UNIT 3.- Places in the community: 
1. Is there a bank near here?   (Yes, there is.  No, there’s not.) 
2. Where’s the bookstore?   ( It’s across the street from the bank.) 
3. How do I get to the train station?  (Go two blocks. Turn left. It’s on the right.) 
4. How do I get to the airport?   (Don’t drive. Take a taxi.) 
 
UNIT 4.- Family members, Adjectives, Numbers. 
1. Who is this?     (That’s my father.) 
2. Who are they?    (They are my brothers.) 
3. Tell me about your parents.   (My father is an engineer. He is tall.)

     (My mother is a …. She is slim and pretty.) 
4. Tel me about your sister.  (My sister is a student. She is tall and  
                                                                        muscular.) 
5. How many brothers and sisters do  
        you have?     (I have ………………..) 
6. How old is your sister?  (She is ...) 
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2. Vocabulary List 2: Single Vocabulary Items 
 
Vocabulary Beginner Students Have To Learn This Month= 257 

II. Vocabulary words students have to learn- Units: 1-4  
 
Welcome Unit: Greetings = 5 phrases 
1. Good morning,  
2. Good afternoon,  
3. Good evening.  

4. Good bye,  
5. See you tomorrow. 

 
UNIT 1: Occupations, Expressions, Alphabet =   64 new words 
1. A Student 
2. A teacher 
3. an athlete 
4. a writer 
5. an actor 
6. a pilot 
7. a doctor 
8. an engineer  
9. an architect 
10. a nurse 
11. a flight attendant 
12. a singer 
13. a chef 
14. a manager 

15. a banker 
16. an artist 
17. a musician 
18. a scientist 
19. a lawyer 
20. a photographer 
21. an accountant 
22. a bank teller 
23. a dentist 
24. an electrician 
25. a florist  
26. a gardener 
27. a grocery clerk 
28. a hairdresser 

29. a mechanic 
30. a  pharmacist 
31. a professor 
32. a reporter 
33. a salesperson 
34. a travel agent 
35. a secretary 
36. a waiter 
37. Other expressions: 

Proper nouns: 
Mexico 

38. Other expressions: 
Common nouns: 
pencil 

 
English alphabet:  A, b c d e f g h I j k l m n o p q r s t u v w x y z …. 26 letters 

 
Unit 2: Relationships and titles:  14 words 
1. a classmate 
2. a friend 
3. a neighbor 
4. a boss 
5. a colleague 

6. a supervisor 
7. a team mate 
8. Titles 
9. Mrs. 
10. Miss 

11. Ms. 
12. Dr. 
13. Professor 
14. Captain 

 
Unit 3: Places + giving directions=  35 words. 
Places in the community:   24 
1. a pharmacy 
2. a  restaurant 
3. a post office 
4. a travel agency 
5. a bank 
6. a newsstand 
7. a convenience store 
8. a bookstore 

9. a clothing store 
10. an electronics store 
11. a fire station 
12. a police station 
13. a shoe store 
14. a toy store 
15. a video store 
16. a dry cleaners 

17. a gas station 
18. a hotel 
19. a supermarket 
20. a stadium  
21. a park 
22. a mall 
23. a museum 
24. an airport 
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Giving directions:   11 
1. across the street 
2. around the corner 
3. down the street 
4. on the left 
5. on the right 
6. next to the bank 

7. turn right 
8. turn left 
9. go straight 
10. go to the corner of Main St. and 

Park Avenue. 
11. go two blocks and turn left. 

 
Unit 4.- Family members, adjectives, verbs, numbers  = 137words. 
Family members:…..16 
1. grandparents 
2. grandmother 
3. grandfather 
4. parents 
5. mother 
6. father 

7. children 
8. daughter 
9. son 
10. grandchildren 
11. grandson 
12. granddaughter 

13. wife 
14. husband 
15. sister 
16. brother 

 
Adjectives……..12 
1. pretty 
2. handsome 
3. cute 
4. good-looking 

5. tall  
6. short 
7. old 
8. young 

9. slim  
10.  thin 
11. heavy 
12. muscular 

 
Verbs……….9 
1. is 
2. are 
3. there is 

4. There are 
5. have 
6. has 

7. get 
8. meet 
9. work 

 
Numbers : …..100 
1. one  
2. two 
3. three 
4. tour 
5. five 
6. six 
7. seven  
8. eight  
9. nine  
10. ten  
11. eleven  
12. twelve  

13. thirteen  
14. fourteen  
15. fifteen  
16. sixteen  
17. seventeen  
18. eighteen  
19. nineteen  
20. twenty 
21. twenty-one 
22. twenty-two 
23. twenty-three 
24. twenty- four 

25. twenty-five 
26. twenty-six  
27. twenty- seven 
28. twenty-eight 
29. twenty-nine 
30. thirty 
31. forty 
32. fifty 
33. sixty 
34. seventy 
35. eighty 
36. ninety 
37. one hundred 
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Appendix 2:  Experimental VIP Program 
 
1. The EFL Vocabulary Improvement Program (VIP) 
 
1.1. Presentation 
In order to communicate in the English language EFL beginner students need to learn a 
great amount of new vocabulary. The strategies used in this program facilitate 
vocabulary learning, making student participation more active and enjoyable. This is 
because they are being constantly stimulated through various senses (visually, audio, 
tactile, etc), by doing different activities and challenging tasks which require them to 
take an active role in their learning. The teacher’s role is also very demanding. 
 
The main idea of this program is to divide the vocabulary that students must learn into 
two basic parts: 
1) Lexical chunks, and  
2) Vocabulary words. 
 
The key to the program is that both lexical chunks and vocabulary words are 
continuously being emphasized throughout the whole learning process. (See Appendix 
4). 
The EFL VIP program is divided into four main parts: 
• Part 1: The student must learn to talk about what he does, identify people, and spell 

names. (Unit 1) 
• Part 2: The student must learn to introduce people, tell someone his first and last 

name, get someone’s address and phone number. (Unit 2) 
• Part 3: The student must learn to ask about locations of places, give and get 

directions, suggest a means of transportation. (Unit 3) 
• Part 4: The student must learn to identify family members, talk about his family, and 

describe people. (Unit 4) 
 
1.2 Rationale 
No other publications relative to this topic were found in the area. Therefore the 
implementation of this program seemed necessary.   

 
1.3 Objectives 
1.3.1. General objective:  
The Vocabulary Improvement Program will assist EFL beginner young adult students, 
at Centro Cultural Peruano Norteamericano Arequipa, in their English vocabulary 
learning. 
 
1.3.2. Specific Objectives:  
1. Improve their vocabulary learning related to: a) Names, occupations, and the letters 
of the alphabet in oral and written communication. b)  Relationships, titles, names, and 
the numbers from one to twenty. c) Places in the community, locations, directions, and 
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means of transportation. d) Family members, numbers from twenty to one hundred, and 
adjectives to describe people, in written communication. 
 
2. Improve their vocabulary learning related to:  a) Names, occupations, and the letters 
of the alphabet. b)  Relationships, titles, names, and the numbers from one to twenty. c) 
Places in the community, locations, directions, and means of transportation. d) Family 
members, numbers from twenty to one hundred, and adjectives to describe people, in 
oral communication. 
 
1.4 Methodology: 
Every class session was conducted using the following sequence: 
Warm up:   
1. Motivation:  present a situation, a picture or a question to arouse Ss interest. 
2. Retrieval of previously known vocabulary: 
3. Introduction of a cognitive challenge: through a question. 
4. Presentation of the day’s topic. 

 
Presentation: 
- Group size:   Whole class.  
- Material used:   TNF book pictures, TNF Audio used,  
- Activity:  Ss listen and repeat.  This allows students to connect pictures 
to new vocabulary words in oral and written structures. Repetition of the new 
vocabulary helps students acquire comprehensive and accurate pronunciation, stress and 
intonation. Repetition also helps to make language memorable.  
 
A similar strategy is used for grammar presentation, new grammar is presented on the 
board incomplete, and teacher elicits information from the students. The new 
grammatical form is then practiced in pair and group work.  
 
Practice  
In individual, pair work, and group work oral and written guided practice is provided on 
the subject learned. Ss are handed out the Flash Cards, the PVC and the EVC at 
different times during the warm up activity, practice and production. Systematic guided 
practice helps to make essential models memorable and transferable to students’ own 
lives, allowing at this point for teacher’s correction and evaluation of students’ 
performance. 
 
Practice 1: 
- Group size:  Individual work. 
- Material used:   TNF book pictures, a sheet of paper. 
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- Activity:  Ss study the material for two or three minutes. T asks Ss to 
cover the new vocabulary words with a sheet of blank paper and looking at only the 
pictures, they make an effort to remember the new vocabulary seen during the 
presentation (short memory retrieval). 
 
Practice 2: 
- Group size:   Pair-work.  
- Material used:   TNF book pictures, a sheet of paper. 
- Activity:  Ask and answer using Lexical chunks, review vocabulary.  Ss 
cover the names of the pictures and ask each other complete questions using Lexical 
Chunks, which the teacher writes on the board.  
Example: Occupations.  Ss ask: 
 What does he/she do?   He/She is a /an ………… Or  
 What is picture number 1?  It’s a/an  ………………… 
 
It is important to remember that pair work and collaborative activities enables students 
to take a more active and creative role in learning. It also encourages them to use their 
own language resources, making the lesson more personalized and meaningful. Ss learn 
to initiate as well as respond in English. Furthermore, in working together Ss get to 
know each other faster and become more independent relying less on the teacher for 
guidance and taking more responsibility for their own learning. 
After practice Nº 2, Ss continue working with two exercises from the TNF book. 
 
Practice 3:  
- Group size:  Whole class. Desks placed in a circle. 
- Material used:   A-4 size Flash Cards.  
- Activity:  T. hands in one Flash Card to each student.  Ss stick their 
Flash Cards in the front of their desks using masking tape. 
T writes a few model questions on the board. Ss ask and answer questions about their 
classmate’s occupations. 
What do you do?  I am a ……………….. 
What does Pedro do? He is a ……………….    
 
After practice Nº 3, Ss continue working with exercises from the TNF book until they 
finish the unit. 
 
Production: In pair or group work after a practical model conversation, Ss transfer the 
models learned to their own lives.  
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Because students often lack opportunities to use English outside the classroom, practice 
must go from controlled practice to increasingly free production, applying it to their 
personal experience. 
 
 - Group size:  Whole class   
- Material used:   PVC or EVC according to lesson. 
- Activity:  T. hands in one or two PVC to each student.  Ss stand up and 
form two circles, one circle inside of the other, Ss in the inner circle turn around looking 
to one other student from the outer circle, forming pairs. After each pair interaction, 
only the Ss in the outer circle move clockwise, changing partners  and PVC until they 
meet their first partner. Then Ss switch PVC so they can practice different vocabulary 
words.  
T writes a few model questions on the board.  
What do you do?  I am a ……………….. 
What does he/she do? She is a …………….. 
What does your father do? My father is a …………….. 
What does your mother do? My mother is a ……………. 
 
In general, materials are used in the following way: 
• Textbooks: are used in class every day. 
• A-4 size Flashcards: are used in class. 
• PVC cards: are used in class at different intervals during practice or production. 
• EVC cards: are practiced in class at the end of each unit. 
• Story books: are brought to class every Friday. Ss report on what they have read. 
• English-Spanish Dictionary: are for use at home and in class. Ss use both the story 

book and the dictionaries to do their Picture Vocabulary Dictionary. 
• Copy and Go exercises: Photocopies are printed by the teacher and handed out for 

additional practice at the end of each unit. 
• Workbooks: Every lesson finished is assigned as homework for the following day. 
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1.5. Vocabulary Improvement Program Content 
 

THE ENGLISH “VOCABULARY IMPROVEMENT PROGRAM" CONTENTS: JUNE 2009 
 
DATE TOPIC CONTENT MATERIALS  

Monday, 
June 1 

1. Explanation of program to Ss. 
2. Giving Survey & Pre-test to 
CG/EG. 
3. Explanation of vocabulary 
learning strategies to EG: story 
book reading, using a dictionary, 
and keeping a picture vocabulary 
notebook. 
4. Start program with Greetings. 

I.  Lexical chunks (Prompts, questions and statements). 
1. Hi, I am …..(name). Hi, ……I am ………. 
2. Hi, Nice to meet you. /Nice to meet you, too. 
3. How are you? / Fine, Thank you. And you? 
4. Good bye. / Good bye. See you tomorrow. 
II. Vocabulary 
1. Good morning. 
2. Good afternoon. 
3. Good evening. 
4. Good night. 
5. Good bye. 

1. Survey 
2. Pre-test 
3. Reading &  
    Vocab. Strategies 
4. Intl. Phonetic  
    Alphabet 
5. TNF Book, 
    Welcome Unit, 
    Lesson 1,2,3. 
6. TNF Workbook:  
    Homework 
7. 3 PVC/flashcards 

 

Tuesday 
June 2 

Subject Pronouns: I / he / she 
Verb to be: am/ is.   
Articles: a, an. 
Contractions: I'm / he's / She's 
Occupations: 28 

I.  Lexical chunks (Prompts, questions and statements). 
1. What do you do? / I am a student. And you? 
2. He/She is a singer. He/She is not a doctor. 
II. Vocabulary.  
1. A Student      10. a nurse                 19. a grocery clerk 
2. A teacher      11. a flight attendant  20. a hair dresser 
3. an athlete      12. a singer                 21. a mechanic 
4. a writer          13. an accountant      22. a pharmacist 
5. an actor         14. a bank teller         23. a professor 
6. a pilot            15. a dentist               24. a reporter 
7. a doctor         16. an electrician      25. a salesperson 
8. an engineer    17. a florist               26. a travel agent 
9. an architect    18. a gardener          27. a secretary 
                                                            28. a waiter 

1. TNF Book,  
    Unit 1. Lesson 1 
2. TNF Workbook:  
    Homework 
3.  28 
PVC/Flashcards 
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DATE TOPIC CONTENT MATERIALS  
Wednes 
June 3 

Interrog./ affirm. / neg. statements 
Contractions: we're / you're / 
they're 
Subj. Pron: I 
/you/he/she/we/you/they 
More occupations: 8 

I.  Lexical chunks (Prompts, questions and statements). 
Are they Fran and Al?/ Yes, they are. No, They are not. 
Are you Helen and Herb?/ Yes, we are. No, we're not. 
II. Vocabulary.  
1. a chef                5. a musician 
2. a manager         6 . a scientist 
3. a banker           7. a lawyer 
4. an artist             8. a photographer 

TNF Book, Unit 1, 
Lesson 2 
TNF Workbook: 
Homework 
  
8  PVC/Flashcards 

7  EVC 

 
Thursday 
June 4 

The alphabet 
Proper nouns, common nouns 
The alphabet: 26 letters 

I.  Lexical chunks (Prompts, questions and statements). 
Excuse me?  How do you spell that? 

II. Vocabulary: 
a,b,c,d,e,f,g,h,i.j.k.l.m.n.o.p.q.r.s.t.u.v.w.x.y.z 

TNF Book, Unit 1, 
Lesson 3 
TNF Workbook: 
Homework 
The Alphabet Song 

 

 
Friday,  
June 5 

Communicative Activities Free practice & production, all lexical items & vocab. 
Above 
T checks Vocabulary, story-telling to peers in group. 

TNF Book, Unit 1, 
Wrap up 
TNF Workbook: 
Homework 
Reader's book. 
Video 

 

 
Monday, 
June 8 

Introduce people 
Poss. Adj.: my, your, his, her, our 
their 
Poss. Nouns: Laura's teacher. 
Relationships 

I.  Lexical chunks (Prompts, questions and statements). 
Tom, this is Paula. Paula is my classmate. 
Nice to meet you. / Nice to meet you , too. 
II. Vocabulary:  
1.      a classmate     5. a colleague 
2.      a friend           6. a supervisor 
3.      a neighbour     7. a team-mate 
4.      a boss 

TNF Book, Unit 2, 
Lesson 1 
TNF Workbook: 
Homework 
  
11 PVC/ Flashcards 

2 EVC 



 

 85 

DATE TOPIC CONTENT MATERIALS  
Tuesday, 
 June 9  

Tell someone your first and last 
name  
 
Titles 

I.  Lexical chunks (Prompts, questions and statements). 
What's your last name? 
What's your first name? 
II. Vocabulary 
Mr., Mrs., Miss, Ms., Dr., Professor, Captain 

TNF Book, Unit 2, 
Lesson 2 
TNF Workbook: 
Homework 

 

 
 
Wednes, 
June 10 

Get someone's address/phone 
number 
 
Numbers 1 -20 
Internet vocabulary 

I.  Lexical chunks (Prompts, questions and statements). 
1. What’s your/ his phone number? 
2. What’s her address? 
3. What’s their e-mail address? 
4. That's right. 
II. Vocabulary 
one, two, three, four, five, six, seven, eight, nine, ten,  
eleven, twelve, thirteen, fourteen, fifteen,  
sixteen, seventeen, eighteen, nineteen, twenty. 
  =at, . = dot, _ = underscore 

TNF Book, Unit 2, 
Lesson 3 
TNF Workbook: 
Homework 
TNF Copy and Go 
  
  
36 PVC/Flashcards 

4 EVC 

 
 
Thursday 
June 11 

Communicative Activities   Free practice & production, all lexical items & vocab. 
Above 

TNF Book, Unit 2, 
Wrap up 
TNF Workbook: 
Homework 
TNF Copy and Go 

 

 
 
Friday, 
June 12 

/ Mid term Exam T checks Vocabulary , story-telling to peers in group. Reader's book.  
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DATE TOPIC CONTENT MATERIALS  
Monday 
June 15 

Ask about location of places 
  
  
Places in the community 
  
  
  
  
Locations and directions 

I.  Lexical chunks (Prompts, questions and statements). 
Where is the bookstore? It's next to the pharmacy. 
Is there a bank near here? / Yes, there is. No, there's not. 
II. Vocabulary 
1. a pharmacy               5. a bank 
2. a restaurant               6. a newsstand 
3. a post office              7. a convenience store 
4. a travel agency          8. a bookstore 
1. across the street         4. on the left 
2. around the corner      5. on the right 
3. down the street          6. next to  

TNF Book, Unit 3, 
Lesson1 
TNF Workbook: 
Homework 
  
27  PVC/Flashcards  27 EVC 

 
Tuesday, 
June 16  

Give and get directions 
  
  
  
Directions 

I.  Lexical chunks (Prompts, questions and statements). 
How do I get to the train station? 
Is there a taxi stand near here? 
Where's the bus station? 
II. Vocabulary 
1. Turn right    4. Go to the corner of Main St. And Park 
Ave. 
2. Turn left      5. Go two blocks & turn left. 
3. Go straight 

TNF Book, Unit 3, 
Lesson 2 
TNF Workbook: 
Homework 

11 PVC 

 
Wednes, 
June 17 

Suggest a means of transportation 
  
  
  
Grammar: The imperative 
  
  
  

I.  Lexical chunks (Prompts, questions and statements). 
Where's the bus station? 
How do I get to the train station? 
Take the train.    Don't take the bus. 
Take a taxi.        Don't take a taxi. 
Drive.                 Don't drive. 
Walk.                Don't walk. 
 

TNF Book, Unit 3, 
Lesson 3 
TNF Workbook: 
Homework 
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More places in the community. II. Vocabulary 
1. a stadium 
2. a park 
3. a mal 
4. a museum 
5. an airport 

 
Thursday, 
June 18 

Communicative Activities Free practice & production, all lexical items & vocab. 
Above 

TNF Book, Unit 3, 
Wrap up 
TNF Workbook: 
Homework 
TNF Copy and Go 

 

 
Friday, 
June 19 

Identify family members. 
Grammar: questions with "Who". 
  
  
Family Members. 
  
  
  
  
  
Telling a story 

I.  Lexical chunks (Prompts, questions and statements). 
Who's he? /  He is my father. 
Who are they? / They are my brothers and sisters. 
Who's that?   That's my grandmother. 
II. Vocabulary 
1. Grandparents     2. Grandmother   3. grandfather 
4. Parents               5. Mother            6. father 
7. Children               8. Daughter         9. son 
10. Grandchildren 11. Grandson     12. granddaughter 
13. Wife                14. Husband     15. Sister   16. brother 
T checks Vocabulary, story-telling to peers in group. 

TNF Book, Unit 4, 
Lesson 1 
TNF Workbook: 
Homework 
  
16 PVC/Flashcards 
  
  
Reader's book.  
Story Map Drawing 

29 EVC 

 
Monday 
June 22 

Talk about your family 
Grammar: have , has 
  
  
  
  

I.  Lexical chunks (Prompts, questions and statements). 
I have one brother and two sisters. 
She has two children. 
They have a son. 
How old is Kate? 
How old are your grandparents? 

TNF Book, Unit 4, 
Lesson 2 
TNF Workbook: 
Homework 
  
  

40 EVC 
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Numbers: 20-100 II. Vocabulary 
Twenty, twenty-one, twenty-two, twenty-three, twenty-
four, twenty-five, twenty-six, twenty-seven, twenty-
eight, Twenty-nine, thirty, thirty-one…,  
forty, fifty, sixty, seventy, eighty, ninety, one hundred. 

 
40  PVC 

 
Tuesday, 
June 23 

Describe people 
  
  
Adjectives 
  
  
  
Adverbs 
Communicative Activities  

I.  Lexical chunks (Prompts, questions and statements). 
Tell me about your father / He is tall and handsome. 
How about your mother? / She is short and very pretty. 
II. Vocabulary 
1. Pretty                2. Handsome        3. good-looking 
4. Cute                  5. Tall                   6. short 
7. Old                    8. young 
1. So                      2. very 
Free practice & production, all lexical items & vocab. 
Above 

TNF Book, Unit 4, 
Lesson 3  
Wrap up 
TNF Workbook: 
Homework 
TNF Copy and Go 
11  PVC/Flashcards 

20 EVC 

 
June 24 Final Exam Application of written Post-test to both EG and CG.   
 
June 25 Oral Exam Application of Oral Post-test to both EG and CG.   
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1.6 MATERIALS FOR THE VIP PROGRAM 
At present, the text book TOP NOTCH Series, and for beginners the Top Notch 
Fundamentals (TNF book), written by Joan Saslow and Allen Asher with Ellen J. 
Kisslinger (2006) are being used for the regular teaching program at the CCPNA 
institution.  
 
The following material, which accompanies the book series, is commonly used by all 
teachers: 
 
Books: 
• Text Book, used for class work every day. The TNF book has 14 units. The first 4 

units are covered during the one month program. 
• Workbook is used mostly for home work. 
• Copy and Go, is used to provide additional written exercise material for class work. 
 
Audio-Visual material: 
• Audio CDs, for each of the four units. 
• Videos for each of the four units. 
 
In addition to all of the above material, commonly used by all teachers, the VIP 
Program is applied using the following additional material: 
 
VIP: additional Visual and Tactile material. 
The richness of the VIP program is the use of abundant visual material, which the 
student manipulates, such as flashcards, picture vocabulary cards, exercise vocabulary 
cards, story books, dictionaries, and picture vocabulary notebooks, as aids to teach Ss 
strategies to fix new lexical items in their minds. 
 
1. Flashcards: A4-size, different kinds of pictures are gathered by the teacher from 

diverse sources, and placed in plastic covers. (Option: T asks Ss to draw a picture 
according to the topic on a blank sheet of paper the same day if time allows, or to 
bring a picture from home for the next day). 

2. Picture Vocabulary Cards: (PVC) 9.5 x 11 cm. These PVC were downloaded 
from the Teacher’s Resource Disk that accompanies the TNF book; they were 
printed, cut out and laminated.  Ss use these cards at different stages for practice in 
pair and group exercises. (See Appendix 6). There are a total of 155 PVC, 
distributed in the following way: 
Unit 1:  39 PVC 
Unit 2:  32 PVC 
Unit 3:  38 PVC 
Unit 4:  46 PVC 
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3. Exercise Vocabulary Cards: (EVC)  
In the VIP program, teachers make EVC in advance, with practice exercises, made 
in colored cardboard with different shapes and sizes. The exercises in the EVC are 
also a true contribution to the program because they are developed considering the 
topics in the four units, and taking into account different kinds of exercises 
(rearranging, matching similar or opposites, true-false, checking, multiple choice, 
error identification, spelling, choosing the correct word, ranking) for both lexical 
chunks and single vocabulary words. The ideas for the cards were found in the 
article “Six Vocabulary Activities for the English Language Classroom”, by Keith 
Folse, English Teaching Forum. Volume 46-N3-2008.  There is a total of 30 EVC, 
(See Appendix 6) distributed in the following way: 
 

Lexical Chunks  Single Vocabulary words 
Unit 1:  07 EVC   1    7 
Unit 2:  06 EVC   1    2 
Unit 3: 38 EVC   4    4 
Unit 4: 89 EVC   2    9 

 
4. Story Books.  

In the VIP program, additional reading, writing and speaking skills are practiced by 
using graded reading books.  

• On the first day of the program students are asked to become members of the 
institutional CCPNA Library, where students choose a story book for home reading 
during the month. These are Graded Reading Books from Beginners to Advanced, 
where Ss can apply the strategies learned: using the Dictionary and making their 
own Picture Vocabulary Notebook.  

• Every Friday, Ss tell their peers about the story they have been reading. After that, 
teacher checks the students’ picture vocabulary notebooks with ten new vocabulary 
words, recorded according to instructions. (See Appendix 10: Materials: teaching 
reading strategies 1,2 and 3.) 

• On the last Friday of classes, students are finished reading their story, they tell the 
story to their group using a Story Map. Ss learn to record:  title, author, setting, 
characters, beginning, middle and end of the story. (See Appendix 7: Story Map 
Drawing). 

 
5. English-Spanish Dictionary:  

In the VIP program, from the first day of the program students are taught: 
• To use an English-Spanish Dictionary to find the meaning of new vocabulary 

words. 
• To pay attention to the usage of words (verb, nouns, adjectives, adverbs, etc.). 
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• To look at the pronunciation of a word, copy and interpret the symbols of the 
International Phonetic Alphabet, for vowels, consonants and basic supra-segmental 
symbols, which enable them to read the pronunciation of English words correctly 
without the teacher’s help. The TNF book considers teaching the phonetic sounds 
individually throughout the lessons, but not as a whole. (See appendix 8: The 
International Phonetic Alphabet). 
Teaching Ss these learning strategies in the VIP program helps them become 
independent learners.  

 
6. Picture Vocabulary Notebook:  

In the VIP program, on the first day of the program students are taught to create 
their own Picture Vocabulary Notebook in order to keep a record of the new 
vocabulary learned. (See Appendix 9: Reading and Vocabulary strategies). Students 
check their dictionaries, and record using the following strategy: 
1. The new vocabulary word,  
2. Its phonetic pronunciation,  
3. Type of word (noun, verb, adjective, adverb, etc.),  
4. Meaning in Spanish (beginners),  
5. One sentence using the word, and 
6. One drawing or picture that will remind them of the meaning.  
 

Picture Vocabulary Notebooks or personal dictionaries provide students with 
opportunities to develop a variety of vocabulary acquisition strategies.  The time spent: 
searching for the word in the dictionary, organizing the PVN, writing, copying, and 
searching for an appropriate picture or drawing it, help the student fix the word in their 
minds. Students also acquire more control over their learning. These EFL young adult 
students who are in the beginning stages of language and literacy development create 
their own picture dictionaries. (See Appendix 8) 
 
Seventh: Communicative activities 
In the VIP program, many other communicative activities are used, such as songs, 
physical response exercises, and games. 
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1.7 EVALUATION  
The evaluation of the program is done in three ways: 
 
1.7.1. Previous Evaluation: This is the evaluation obtained from the results in the 

Written and Oral Pre-test. 
 
1.7.2. Concurrent Evaluation: This evaluation is done in each of the learning 

sessions in the Written and Oral practice and it has allowed me, in some cases, 
to reformulate the session for the following day, and readjust the program for 
the development of each of the sessions. 

 
1.7.3. Final Evaluation: This is the evaluation done to verify the results of the 

Experimental Vocabulary Improvement Program. It is obtained from the 
results in the Written and Oral Post-Test.  
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Appendix 3: Instruments: Survey 
 

CUESTIONARIO: FUND-1 
 
I. INFORMACION PERSONAL  
 
1. Edad:         ________________ 

2. Sexo :  M F 

3. Estado Civil:      Soltero Casado  Viudo  Divorciado 

4. Hijos: ____________ 

5. Lugar de Nacimiento: ________________________ 

6. Educación: Primaria  Secundaria Técnica   Superior 

7. Ocupación: Estudiante Trabaja   Ama de casa 

 
II. MOTIVACION 
 
8. ¿Cómo se siente acerca de estudiar inglés? 

a) Difícil   
b) Reto   
c) Aburrido  
d) Importante 
 

9. ¿Por qué desea aprender inglés? 
a) Me gusta   
b) Necesario para mi futuro  
c) Viaje   
d) _________ 

 
III. ANTECEDENTES PERSONALES 
 
10. ¿Ha estudiado antes otro idioma que no sea inglés?  SI NO 

10. ¿Cuánto tiempo?   
a) Menos de 6 meses  b)  6 a 12 meses  c) 13 a 24 meses 

 
11. ¿Ha estudiado inglés anteriormente?  SI NO 
 

 Lugar Horas semanales ¿Cuánto tiempo? 
11a. 
11b. 
11c. 

Colegio 
Instituto 
Universidad 

2 
6 
6 

4 
- 
- 

6 
10 
10 

Prim.      Secundaria 
1-6 meses   
1-6 meses   
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Appendix 4: Instruments: Written Test 
 

Group:  Experimental - Control    Date:____/____/____ 
Student Nº:_______________     Grade:_________/ 20 
 

WRITTEN VOCABULARY TEST 
 
UNIT 1. Occupations: 
A. Underline the word that does not belong to each group.       (0.5 Points x 4 = 2) 
Example:  
       Student   teacher   banker 
 

1. architect  doctor   engineer 
2. dentist  nurse   lawyer  
3. cook   musician   waiter  
4. scientist  actor   singer 
 
B. Mark the stressed syllable on each word.         (0.5 Points x 8 = 4) 
Example:  MUSICIAN 
 

1. writer   
2. banker   
3. artist   
4. athlete   

5. salesman   
6. scientist   
7. photographer  
8. manager   

 
UNIT 2. Relationships:   
Write the title:             (0.5 Points x 4 = 2) 

 
Mr.         Mrs.        Miss          Ms.          

 
1. ________ Mary Johnson is the secretary. She is single. 

2. ________ Martinez is divorced. She has two children. 

3. That is ________ Betty Smith. She is married.  

4. Her husband is _______ Barry Smith. 

 
Unit 3: Places in the community.   
Write the compound words:              (0.5 Points x 8 = 4) 

 
Port    attendant       office          store         agency        station         store         stand 
 

Example: clothing     store_______ 
 
1. Book____________________ 
2. train  ____________________  
3. taxi   ____________________ 
4. air     ____________________ 

5. travel ____________________ 
6. convenience_______________ 
7. flight  ____________________ 
8. post   ____________________ 
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Unit 4. Family members 
A. Match the word with its similar word.    (0.5 Points x 4 = 2) 
 

  Wife  Grandmother  Daughter  Sister 
 

Example:  Father  Mother___ 
 

1. Brother   _________ 

2. Son   _________ 

3. Grandfather  _________ 

4. Husband  _________ 
 
B. Write the opposites       (0.5 Points x 4 = 2) 
 

Tall  pretty  heavy  old 
 
Example:  easy  difficult___ 
 
1. young  _________ 

2. short  _________ 

3. ugly  _________ 

4. slim   _________ 

 
C. Match the following numbers:    (0.5 Points x 4 = 2) 

 
1. SIXTY  80 

2. SIXTEEN  18 

3. EIGHTY  16 

4. EIGHTTEEN 60 

 
D. Write the following numbers in letters:   (0.5 Points x 4 = 2) 
 
a) 38   = _______________________________________ 

b) 100   = _______________________________________ 

c) 24   = _______________________________________ 

d) 57   = _______________________________________ 
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Appendix 5: Instruments: Oral Test 
ORAL EVALUATION  FUND1 

Teacher’s  Sheet:  
INSTRUCTIONS: Teacher listens to student’s answers. Teacher marks √   or  X . 
UNIT 1: Occupations: (0.5 x 8 = 4points) 
Instructions:  Teacher shows 8 pictures with different occupations, and tells the student:  
“Answer the questions using this information.”    

 

LC= Listening Comprehension , GR= Grammar,  PR= Pronunciation,   
Vc= Vocabulary, F= Fluency 

Teacher asks: Student answers LC GR PR Vc F 
1. What do you do? 
2. What does he do? 
3. Are you a teacher? 
4. Is she a pilot?  
5. Is Nora a doctor?   
6. Is Patrick a cook?  
7. Is your sister a nurse? 
8. Is Maria a banker? 

I’m a musician. 
He’s an architect.  
No, I am not. I am an engineer. 
No, she isn’t. She is a flight attendant. 
No, she’s not. She is a scientist. 
No, he’s not. He is a waiter. 
No, she’s not. She is a dentist. 
No, she’s not. She is a lawyer. 

     
     
     
     
     
     
     
     

 

Unit 3: Places in the community: (1 x4 = 4) 
Instructions: Teacher shows 4 pictures with different places, and tells the student: 
“Please ask a question about the picture using where and how”. 

Student asks  a question LC GR PR Vc F 
1. Where is the train station?  
2. How do I get to the airport? 
3. Where is the museum? 
4. Where is the toy store? 

     
     
     
     

 

Units 2 / 4: Relationships/ Family members/Adjectives: Teacher asks “Please read 
aloud”.  Teacher checks pronunciation: Correct or incorrect. (0.5 x 16 = 8) 
Student reads aloud: 

 

1. Mr. Martinez is short, but his wife is very tall. 
                               
2. Mrs. Smith’s son is handsome and her daughter is very pretty.  
                                             
3. Ms. Anderson’s grandson is very cute. 
                                  
4. Mrs. Jones is thin. But her husband is heavy 
                                  
 

Unit 4 Numbers: Teacher says:  “Answer the following questions:”  (1 x 4 =4) 
Teacher asks: Student reads aloud: 
1. How old is your grandmother? 
2. How many students are there in this class?  
3. How many brothers do you have? 
4. How old is your sister? 

60 
19 
3 
17 
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ORAL EVALUATION  FUND1 
Student Sheet:  

 
INSTRUCTIONS:  Please Read the answers aloud . 
I. Occupations 
Instructions:  Teacher shows 8 pictures with different occupations, and tells the student:  
“Answer the questions using this information.”    
Student answers: 
1. . 
2. . 
3. . 
4. . 
5. . 
6. . 
7. . 
8. . 
 
II. Places in the community  
Instructions:  Teacher shows 4 pictures of different places, and tells the student:  “Ask 
a question using “Where / How”, and answer it using the information in the pictures.”  
 

Student asks  a question:      LC GR PR VC F 
 

1. Where    ?        
2. How    ?      
3. Where    ?       
4. Where    ?      
 
III. Relationships/ Family members/Adjectives  
 

Student reads aloud: 
 

1. Mr. Martinez is short, but his wife is very tall. 
                      
2. Mrs. Smith’s son is handsome and her daughter is very pretty.  
                                    
3. Ms. Anderson’s grandson is very cute. 
                            
4. Mrs. Jones is thin. But her husband is heavy 
                                 
 

IV. Numbers:  Read the following answers:  
 

Student reads aloud: 
1.        60 
2.        19 
3.        3 
4.       17 
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Part I. Visual Aids Oral Test: Occupations:  
 

1) 

 

2) 

 
3) 

 

4) 
 

5) 

 

6) 

 
              7)  

 

8)  
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Part II Visual Aids Oral Test: Places in the Community: 
 
1) 

 

 
2)   
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3)  

 
 

4) 
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Appendix 6 : Materials 
Picture Vocabulary Cards (PVC) 

 
Examples of Picture Vocabulary Cards (PVC): 
Unit 1 

             
                         Student        Dentist 
 

             
                        Teacher     Actor 
 

 
                           Pilot         Chef 
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Appendix 7:  Materials 
Exercise Vocabulary Cards (EVC) 

Exercise Vocabulary Cards (EVC) : Lexical Chunks Practice 
 
EVC 1  -     UNIT 1   
Rearrange  these  sentence parts into correct sentences. Answer the questions. 
 
do /   do /   what  /   you  / ?  / 
does  /  father  /  do  / your / what  /  ?   / 
how    /   spell   /   name   /  last   /  do  /    you     / your / ? 
 
EVC 2  -     UNIT 3   
Rearrange  these  sentence parts into correct sentences. Answer the questions. 
 
is / the / where / bookstore ? 
can / spell it / you / me /  please / for / ? / 
their / address / e-mail  / what’s  / ? 
 
EVC 3     UNIT 2   
Rearrange  these  sentence parts into correct sentences. Answer the questions. 

Ms. / Llamosas  /  Maria’s teacher  /  is   /   Laura  /  ?  / 

last  /  your name  /  What’s  /  ?  / 

Maria’s address / what’s  / ?  /    
 
EVC 4    UNIT 3  
Rearrange  these  sentence parts into correct sentences. Answer the questions. 
 
her  /  what’s /  name   /  first  /  ?  / 
near here  /  a    /    there /   is   /   bank  / ?  / 
the bookstore /  is  /  where  /  ?   / 
 
EVC # 5    - UNIT 3   
Rearrange  these  sentence parts into correct sentences. Answer the questions. 
do  /  get  / I  / how /   the  / to  / station  /  train  /  ?  / 
the Restaurant  /  across   /  is   /  from /  bank  /  the  / . / 
and  /  Have  /   brothers  /  two /  I   /  sisters  /   three  /  .  
 
EVC # 6    - UNIT 4  
Rearrange  these  sentence parts into correct sentences. Answer the questions. 
mother  /   my  /  slim   /   is  /   pretty   /  and  / .  / 
muscular  /  father  /  tall  /  is   /  my  /  and   /  .  / 
your  /   about  /   parents  /   tell  /  me  /  .  / 
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EVC # 7    - UNIT 3  
Rearrange  these  sentence parts into correct sentences. Answer the questions. 
drive  /  don’t  /  .  /  taxi  /  a   /   take   /  .  / 
the right  /   it’s   /  on   /  .  / 
two  /  blocks   /  go   /  .   /  
 
EVC # 8    - UNIT 4  
Rearrange  these  sentence parts into correct sentences. Answer the questions. 
your sister  /   How  /   is    /   old    /  ?   /       
many  /  how  /  brothers and sisters  /  have   /  you  /   do  /  ?   
 are   /  they   /   who   / ?  /    

 
Exercise Vocabulary Cards (EVC) : SINGLE VOCABULARY PRACTICE 

Envelope 1 - (7) Exercise Vocabulary Cards: Unit 1. OCCUPATIONS  
 
EVC 1:  Multiple Choice Exercises 
Check the correct answer:  
This person helps sick people 

1. a secretary 
2. a lawyer  
3. a nurse 
4. a pilot 

 
EVC 2:  True or False Exercise 
Check  True or False 

1. A doctor works in a factory  T    F 
2. An engineer helps patients  T    F 
3. An accountant keeps books  T    F 

 
EVC 3:  Multiple Choice Exercises 
Check the correct answer:     

Robert:  Thank you!  
You: _______________ 

a) I am fine.   
b) You’re welcome! 
c) He’s OK.  

 
EVC  4:  Multiple Choice Exercises 
Check the sentences with Proper Nouns:    

a) Mary is a doctor. 
b) John and Betty are my neighbors. 
c) They have a beautiful house. 
d) They live in Tokyo. 
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EVC 5:  Multiple Choice Exercises 
Check the sentences with common nouns:    

a) He is a flight attendant. 
b) He lives in London. 
c) I have an eraser. 
d) Mount Kilimanjaro is in Africa. 
 

EVC 6:  Spelling 
1. How do you spell your last name? 
2. How do you spell your fist name? 
3. How do you spell your classmate’s last name? 

 
EVC 7:  Error Identification Exercise  
The underlined words are in error. What are the correct words? 
Good Morning! 
How are he today?   _________ 
I are OK. And you?   _________ 
He am sick.. I don’t feel well.  _________ 
 
Envelope 2 – (2) Vocabulary Cards: UNIT 2. RELATIONSHIPS 
 

EVC 1: Choose the correct word  
Fill in the blanks:           classmate            neighbor          boss             colleague 

1. I live on Ejercito Ave. Mr. Brown lives on Ejercito Ave. He is my _________. 
2. I study Accounting. Joshua studies accounting. We are ____________. 
3. Beatriz and Peter work in a bank. They are ___________. 
4. Mr. Rodriguez is Maria’s ___________ 
 

EVC 2: Choose the correct word 
Fill in the blanks:   supervisor           teammate         professor           friend 

1. Karen and Gabriela play Volleyball. They are ___________. 
2. Ms. Llamosas  teaches at the university. She is Jane’s _____________. 
3. Mr. Ames works at the Cultural. He is my teacher’s _____________. 
4. John and Mary are good __________. 

 
Envelope 3 – (4) Vocabulary Cards: Unit 3. PLACES IN THE COMMUNITY.   
Match the words in the column 1 and column 2:    Example: clothing   ------- store 
EVC 1- Unit 3 
Column 1  Column 2 

1. Book   port 
2. train   stand 
3. taxi   station 
4. air   store 
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EVC 2- Unit 3 
Column 1  Column 2 

1. travel   store  
2. convenience  agency 
3. flight   office 
4. post   stand 
5. news    attendant 

 

EVC 3- Unit 3   
Column 1  Column 2 

1. electronics  station 
2. fire   store 
3. police   store 
4. shoe   station  

 

EVC 4- Unit 3   
Column 1  Column 2 

1. video   market   
2. gas   store 
3. dry   store 
4. toy   cleaners  
5. super   station 

 
Envelope # 4  -  (3) Vocabulary Cards: Unit 4. FAMILY MEMBERS 
Ranking Vocabulary items.   
Present the class with 6 to 8 items that they must rank according to some factor. 
EVC 1:   INSTRUCTIONS: Rank these items from oldest to youngest (1-2-3-4): 
o father   
o son 
o grandfather 
o grandson 
 
EVC 2:  INSTRUCTIONS: Rank these items from youngest to oldest: 
o granddaughter 
o grandmother 
o mother  
o daughter 
 
EVC 3:  INSTRUCTIONS: Rank these items from oldest to youngest: 
o grandchildren 
o children 
o grandparents 
o parents 
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EVC 4- Single Vocabulary Cards: Unit 4. FAMILY MEMBERS (12) 
 INSTRUCTIONS:  Match the word with its similar word. 
 Example:  Father  mother___ 
 
 Wife            Grandmother Daughter               Sister 
 
Brother             Son                Grandfather    Husband  
 
Parents           Children               Granddaughter  Grandson 
 
EVC  5  - Single Vocabulary Cards: Unit 4. ADJECTIVES (12) 
INSTRUCTIONS:   Match  the opposites:     Example:   small 
 large___ 
 
Tall   pretty  old   thin      
   
right  left              young           short      
 
ugly     slim         fat            heavy         
 
Envelope # 6- (4) Vocabulary Cards: Unit 4. NUMBERS 
 
EVC 1: INSTRUCTIONS:  Match the following numbers: 

SIXTY EIGHT    85 
FIFTEEN    50 
EIGHTY FIVE    15 
FIFTY     68 

I.EVC 2: INSTRUCTIONS: Write the following numbers in letters: 
38    = _______________________________________ 
100 = _______________________________________ 
74 = _______________________________________ 
57 = _______________________________________ 

II. EVC 3: INSTRUCTIONS: Write the following numbers in letters: 
88    = _______________________________________ 
96 = _______________________________________ 
24 = _______________________________________ 
39 = _______________________________________ 

III.EVC 4: INSTRUCTIONS: Write the following numbers in letters: 
21    = _______________________________________ 
69 = _______________________________________ 
43 = ______________________________________ 
89 = ___________________________________ 
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Appendix 8: Materials 
Teaching Reading Strategy: Story Map Drawing 

Objectives: Drawing a story map will help you: 
1) To understand the structure of the story. (Comprehension) 
2) To tell the story. (Speaking) 
3) To write the story in a concise and orderly way. (Writing) 

 
A  STORY MAP: 

 
TITLE: 
 
 
 

 AUTHOR: 

 
GENRE: 
 

  

 
SETTING: (Where and When) 
 
 
 
 
 
 

 CHARACTERS: 

 
 

BEGINNING MIDDLE: (Conflict) END: (Conflict 
Resolution) 

 
 
 
 
 
 
 
 
 
 
 

  

 
MY OPINION: 
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Appendix 9: Materials 

Teaching Pronunciation Strategy :The International Phonetic Alphabet 

This table contains all the sounds (phonemes) used in the English language. 
These symbols are from the International Phonetic Alphabet (IPA), as used in 
phonetic transcriptions in modern dictionaries for English learners.  

VOWELS 

 cup, luck 
 arm, father  
 cat, black 

 met, bed 
 away, cinema 

 turn, learn 
 hit, sitting 
 see, heat 
 hot, rock 
 call, four 

 put, could 
 blue, food 
 five, eye 
 now, out 
 go, home 
 where, air 

 say, eight 
 near, here 

 boy, join 
 pure, tourist 

 
CONSONANTS 

IPA words 

IPA words 
 bad, lab 
 did, lady 
 find, if 
 give, flag 
 how, hello 
 yes, yellow 
 cat, back 
 leg, little 

 man, lemon 
 no, ten 
 sing, finger 
 pet, map 
 red, try 
 sun, miss 
 she, crash 
 tea, getting 
 check, church 

 think, both 
 this, mother 
 voice, five 
 wet, window 

 zoo, lazy 
 pleasure, vision 

 just, large 



 

 109 

Appendix 10: Materials 
1. Teaching Reading Strategies 
Instructions: 
1. Choose a book you like from the library, in the Reader’s section. 
2. Read Chapter 1. (Use scanning strategy.) Don’t worry about the vocabulary words 

you do not know. Check what the story is about, in general.  
3. Read Chapter 1 again. (Use skimming strategy). Check for details about the story. 
4. Read Chapter 1 for the third time. (Use read for vocabulary strategy). Now check for 

new vocabulary words. 
5. Create your own Picture Vocabulary Notebook. Write a list of new vocabulary 

words. (About 10 for each chapter). 
6. Check your dictionary, and record the new vocabulary words stating following this 

order: Word, phonetic pronunciation, type of word (noun, verb, adjective, adverb, 
etc.), meaning in Spanish (beginners), two sentences using the word: One from the 
book and one that you write. Finally, put a drawing or a picture that will remind you 
of the meaning. 

 

2. Teaching Vocabulary strategies. 
 

Making your Picture Vocabulary Notebook 
 

BOOK: Wuthering Heights    AUTHOR: Emily Bronte 
 

VOCABULARY: Chapter 1 
 

1)  Stir -  */ stI r /  noun: agitación,  Verb: revolver. 
• Example 1: (From the book) In all England, I do 

not believe that I could have fixed on a situation so 
completely removed from the stir of society. 

• Example 2: (From your head)  I felt a stir when he 
told me the truth. 

 

 

*Pronunciation key: IPA (International Phonetic Alphabet). 
 

3. Teaching a Vocabulary Memorization Plan 
Here is a step-by-step approach to memorizing new words permanently: 
Step 1: Try to deduce a word’s meaning from context. 
Step 2: Look it up in the dictionary! 
Step 3: Note the spelling. 
Step 4: Say the word out loud. 
Step 5: Read the main definition. Scan the secondary definition. 
Step 6: (If you have time) Compare the main definition with its synonyms.  
Step 7: Define the word using your own words. 
Step 8: Use it in a sentence. 
Step 9: Attach the word to a mnemonic, mental image, or other memory aid. 
Step 10: Fill out a flash card and make a new entry in your notebook. 
Step 11: Use the word every chance you get. 
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Appendix 11: National Curricular Design for Regular Basic Education – Minister 
of Education- Peru - 2009 

 
Qualification Scale of Accomplishments in Regular Basic Education  

 
Educ. Level. 
Qualification 

Qualification 
Scale Description 

Initial 
Education  
Literal  and 
Descriptive 

A 
Expected 

Achievement 

The student shows evidence of having reached the learning targets 
in the prescribed timing. 

B 
In Process of 
Achievement  

The student is on the way to reach the learning targets; however, he 
still needs a reasonable amount of accompanying time in order to 
reach them.  

C 
At Start” 

Level 
 

The student is just starting to develop the learning targets, or there 
is evidence of difficulty in the development of these, and the 
student needs more accompanying time and teacher intervention 
according with the students’ pace and learning style.  

Elementary 
Education  
Literal  and 
Descriptive 

AD 
Outstanding 
Achievement 

The student is shows evidence of having achieved the learning 
targets, showing an excellent and very satisfactory performance in 
all of the proposed tasks.   

A 
Expected 

Achievement 

The student shows evidence of having reached the learning targets 
in the prescribed timing. 

B 
In Process of 
Achievement 

The student is on the way to reach the learning targets; however, he 
still needs a reasonable amount of accompanying time in order to 
reach them.  

C 
At Start” 

Level 
 

The student is just starting to develop the learning targets, or there 
is evidence of difficulty in the development of these, and the 
student needs more accompanying time and teacher intervention 
according with the students’ pace and learning style.  

Secondary 
Education 
Numeric y 
Descriptive 

20 - 18 
The student is shows evidence of having achieved the learning 
targets, showing an excellent and very satisfactory performance in 
all of the proposed tasks. 

17 - 14 
 

The student is shows evidence of having reached the learning 
targets in the prescribed timing.. 

13 - 11 
 

The student is on the way to reach the learning targets; however, he 
still needs a reasonable amount of accompanying time in order to 
reach them.  

10 - 00 
 

The student is just starting to develop the learning targets, or there 
is evidence of difficulty in the development of these. The student 
needs more accompanying time and teacher intervention according 
with the students’ pace and learning style.  
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