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INTRODUCTION

While taking my first Teacher Training Course, | was taught that
students should read a text and try to guess, from context, the words that
were new to them. They should also guess, from context, the meaning of
the new words they heard while listening to a conversation. The question
is that my fellow instructor never made it clear as to what extent a
student knows the so called “context” which will enable them to “guess”
the meaning of a new word.

There are many widespread assumptions regarding vocabulary that
we -—teachers— have taken for granted. Assumptions such as the
importance of vocabulary learning to understand a language, exposition
to the new vocabulary, and exposition to it in different contexts, ways to
practice a new word inside and outside a context, ways to make an item
memorable, incidental learning and explicit learning, use of both L1 and
L2 to help the student understand and acquire new vocabulary, and others
leading to the proper storage and retrieval of a new vocabulary item. Last
year, while reading the book Vocabulary Myths by Keith S. Folse, | had
the idea of integrating some of the ideas | learned into my everyday
practice. In this research we use some of the ideas stated by Folse (2002)
towards vocabulary learning.

What this research is intended to do is to provide students with
target vocabulary within a reading context. After the students have been
exposed to the target vocabulary, they will guess the meanings of the new
items and after that, they will be given the real meanings of the new
words. During a two-week period called the training period, they will be



exposed to those vocabulary items several times through a variety of
exercises. In this way, the students will become familiar with the
meanings and uses of the new items. They will find these items in
different contexts and they will need to complete exercises using them
and will also manipulate the target words while trying to write their own
utterances. Not only will the students recognize the new words in a
context, they will also need to apply all what they know so far in order to
create their own sentences. It is assumed that the more the practice, the
better storage and retrieval of a new vocabulary item. Also, students will
be given vocabulary learning strategies such as word families and word
derivation from context which will help them understand how words are
formed and guess their meaning from context. All the previous process is
supposed to lead to a better learning and use of the target vocabulary.

In order to provide an overview of this investigation, the first
chapter of this work addresses the problem of this study, its hypothesis,
objectives, justification, limitations as well as the antecedents of the
study.

The second chapter provides the theoretical background for the
study. It deals with vocabulary learning strategies, learning strategies in
general, ideas related to vocabulary learning and vocabulary teaching,
assumptions towards vocabulary learning, validity and reliability of tests,
the use of journals and the autonomous learner.

Chapter three describes the methodology used in this investigation.
It includes information related to the type of investigation, its design,
variables considered for the study as well a description of the population
and the sample group. This chapter describes the instruments used for
data collection as well as the instruments employed for training purposes.
It provides information related to the types of questions or information
each instrument included as well as any modification made after the
piloting stage. Finally, there is a reference to the validity and reliability
of this study and the instruments used for gathering the data as well as a
description of the development of activities.

Chapter four provides detailed information on the results yielded
by each of the instruments of data collection in both the testing phase and
the training phase including charts when needed. Towards the end of the
training phase there is a section in which the worksheets with similar



format are compared. Finally, comments on the data and findings are
mentioned.

Chapter five briefly discusses the results of the study and its
findings. There is mention to the process followed and the improvement
evidenced in the experimental group.

The conclusions to this study as well as the recommendations are
stated in the last part of this document.






CHAPTER 1
INVESTIGATION OUTLINE

1.1. Formulation of the Problem

This study proposes the three following ideas:
¢ Include the teaching of vocabulary organized in relevant topics
which will be useful for the subjects of study.
e Provide the students with enough practice of the new vocabulary
items so that they can use them in a practical and functional way.
e Provide the students with skills to improve their vocabulary in the
future.

Despite the fact that vocabulary has started to be seen as a key
factor in the learning of a language and it is being considered vital in
communicative settings, we believe that it still needs to be given the real
importance it should have in the process of learning a language.

1.2. Hypothesis
1.2.1. General Hypothesis

If students are given intensive practice and taught learning
strategies, they will learn what they are expected to.



1.2.2.  Specific Hypothesis

If students are given intensive practice and taught strategies to
derive words and manipulate them (language manipulation associated to
multiple expositions to the target vocabulary) when students are taught a
set of words, they will remember and use them more appropriately and
eventually learn the items.

1.3. Delimitation of Objectives
1.3.1. General Objectives

The present study aims to raise the level of students’ vocabulary
level through the teaching of vocabulary learning strategies and
providing them with intensive practice of the target vocabulary.

1.3.2.  Specific Objectives

e Improve vocabulary learning (storage and retrieval) by
exposing the students to the target vocabulary in several ways.

e Put the students in contact with the target vocabulary so that
they can use, manipulate and learn the new items

e Provide the students with learning strategies that will enable
them to use the new vocabulary in the future.

1.4. Justification of the Investigation

As far as it is possible to remember, teachers tend to teach grammar
and focus on communication skills in their daily practice. However,
vocabulary is not emphasized as the key component to real
communication and understanding of a language. It is presented as
something complementary. Most of the times, vocabulary is learned
incidentally; consequently it is learned slowly and in a disorganized way.

The idea of providing the students with new lexical items (other
than the ones provided by the textbook) organized in topics or “chunks”
that will enable them to be functional in real-life situations sounds



interesting to begin with. What is more, it will enable students to
organize the language they already know after being presented the
vocabulary learning strategies planned for the study.

The lexical items will be presented in topic units, each one
containing twenty items to be studied and practiced frequently, thus
producing the learning of such items.

1.5. Limitations of the study

Time is thought to be the main limitation to this study. It has been
planned to insert the study within the regular class schedule and take time
from effective teaching and use it for the study purposes.

The study needs to be done during the planned month respecting
the schedule as initially planned since the groups are formed and
assigned to the teacher for just one month and after that, the setting
changes losing group members or adding new ones.

1.6. Antecedents of the Investigation: Case Studies
1.6.1. Case Study

A study named "The effects of Focus on Form in the teaching of
Spanish-English false friends" was developed by Chacon in the
University of Seville in 2004. The study used two groups of 88 and 72
students all of them Spanish speakers who had not spent much time in L2
settings.

The objective of the study was to compare the benefit in
vocabulary teaching/learning of both explicit and implicit focus on form
in the learning of complex lexical items. As explained by the author,
explicit focus on form includes giving the students the specific
translations of the target items as well as metalinguistic explanations.
Implicit focus on form implies the use of L2 definitions, synonyms, as
well as flooding, which represents an increase of the exposure to the
target material. Our study also uses explicit and implicit focus on form as
well as increased exposure to the target vocabulary items.



The background of the study makes reference to the difficulty
students have to identify mistakes in the meaning of lexical items in L2
that are similar to the ones they know in their L1 based on formal
similarities. This fact can create difficulty in the learner. This difficulty
ranges from understanding gaps to complete misunderstanding of what is
being read/heard/said. The article mentions that the learner will be able to
identify such mistakes only if there is enough context to make them
realize of an evident problem; the usual situation in this case, is that the
mistake goes unnoticed due to the lack of context clues that let the
learner notice a mistake. What is more, these mistakes are generalized by
most of the learners who share the same L1, making it almost impossible
to realize the presence of such mistake. In our study we also consider that
context is necessary in order to identify and solve problems
understanding lexical items in L2.

The study started with the completion of questionnaires in order to
create a profile of the student and explore their personal and academic
background. The second step was the application of the Initial Test (IT).
The students were given an initial test which represented the first
approach of the students to the lexical items they were supposed to know.
The following step was the Classroom Intervention Period. During this
period, the students of the first group received explicit focus on form.
They were given the specific translations of the target items and were
also given metalinguistic explanations about the specific problem. The
students of the second group received the definitions or synonyms of the
target words and had a greater exposition to the target items. There was
no metalinguistic explanation; however, the use of the target items in
context occurred frequently. This period lasted four weeks and the
contents were distributed in weekly blocks. Right after the Classroom
Intervention Period, the Immediate Post Test (IPT) was given to the
sample members. The IPT was aimed at measuring the number of items
the students were familiar with by giving the meaning or the translation
of such item. The researchers wanted to know which of the two strategies
was more successful in the learning of new complex lexical items.
Finally, three months after the IPT, the Delayed Post Test (DPT) was
administered. This let the researcher verify the retention of the words
learned. The structure of our study was similar to the one of this case
study: we collected personal and academic background information,
students were given an initial test, there was an intervention period, then



students were given an immediate post test and finally a delayed post
test.

The results of the IPT showed that explicit focus on form, which
includes translation of the target items and the use of metalinguistic
explanations (why the difference of false friends between L1 and L2) was
considerably better than its implicit version (use of synonyms,
explanations in L2 as well as flooding). It is necessary to say that both
versions of Focus on Form yielded successful results. It is important to
mention that the results of the DPT, three months after the end of the
intervention period yielded similar results in both groups which averaged
the numbers obtained in the IPT. Similarly, in our study the average
grade of the delayed post test (Verification Test) was similar to the
average grade of the Immediate Post Test.

The study concludes that focus on form enhances the acquisition of
new vocabulary considering the fact that teacher intervention is necessary
to acquire L2 vocabulary. We agree on the idea that teacher intervention
as well as focus on form help the students learn the target vocabulary
better.

1.6.2. Case Study 2

The study Teaching vocabulary through collocations in EFL
Classes: The case of Turkey performed by Ozgul Balci and Abdulkadir
Cakir (2011) was aimed at testing if the learning of new vocabulary items
had better results using traditional techniques than doing it with the use
of collocations. The study was carried out in a state school in Konya,
Turkey. There were fifty-nine members in the sample. Their ages ranged
from 12 to 14 years old. The design of the study included a pre test and a
post test in experimental and control groups.

The rationale for this technique considers that not only is it
necessary to know the meaning of a word, but also, it is necessary to
know the word and the contexts it can appear in. Another reason is that
awareness of the necessity of acquiring collocations is necessary to
develop lexical competence. Finally, it mentions that teaching vocabulary
without a collocation context is the cause of weak collocation use.



The goal of the study was to test if the results of teaching
vocabulary through classical techniques (definition, synonym, antonym,
and mother tongue translation) was better than teaching it through
collocations. The hypothesis for the study was "learning vocabulary
through collocations is an effective strategy that positively contributes to
the development of vocabulary learning.” It was also assumed that the
presentation of vocabulary items through collocations enhanced the
retention of such items.

The students were given a series of twelve reading texts which
contained new expressions to be taught. The students had to say whether
they knew the items or not. When a student said that he/she knew one of
the words, they were required to write the meaning of such word. The
words that were not known to the whole sample were chosen to be
taught.

The students were given the texts again, two texts per week for six
weeks. The unknown words were given to the students on a list of
collocations for each word. The instruction period added up to 24 hours
within the six weeks of the study.

The experimental group was taught the new items using the most
common collocations for each target word. The control group was taught
the new items using traditional techniques (definition, synonym,
antonym, and mother tongue translation). The procedure described below
was the same for both groups. However, the control group used
traditional instruction techniques only.

For the experimental group, after the presentation of the new items,
five comprehension questions were answered by the students. At the end
of each week, a multiple choice test based on the new items was
administered to the students. One week after the end of the training
period, a test containing words from the six previous weeks was
administered to evaluate retention of the new items.

At the beginning of the study, there was no significant difference
between the results of both groups. The retention test showed that the
retention of the new items in the members of the experimental group was
higher than the retention in the control group. The most important finding
in this aspect is that the use of collocations to teach new vocabulary items
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causes better learning of the target words and it also enhances their
retention.

This study, in some ways, is connected to our study since it
considers experimental and control groups, it uses a pre and post test. In
our study, the students were also given a reading text which contained the
target vocabulary; the students had to write the meaning of the word(s)
they knew or thought they knew. Unlike the procedure in the case study,
the new items were taught using traditional techniques (definition,
synonym, antonym, and mother tongue translation), the difference is that
in our study, there was an emphasis on exposure to the target items and
explicit teaching of vocabulary learning strategies. Finally, the results of
the case study yielded an increase in the retention of the items taught, this
improvement was also expected from our study.

1.6.3. Case Study 3

The study Vocabulary Instruction through Hypertext: Are There
Advantages Over Conventional Methods of Teaching? performed in
Israel by Shira Koren (1999). The sample was made up with 129 EFL
students (90 females, 39 males). All the sample members were studying
their first college year. The average age was 25.

The study was aimed at testing the retention of inferred words and
glossed words in a reading context. It also wanted to find the amount of
incidental vocabulary learned through the program that was retained in
the student’s memory three days and three months after the learning took
place. An internet program called TEXTFUN was used for this purpose.
The program uses hypertext to display the contents of the reading
passage.

The students were given a pre-test three lessons before they were
taken to the computer lab. The pre-test asked them to write the meanings
of 16 target words. The students did not know the meaning of any of the
target words. As the students were in the lab, they were asked to read a
text and infer the meaning of seven words (marked in blue) which
contained clues; they also found nine words in red. The red words had
glosses at the end of the text. Three days after the first exercise, the
students were given a test in which they had to recall and write the
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meaning of the words as they appeared in the context given in the first
session.

The study outcomes confirmed the theoretical principle that
retention of inferred words is higher that the retention of the glossed
ones. Incidental learning of vocabulary is nor particularly efficient. It is
good to offer systematic vocabulary instruction along with vocabulary
learning through reading in order to improve student’s learning on new
vocabulary items. The study also suggests that the use of an appealing
computer program is not a warranty to help in the learning of incidental
vocabulary.

TEXTFUN § an internet program (http://
faculty.biu.ac.il/~korens/textfun/shir0.htm) which allows the user to
develop different activities using the same text. The reader chooses the
level and skill (vocabulary in context, main idea, inference, etc.). The
study focused on the vocabulary in context section only. The vocabulary
exercises are divided in two sections Inferred Vocabulary and Glossed
Vocabulary. The study showed that the vocabulary items that were
presented as Inferred VVocabulary were better remembered than the ones
that appeared as Glossed Vocabulary because the students were more
exposed to the target words while trying to infer their meaning. In the
case of the glossed word, the length of exposure was shorter.

This study is relevant to our study because we wanted to find out
how well new vocabulary items were retained after three and four weeks
from the beginning of the study. Despite not using computers in our
study, the students were given a pre-test and a post test to check
retention. The students were asked to read a text and infer the meaning of
the words in bold.

Our study and the study of this case study proposed the use of
systematic vocabulary instruction as well as vocabulary learning through
reading is beneficial for the students' learning of new vocabulary items.
In general terms, both studies provided the students with practice in order
to help them remember the new words better.

The theoretical background proposed by the case study matches our
theoretical assumptions considering that:
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There is connection between vocabulary knowledge and
success in reading comprehension (Koren: 1999). This
proposes that the more familiar the students are with the
vocabulary of a text, the more likely they are to successfully
finish the reading task.

Students need to be familiar with the 95% of the vocabulary of
a text in order to understand it successfully.

Words that are learned intentionally are better retained than
words that are learned incidentally since intentional learning
requires a conscious effort.

The use of a dictionary in order to find the meaning of a new
word helps retain it better.

Meanings that are inferred are better remembered than the
meanings that are given, however, sometimes the learners
make mistakes while guessing the meaning of a new word
(Hulstijn, Hollander & Greidanus: 1996)

13






CHAPTER 2
THEORETICAL BACKGROUND

2.1. Vocabulary Learning Strategies in this Research
2.1.1. Guessing words from context. (Carter and McCarthy: 1988)

“...it is impossible to teach learners all the words they need to
know, and so it is important to teach them guessing strategies to tackle
unknown words and lose their reliance on dictionaries.”

Students need to be trained to find the meaning of a new word
using its contextual clues: if the word is a verb, adjective, noun; if it is
positive or negative; and finally guess the meaning of it.

2.1.2.  Using Mnemonic Associations (Cohen: 1990)

Cohen suggests a series of possible mnemonic associations that can
help us remember a word better. Some of these associations are shown
below.

a. Linking the word to the sound of the word in the native language or in
the language being learned.

b. Placing the word in a topic group to which it belongs to.

c. Visualizing the word in isolation or in written context.

d. Linking the word to the situation in which it appeared.



e. Creating a mental image of the word.
f. Associating some physical sensation to the word.

2.1.3. Keeping new Words in an Organized Notebook (Folse: 2004)

It is necessary to train students so that they can keep the new words
they have been taught in an organized and neat notebook which they can
review whenever they need it. This will increase the number of
expositions to the word.

2.1.4. Word Analysis (Cohen: 1990)

Word analysis has traditionally been regarded as the most
important vocabulary learning strategy. It focuses attention on the main
parts of the word: roots, prefixes and suffixes in order to discover the
meaning of a new word. The drawback to this learning strategy lies on
the fact that it may lead the learner to an incorrect meaning of the word in
discussion.

2.1.5. Learning of Cognates (Cohen: 1990)

The learning of cognates, at least between English and
French/Spanish, is recommended because the number of true cognates
adds up to a 90 %. It is recommended to also learn the small number of
false cognates (10 %) in order to be sure that the student is using the
remaining 90 % of true cognates appropriately.

2.1.6.  Use of Dictionaries (Cohen: 1990)

There is a consensus in the idea of leaving the use of a dictionary
until the moment the contextual clues are used up. If there is not enough
context, or the context is too difficult to draw a conclusion and infer the
meaning of the word, or the additional hints provided by the teacher are
not enough, then the use of the dictionary is recommended.

16



However, after guessing the meaning of the word, it is advisable to
check it in the dictionary in order to avoid comprehension mistakes.

2.2. Definitions of Language Learning Strategies
2.2.1. Folse and Oxford

“Learning strategies are steps taken by students to enhance their
own learning.” (Folse; 2004)

“Learning strategies help learners become more autonomous.
Autonomy requires conscious control of one’s own learning processes.”
(Oxford: 1990)

222. Gu(2003)

“A learning strategy is a series of actions a learner takes to
facilitate the completion of a learning task. A strategy starts when the
learner analyzes the task, the situation, and what is available in his/her
repertoire. The learner then goes on to select, deploy, monitor, and
evaluate the effectiveness of this action, and decides if s/he needs to
revise the plan and action.” (Vocabulary learning in a Second Language:
Person, task, contents; and strategies. TESL-EJ, 7(2), 1 — 25.)

2.3. Vocabulary Learning
2.3.1. What is Vocabulary?

According to Seal (1991), words (in this case vocabulary) are
perceived as the building blocks upon which knowledge of the second
language can be built.

It is obvious that vocabulary is one of the basic components of a

language. It helps us understand the language, communicate meaning,
and be understood.
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2.3.2. Why do we Teach Vocabulary?

After reviewing different sources of information we may conclude
that we teach vocabulary to:

e increase our students’ facility in communication: understand
and be understood,
foster comprehension of the target language in receptive skills,
foster production in the target language in productive skills,
deal with new vocabulary more effectively,
help our students be more independent learners.

2.3.3.  How do we Learn Vocabulary?

Literature review suggests different ways to learn new vocabulary.
Here are some of them:

2.3.3.1. Direct Instruction

Direct instruction can help students improve their vocabulary.
Thanks to direct instruction, students are able to learn and acquire more
words (Johnson). The use of direct instruction to present new lexical
items should be practiced on a daily basis.

2.3.3.2. Use of Learning Strategies

When students first encounter a new vocabulary item, they may opt
for one of the following actions:

a) They might guess its meaning and usage from available clues.

b) Other learners might proceed to look it up in the dictionary.

c) Others might take down notes along the margins, between the lines, or
on separate vocabulary notebooks.

d) Some learners will repeat the new word a number of times until they
are comfortable with it.

e) Others will go beyond simple rote repetition to commit the word to
memory.

f) Some would even try to use the word actively.
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Teachers need to make sure the learners develop the ability to learn
words on their own. Tools for successful word learning include read-
aloud events, direct instruction in the meanings of clusters of words and
individual words, systematic teaching of the meaning of prefixes,
suffixes, and root words; linking of spelling instruction to reading and
vocabulary instruction, teaching of the effective, efficient, realistic use of
dictionaries, thesauruses, and other reference works, encouraging wide
reading and creating awareness of and a deep interest in language and
words (Pikulski and Templeton: 2004). The use of these tools will
determine to a large extent how and how well a new word is learned.

2.3.3.3. Vocabulary Practice

Once a word has been presented through direct instruction or
encountered by accident (incidental learning), it can be just forgotten or
may follow the sequence below to be remembered and finally learned.

2.3.3.3.1. Noticing

The first stage corresponds to the students finding that the item is
useful, realizing that the word is necessary to know, having the feeling
that it fills a mental gap.

For this process to take place, there has to be decontextualization,
the process by which the learner sees the word in isolation after having
found it in a context. Once the word has been decontextualized, the
students start to negotiate meaning if working as a group, or by starting
to guess the meaning from context. Research shows that when the
meaning is negotiated, it will be more memorable than when
hypothesized.

2.3.3.3.2. Retrieval

Retrieval and rehearsal are central in helping move the information
from short-term memory to long-term memory (Padilla 1992). The word
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itself from its meaning (receptive retrieval), or the meaning of a given
word (productive retrieval) are activated and put into practice.

The intervals between retrievals should increase progressively as
time passes. Initially, the revision of target words could be until three
times during the same class, and as mentioned in the previous line, the
interval between retrievals should become longer. It must be noted that
repetition is not retrieval. Retrieval is the process by which learners need
to give you the meaning of the word, or use it in their own speaking or
writing. (Folse: 2004)

2.3.3.3.3. Creative or Generative Use

In this stage, students will use the word in a context from the one it
was found. If the context of the new word —in a generative case- is
similar to the original input, low generative (or creative) use is found. If,
on the other hand, its new context differs from the original input, we talk
about high generative (or creative use) use.

Some of the activities proposed to foster generative use are the
following:
a) True-false (yes-no) exercises.
b) Odd-word out exercises.
c) Cloze sentences (unrelated sentences).
d) Cloze passage (related sentences).
e) Word forms and word forms in cloze.
f) Error identification.
g) Answering questions using target vocabulary.
h) Writing original sentences.
1) Writing original stories.

Considering the time availability, the number of target words, the
number of students, level of difficulty while correcting, and practical
issues (number of copies to be prepared, level of difficulty of a task itself,
and students’ background) exercise types c, d, e, and h were chosen.
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2.3.4. How do we Teach Vocabulary?
2.3.4.1. Unplanned Vocabulary Teaching (Seal: 1991)

“... the extemporaneous teaching of problem vocabulary items that
come up without warning in the course of a lesson.”

It involves dealing with vocabulary items brought to light by
students as well as materials encountered by chance during the course of
the class. It can also be about any extra material the teacher decided to
include in his/her class just to cater his/her students’ needs for some
particular reason not planned at the moment of planning the lesson. In
this case, the teaching process is mainly incidental.

2.3.4.2. Planned Vocabulary Teaching (Seal: 1991)

“... the teacher goes into the classroom with an item or a set of
vocabulary items that s/he has decided beforehand will be taught during
the course of the lesson.”

This type of teaching includes the explanation and use of target
words from a text in the coursebook (eg. Vocabulary from a reading
exercise), additional material arranged in thematic sets, material
associated with the unit that is not particularly part of the course book.

The Planned Vocabulary Teaching requires, firstly, techniques to
present new lexical items in a way that they are meaningful and
memorable. Using visual aids, creating relations between words, using
diagrams, providing examples that work as explanations, understanding
from context, among others can be mentioned. Secondly, exercises to
check understanding and provide practice are necessary. Fill in the
blanks, matching pairs, sorting words into categories, graphic organizers,
among others are examples of these exercises. Finally, consolidation
through problem solving activities as well as values clarification,
story/dialog creation and discussions or role plays is recommended.
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2.4. Assumptions towards vocabulary learning; generalized views
and our opinion.

In this section we will briefly discuss the general assumptions
towards learning vocabulary, what literature about the topic says and our
own ideas based on our experience. We mention these ideas because we
will somehow use them during the research period. These ideas also
generated the interest on the topic. The assumptions will be presented as
questions.

2.4.1. Is grammar more important than vocabulary to understand
a foreign language?

Folse (2004, p.22) lets us notice that teachers are trained on the
supposition that grammar should be explicitly taught and that vocabulary
is learned from the context and that direct instruction is not necessary.
We have to mention that both, grammar and vocabulary are both
necessary for conveying meaning. What is more, something that happens
in our real world is that people can make themselves understand if they
know the vocabulary they require despite the fact that they lack the
grammar for that situation.

2.4.2. s it a really good idea to use word lists to help students to
learn vocabulary?

Research has shown the effectiveness of using word lists for
learning new words. Lists containing a new word, a synonym, a
translation and an example help the learner to learn them. What is more,
there is no evidence that the use of lists has a bad effect in learning new
vocabulary. (Folse: 2004).

In our opinion, and despite the fact that we are against the use of
lists of isolated words in order to memorize words without a context, we
agree on the idea that the use of lists of words based on contextualized
items is favorable to learning.
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24.3. Is it easier and more effective for learning to present
vocabulary in semantic sets?

Research has shown that grouping words in semantic sets produces
more confusions than clarification. Cross-associational error may occur
while learning pairs of words that share semantic characteristics.
(George;1972). It is necessary to develop a mnemonic device to keep
these words separated and avoid making mistakes while using them.
Thus, it can be understood that it is better to learn semantically unrelated
words. (Nation; 1990) However, Waring (1997) and Tinkham (1997)
suggest that thematic grouping of target vocabulary showed to be
positive. It is recommended that each word should be taught in its own
context at different times (Olsen, 1999).

2.4.4. Should teachers discourage the use of translation to learn
new vocabulary?

Rivers and Temperley (1978) mention that the use of translation in
class can be detrimental and become a crutch. They also say something
most teachers agree with, that we should teach in English and should
provide our students with sufficient English input. However, we should
remember that translation provides students with an instant updating of
the concepts being learned and helps them establish a parallel between
L1 and L2 thus enhancing the acquisition of the new items.

It should be noted that according to research conducted on
vocabulary learning and retention, word retention appeared to be better
while associated to translations rather than pictures (Lotto and Groot;
1998). And according to Laufer and Schmueli (1997), when the
vocabulary items had a translation they were better remembered than
words that did not have it. Also, words presented in lists and in sentences
were remembered better that words presented in text (paragraphs) and
elaborated text (compositions).
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2.4.5. Is guessing words from context an effective strategy to learn
new vocabulary?

We have been traditionally taught that if we do not understand a
word, we should continue reading and the meaning of the word will
appear soon because the context of it will make it understandable. It is
said that the mental effort students make while trying to guess the
meaning of a new word makes them remember the word and its meaning.

The problem arises when the “context” has more “new words.”
Sometimes it is more difficult to understand the context than the new
word. Folse (2004) explains this idea by mentioning that the greater the
number of unknown words in a passage, the less context the reader has
to work with to figure out the meaning of the unknown words. Thus in
order to use contextual clues successfully, the learner needs to have a
large vocabulary repertoire at hand.

How much context do students know? How much context is
necessary to make them functional? Is it necessary to use a dictionary?
How will the students be sure that their guesses are right?

It is necessary to remember that according to Hulustijn, Hollander,
and Greidanus (1996), for a word to be learned, the students have to
focus on its meaning and the connection between its form and its
meaning. There should be practice after finding a new vocabulary item if
learning of that item is expected.

2.4.6. Are monolingual dictionaries the best for L2 learners?

Practice has taught me that depending on the level of the student, a
bilingual or monolingual dictionary should be used. Folse (2004)
mentions that there is no empirical evidence to state that monolingual
dictionaries are better than bilingual ones while learning a new language.
Little or nothing has been studied on this field.

However, it is not only the dictionary the students use, it is the way
they use it. Dictionary skills should be taught so that the students know
how to work with a dictionary. This will help our students become
autonomous learners on the field of vocabulary.
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2.4.7. Do good vocabulary learners use one or two very good
vocabulary learning strategies?

It is good to remember the fact that learning strategies help learners
become more autonomous and that in order to be autonomous, the learner
needs to have conscious control of their own learning processes.
Research has shown that good language learners use a wide range of
learning strategies; moreover, they have personalized them in order to
meet their learning requirements. We will mention the three general types
in which these learning strategies are grouped. (Oxford:1990).

a. Cognitive Strategies: the ones that help learners associate new and
already known information and restructure it. Examples of this
cognitive strategy are: guessing from context, analyzing words, taking
systematic notes, reasoning inductively and deductively, and
reorganizing information.

b. Mnemonic Strategies: help learners connect a new vocabulary item
with something they know. They relate the new knowledge to the
structure previously created in the mind of the learner in a simplistic
way represented by the stimulus-response paradigm. Examples of this
strategy are memorizing the meanings of acronyms, rhyming sounds
and onomatopoeias, TPR, the locus technique.

c. Metacognitive Strategies: help learners manage themselves as
learners, manage the learning process and manage a specific learning
task. Metacognitive strategies enhance learner’s autonomy and
learning.

2.5. Tests

25.1. Validity

In terms of Joppe (2000), "Validity determines whether the
research truly measures that which it was intended to measure or how
truthful the research results are." Better explained, it is a way to
"determine whether the means of measurement are accurate and whether
they are actually measuring what they are intended to measure."
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Genesee (1996), refers to “the extent to which the information you
collect actually reflects the characteristic or attitude you want to know
about.” Cohen (1990) refers to it as measuring what is purported to be
measured. In this way, validity depends on reliability.

Backman (1990) quoting a text from the American Psychology
Association mentions that it is possible to accumulate evidence of
different kinds and in different ways; and that validity corresponds to the
levels in which evidence backs the inference made from such evidence. It
is the inference made to evidence what is validated; tests or data
collection instruments are not validated.

There are four types of validity that should be considered:

a) Face Validity, or perceived validity, is based on the premise that a
test measures what it has to measure.

b) Content Validity: is referred to the way in which the items in the
test correspond to the objectives to be evaluated.

c) Construct Validity: in which the data collection instruments and
data collection methodology are closely linked to the theory being
studied.

d) Convergent Validity is about testing the same phenomenon or
objective in different ways.

2.5.2. Reliability

Joppe (2000) defines reliability as consistency of results over time,
implying that a chosen sample will accurately represent the whole
population studied, and will produce the same results if the study is
replicated under similar methodologies. This means that the results or
observations can be replicated or repeated.

Reliability is the answer to avoid nonsystematic fluctuation
(Genesee: 1996). It is expected that a reliable test yields consistent
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information. In other words, the results of two or more different tests
administered following the same procedure, will produce similar results.

In terms of Cohen (1990), “Reliability asks whether a test given to
the same respondents a second time would yield the same results.” As a
practical application we can say that a test is reliable if it measures what
it has to measure in a precise way.

Backman (1990) refers to reliability as an estimation of the variation of
test results and the influence of measurement error.

It is made clear that there are there are several ways in which a
measure of communicative language ability can be affected by error.
Reliability plays an important role in identifying error and reducing its
impact on the measure, so it is crucial to consider the different factors
that may affect test performance as well as data collection.

There are three sources of reliability:

a) Assessor-Related Reliability or Rater Reliability in which
observations of different observers obtain consistent results.
According to Kirk and Miller (1986) "the degree to which a
measurement, given repeatedly, remains the same."

b) Object-Related or Person-Related Reliability which depicts
problems on the side of the individual providing information for the
study, and

c) Instrument-related reliability which deals with the procedures and
instruments used to collect the information implying that similar
measurements using the same instrument produce similar results.

2.6. Journals

Journals are important in research because they are a direct means
of communication between students and teachers. They provide teachers
with feedback related to students’ backgrounds, the teaching process and
learning experiences. They help students express themselves freely and
openly. Based on the feedback they provide, journals help teachers shape
their teaching according to their student’s needs (Genesee: 1996).
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Adding to the previously stated we have Celce-Mucia, Goodwin,
and McGroarty’s (1991) considerations about the advantages of using
journals:

e They provide an effective means of communication and reflection.

e Journals focus on the individualization of the student’s production

and the teacher’s feedback.

e They help students develop fluency and confidence in writing.

e They let the teacher and student measure progress over time.

e Journals create a natural and low-risk learning situation which
allows students to express freely and try out new ways to express
themselves without fear of correction or ridicule.

Journals lower the affective filter.

They focus on communication rather than on accuracy-

Their administration is simple, but practical.

They provide a first-hand account of teaching and learning

experiences.

e They enhance awareness about the way a teacher teaches and a
student learns.

2.7. The Autonomous Learner

As teachers, we provide our student with all the possible learning
experiences and input. However, learning only happens if the learners
want this learning to take place by being involved in the process. Then, it
IS necessary that the students notice and understand that their learning
success does not only depend on having a good teacher, but on having a
responsible attitude towards it.

Learning requires classroom instruction, but beyond that, it needs
independent practice at home. It requires students reviewing what was
taught in class, doing homework, connecting their personal experiences
to the language they have been taught, reflecting on their teaching and
setting feasible short-term learning goals to achieve. It is necessary to
train students to help them become more and more autonomous.

According to Scharle and Szabd (2000), “we may define autonomy
as the freedom and ability to manage one’s own affairs, which entails the
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right to make decisions as well.” Autonomous learners behave
responsibly, are consciously making an effort to contribute to their

learning. They also act independently of the teacher and do not need to
be told what to do.
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CHAPTER 3
METHODOLOGY OF THE INVESTIGATION

3.1. Investigation Type

The investigation type chosen for this study was Action Research.

3.1.1. The nature of data

The data was collected through direct observation. Surveys,
questionnaires, worksheets, and tests were given to the students.

3.1.2. Interpretive analysis

In order to analyse the data, the information obtained was
converted to numbers and grouped in charts showing absolute and
relative frequencies. Also central tendency procedures were applied to
the data; basically averages, and in some cases means, and modes.

The results were interpreted question by question, first providing an
overview of the information presented, and then a conclusion drawn from
the evidence shown.

The results of the Pilot, Experimental and control group have been
put in charts for better follow-up of the evolution of the grades.



3.2. Design of the Investigation

Once literature about vocabulary learning was reviewed, and study
cases related to this area were analyzed, we assumed that the following
results were possible to be found after the conduction of an experimental
process.

e We, as teachers, do not provide our students with enough
exposure, practice, and manipulation of the vocabulary we teach.
Exposure, practice, and manipulation of vocabulary items allows
the new vocabulary to be stored, retrieved and thus available
when needed.

e  Our students usually receive the new vocabulary “in context” as
part of a sentence or a paragraph; then it is practiced in the book
(once or twice and usually in the form of gap filling) and once or
twice more —following the same format— in the workbook. This
way to practice vocabulary is not enough; there are other
strategies that teachers can use to favor vocabulary learning.

e Different sets of L2 target words can be presented and extensive
practice can be done in order for students to acquire the new
vocabulary items. If the words are presented in thematic sets
rather than semantic ones (Folse, 2004), enough exposition,
practice and manipulation are provided, learning levels of the
target vocabulary will increase.

e Students need formal training in vocabulary learning strategies
such as word derivation, association of meaning and matter,
memory techniques, among others.

The questions that arose and helped us begin this study were the
following:

e Do students know what learning a word is?

e Do students have appropriate vocabulary learning skills?

e Is it possible to present new vocabulary units within the regular
teaching time of an ordinary class at the host institution?
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e Does constant exposure to vocabulary items in different situations
and exercises (repetition) lead to better retention and use of the
target vocabulary?

3.3. Population and Study Sample
3.3.1. ldentifying characteristics of the sample group

For this study, thirty-four subjects were chosen. They were divided
in two groups corresponding seventeen to the experimental group and
seventeen to the control group. All the subjects had been studying
English for at least a year at the institution, and in most of the cases, they
have studied it at school. The average age of the students in the
experimental group was 19 and the control group students averaged 20.

The learning scenario chosen corresponds to two classes of the
Basic 8 level. The students had previously gone through the Fundamental
level (4 cycles) and they were in the eighth month of the Basic level. The
assumption was that they had studied English for at least eight months.
The class chosen for the Experimental group was the 2:10 PM class. It
was made up of 17 students (7 male and 10 female). The Control group
was the 12:30 PM class. It was made up of 17 students (7 male and 10
female). Besides studying two units of the Top Notch book, they were
given the materials and homework designed for the study. The time
dedicated to this study was about 25 minutes three to four times a week.

The study was carried out at the Centro Cultural Peruano
Norteamericano. The CCPNA gathers over six thousand students in
Arequipa. It also has branches in Tacna, Ilo, and Puno. The institution
has two main activities: it promotes cultural activities and also focuses on
the teaching of English as a Foreign Language.

3.3.1.1. Ethnography

All the students are Peruvian and were born in the city of Arequipa.
There are no minority groups (Indian, black) in the sample.
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3.3.1.2. Age and Gender

Table 1. AGE

EXPERIMENTAL GROUP CONTROL GROUP
AVERAGE AGE: 19 AVERAGE AGE: 20
N % N %
15-17 6 35% 15-17 4 24
18 -20 5 30% 18 -20 4 24
21 -23 6 35% 21-23 6 35
24 — 26 0 0% 24 — 26 3 17

TOTAL 17 100% TOTAL 17 100%

The members of both groups were teenagers and young adults.
Although the 24-26-year-old segment is not present in the experimental
group, it does not cause interference in the information collected.

Table 2. GENDER

EXPERIMENTAL GROUP CONTROL GROUP
GENDER GENDER
N % N %
MALE 7 41 MALE 7 41
FEMALE 10 59 FEMALE 10 59
TOTAL 17 100% TOTAL 17 100%

There was coincidence in the number of individuals and their
corresponding sex in both groups
3.3.1.3. Educational and L2 Learning Background

3.3.1.3.1. Occupation

Table 3. OCCUPATION

EXPERIMENTAL GROUP CONTROL GROUP
Number of Individuals: 17 Number of Individuals: 17
Occupation N % Occupation N %
Student 13 76 Student 14 82
Teacher 1 6 Psychologist 1 6
Lawyer 1 6 Obstetrician 1 6
Office Worker 2 12 Graphic Designer 1 6
TOTAL 17 100 TOTAL 17 100
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Most of the individuals of both samples are students. In both cases
there were two students who were college graduates and were working
on their study fields. It was possible to see —in both groups- that a
number of subjects close to the tenth of the sample were qualified
workers.

We can infer that the members of both groups were studying
English for career-improvement reasons. In the case of the students and
college graduates, we can assume that they wish to apply for a
scholarship or in the case of the students, they need to fulfill a graduation
requirement.

3.3.1.3.2. School Background

Table 4. SCHOOL BACKGROUND

EXPERIMENTAL GROUP CONTROL GROUP
Number of Individuals: 17 Number of Individuals: 17
School Background | N % | School Background N | %
Still in High School 1 6 Still in High School 0 0
Finished High School 6 35 | Finished High School 1 6
Vocational School / Vocational School /
2 12 2 12
Language Center Language Center
College Student 6 35 College Student 12 | 70
Finished College / 9 12 Finished College / 9 12
Vocational School Vocational School
TOTAL 17 | 100 TOTAL 17 | 100

The control group has more college students (70%) considering the
fact that its average age is higher than the one of the experimental group.
The experimental group has only half of the college students of the
control group; however, it contains a similar number of members
applying for a place in college.

Both cases have the same number of individuals attending a
vocational school or language center. Once interviewed, the individuals
revealed they were studying English in order to obtain a diploma and
become English teachers at the CCPNA.
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There are two graduates in each group. While interviewed, they
mention that they wanted to get a promotion at work, and also apply for a
scholarship in an English-speaking country.

3.3.1.3.3. English studies at the CCPNA in number of months

Table 5.MONTHS STUDYING ENGLISH

EXPERIMENTAL GROUP CONTROL GROUP
Number of Individuals: 17 Number of Individuals: 17
Number of Number of
months at the N % months at the N %
CCPNA CCPNA
1-6 1 6 1-6 0 0
7-12 15 88 7-12 14 82
13-18 1 6 13-18 2 12
19-24 0 0 19-24 1 6
Total 17 100 Total 17 100

Most of the members of both groups have been studying English
for between seven and twelve months. Considering that the cycle in
which the sample members are enrolled is the twelfth month of thirty six,
we can assume that these individuals enrolled in the very first cycles of
the plan of studies and have continued studying without interruption
since then.

The students who have been at the language center for more
months than the average time may have repeated some cycles or
interrupted their studies for some time. They have probably had to retake
some of the cycles they studied previously.

The group of students in the experimental group who report to have

studied six or less months at the language center took a placement exam
and were sent to a cycle other than the very first one.
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3.3.1.3.4. Students who referred having studied English at School

Table 6. STUDIED ENGLISH AT SCHOOL

EXPERIMENTAL GROUP CONTROL GROUP
Number of Individuals: 17 Number of Individuals: 17
Studied English o Studied English o
at School N & at School N &
Yes 9 53 Yes 11 65
No 8 47 No 6 35

Despite being a mandatory subject in high-school, some of the
members of both groups do not report to have studied English at school.
The reason for this answer could be that they do not consider having
received a good English instruction in high-school.

3.3.1.3.5. Total time studying English at the CCPNA, other
language centers and School

Table 7. TOTAL TIME OF ENGLISH STUDIES

EXPERIMENTAL GROUP CONTROL GROUP
Number of Individuals: 17 Number of Individuals: 17
Total number of Total number of
months studying N % months studying N %
English English
1-6 0 0 1-6 0 0
7-12 4 23 7-12 10 59
13-18 3 18 13-18 4 23
19 -24 4 23 19-24 2 12
25-30 0 0 25-30 0 0
31-36 4 23 31-36 1 6
37 - more 2 13 37 - more 0 0

In the Control Group, the one that has a higher average age, more
than a half of the students have studied English for a year or less than a
year in all their lives. Whereas in the experimental group this answer
amounts to less than a quarter of the individuals interviewed.

An almost similar number of students in the experimental (41 %)

and control (35%) groups report to have studied English for periods of
over a year, but below the two years.
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In the experimental group, over a third of the individuals report to
have studied English for over two and a half years, whereas less than a
tenth report to have done that in the control group. This segment contains
the individuals who studied English at school or in a different language
center, usually before coming to the one in which we are developing the
study.

3.4. Variables
3.4.1. Independent Variable

The practice and use of vocabulary learning strategies the students
are given.

3.4.2. 3.4.2 Dependent Variables

The number of words the students remember at the end of the
study.

The number of words students can manipulate at the end of the
study.

3.5. Techniques and Instruments for Gathering Data

Sixteen were the instruments designed for this research; six were
used with both groups, and ten were used only with the experimental
group during the training/intervention phase.

These were the instruments used with both groups:
Survey

Entrance Test

Final Test

Verification Test

Reading Text: The Career Ladder

Word List
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The instruments used with the experimental group were:

e Worksheet 0 — Write the meaning of the words

Worksheet 1

Word Families — Presentation - Instruction

Word Families — Practice

Worksheet: Sentence writing 1.

Word Derivation from Context — Presentation — Instruction
Word Derivation from Context — Practice

Worksheet 1 — Replace the words with synonyms

e Worksheet 2 — Fill in the gaps with Target words from the box
e Worksheet: Sentence writing 2

All the instruments were piloted, corrected and improved. They are
described in the order they were applied in the following lines. The order
of instruments correspond to the number in which the appendixes appear
in the List of Appendixes section.

3.5.1. Survey
3.5.1.1. Survey - Pilot

The survey consisted of forty-six questions organized in three
sections.

The first section was aimed at collecting information about the
characteristics of the sample such as sex, age, occupation, educational
background and English studies.

The second section was designed to collect information related to
the students’ ideas, feelings, and beliefs associated with English learning.
It contained six sub-sections: Grammar vs. Vocabulary, Understanding
words from context, Use of dictionaries, Organization of new
vocabulary, Studying and practicing new vocabulary, and Remembering
words. Each section consisted of at least four questions. Each question
required the student to mention whether they agreed or disagreed with the
premise they were reading.

39



The third section was designed to collect information related to the
students’ personal cases and experiences with English in terms of
vocabulary learning and its usefulness as well as their ideas related to
learning vocabulary better. The first four questions were multiple-choice
and the two final ones were the open-ended type.

3.5.1.2. Survey - Final Version

After piloting the Survey, some problems were found and
corrected. The modifications are as follows:

Yes-No boxes were inserted in question 6.3 to make it easier for
the students to answer.

Question 19 was a negative one. It was modified and made
affirmative.

In questions 19, 29, 30, 31, 33, and 39, instead of asking for
agreement or disagreement, the students were required to answer about
frequencies. The words Always, Usually, Sometimes, Seldom, and Never
were printed in the corresponding boxes to avoid confusion.

In questions 29, 30, 31, 33, and 39 the frequency adverbs were
deleted from the general heading to avoid confusion. The frequency
adverbs were inserted in the boxes of each question mentioned as
described in the previous paragraph.

In question 41, the number of alternatives increased from 3 to 5.

In question 42, instead of asking the students to number their
vocabulary learning sequence, they were asked to mention whether they
did those actions or not.

In the case of question 42, letters were added to help data

processing. For questions 43 and 44, lines were added to help students
check the alternative of their choice.
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3.5.1.3. Question types

For both surveys (Pilot and Final Version), most of the questions
were multiple choice. Students had to check the alternative that best
described their personal situation. Only two of the questions required
open-end answers.

3.5.2.  Reading Text: The Career Ladder

The text chosen was called The Career Ladder and was taken from
the book Vocabulary in Use Intermediate. Self-study reference and
practice for students of North American English by Redman, S. and Shaw
E. It was divided in five sections. The target items were highlighted. The
source was mentioned.

No modifications were made to the text after the piloting stage.

3.5.3.  Worksheet 0 — Write the meaning of the words

Worksheet 0 contained the 20 target words listed one below the
other. Next to each word there was a space in which the students had to
write the meaning of each word either in English or Spanish, a synonym
or an explanation were also accepted. Students were encouraged to guess
the meaning if necessary. Students could leave the space blank if they did
not have any idea of the word.

No modifications were made to the text after the piloting stage.

3.5.4. Worksheet 1

This instrument was the copy of the worksheet proposed for the
reading text The Career Ladder. That was the first contextualized
practice students had to solve.

The only modification it required was to convert it from two 21 x
18 cm pages to a 21 x 29 cm one. The contents were kept exactly as
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designed proposed by Stuart Redman in the book Intermediate
Vocabulary in use published by Cambridge University Press in 1999.

3.5.5. Word List

The wordlist is a one-page document that contains fifteen words.
Each word includes three pieces of information: its meaning in English,
its translation to Spanish, and one example.

No modifications were made to the text after the piloting stage.

3.5.6. Entrance Test
3.5.6.1. Entrance Test - Pilot

In order to validate the items to include in the pilot of the entrance
exam three test versions were created. All of them contained twenty
items and evaluated the same target vocabulary. The vocabulary items
appeared in the same sequence in the three test versions. The first version
contained multiple choice questions. The second version contained
gapped sentences and alternatives in a box. The third version consisted
of substitution questions. Students had to find a word with the same
meaning as the underlined expressions. The words were divided in three
sections: question 1 to 7, 8 to 14, and 15 to 20. Each section was intended
to be used in combination with two sections from the other versions so
that a test containing three varieties of questions could be assembled.

Once the three sets of questions were validated, the entrance test
was assembled. The first seven questions corresponded to the first
version, questions eight to fourteen corresponded to the second version
and the third part to the third version. As it possible to infer, three
different exams were assembled. The first one was called Entrance Test,
the second version was named Final Test, and the third version received
the name of Verification Test.

The pilot Entrance Test was made up of twenty questions divided

in three sections. The first section (questions 1 to 7) was a set of
sentences each one containing a gap and four alternatives. Students had
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to choose the best alternative a, b, ¢, or d. The second section (questions
8 to 14) was a set of sentences each one containing a blank and seven
alternatives in a box. Students had to choose the correct alternative for
each sentence and write it in the corresponding blank. There were no
distracters. The third section (questions 15 to 20) consisted of six
sentences each one containing an underlined phrase/expression. There
were ten alternatives in a box. Students had to read the sentences,
identify the underlined expression and replace it with the word that had a
similar meaning. This section contained four distracters. In all the
sections, no modifications to the words to be used were needed.

3.5.6.2. Entrance Test - Final Version

After piloting the entrance test few changes were made to the
exam. It is basically the same as the pilot version. The first and third part
did not change. Seven distracters were added to the second part. In all the
sections, no modifications to the words to be used were needed.

3.5.6.3. Question types

The three sections of the test contained three different types of
questions. The first section contained seven items of multiple choice
questions. The second section consisted of seven fill-in-the-blanks items.
It contained seven distracters. Finally, the third section of the test
contained substitution items. Students had to focus on the underlined
expressions and replace them with a word having the same meaning. This
section contained six distracters.

3.5.7. Word Families — Presentation - Instruction

This handout contained the presentation of word families and word
derivation. It gave students the basics about nouns, verbs and adjectives
that can be formed from one base word or root. It also contained a list of
prefixes and suffixes used for word derivation. Finally, there was a quick
reference to collocations and the variation a particle produces in a
phrasal verb. Adverbs were not included considering the fact that they
are usually formed by adding LY.
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3.5.8. Word Families — Practice

The worksheet contained eighteen sentences; all of them had a
blank space. On the left side, in parentheses, was the word to derive.

After the piloting, the layout was modified to make the worksheet
more appealing to the student.

3.5.9.  Worksheet: Sentence writing 1

This worksheet was similar to Worksheet 0 (see 3.6.3). It contained
the 20 target words listed one below the other and next to each one there
was a line.  Unlike Worksheet 0, in which students were required to
mention the meaning of each word either in English or Spanish or use a
synonym or an explanation, in this worksheet the students had to write an
example of their own to illustrate the meanings of the words. In this case,
a higher level of mental process was required. Students were required not
to copy the examples from their handouts.

No modifications were made to the text after the piloting stage.

3.5.10. Word Derivation from Context — Presentation — Instruction

This handout contained a mechanism to help students understand or
guess a new word from its context. It contained examples of its
application to real situations.

No modifications were needed after the piloting of this instrument.

3.5.11. Word Derivation from Context — Practice

This worksheet contained nineteen words, each word in the context
of a sentence. The target words were highlighted. This worksheet
provided practice to the mechanism explained to the students in the
previous presentation (See 3.6.10.).
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No modifications were needed after the piloting of this instrument.

3.5.12. Worksheet 1 — Replace the words with synonyms

This worksheet contained synonyms or descriptions of the twenty
target items. It consisted of four paragraphs which were the context for
the twenty target synonyms/descriptions. These synonyms/descriptions
were highlighted. The twenty target items were in a box on top. There
were twenty blank lines numbered 1 to 20 and were aligned with the
highlighted word which required a synonym from the box with target
items. There were no distracters.

No modifications were needed after the piloting of this instrument.
3.5.13. Worksheet 2 — Fill in the gaps with Target words from the
box
This worksheet contained six paragraphs with blank spaces that
required to be filled in with the target vocabulary. The target words were

in a box on the top part of the page. There were no distracters.

No modifications were needed after the piloting of this instrument.

3.5.14. Final Test

As it can be assumed from the reading of the previous descriptions,
this test is one of the combinations of the exams designed at the
beginning of the study.
3.5.14.1. Final Test - Pilot

This exam contained twenty items and evaluated the same target

vocabulary as in the entrance test. The vocabulary items appeared in the
same sequence as in the entrance and final tests.
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The pilot Final Test was made up of twenty questions divided in
three sections. The first section (questions 1 to 7) was a set of seven
sentences and six alternatives in a box. Students had to choose the best
alternative to fill the blank. No distracters were included. The second part
(questions 8 to 14) was a set of seven sentences each one containing an
underlined word or expression. The students had to read the sentences,
identify the underlined expression, and replace it with the word that had a
similar meaning. This section contained three distracters. The third
section (questions 15 to 20) consisted of six sentences each one
containing a gap and four alternatives. Students had to choose the best
alternative a, b, c, or d. In all the sections, no modifications to the words
to be used were needed.

3.5.14.2. Final Test - Final Version

This exam contained twenty items and evaluated the same target
vocabulary as in the entrance and final tests. The vocabulary items
appeared in the same sequence as in both previous tests.

The Final Test was made up of twenty questions divided in three
sections. The first section (questions 1 to 7) was a set of seven sentences
and eleven alternatives in a box. Students had to choose the best
alternative to fill the blank. Five distracters were included. The second
part (questions 8 to 14) was a set of seven sentences each one containing
an underlined word or expression. The students had to read the sentences,
identify the underlined expression and replace it with the word that had a
similar meaning. This section was not modified after being piloted. The
third section (questions 15 to 20) consisted of six sentences, each one
containing a gap and four alternatives. Students had to choose the best
alternative a, b, ¢, or d. In all the sections, no modifications to the words
to be used were needed.

3.5.14.3.  Question types
The three parts of the test contained three different types of
questions. The first part contained six gapped sentences and eleven

alternatives. Five distracters were included. In all the sections, no
modifications to the words were needed. The second part contained seven
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substitution items. Students had to focus on the underlined expressions
and replace them with a word having the same meaning. It contained
three distracters. Finally, the third part of the test consisted of seven
multiple choice items. Students had to choose the correct alternative to
fill in the blanks appropriately.

3.5.15. Verification Test

As it can be assumed from the reading of the previous descriptions,
this test is one of the combinations of the exams designed at the
beginning of the study.

3.5.15.1. Verification Test - Pilot

This exam contained twenty items and evaluated the same target
vocabulary as in the entrance test. The vocabulary items appeared in the
same sequence as in the entrance and final tests.

The pilot Final Test was made up of twenty questions divided in
three sections. The first section (questions 1 to 7) was a set of seven
sentences each one containing an underlined word or expression. The
students had to read the sentences, identify the underlined expression and
replace it with the word that had a similar meaning. This section
contained three distracters. The second part (questions 8 to 14) consisted
of seven sentences each one containing a gap and four alternatives.
Students had to choose the best alternative a, b, ¢, or d. The third section
(questions 15 to 20) was a set of six sentences and six alternatives in a
box. Students had to choose the best alternative to fill the blank. No
distracters were included. In all the sections, no modifications to the
words to be used were needed.

3.5.15.2.  Verification Test - Final VVersion
This exam contained twenty items and evaluated the same target

vocabulary as in the entrance and final tests. The vocabulary items
appeared in the same sequence as in both previous tests.
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The Final Test was made up of twenty questions divided in three
sections. The first section (questions 1 to 7) was a set of seven sentences
each one containing an underlined word or expression. The students had
to read the sentences, identify the underlined expression and replace it
with the word that had a similar meaning. This section contained three
distracters. The second part (questions 8 to 14) consisted of seven
sentences, each one containing a gap and four alternatives. Students had
to choose the best alternative a, b, ¢, or d. The third section (questions 15
to 20) was a set of six sentences and eleven alternatives in a box.
Students had to choose the best alternative to fill the blank. Five
distracters were added after the use of the pilot exam. In all the sections,
no modifications to the words to be used were needed.

3.5.15.3.  Question types

The three parts of the test contained three different types of
questions. The first part contained seven substitution items. Students had
to focus on the underlined expressions and replace them with a word
having the same meaning. It contained three distracters. The second part
consisted of seven multiple choice items. Students had to choose the
correct alternative to fill in the blanks appropriately. Finally, the third
part of the test contained six gapped sentences and eleven alternatives.
Five distracters were included. In all the sections, no modifications to the
words to be used were needed.

3.5.16. Worksheet: Sentence writing 2

This worksheet was similar to Worksheet 1 (see 3.6.12 ). It
contained the 20 target words listed one below the other and next to each
one there was a line. This time, the students had to write an original
sentence to illustrate the meanings of the words or, if needed or desired,
the students were allowed to use a derivation of the words given. In this
case, a higher level of mental process was required. Students were
required not to copy the examples from their handouts.

No modifications were made to the text after the piloting stage.
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3.5.17. Reliability and Validity
3.5.17.1. Reliability

Based on the definition of reliability stated by Joppe (2000)
"consistency of results over time in which a sample accurately represents
the population producing similar results if a study is replicated under
similar settings™ we can state that our instruments and design are reliable
for the following reasons:

e The study was designed and the instructions for its application were
clearly stated.

e The instruments were applied to the control and experimental groups
without any modification, so that both groups received the same tests.

e The background of the students was pretty similar in number of years
of exposition to the language in the institution of the study and
previously.

e The experiment can be replicated, and the results will be similar to
the original results.

35.17.2. Validity

This study is aimed at measuring the level of retention and words
"learned" by the students after a period of training in which they discover
new words, are exposed to them a few times, are trained on how to
manipulate them, create associations of them, and use them in real
examples. In this context, the study measures the entrance levels, and exit
levels after the process of training. It is not intended to measure anything
different from that nor mention anything different from that topic.

The information collected truly reflects the characteristics of the
sample and the characteristics of the population of the host institution.

3.5.17.2.1. Internal Validity

It is possible to say that the internal validity of the sample is
present in this study for the following reasons:
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e The pilot, experimental and control groups were existing classes at
the host institution, all of them with a pretty similar composition,
background, schooling, number of months studying English, age, and
Sex.

e The groups were existing classes of the same level, so they were
chosen in order to have similar exposure and treatment conditions.

e The conductor of the study was in charge of the experimental group.
The teacher in charge of the control group allowed the conductor of
the study to go to his class and perform the tasks associated to such

group.

3.5.17.2.2. External Validity

The results of the study can be generalized to the whole population
of the institution. It would be a matter of another study to verify if the
study can be generalized to other language centers in our city and region.

According to the design of the study, it is possible to say that this
will occur.

3.5.18. Procedure
3.5.18.1. Research Design

This is a typical pre/post test experimental/control group research.
For the research, a set of words was chosen. The operating part of the
research was divided in two phases: the testing phase and the training
phase. The testing phase included a survey, the set of words and the tests
designed to measure the learning of the set of words. The training phase
included the materials designed to expose the students to the target
vocabulary and teach them vocabulary learning strategies. The test
results as well as the results of the practices from the training phase will
be examined in this document.
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3.5.18.1.1. The Set of words

The process started with the choice of a set of words integrated in a
reading text. The text can be taken from a vocabulary book or it can also
be created by the teacher. The text presents twenty highlighted words
which are expected to be understood in context.

The set of words led to the preparation of three exams: an entrance
exam, an exit exam, and a verification exam for retention checking
purposes. The exams focused on the same twenty words. Initially, each
exam had twenty questions, and each of the twenty questions had the
same format (multiple choice, fill-in-the-blanks, and substitution);
however, in order to give more variety of activities to the exams and
avoid boredom, or wild guesses due to the repetition of the format, the
three exams were combined. The new exams had three sections, two of
seven, and one of six questions adding up to twenty.

The students chosen belonged to the pre-intermediate level.
Although their characteristics were pretty similar; the groups were not
identical.

3.5.18.1.2. The Testing Phase

1. Reading Text: The career Ladder

The reading text contained the target vocabulary in context. It was
part of a story and the target items were highlighted. Students took this
text with them for reference.

2. Word List

It contained the new words with English definitions, the
corresponding L1 translation, and a sample sentence. It was used with
both groups. Students took this word list with them for reference.

3. The Survey

The survey was designed in order to a) gather information about
the sample (age, instruction level, time studying English, etc.; b) have a
first approach to the opinion the students have in relation to vocabulary
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learning and the way they are exposed to different vocabulary learning
materials as well as the pre, while and post learning activities they are
currently using

This survey included questions referred to their preferred way to
learn vocabulary, practice exercises, opportunities to practice new
vocabulary and feelings related to vocabulary learning. It also let us
know how much we, the teachers assume our students know about the
topic, and how much they actually know. The survey also helped us have
the concrete sample description focusing special interest on the exposure
to vocabulary, practice activities, input, storage and retrieval
opportunities. The information collected at this stage allowed us to make
modifications and corrections to the project being developed and the
materials to be used.

4. The Entrance Test

The entrance test was aimed at collecting a first grade after the first
exposure to the reading text and the wordlist. The three different types of
exercise it contained were thought to give the test variety, avoid boredom
and train the students to use different testing formats. Both groups
received the test after having read the text and studied the wordlist
overnight.

5. The Final Test

The final test was aimed at collecting the grade students got after
the training period, after having used the instruments intended to help
them practice the target vocabulary and have an overview of vocabulary
learning strategies. As in the Entrance Test, the three different types of
exercise it contained were thought to give the test variety, avoid boredom
and train the students to use different testing formats.

6. The Verification Test

The Verification Test was applied a week after the Final Test. It
was aimed at measuring the retention of the target vocabulary. Like the
two previous tests, it also contained the three different types of exercise
to give the test variety, avoid boredom and train the students to use
different testing formats.

52



3.5.18.1.3. The Training Phase

In order to provide the experimental group with practice and create
awareness of the techniques they could use to improve their vocabulary
skills a series of materials were created. The materials were the
following:

1. Worksheet 0

A worksheet giving the students the new target items requesting
them to give a synonym, a definition, or an explanation in English or
Spanish using the text to help them use context clues. Since this was the
first time the students had to write sentences using the target vocabulary,
problems such as inappropriate use of the words, confusion of words, as
well as low grades were expected

2. Worksheet 1

Using this worksheet, the students had to a)use a one-word
synonym for some of the target words, b)match questions and answers
containing some of the target vocabulary, ¢) complete the blanks with
some of the target words, d)complete a chart with word families related
to some of the target words, and €) a set of questions for the students to
ask and answer and do oral practice of the words involved. This
worksheet was part of the text taken from the book Vocabulary in Use
(pp. 134-135).

3. Word Families — Presentation - Instruction
This presentation gave students the basics to use word derivation. It
contained examples of the same word and its verb, noun and adjectives.

4. Word Families — Practice
This worksheet practiced the contents that were used in class that
were related to word families.

5. Worksheet: Sentence writing 1.
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This sentence writing worksheet presented the students with the
twenty target words. The students had to write a sentence using each
target word or a word derived from it.

6. Word Derivation from Context — Presentation — Instruction

This handout showed students how to guess the meaning of a new
word from its context. It contained examples and a logical mechanism to
do it.

7. Word Derivation from Context — Practice

This worksheet was used along with the presentation of word
derivation. Students had to guess the new item from its context thinking
about the word category, what similar word it comes from and the
probable application of the word.

8. Worksheet 1 — Replace the words with synonyms
A vocabulary practice sheet which presented four texts, each of
them with blanks to fill in and alternatives. Distracters were not included.

9. Worksheet 2 — Fill in the gaps with Target words from the box
It was a worksheet that has to be filled in with the appropriate
target words. Distracters were not included.

10. Worksheet: Sentence Writing 2

It was the final sentence writing worksheet where the students were
given the twenty words, one by one. The students had to write a sentence
using the target word or a word derived from it.

At the end of the training period, both groups took the Exit and
Verification Tests.

The teacher in charge of the study was the class teacher of the
students in the Experimental Group, thus, he conducted the study on his
own. This teacher also proctored the exams administered to the Control
Group.
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3.5.18.2. Development of Activities

A typical cycle in the host institution has twenty days: seventeen
class days, two days for evaluation and one for registration. The training
period took ten days and it was included in the regular teaching time.

For both groups, the reading text (The Career Ladder) was given to
the students on day one. Students read the text and tried to infer the
meaning of the words from their context. The use of English and Spanish
was allowed; however, no printed material in Spanish was distributed. By
the end of the class, the students were given a vocabulary glossary and
instructed to study the words and read the text again. The entrance test
took place on day 3. It was corrected and the results were recorded on a
special form for future analysis.

The day following the entrance test was the beginning of the
training phase for the experimental group only. The instruments that were
prepared for the training period, presentations and exercises, were used.
The instruments have already been described. The results yielded by
these instruments will be analyzed in this paper.

At the end of the training phase, the Final Test was administered to
the members of the experimental and control groups. It was aimed to
identify the progress made by the students. It was corrected and the
results were recorded on a special form for future analysis.

One week after the final test, the verification test was applied to the
students of the experimental and control groups. It was aimed at
assessing the retention of the target words and compare its results with
the results from the final and entrance tests. It was corrected and the
results were recorded on a special form for future analysis.

The sequence of activities is as follows:
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Table 8. SEQUENCE OF ACTIVITIES

Day Experimental Group Control Group
1 | Survey Survey
2 | Reading text and Glossary of | Reading text and Glossary of
new words new words
3 | Entrance Test Entrance Test
4 | Worksheet 0 - Write the
meanings of the words
5 | Worksheet 1 (from resource
book)
6 | Word Families — Presentation
- Instruction and Practice
7 | Worksheet: Sentence writing
1.
8 | Word Derivation from Context
— Presentation — Instruction
and Practice
9 | Worksheet 1 — Replace the
words with synonyms
10 | Worksheet 2 — Fill in the gaps
with Target words from the
box
11 | Worksheet: Sentence Writing
2
12 | Final Test. Final Test.
17 | Verification Test Verification Test
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CHAPTER 4
RESULTS

4.1. Data Analysis
4.1.1. Testing Phase
4.1.1.1. Survey

As mentioned in part 3.5, the survey had forty-six questions
organized in three sections. The first section was aimed at collecting
general information about the sample. The data collected in the first
section was already reported in part 3.5.

The data collected in the second and third sections is the one that is
reported below. The items are numbered 7 to 40 for the second section
and 41 to 46 for the third section. Items 1 to 6 are not found in this part of
the report.



4.1.1.1.1. Survey - Pilot Version

Table 9. SURVEY - PILOT VERSION

ems ) strongly I don’t . | strongly
agree | agree mind / | | disagree disagree
don’t know
N % N % N % N % N %
7 3 16 2 11 2 11 10 56 1 6
8 4 22 9 50 2 11 3 17
9 11 62 3 16 3 16 1 6
10 5 28 7 39 6 33
11 8 44 4 22 3 17 3 17
12 5 28 10 55 1 6 2 11
13 1 6 10 56 4 22 3 16
14 6 33 8 45 2 11 2 11
15 4 22 11 61 1 6 2 11
16 5 28 9 50 4 22
17 1 6 2 11 4 22 8 44 3 17
18 7 39 5 27 2 11 3 17 1 6
19 2 11 3 17 4 22 2 11 7 39
20 3 17 7 39 5 27 3 17
21 7 39 6 33 2 11 3 17
22 1 6 2 11 3 17 5 27 7 39
23 7 39 4 22 3 17 3 17
24 1 6 8 45 5 27 2 11 2 11
25 2 11 8 45 5 27 3 17
26 4 22 7 39 2 11 5 28
27 1 6 6 33 2 11 5 28 4 22
28 1 6 7 39 5 27 4 22 1 6
29 2 11 9 50 4 22 3 17
30 1 6 12 66 2 11 3 17
31 1 6 7 39 6 33 4 22
32 8 44 4 22 5 28 1 6
33 3 17 4 22 6 33 2 11 3 17
34 1 6 5 28 4 22 6 33 2 11
35 6 34 4 22 6 33 2 11
36 4 22 9 50 4 22 1 6
37 9 50 5 27 3 17 1 6
38 4 22 1 6 8 45 5 27
39 4 22 10 56 2 11 2 11
40 2 11 5 28 7 39 4 22
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Interpretation of the survey items:
About Vocabulary and Grammar.

Question 7:

More than half of the individuals in the sample (56 %) disagree
with the idea that grammar is more important than vocabulary when they
learn a language. However, a little bit more than quarter of them (27 %)
still consider grammar more important than vocabulary in the same
setting.

Question 8:

Almost three quarters of the individuals in the sample (72 %) think
that a high grammar will help them communicate ideas better. Just a few
of them (17 %) disagree with this idea.

Question 9:

A portion above two thirds of the sample (78 %) considers that
both, grammar and vocabulary are important when they learn a language.
A few of them (16 %) do not consider the question relevant or have no
information about the topic.

Question 10:

Whereas more than a quarter of the sample(28 %) agrees with the
idea that vocabulary is more important than grammar when they are
learning a language, one third of them (33 %) disagrees with the idea.
Please note that the other third of the sample(39 %) has no information or
does not care about it.

Question 11:

Two thirds of the sample members (66 %) consider that a high
level of vocabulary will help them communicate their ideas better. A bit
less than one fifth (17 %) has no idea or does not care. The other 17 %
disagrees with this idea.

Comment about Vocabulary and Grammar

There are mixed ideas related to the importance of grammar and
vocabulary in the act of communication and understanding of the L2.
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However, there is still a slight inclination for grammar, despite the
increase in the interest in vocabulary learning.

About Understanding Words from Context

Question 12:

More than three quarters of the individuals interviewed (83 %)
consider that they will be able to understand new —unknown— words if
they can understand the context. More than a tenth of them (12 %)
disagrees with this idea.

Question 13:

A bit less than two thirds of the sample (62 %) think that it is
difficult to understand the new words and the context if many of those
words are unknown for us. Near a fifth of the individuals (16 %) still
think they can understand the new words in the context even if the
context contains unfamiliar words. A bit more than a fifth of the sample
(22 %) has no idea or does not care.

Question 14:

More than three quarters of the sample (78 %) consider that the fact
of having a large vocabulary will be helpful when they need to
understand a reading text. A bit more than a fifth of the sample disagrees
with this idea. The remaining 11 % has no idea or does not care.

Question 15:

The majority of the sample (83 %) consider that if they have a large
vocabulary, it will help them understand a listening passage well. A bit
over a fifth of the sample (11 %) disagrees with the idea.

Question 16:

Over two thirds of the sample (78 %) consider that the fact of
having a large vocabulary will help them have better speaking skills. The
remaining 22 % of the individuals interviewed has no idea or does not
care.

60



Comment about Understanding Words from Context

The students are aware of the importance of vocabulary knowledge
in order to better understand unknown vocabulary from context, reading,
listening as well as speaking.

About the Use of Dictionaries

Question 17:

It is clearly seen that the students do not have the habit of using an
English-English dictionary. Almost half of the sample (44 %) seldom use
it when they find a new vocabulary item. Seventeen percent of the
sample report to use English-English dictionaries and a similar amount
say that they never use one. Still a 22 % has no idea or does not care.

Question 18:

Two thirds of the sample report to use a Spanish-English dictionary
when they find a new vocabulary item. Seventeen percent of the
individuals does not frequently use that type of dictionary. Six percent of
the individuals never use one. There is still a number a bit above the tenth
of the sample (11 %) that has no idea or does not care.

Question 19:

Almost a third of the sample (29 %) reports they never use a
dictionary. This confirms the information stated in the two previous
questions. On the other hand, Over half of the sample (53 %) says they
do use a dictionary. There is still a number near a fourth of the sample
(24 %) that has no idea or does not care.

Question 20:

More than half of the members of the sample (56 %) report to
know how to use a dictionary, understand the symbols and abbreviations,
as well as read the examples given. Only a seventeen percent of it
mentions not to know what the previous group refers to. A bit more than
a quarter of the individuals (27 %) has no idea or does not care.

Question 21:

Almost three quarters of the sample (72 %) mention that they ask
their teacher for the meanings of the new words they find in a text. Less
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than a fifth of the individuals (17 %) say they do not do it. Eleven percent
of them has no idea or does not care.

Question 22:

A bit over a third of the sample (34 %) report not to care about
vocabulary. This may suggest that the individuals who answered this
question in this way have the idea that vocabulary is not really important
while learning a new language or simply are not taking the learning of a
new language seriously. On the other hand, the remaining two thirds
mention that they do care about vocabulary.

Comment about the Use of Dictionaries

Some students report they use dictionaries to find the meanings of
unknown vocabulary items. Other students prefer to ask their teachers for
unknown words. It is important to notice that a considerable group of the
surveyed students do not care about learning vocabulary.

About New Vocabulary Organization

Question 23:

Almost two thirds of the sample (62 %) have the habit of writing
the meanings of the new vocabulary items in Spanish. 17 % of the
students do not care or have no idea.

Question 24:

Over a half of the sample prefer to write the meanings of the new
words in English. 22 % of the individuals interviewed report not to use
English to do so. Over a quarter of the sample (27 %) does not care or
has no idea about the question. This may indicate that they use both
English or Spanish to write the meanings of the new items on their books
ore notebooks without any particular preference.

Question 25:

Over a half of the sample report they keep a book with the
meanings, definitions and examples of the words they learn. 17 %
disagree with this idea. Over a quarter of the sample (27 %) does not care
or has no idea about the question.
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Question 26:

It is clear that the students interviewed take notes of the new
vocabulary items, so most of them (61 %) prefer to write the meanings,
definitions and examples of the new words they are learning on their
English books. Over a quarter of the sample (28 %) disagrees with this
premise. Eleven percent does not care or has no idea about the question.

Question 27:

Almost two fifths of the simple (39 %) say they write the
meanings, definitions and examples of the new words they are learning
on pieces of paper; however, half of the sample disagrees with this idea.
Eleven percent does not care or has no idea about the question and lets us
with the idea that they take notes of the new vocabulary items definitions
and meanings, but have no preference with the way they do it.

Question 28:

Whereas a number close to half of the sample report to use cards to
write the new words that are difficult or important and study/practice
them wherever and whenever possible, a number slightly above a quarter
of the sample reports they never do it. A twenty-seven percent does not
care or has no idea about the question.

Comment about New Vocabulary Organization

The students report they write the meanings of the new words
either in English or Spanish. The notes are kept in their books, pieces of
paper or in their notebooks.

The students still need to use techniques to learn and practice new
vocabulary items: write meanings, definitions, examples, use pictures,
and use cards to record the new items if possible.

About Studying and Practicing New Vocabulary

Question 29:

Almost two thirds of the sample (62 %) mention that they study the
words they have learned in class. Only a seventeen percent reports not to
study them. A bit over a fifth of the sample (22 %) does not care or has
no idea about the question.
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Question 30

Almost three quarters of the sample (72 %) agree on the idea that
they practice each new vocabulary item at least three times in class. A
seventeen percent disagrees with this idea. A bit over the tenth of the
sample does not care or has no idea about the question.

Question 31

Forty five percent of the sample positively agrees on the idea that
they practice each new vocabulary item at least five times in class.
Twenty-two percent of the sample disagrees with this idea. A third of the
sample does not care or has no idea about the question.

Question 32

Almost half of the students interviewed (44 %) mention that their
teachers do not provide them with enough practice which will help them
practice the new vocabulary items they are learning. Almost a third of the
same sample says the opposite. The remaining 22 % does not care or has
no idea about the question.

Question 33

Over a third of the sample (39 %) say they study and practice by
themselves after class; for example, they write their own sentences and
ask the teacher to check them. A twenty-two percent does no additional
practice on their own. The remaining third does not care or has no idea
about the question.

Question 34

A bit over a third of the sample (34 %) considers vocabulary easy
to learn, and so they do not spend much time studying it. On the other
hand, almost half of the sample (44 %) considers vocabulary an
important part of the language and spend some time studying it. The
remaining 22 % does not care or has no idea about the question.

Question 35

A bit over a third of the simple (34 %) reports to have problems
studying the new vocabulary items because it is difficult to practice it in
real situations. On the contrary, almost half of the students interviewed
(44 %) report the opposite. The remaining 22 % does not care or has no
idea about the question.
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Question 36

Almost three thirds of the sample (72 %) agree on the idea that it is
necessary to understand, and practice a word in different contexts in
order to be sure they really know what that word means. Only six percent
of the sample disagrees with this idea. The remaining 22 % does not care
or has no idea about the question.

Comment about Studying and Practicing new Vocabulary

Most students review the new vocabulary items dealt with in class.
They also practice those items between three and five times. A
considerable part of the sample says they need meaningful practice in
order to learn vocabulary better.

Students need to develop the habit to practice the new vocabulary
items used in class. There is great need of meaningful practice of the new
items which should include real-life situations.

About Remembering New Words

Question 37

Over three thirds of the sample (77 %) mention that it is easier to
remember vocabulary items if they practice them frequently. Only six
percent of the sample disagrees with this idea. The remaining 17 % does
not care or has no idea about the question.

Question 38

A bit over a quarter of the sample (28 %) say they resort to their
memories, they memorize the new words easily. An almost similar
number (27 %) disagrees with the idea. It is important to notice that the
remaining 45 % of the sample does not care or has no idea about the
question.

Question 39

Over two thirds of the sample (78 %) associate new items with
something they know (experiences, sounds, images, etc.) in order to learn
the easier. Eleven percent of the students interviewed disagree with the

65



idea. The remaining 11 % does not care or has no idea about the
question.

Question 40

Thirty-nine percent of the students report to have problems
remembering the new vocabulary items unless they have practiced them
at least three times. Twenty-two percent do not consider lack of practice
as a problem while remembering new vocabulary items. The remaining
thirty-nine percent does not care or has no idea about the question.

Comment about Remembering New Words

The students understand the need for practice of the new
vocabulary items to learn it. Association of the new items to experiences,
sounds, images, etc. is a strategy students currently use.

About “Remembering” and “Learning” a Word

Question 41

When the students were asked about the numbers they needed to
use a word to remember it properly, most of the sample (59 %) answered
that at least four times. Some of them (29 %) mentioned that they needed
to practice the word at least six times. Only a twelve percent said that two
repetitions were enough.

Question 42

The students were given five alternatives and were asked to put
them in order and that way provide a logical sequence in which
vocabulary should be taught. The sequence given by the students was:

1. Read and listen to the new words/expressions.

2. Repeat the words.

3. Write their own examples.

4. Fill in the blanks in sentences using the new words.
5. Fill in the blanks in paragraphs using the new words.

This question was modified after the piloting stage.
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Question 43

The students were asked what to know a word meant for them.
Three alternatives were given to them. For almost the two thirds of the
sample (71 %), to know a word is to know the meaning of the word and
use it in context. Over half of the students (53 %) mentioned that
knowing a word was to be able to identify a word when it appeared in a
written or listening text. A forty-seven percent of the members of the
sample also mentioned that knowing the exact meaning of the word was
to know it. This alternative implies knowing only one meaning of the
word. It excludes multiple-meaning words.

Question 44
Students were asked and given alternatives about the importance of
learning English vocabulary.

Seventy-six percent of them reported that learning English
vocabulary was good in order to understand reading texts, listening texts,
etc. better. Forty-seven percent of them said that learning vocabulary
improved their oral competence (fluency). Almost two thirds (35 %)
mentioned that learning vocabulary improved their English level. Finally,
only six percent of the sample referred that learning vocabulary helped
them to show other that they did know a foreign language: in other
words, a self-esteem issue.

Question 45
Students were asked if learning new vocabulary would help them
use the four skills better.

Almost everyone in the sample (94 %) said it would make
understanding of a reading text easier. They mentioned that it would
enable them to know what a specific word would mean in a specific
context. It would also let them understand the complete text. They would
feel more comfortable and confident while reading a text.

Eighty-eight of the individuals in the sample reported that learning
new vocabulary would help them write a text better. They mention that
they would be able to express their ideas better and more clearly. They
would also be able to use different word for specific contexts
(collocations, fixed phrases). Writing itself would be easier if they had a
larger vocabulary.
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Over three quarters of the sample (76 %) Say that learning more
vocabulary would help them listen to a text better. They would feel less
confused and more comfortable while listening.

The majority of the students in the sample (88 %) report that
learning more vocabulary would help them speak better. They would
speak more fluently. They would also be able to express their ideas better
and more clearly.

Comment about “Remembering” and “Learning” a Word

Exposure to the new vocabulary is necessary to learn it. Students
mention that at least six repetitions are necessary to learn it.

Students consider that to learn a word, they need to know its
meaning and use it in context as well as identify it in context.

Students agree on the idea that vocabulary is good to help them
understand reading and listening. It also helps them improve oral
competence.

Question 46
The students were asked about what they do or what they would do
to learn vocabulary better. They provided eight ideas listed below.

e More written repetition of the new items. 65%
e More oral repetition of the new items. 47%
e Make their own examples/Use new vocabulary in context. 47%
e More listening of target vocabulary. 29%
e More reading of target vocabulary. 29%
e Drawing the new words if possible. 18%
e Use of extra materials. 6%
e Playing games. 6%
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4.1.1.1.2. Survey - Final Version

1. Survey - Final Version - Experimental Group

Table 10. SURVEY - FINAL VERSION - EXPERIMENTAL GROUP

| strongly | agree I don’t mind / | disagree | strongly
agree I don’t know disagree
Items
N % N % N % N % N %
7 1 6 8 47 1 6 7 41
8 7 41 7 41 2 12 1 6
9 15 88 2 12
10 2 12 3 18 5 29 6 35 1 6
11 9 53 5 29 2 12 1 6
12 4 24 10 58 3 18
13 4 24 7 40 3 18 3 18
14 12 70 3 18 2 12
15 12 70 3 18 1 6 1 6
16 11 64 3 18 3 18
17 1 6 2 12 5 29 5 29 4 24
18 5 29 6 36 5 29 1 6
Always Usually Sometimes Seldom Never
N % N % N % N % N %
19 4 23 3 18 4 23 3 18 3 18
I strongly | agree I don’t mind / I disagree I strongly
agree I don’t know disagree
N % N % N % N % N %
20 2 12 2 12 10 59 2 11 1 6
21 3 18 5 29 9 53
22 4 24 2 11 5 29 4 24 2 12
23 6 35 6 35 5 30
24 3 18 5 29 6 35 2 12 1 6
25 2 12 9 52 2 12 3 18 1 6
26 5 29 8 47 3 18 1 6
27 3 18 5 29 5 29 1 6 3 18
28 6 35 4 23 2 12 2 12 3 18
Always Usually Sometimes Seldom Never
N % N % N N % N % N
29 2 12 8 47 6 35 1 6
30 4 24 4 24 8 46 1 6
31 1 6 6 35 6 35 3 18 1 6
I strongly I agree I don’t mind / | disagree I strongly
agree I don’t know disagree
N % N % N % N % N %
32 1 6 7 41 4 23 3 18 2 12
Always Usually Sometimes Seldom Never
N % N % N % N % N %
33 2 12 6 35 7 41 1 6 1 6
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| strongly | agree I don’t mind / | disagree | strongly
agree I don’t know disagree
N % N % N % N % N %
34 1 6 7 41 3 18 4 23 2 12
35 3 18 3 18 5 29 5 29 1 6
36 3 18 10 59 4 23
37 3 18 6 35 7 41 1 6
38 1 6 9 53 5 29 2 12
Always Usually Sometimes Seldom Never
N % N % N N % N % N
39 3 18 6 35 7 41 1 6
| strongly | agree I don’t mind / | disagree | strongly
agree I don’t know disagree
40 3 | 18 4 | 23 7 [ a 2 | 12 1 | 6

Interpretation of the survey items:
About Vocabulary and Grammar.

Question 7

More than half of the members of the sample pay more attention to
grammar than vocabulary when they learn a language. However, there is
marked disagreement with this premise. It is clear that a shift in the way
of thinking related to the importance of vocabulary versus the importance
of grammar while learning a language is taking place.

Question 8

A high number of the members of the sample think that grammar is
the vehicle to communication of ideas while learning a language. It is
clear that a few of the members of the sample consider that not only
grammar is important in order to communicate ideas. It is possible to
assume that VVocabulary is one of the vehicles implied.

Question 9

There is consensus about the importance of both grammar and
vocabulary at the moment of learning a language. The members of the
survey are convinced about the necessity of grammar and vocabulary
when they learn a language.
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Question 10

There is a slight tendency that lets us imply that the subjects still
consider that grammar is more important that vocabulary while learning a
language.

Question 11

The members of the sample consider that having a large knowledge
of vocabulary will enable them to communicate ideas more successfully.
A small segment of the sample does not care about this.

Comment about Vocabulary and Grammar

The comment made for the Pilot Survey is repeated here. There are
mixed ideas related to the importance of grammar and vocabulary in the
act of communication and understanding of the L2. However, there is
still a slight inclination for grammar, despite the increase in the interest in
vocabulary learning.

About Understanding Words from Context

Question 12

The majority of the sample considers that the more vocabulary they
know, the easier to understand a new word from the context. A
significant portion of the sample prefers not to give an opinion, or does
not care.

Question 13

The answer to this question, confirms the previous one. There is
consistence in the idea that knowing more vocabulary helps learners
understand new words from context. A significant portion of the sample
prefers not to give an opinion, or does not care. Some individuals still
consider that it is possible to understand new words from context easily
without having a large vocabulary.

Question 14

The members of the sample confirm the importance of vocabulary
knowledge while understanding a reading text. They explicitly mention
that the more vocabulary they know, the easier to understand a text.
However, there is a low level of lack of knowledge about the topic.
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Question 15

As in the previous question, the members of the sample are aware
of the importance of vocabulary knowledge in order to understand a
listening passage.

This answer implies the knowledge of the pronunciation of the
vocabulary items.

Question 16

The answers to this question, as the two previous ones, confirms
the idea that vocabulary is important in order to improve the four
language skills, speaking in this case.

It is important to mention that a considerable level of lack of
knowledge about the issue, or probably lack of interest, is evident in the
sample.

Comment about Understanding Words from Context

The students are aware of the importance of vocabulary knowledge
in order to better understand unknown vocabulary from context, reading,
listening as well as speaking.

It is necessary to mention that some of them show lack of interest in the
improvement of vocabulary or learning strategies to do it.

About the Use of Dictionaries

Question 17

The answer to this question lets us see that the members of the
sample prefer a bilingual dictionary, probably because of their level.
They have been exposed to English for about one year and a half;
however, there is not a habit to use monolingual dictionaries. Only a
small portion of the sample mentions that they use a monolingual
dictionary. It is important to mention that indecision, and disinterest
about the topic are present in the sample.
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Question 18

We can infer that most students prefer to use a bilingual dictionary.
However, a considerable number of the members of the sample show
disinterest or indecision about whether to use one or not.

Probably the students prefer a bilingual dictionary because of the
common idea that they need to understand all the words in a text in order
to fell that they can manage it.

Question 19

It is impossible to conclude that the members of the sample use a
dictionary or not. The numbers are not conclusive. However, there is a
great deal of disinterest or indecision in the answer.

Question 20

It is clear that just a few members of the sample report they know
how to use a dictionary and quite a similar number refer they do not.
However, we can conclude that there is lack of knowledge about how to
use a dictionary, its abbreviations, symbols, etc.

Question 21

A considerable number of the members of the sample report they
ask their teachers for the meanings of the new words. However, there is
great disinterest about the issue related to the act of obtaining new
vocabulary from the teacher.

Question 22

It is not possible to conclude that the members of the sample are
interested or not about learning and using vocabulary. The answer to this
question lets us see that there is still a need for promoting the learning of
vocabulary. Also, it is possible to say that people still consider that
grammar is more important than vocabulary.

Comment about the Use of Dictionaries
Students prefer to use bilingual dictionaries and ask their teachers
the meaning of the new vocabulary items. The survey lets us see that

there is need to teach students how to use a dictionary and understand the
symbols dictionaries use.
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The students answers reflect lack of interest on the issue of learning
vocabulary and the strategies to learn it.

About New Vocabulary Organization

Question 23

Basically, the members of the sample refer that they prefer to use
their L1 in order to record a new vocabulary item. However, a
considerable amount mentions that it is not important to them, or they
don't know about the topic.

Question 24

This answer lets us know that at least half of the sample write the
words, not only in Spanish, but also in English. A third of the sample
continues without clearly defining a pro or against option. The only
conclusion we can arrive to is that the answers to this and the previous
questions are quite contradictory.

Question 25

Two thirds of the sample seem to have the habit of recording new
words in a special book for future study or reference. One third of the
surveyed individuals do not record the new vocabulary on a special book,
and even do not seem to care.

Question 26

Three quarters of the sample mention that they record new
vocabulary items on their English books. They probably do this because
it is easier to study what they did in class, and at the same time review
previously studied vocabulary items. One quarter of the sample does not
care about recording new vocabulary items on their books.

Question 27

Some of the members of the sample report they keep record of the
new vocabulary items on pieces of paper. They put the pieces of paper in
different places and they may get lost. A representative number of the
sample (about 25 %) does not do this, which lets us imply that they
record the new vocabulary items on a special notebook or course book.
There is still a considerable number of individuals that do not care about
this issue.
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Question 28

More than half of the members of the sample use cards in order to
study important or difficult items all the time. A considerable part (less
than the other half) of the sample do not use this strategy, or do not care
about the issue.

Comment about New Vocabulary Organization

The students report they write the meanings of the new words
either in English or Spanish. The notes are kept in their books, pieces of
paper or in their notebooks.

The students still need to use techniques to learn and practice new
vocabulary items: write meanings, definitions, examples, use pictures,
and use cards to record the new items if possible.

There is still lack of interest on the issue of learning new
vocabulary and learning to learn it.

About Studying and Practicing New Vocabulary

Question 29

Almost all the members of the sample report to study the new
vocabulary items studied at least sometimes. The portion of this group
who study them frequently adds to the 59 %.

Question 30

Students show great disinterest in the practice of new vocabulary
items, even in class. Just half of the sample (45 %) reports they do at
least three times while doing the exercises from the study materials. The
negative answer to this question is probably due to the fact that they have
not noticed that they are practicing the new vocabulary.

Question 31

Over a third of the sample (41 %) indicate they practice the new
vocabulary items at least five times in class. A small portion of the
sample indicates they practice new vocabulary items, but in an inferior
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number to five repetitions. It is still important to mention that a third of
the sample does not care about this issue, or probably is not aware of it.

Question 32

A considerable portion of the sample (47 %) mention that their
teachers do not provide them with enough number of repetitions
(practice) in order to learn the new target vocabulary appropriately. The
contradiction appears when almost a third of the interviewed individuals
lets us imply that they receive enough practice. There is recurrence of
lack of awareness on the topic or disinterest in the issue (23 %)

Question 33

Almost half of the sample (47 %) indicates they conscious and
voluntarily practice the new vocabulary items. A considerable number of
the members of the sample (53 %) does not practice on their own after
class and show disinterest or lack of awareness in the issue.

Question 34

The members of the sample have apposite positions while
considering the difficulty of vocabulary. Almost half of the sample
consider it is very easy, so it is not necessary to study it as much as other
language components. However, over a third of the members of the
sample considers it is difficult and requires more time to be studied.
Disinterest or disinformation on the topic still appear in a considerable
amount.

Question 35

The answers to this question are also opposite. Whereas a group
mentions that they have problems studying and using new vocabulary, a
similar groups reports it is something easy. There is still high incidence
of individuals who refer they are not aware of the issue or do not care.

Question 36

The members of the sample understand the necessity of
understanding and practicing a new vocabulary item in order to say that
they know its meaning. However, there is still disinterest or
disinformation about the topic.
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Comment about Studying and Practicing New Vocabulary

A small portion of the students review the new vocabulary items
studied in class. That reduced portion of the sample also practice those
items between three and five times. A larger portion of the sample show
their lack of interest related to studying the new vocabulary items learned
in class. A considerable part of the sample says they need meaningful
practice in order to learn vocabulary better.

Students need to develop the habit to practice the new vocabulary
items used in class. There is great need of meaningful practice of the new
items which should include real-life situations.

About Remembering Words

Question 37

The answer to this question also shows two sides of the coin.
Whereas over half of the sample (53 %) are convinced that practice of
vocabulary makes mastery, the other portion (43 %) do not consider
practice important, they are not aware of its importance, or they are not
interested in it.

Question 38

This question lets us see the importance of having a good memory
in order to (obviously) retain new vocabulary items. Over a half of the
sample members (59 %) report to have a good memory which helps them
keep the new words at hand. A small number (12 %) of the sample
members report to have memory problems, so they do not remember new
vocabulary easily. The considerably remaining part (29 %) does not
consider the effect of memory important, they are not aware of its
importance, or they are not interested in knowing about it.

Question 39

Over half of the sample (94 %) is aware of the idea that associating
new words with their representations or things/ideas we understand well
is a good technique that helps us remember new words. Not only do they
know it, they put it into practice, at least sometimes. However, there is a
very small portion that, despite knowing it, does not put the mechanism
of association into practice.
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Question 40

Two opposite sides are found in the answer to the present question.
Over a third of the sample (41 %) mentions that they need to practice a
word for at least 3 times in order to avoid problems remembering it. An
identical number mentions that they are not aware of that fact or they are
not interested in it. Only a small portion of the sample (18 %) mentions
that practice is not necessary in order to remember a new word easily.

Comment about Remembering Words

Despite the fact that the students understand the need for practice
of the new vocabulary items to learn it, there is still need to create
awareness about this issue.

The students use two strategies to learn vocabulary: memorizing, as
well as the use of association of the new items to experiences, sounds,
images, etc.

About “Remembering” and “Learning” a Word

Question 41

When the students were asked about the numbers they needed to
use a word to remember it properly, most of the sample (53 %) answered
that at least four times. Some of them (29 %) mentioned that they needed
to practice the word at least six times. Only a twelve percent said that
eight repetitions were necessary. Only one of the sample members
mentioned that two repetitions were enough.

Question 42

The students were given five alternatives and were asked to choose
the different activities they do in order to practice vocabulary. Most of
the students (82 %) report to keep a book with words, definitions and
examples. Almost half of the sample (47 %) say they copy the words two
or three times and write their own examples using the new vocabulary
items (41 %). A small number (18 %) report they read the words and
their definitions two or three times. On the other hand, a quarter of the
sample reports not to do anything to practice the vocabulary they study in
class.
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Question 43

The students were asked what to know a word meant for them.
Three alternatives were given to them. More than one alternative was
accepted. Two of the answers were around the half of the sample,
showing ability to identify a word in a text accounted the lowest score,
47 %; and understanding a word accounted for the second score, 53 %.
Over half of the sample (59 %) mentioned that knowing a word is to
know its meaning and use it in context. This "knowing" implies only one
meaning of the word excluding multiple-meaning words.

Question 44
Students were asked and given alternatives about the importance of
learning English vocabulary.

Seventy-six percent of them reported that learning English
vocabulary was good in order to understand reading texts, listening texts,
etc. better. Forty-seven percent of them said that learning vocabulary
improved their oral competence (fluency). Almost one third (35 %)
mentioned that learning vocabulary improved their English level and
helped them to show others that they did know a foreign language: in
other words, a self-esteem issue.

Question 45
Students were asked if learning new vocabulary would help them
use the four skills better.

In terms of student confidence, almost a third of the sample
members said they would understand a reading text better if they knew
vocabulary extensively, whereas only one student (6 %) associated
confidence to understanding a text word by word. A considerable part of
the sample (24 %) reports that the more new vocabulary items they learn,
the more it will enable them to understand words from context.

Eighty-eight percent of the individuals in the sample reported that
learning new vocabulary would help them write a text better. They
mention that they would be able to express their ideas better, more
clearly and accurately. Having a larger vocabulary was reported as a
factor to help them use a larger variety of words in different settings
(6%). Over a tenth of the sample refers finding it hard to write a text.
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A large portion of the sample (88 %) says that a larger vocabulary
would make listening activities more easily manageable. Learning more
vocabulary would help them listen to a text better (53 %) feel less
confused and more comfortable while listening.

The majority of the students in the sample (94 %) reports that
learning more vocabulary would help them speak better. They would be
able to express their ideas more clearly and accurately (29 %). They
would also speak more fluently, express themselves netter and feel less
nervous when they speak (6%). Over a half of the sample (53 %) did not
give a reason for their answer.

Comment about “Remembering” and “Learning” a Word

Exposure to the new vocabulary is necessary to learn it. Students
mention that at least six repetitions are necessary to learn it.

Students consider that to learn a word, they need to know its
meaning and use it in context as well as identify it in context.

Students agree on the idea that vocabulary is good to help them
understand reading and listening. It also helps them improve oral
competence and accuracy.

Question 46

The students were asked about what they do or what they would do
to learn vocabulary better. They provided the ideas listed below.

e Make their own examples/Use new vocabulary in context. 29%

e Listening and singings to songs. 24%
e Association of the learned words with everyday life or previous
knowledge 18%
e Finding the translation of the new words in a dictionary 18%
e |dentify the new words and study them afterwards 12%
e More listening, speaking, and reading activities 12%
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2. Survey - Final Version - Control Group

Table 11. SURVEY - FINAL VERSION - CONTROL GROUP

I strongly | agree I don’t mind | disagree I strongly
It agree /Tdon’t disagree
S know
N % N % N % N % N %
7 1 6 11 65 5 29
8 6 35 10 59 1 6
9 14 82 3 18
10 4 24 6 35 1 6 6 35
11 7 41 9 53 1 6
12 3 18 12 70 1 6 1 6
13 6 35 9 53 1 6 1 6
14 8 47 9 53
15 7 41 10 59
16 5 29 | 10 | 59 1 6 1 6
17 4 24 6 35 2 12 5 29
18 7 41 7 41 1 6 2 12
Always Usually Sometimes Seldom Never
N % N % N % N % N %
19 3 18 4 23 8 47 1 6 1 6
I strongly | agree I don’t mind / | disagree I strongly
agree I don’t know disagree
N % N % N % N % N %
20 1 6 10 | 59 5 29 1 6
21 6 35 6 35 4 24 1 6
22 5 29 7 42 5 29
23 5 29 6 35 3 18 3 18
24 3 18 6 35 7 41 1 6
25 4 24 5 29 5 29 1 6 2 12
26 3 18 8 47 5 29 1 6
27 3 18 7 41 4 23 2 12 1 6
28 2 12 6 35 5 29 2 12 2 12
Always Usually Sometimes Seldom Never
N % N % N % N % N N
29 2 12 6 35 7 41 2 12
30 2 12 6 35 7 41 2 12
31 4 24 6 35 6 35 1 6
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I strongly | agree I don’t mind | disagree I strongly
agree /1 don’t disagree
know
N % N % N % N % N %
32 1 6 5 29 3 18 5 29 3 18
Always Usually Sometimes Seldom Never
N % N % N % N % N %
33 1 6 7 41 5 29 4 24
I strongly | agree I don’t | disagree | Istrongly
agree mind / | disagree
don’t
know
N % N % N % N % N %
34 1 6 4 24 3 18 9 52
35 6 35 7 41 3 18 1 6
36 8 47 7 41 2 12
37 3 18 | 10 | 58 3 18 1 6
38 3 18 8 47 4 23 2 12
Always Usually Sometimes Seldom Never
N % N % N % N % N %
39 2 12 11 64 3 18 1 6 6
I strongly | agree I don’t mind | disagree I strongly
agree /1don’t disagree
know
N % N % N % N % N %
40 1 6 8 47 8 47
TABLE 11:

Interpretation of the survey items:

Grammar is considered more important than vocabulary while

learning a language. Less than a third of the sample (29%) considers that
vocabulary is more important.

About VVocabulary and Grammar.

Question 7

The individuals in the sample still believe that in order to

communicate ideas, grammar (and thus accuracy) is more important than
vocabulary.
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Question 8

The students believe that grammar is essential for good
communication. In their opinion, having a high grammar level will
enable them to communicate appropriately. Only one of the individuals
disagrees with this premise, favoring vocabulary or other language
components.

Question 9

Unlike the two other groups surveyed, this sample completely
agrees with the idea of the importance of grammar and vocabulary when
they learn a language. The individuals understand that favoring just one
of the two components is not a good idea. Both are necessary.

Question 10

Over a half of the sample (59 %)considers that vocabulary is more
important than grammar while learning a language. A little more than a
third of the sample (35 %) thinks the opposite. A small portion of the
sample does not have idea of the issue or is not interested about it.

Question 11

Most of the sample considers that vocabulary is important in order
to communicate ideas appropriately. We can infer that students
understand that in order to communicate an idea functionally, accuracy is
not the most important component. However, they think that vocabulary
is essential.

Comment about Vocabulary and Grammar.
There are mixed ideas related to the importance of grammar and
vocabulary in the act of communication and understanding of the L2.

However, there is still a slight inclination for grammar, despite the
interest showed for vocabulary learning.

About Understanding Words from Context
Question 12

It is clear that a large majority of the members of the sample
understand the importance of knowing vocabulary in order to guess new
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words/expressions from context. The more you know, the better you
understand the context.

Question 13

This answer confirms the answer to the previous one. When an
individual's vocabulary is not large enough, it is more difficult to process
the context clues that lead us to understand new vocabulary. The more
vocabulary a person knows, the better he/she will understand the context
of a communicational situation.

Question 14

The members of the sample unanimously agree on the importance
of vocabulary in order to understand a text they read. It is possible to
infer that they understand that the more vocabulary items they know, the
easier for them to understand unknown items from context.

Question 15

The members of the sample unanimously agree on the importance
of vocabulary in order to understand a listening text. It is possible to infer
that they understand that the more vocabulary items they know, the easier
for them to understand unknown items from context.

Question 16

While the large majority of the sample considers that vocabulary is
necessary in order to improve their language skills, a small portion of
them reports the opposite, or is not informed about not interested in the
topic.

Comment about Understanding Words from Context

The students are aware of the importance of vocabulary knowledge
in order to better understand unknown vocabulary from context, reading,
listening as well as speaking.
About the use of Dictionaries
Question 17

Over half of the sample (59 %) mentions that they use a
monolingual dictionary. It is possible to infer that they have an
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acceptable level of English that lets them understand definitions in the
L2. Almost a third of it (29 %) mentions that they prefer a bilingual
dictionary. A small portion does not use a dictionary, is not aware of its
importance or does not care about the topic.

Question 18

Four fifths (82 %) of the sample use a bilingual dictionary. We
assume that it is because it is easier to understand the definitions and
examples in the L1 than in the L2. Only a small portion confirms that
they prefer to use a monolingual dictionary. There is little disinterest or
disinformation about the topic.

Question 19

Two fifths of the sample (41 %) makes frequent use of dictionaries,
without making distinction between monolingual or bilingual ones. There
is low incidence of use of them in a range corresponding to over half of
the sample (53 %). A low number (6 %) indicates that they do not use a
dictionary for any reason.

Question 20

Almost two thirds of the sample (65 %) mention that they do know
how to use a dictionary. This confirms the answers to the two previous
questions in which the individuals mentioned that they used dictionaries.
A considerable number of the members of the sample (35 %) indicates
that they do not know how to use one or do not care about the issue.

Question 21

Over two thirds of the sample (70 %) report they ask their teacher
for the meanings of the new vocabulary items. Almost a third of the same
sample (30 %) reports they do not ask for those meanings to their
teachers, or are not interested in doing so. This answer leads us to
understand that they may be autonomous students who do not need the
help of the teacher in order to find the meaning of a new word since they
know how to use a dictionary.

Question 22

About three quarters of the sample say that vocabulary is important
for them. They understand the need they have of it in order to increase
their language level. A considerable number, around a third of the
sample, (29 %) indicates that they are not interested in vocabulary.
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Comment About the use of Dictionaries

Students prefer to use bilingual dictionaries and ask their teachers
the meaning of the new vocabulary items. The survey lets us see that
there is need to teach students how to use a dictionary and understand the
symbols dictionaries use.

The students answers reflect lack of interest on the issue of learning
vocabulary and the strategies to learn it.

About New Vocabulary Organization

Question 23

Almost two thirds of the members of the sample (64 %) indicate
that they record the meanings of the new vocabulary items in L1. The
remaining third (36 %) reports that they do not record new vocabulary
items or are not interested in the topic. This remaining portion probably
does record the new items in L2.

Question 24

The answers to this question let us see a slight difference in favor
of the agreement in recording new vocabulary items in L2. The
remaining group indicates that the do not record the new items in L2,
however, it doesn't mean that they do not record these items in L1.

Question 25

Over half the sample understands the need of keeping the new
vocabulary items on a special book for reference. However, a
considerable amount (47 %) does not keep these new items on a special
book, does not know how to do it, or does not care about recording these
new items.

Question 26

Almost two thirds of the sample (65 %) mention that they record
the new vocabulary items by writing them on their English books. A
considerable amount (35 %) does not keep the new items on their
student's books, does not know how to do it, or does not care about
recording these new items.
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Question 27

The answer to this question is pretty similar to the answer to
question 25. Over half the members of the sample (59 %) report they
keep the new vocabulary items. However, they do it on a sheet of paper
that is not kept in a special place and runs the risk of getting lost. A
considerable number (41 %) does not keep these items on a piece of
paper, does not know how to do it, or does not care about recording these
new items. It is possible to infer that some of them record the new
vocabulary items on a special book or on their students' books.

Question 28

It is possible to observe that despite the fact that a large portion of
the sample (47 %) records the difficult or important new vocabulary
items on cards in order to have them at hand and study it whenever
possible, a larger portion does not do it, does not know how to do it, or
does not care about it.

Comment about New Vocabulary Organization

The students report they write the meanings of the new words
either in English or Spanish. The notes are kept in their books, pieces of
paper or in their notebooks.

The students still need to use techniques to learn and practice new
vocabulary items: write meanings, definitions, examples, use pictures,
and use cards to record the new items if possible.

There is still lack of interest on the issue of learning new
vocabulary and learning to learn it.

About Studying and Practicing New Vocabulary

Question 29

A considerable number of the members of the sample (47 %) has
the habit of studying the new vocabulary items learned in class after class
on a frequent basis. However, a larger portion (53 %) does it with a
reduced frequency.
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Question 30

Almost half of the members of the sample (47 %) accept the fact
that they practice the new vocabulary items at least three times, two in
class, one at home. They do it on a frequent basis. The rest of them
(53 %) lets us know that the group in mention does not practice the
vocabulary item regularly. The question here is if the students are
encouraged or not to practice the new vocabulary items.

Question 31

The answer to the present question lets us see that over a half of the
members of the sample (59 %) frequently practice the new items at least
five times. The remaining part does this practice, but with a lower
incidence.

Question 32

A large portion of the sample (47 %) mention that their teachers
provide them with enough practice materials. However, it is important to
notice that a considerable number (35 %) reports that they are neglected
that practice. Almost a fifth of the sample (18 %) seem not to care.

Question 33

A considerable number of the members of the sample (47 %)
reports to practice the new vocabulary items independently and also
seeking the help of their teachers on a regular basis. The rest of the
sample (53 %) does the practice with a lower incidence.

Question 34

Over a half of the members of the sample understands that it is not
easy to learn vocabulary, so it is necessary to set some time aside in order
to study it. However, almost a third of the sample (30 %) considers that
vocabulary learning is so easy that it is not necessary to study. A quantity
near the fifth of the sample (18 %) is not informed about the issue or does
not care about it.

Question 35

A 30 % of the individuals who said, in question 34, that
"vocabulary was easy and did not require much study™ is confirmed in
this question when they say they disagree with the premise of this survey
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item. Almost a third of the sample (35 %) mentions that they do have
problems at the moment of study. There is still a large number of the
members of the sample who report not to worry about this item.

Question 36

The members of the sample (88 %) are aware of the fact that there
is more to knowing a word than just is not only memorizing its meaning
and spelling. The person who considers knows a vocabulary item should
be able to understand it and use it in different contexts.

Comment about Studying and Practicing New Vocabulary

A small portion of the students review the new vocabulary items
studied in class. That reduced portion of the sample also practice those
items between three and five times. A larger portion of the sample show
their lack of interest related to studying the new vocabulary items learned
in class. A considerable part of the sample says they need meaningful
practice in order to learn vocabulary better.

Students need to develop the habit to practice the new vocabulary
items used in class. There is great need of meaningful practice of the new
items which should include real-life situations.

About Remembering New Words

Question 37

A majority of the members of the sample (76 %) understand the
need to practice in order to remember a vocabulary item. Almost a
quarter of the sample (24 %) consider this premise as false or does not
care about it.

Question 38

Almost two thirds of the sample (65 %) mentions that they have a
good memory and have the ability to memorize new words easily. About
a third of the sample does not have a good memory or does not care
about the issue.

It is possible to infer that the members of the sample are aware of
the importance of memory when they learn a language.
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Question 39

Three quarters of the sample use association on a regular basis in
order to improve their memorization of words. Almost a quarter of the
sample (24 %) uses memory association but with a lower frequency.

Question 40

There are contrasting ideas about the number of times a vocabulary
item is repeated and the facility to remember it. A slight majority
considers that practicing new vocabulary items at least three times
enables them to remember them more easily. On the other hand, a
number slightly below the half (43 %) reports not to have information or
interest on the topic.

Comment about Remembering New Words

Despite the fact that the students understand the need for practice
of the new vocabulary items to learn it, there is still need to create
awareness about this issue.

The students use two strategies to learn vocabulary: memorizing, as
well as the use of association of the new items to experiences, sounds,
images, etc.

About “Remembering” and “Learning” a Word

Question 41

When the students were asked about the numbers they needed to
use a word to remember it properly, most of the sample (53 %) answered
that at least four times. Some of them (18 %) mentioned that they needed
to practice the word at least six or two times. Only a six percent said that
eight and ten repetitions were enough.

Question 42

The students were given five alternatives and were asked to choose
the different activities they do in order to practice vocabulary. Over half
of the students report they read the words and their definitions two or
three times (65 %); write their own examples using the new vocabulary
items (59 %); and keep a book with words, definitions and examples
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(53 %). A smaller portion (41 %) say they copy the words two or three
times. Only one student (6 %) reported not to do anything to practice the
vocabulary studied in class.

Question 43

The students were asked what to know a word meant for them.
Three alternatives were given to them. For almost a third of the sample
(35 %), to know a word is to simply understand its meaning and also be
able to identify a word when it appeared in a written or listening text. A
forty-seven percent of the sample, answered that knowing a word was to
understand its meaning and be able to use correctly.

Question 44
Students were asked and given alternatives about the importance of
learning English vocabulary.

Eighty-two percent of them reported that learning English
vocabulary was good in order to understand the language from reading
and listening texts better. Sixty-five percent of them said that learning
vocabulary improved their oral competence, fluency. Almost a third
(35%) mentioned that learning vocabulary improved their English level.
Finally, an eighteen percent of the sample referred that learning
vocabulary helped them to show other that they did know a foreign
language.

Question 45
Students were asked if learning new vocabulary would help them
use the four skills better.

Below a half of the sample (41 %) said it would make
understanding a reading text easier causing them to feel more confident
about the language. They also mentioned that it helped them recognize
new words from context helping them improve their association of
words.

About two thirds of the individuals in the sample (65 %) reported
that learning new vocabulary would help them write a text better. They
mention that they would be able to express their ideas better as well as do
better while taking a test (24 %). They would also be able to use different
word accurately (12 %) and use more words in different contexts (6 %).
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Over a half of the sample (59 %) say that learning more vocabulary
would help them listen to a text better. They would understand all the
words in the text and practice pronunciation as well (12 %). They also
mention having difficulties while listening (12 %).

The majority of the students in the sample (82 %) report that
learning more vocabulary would help them speak better. They would
express their ideas better (35 %), speak more fluently (29 %), and be
better understood by others (18 %).

Comment about “Remembering” and “Learning” a Word

Exposure to the new vocabulary is necessary to learn it. Students
mention that at least six repetitions are necessary to learn it.

Students consider that to learn a word, they need to know its
meaning and use it in context as well as identify it in context.

Students agree on the idea that vocabulary is good to help them
understand reading and listening. It also helps them improve oral
competence and accuracy.

Question 46
The students were asked about what they do or what they would do
to learn vocabulary better. They provided ideas listed below.

e Make their own examples/Use new vocabulary in context. 59%
e More listening, speaking, and reading activities 47%
e More written repetition of the new items. 24%
e Listening and singing to songs. 6%
¢ Finding the translation of the new words in a dictionary 6%
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4.1.1.2. Entrance Test

41.1.2.1. Entrance Test - Pilot Version

Part |
Table 12.ENTRANCE TEST - PILOT VERSION - PART |
Alter':ative % Alterlgative % AIterCn:ative % AIterSative %

1 3 18 6 35 5 29 3 18
2 3 18 6 35 6 35 2 12
3 9 53 2 12 5 29 1 6
4 3 18 1 6 3) 29 8 47
5 5 29 1 6 9 53 2 12
6 2 12 13 76 2 12 0 0
7 6 35 1 6 6 35 4 24

In this part of the exam, the students were given seven incomplete
sentences with four alternatives to choose from. The results of this
section are explained below.

In general, the number of students who scored correctly in
questions 1, 2, 3, and 7 was below a third of the sample.

The number of students who scored correctly in questions 4 and 5
was about half of the sample.

Only question 6 was answered correctly by a large number of the
sample members, three quarters of it.

For questions 1, 2, 3, and 7, the mistake was associated with a word
that had a similar meaning, but did not work out in the given context (1),
a word that was assumed as similar, however it was different (2, 3, 7).

In the case of questions 4 and 5, the mistake was connected to a

word that was assumed as similar, but actually was not (4), and a word
that looked similar, but had the opposite meaning.
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Question 6 was easy to understand from context considering that it
is a common expression by itself. The mistakes were associated to two
opposite words among themselves that did not have a logical connection
with the correct answer.

Part 11
Table 13.ENTRANCE TEST - PILOT VERSION - PART |1
Correct % Incorrect %
8. 15 88 2 12
9. 9 53 8 a7
10. 9 53 8 47
11. 14 82 3 18
12. 12 71 5 29
13. 8 a7 9 53
14, 17 100 0 0

In this section, the students were given seven sentences with a
blank to be filled in with a word or expression. A box of alternatives
without distracters was provided.

In the case of question 14, the students understood clearly the
expression apply for. We can suppose that they were exposed to this item
many times outside the class and in previous cycles.

The students scored questions 8, 11, and 12 correctly in a
proportion of over two thirds. The items (be) retired (8), (be) promoted
(11), and (be) in charge of (12) appeared to be familiar to the students
despite the fact that some of the sample subjects needed practice with this
item.

The mistakes found in questions 8, 11, and 12 are associated to
individual words, not to expressions.

Questions 9 and 10, received correct answers in a proportion
slightly above a half of the sample. The expressions "training course,"”
and "job prospects” showed to be more difficult to understand than the
ones in the previous group.
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In question 9, confusion of words was highly unlikely logically
speaking. However, it occurred in a proportion of almost a half of the
sample.

In question 10, logically speaking, the possible words to be
confused appeared to be experience and training. However, the
combinations were not possible.

Question 13 is the only item that received correct answers in a
proportion below the half of the sample. The item was difficult to
understand.

The confusion occurred while completing the sentence "Anita has
excellent qualifications, but she didn’t get the job because she didn’t
have enough experience.” The students used the alternatives prospects
and training, which were not correct.

It can clearly be seen that the absence of distracters caused this
exercise to be easy to solve. Distracters were included in the final version
of the tests.

Part 11
Table 14. ENTRANCE TEST - PILOT VERSION - PART |11

Al% | B|%|C|%|D|®%|E|%|F|%|G|®|H|%]|]|%]|J]|%
15/6(35|0[0|1|6|0|0f10(%9|0|0|0|O0OfO0O|O|O|O|O]|O
16/0(0j0|0j0O|O0Of1|621|6|0|0|21|6|2|12/0]|0 12|70
171002 (12j0 |08 (47|0|0|21(6|0|0|0|0|6(|35|0]|0
18/0(0 216|950 |0j1|6|2(12/4(2(0|0|0|0|0]|0O
19/0(0|5(29{0|0f1|6|0|0|5Pp |6[36[0|0|0|O0|0O]|DO
2010(0|1|6|0|0|5|29(0|0|2|12|1|6|7|4]0|0]|1]|F6

TABLE 14:

In this section, the students were given six sentences. A part of
each sentence was highlighted, and underlined and target items to replace
those parts were displayed in a box of alternatives. This box contained
distracters. The results are explained below.
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Question 15

More than half of the sample (59%) answered this question
correctly and understood the meaning of trainee. This word was confused
by the intended distracter "learner” which in a way describes a person
who is learning something, but not receiving preparation for a job as
intended in this item. The relative frequency for this mistake was 35%.
The remaining 6 % chose "abandoned" as their answer, we assume it was
just a wild guess.

Question 16

Almost three quarters of the sample answered this item right (70
%). We assume this happened because the word abroad is becoming
quite common in student circles. It can clearly be seen that the remaining
29% just guessed the answer since there was no evident logical distracter.

Question 17

The answer to this question can not be considered correct for the
low level of incidence it presents (47 %). The students understood that
raise, meaning increase the wage of a worker, meant the same as
augment, which in this case acted as a logical distracter accumulating 35
% of the frequency. The 18 % remaining were simply wild guesses. The
individuals who chose took over and got over simply made wild guesses.

Question 18

In this case, leave a job had quit as its equivalent. This fact was
understood by only a quarter of the sample (23 %). The 76 % remaining
were wrong answers. The answer that accumulates the highest frequency
is abandoned (53 %), which appears to be similar, but is not a logical
answer based on the context. The remaining 23 % of wrong answers were
just wild guesses.

Question 19

The expression take control of a situation and its equivalent take
over accumulated only 29 % of the correct answers in the sample. The
intended distracter got over, shows a 29 % of frequency and the not
intended distracter quit that could have been associated to the situation
described, but did not have anything to do with the idea accumulated a
36%. These two distracters were thought as correct by the students who
in a way or another associated them with the situation, especially
alternative G (36 %). The 6% remaining depicts a wild guess.
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Question 20

The idea of challenge, meaning a difficult and demanding situation
accumulated a 41 % of correct answers. There was no intended distracter
for this item, however it gave the students reasons to think and make wild
guesses in a 59 %. We can conclude that this item was difficult to
understand.

4.1.1.2.2. Entrance Test - Final Version

1. Entrance Test - Final Version - Experimental Group

Part |

Table 15. ENTRANCE TEST - FINAL VERSION - EXPERIMENTAL GROUP - PART |
Alternative | % | Alternative | % | Alternative | % | Alternative | %

A B C D
1 4 24 5 29 6 35 2 12
2 2 12 11 65 3 18 1 5
3 0 0 0 0 15 88 2 12
4 0 0 5 29 2 12 10 59
5 0 0 2 12 11 64 4 24
6 0 0 15 88 2 12 0 0
7 0 0 2 12 4 24 11 64

In this part of the exam, the students were given seven incomplete
sentences with four alternatives to choose from. The results of this
section are explained below.

Question 1 has the lowest incidence of correctness. Only five
students (29 %) of the sample members answered this correctly.
Alternative C

Questions 2, 4, 5, and 7 counted a similar number of correct
answers, around 60 %.

Questions 3 and 6 scored the highest incidence of correct answers,
88 %.
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The mistakes in question 1, which had certain similarity with the
correct answer, added up to almost three quarters of the answers.

In question 2, the students confused the words practitioner and
assistant with intern. the mistakes counted 17 % in each case.

In question 3, the students considered that the word employees had
the same meaning as staff and members in the context of this sentence.
Around a tenth of the sample (12 %) made mistakes in this case.

Question 4 accumulates almost two fifths of the frequencies of
wrong answers (41 %). The students mistook the expression job
performance and mistakenly answered job average (29 %), and job level
(12 %).

Question 5 adds up to above a third of the wrong answers (36 %).
the concept be fired for being lazy was associated with its opposite ideas,
and be prized (12 %). The expression be missed accumulated a 24 % of
the wrong answers.

Question 6 presents a low incidence of mistakes, 12 %. The
expression be unemployed was mistaken by be promoted.

In question 7, the students chose the wrong collocation, work half-
time, 24 %. Few of them (12 %) chose an alternative that contradicted the
general meaning of the sentence, full time.

Part 11
Table 16. ENTRANCE TEST - FINAL VERSION - EXPERIMENTAL GROUP - PART |1
Correct % Incorrect %
8. 7 41 10 59
9. 7 41 10 59
10. 8 47 9 53
11. 7 41 10 59
12. 5 29 12 71
13. 12 71 5 29
14, 8 47 9 53
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In this section, the students were given seven sentences with a
blank to be filled in with a word or expression. A box of alternatives with
five distracters was provided. It is necessary to report that only one out of
the seven items provided had a larger proportion of correct answers.

Questions 8, 9 and 11 had identical results. Both were wrong in a
proportion close to the two thirds of the sample (59 %). Students had
difficulty to identify the expressions be retired and training course. Only
two fifths of the sample (41 %) gave correct answers.

In question 10, a portion slightly over a half of the sample (53 %)
scored incorrectly. The remaining portion (47 %) gave correct answers.
The expression job prospects caused confusion; most students chose the
expression job possibilities.

Question 11 shows low understanding of the expression be
promoted (41 %). The context of this sentences was mistaken and the
expression be responsible was used. The use of that alternative was
completely incomprehensible.

Question 12 has the lowest number of correct answers (29 %), the
counterpart (adds up to a 71 % of the sample. The expression be in
charge of was confused by the expression be responsible, which lacked
the preposition for.

Question 13 presented the expression have work experience. This
was the only item that accumulated a high proportion of correct answers
(71 %).

Question 14 required the expression apply for a job and
accumulated a 47 % of the frequencies. Again, this item accumulated
more wrong answers than correct ones.

Part 111

Table 17.ENTRANCE TEST - FINAL VERSION - EXPERIMENTAL GROUP - PART 111
Al%[B[%|[C|%|[D[%|E[%|[F[%[G[%|[H[%][I1[%|J][%|[K[%]L [%[NA[%
15./o0flofs5]29]ofof1|e6|ofoflofo|1]|6]2]12[1]|6|1]6]0[0][6][35[0]0
6/oflofofofofofofofofo|3]18]2]12]0o]0]2]12[5 29|00 0| 0]|5]29
17./ofofofol2]12]2]12lo|o|2]12|1|6|7[ax|21|6]0|0][1]|6]21]6[0]0
182 12]o0fo|6|35[5[29/0fo0fofo|2]12|[1]6|1|6|0f[0]0[0]0][0]0]O
19./10[59] 000 o|oJo[ofo|o[o|o]o]o|o]21[6|0[0[3[18[0]0]|3]18
20.]ofofofofJoJololowo[59[ofo]oJololol2]12]ofof2]12]2]12]1]86
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In this section, the students were given six sentences. A part of
each sentence was highlighted, and underlined and target items to replace
those parts were displayed in a box of alternatives. This box contained
distracters. The results are explained below.

Question 15

Only about a third of the sample (35 %) answered this question
correctly and understood the meaning of trainee. This word was confused
by the intended distracter "learner” which in a way describes a person
who is learning something, but not receiving preparation for a job as
intended in this item.

Question 16

Almost a third of the sample (29 %) answered this item right. We
assume this happened because the word abroad is becoming quite
common in student circles. A similar proportion did not answer the
question. Some students (18 %) associated the expression stranger with
abroad and answered this item incorrectly. Almost a third of the sample
did not answer this item.

Question 17

This question accumulated over a third of correct answers (29 %).
The remaining portion has scattered wrong answers. Only a small portion
of the students understood that raise meant increase the wage of a
worker. The distracter augment did not receive the expected amount of
answers being used only by a 6 % of the sample.

Question 18

In this case, leave a job had quit as its equivalent. This fact was
understood by only about a quarter of the sample (29 %). The 71 %
remaining were wrong answers. The answer that accumulates the highest
frequency is abandoned (35 %), which appears to be similar, but is not a
logical answer based on the context. The remaining 36 % of wrong
answers were just wild guesses.

Question 19

The expression take control of a situation and its equivalent take
over accumulated over a half of the answers of the sample members
(59 %). The intended distracter got over, was not chosen by any of the
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students. The not intended distracter augment depicts wild guesses
(18 %). Eighteen percent of the students did not answer this item.

Question 20

The idea of challenge, meaning a difficult and demanding situation
accumulated only 12 % of correct answers. There was no intended
distracter for this item, however it gave the students reasons to think and
make wild guesses in an 83 %. The item was not answered by 1 student
(5 %). We can conclude that this item was difficult to understand.

2. Entrance Test - Final Version - Control Group

Part |
Table 18. ENTRANCE TEST - FINAL VERSION - CONTROL GROUP - PART |

Alternative Al % |Alternative B| % |Alternative C| % |Alternative D| %
1. 4 24 8 47 5 29 0
2. 3 17 10 59 2 12 2 12
3. 3 17 0 13 77 1 6
4, 2 12 0 9 53 6 35
5. 2 12 3 17 12 71 0
6. 2 12 14 82 0 1 6
7. 0 0 5 29 12 71

In this part of the exam, the students were given seven incomplete
sentences with four alternatives to choose from. The results of this
section are explained below.

Question 1

This question was answered correctly by almost half of the
individuals (47 %). Only that portion of the sample understood the
meaning of “a job that involves traveling.” More than half of the
participants did not show understanding of the correct expression. 24 %
considered demanded as the correct answer, and 29 % did so with
featured.

Question 2

Above half of the individuals (59 %) understood and used the word
intern in the context "..get a job as a law intern in order to gain
experience..." The use of other distracters caused confusion and showed
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that a considerable portion of the sample (41 %) did not understand
meaning of the word in context.

Question 3

A considerable part of the sample (77 %) used the word employees
properly in the context of this sentence. The distractor "How many staff
are there in this office?" appears to have caused confusion to 17 % of the
sample members. Despite the mistake, they understood the evident
connection between employees and staff members.

In question 4, the expression keep somebody's job performance
was understood and used properly by only a third of the sample members
(35 %). The individuals mistook this word combination and chose the
wrong alternative job level 53% and job average (12 %).

In question 5, a large portion of the sample (71 %) answered
correctly and understood the meaning of be fired for being lazy. The
wrong answers add up to a 29 % showing incoherence in the use of be
prized for being lazy(17 %) and be prized for being lazy (12 %).

Question 6 was answered correctly by a large majority (82 %) of
the sample. People made a decision based on the context of the sentence:
"...now many people are unemployed in Peru?" "Millions." In this case,
the options "demoted" (12 %) and “rewarded” (6 %) are not possible.

Almost three quarters of the sample (71 %) provided the correct answer
to this question. They used the expression part-time job appropriately in
context. Almost a quarter of the sample (29 %) used half-time, which
lead us to think that they person used translation to answer this question.

Part 11
Table 19. ENTRANCE TEST - FINAL VERSION - CONTROL GROUP - PART ||
Correct % Incorrect % NA %
8. 9 53 8 47
9. 9 53 8 47
10. 4 23 11 65 2 12
11. 10 59 7 41
12. 6 35 11 65
13. 11 65 6 35
14. 5 29 12 71
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In this section, the students were given seven sentences with a
blank to be filled in with a word or expression. A box of alternatives with
five distracters was provided.

In question 8, a number a little below half the sample (53 %) gave a
correct answer understanding the idea of retirement at the age of 60. The
other part of the sample (47 %) used the false friend jubilee instead of
retired.

In question 9, a number a little below half the sample (53 %) gave a
correct answer understanding the idea of a training course. The
remaining individuals (47 %) gave wrong answers. The wrong answers
seem to have been given after making wild guesses.

In question 10, almost two thirds of the sample (65 %) provided a
wrong answer. In context, these individuals completed the sentence
"Without a university degree, your job _ won't look good" with the word
"possibilities” instead of the correct word, "prospects™ (23 %). A 12 % of
the sample members skipped this question.

In question 11, almost two thirds of the sample (59 %) gave the
correct answer. The idea of "being promoted after years of hard work
and receiving additional responsibility” was not completely understood
by this group given the fact that a 29 % used the words postulate, prized
and in charge.

In question 12, there is still a low level of correct answers. A
number slightly above a third of the sample (35 %) answered correctly. It
can be concluded that the meaning of the expression be in charge of was
not clearly understood. The wrong alternative chosen for this case was be
responsible, however, the preposition for was missing.

In question 13, about two thirds of the sample (65 %) answered
correctly and understood to the idea of "having excellent qualifications,
but not getting a job because of not having enough experience." The
other third of the sample (35 %) considered that training was the
alternative to choose, however, this one contradicted what was expressed
in the context: excellent training.
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In question 14, there is still a low level of correct answers (29 %).
It can be concluded that the meaning of the expression "apply for a job"
was not clearly understood. The wrong alternative chosen for this case
was postulate, letting us know that the students resourced to translation
while answering this item.

Part 11
Table 20. ENTRANCE TEST - FINAL VERSION - CONTROL GROUP - PART Il

Al%|B|[%|C|[%|D|%|E|%|[F[%|G|%|H[%|[ Il |[%]|J[%|K|[%]|L|%|NA[%
15. 6 |35 2 12 1(6]|]7[41|1]|6
16. 16 |94 116
17. 116 116|741 6 35 2 |12
18. 16 [11|64 2 |12|1]6 2 |12
19.1 4 |24 10(58[1|6 2 |12
20.] 2 |12 6 |35 6 |35 211216

In this section, the students were given six sentences. A part of
each sentence was highlighted, and underlined. Target items to replace
those parts were displayed in a box of alternatives. This box contained
distracters. The results are explained below.

Question 15

A considerably small portion of the sample (41 %) answered this
question correctly and understood the meaning of trainee. In a proportion
similar to the correct answer (35 %), the students used the intended
distracter "learner", which in a way describes a person who is learning
something, but not receiving preparation for a job as intended in this
item. Stranger and augment appear to have been wild guesses and add up
to 18 % of the sample. One person preferred not to answer the question.

Question 16

Almost all the members of the sample answered this item correctly
(94%%). We assume this happened because the word abroad is becoming
quite common in student circles and also because there was no evident
logical distracter. One member of the sample (6 %) did not answer this
item probably because they found the meaning of this word difficult to
understand.

Question 17

A number below half the sample (41 %) answered correctly. The
students understood that raise, meaning increase the wage of a worker,
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meant the same as augment (35 %), which in this case acted as a logical
distracter. A 12 % of the sample made wild guesses and a similar number
skipped the question.

Question 18

In this case, leave a job had quit as its equivalent. This fact was
understood by almost two thirds of the sample (64 %). Almost a quarter
of the sample used an incorrect alternative got over, raise or abandoned,
being abandoned the logical distracter. Two students (12 %) did not
answer this item.

Question 19

The expression take control of a situation and its equivalent take
over accumulated only 24 % of the answers. A large portion of the
sample (58 %) seems to have made a wild guess or got confused since
the alternative got over is not logical. One student (6 %) used the
alternative raise which is not logical either. Two students (12 %) did not
answer the question.

Question 20

The idea of challenge, meaning a difficult and demanding situation
accumulated almost a third (35 %) of the correct answers. The other two
thirds of the sample did not provide the correct answer and used the
intended distracter competition (35 %), as well as trainee and took over
(24 %). One person did not answer this question.

4.1.1.3. Final Test

41.1.3.1. Final Test - Pilot Version

Part |

Table 21. FINAL TEST - PILOT VERSION - PART |
A|l%|B|%|C|%|D|%|E|%|F|%|G|%|H|%]| 1 |%]|J|%|NA %

1.0 5(29|0 0 0 0 12|71] 0 0 0 0

2.01(6|0 0 12|71| 0 0 0 0 0 0 4123

3.0 1(6]|0 0 0 1(6|0 15/88| 0 0 0

4,/1|16(1]|61|0 0 9 (53| 5(29|0 0 1(6|0 0

5.(11|64| 1|6 |0 0 0 0 0 0 3(18|2|12|0

6.]2(12|0 0 0 0 1160 0 2112|12|70

7.1 0 0 17100 0 0 0 0 0 0 0 0
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In this section, the students were asked to substitute the underlined
word/expression with one of the alternatives from a box. The meaning of
the new sentence had to be the same as the meaning of the original
sentence. The box contained three distracters.

Question 1

Only a small portion of the of the sample members (29%) answered
correctly. The remaining students used an expression that had no
connection with the meaning of the word. A large portion of the sample
did not understand the meaning of this word.

Question 2

This item was easier to be understood by the students. The question
was properly answered by almost three quarters of the sample. Almost a
quarter of the sample members (23 %) did not understand it and preferred
to skip it. Only one person (6 %) thought that a person who works for
free in order to gain experience was a person who had been fired.

Question 3

A large majority of the sample members (88 %) understood the
meaning of this word properly and associated staff members with
employees. Two students (12 %) did not understand the meaning of this
word and made mistakes while answering this item. They substituted
staff members by involved and performance proving that they did not
understand the word.

Question 4

Only about a quarter of the sample members (29 %) answered this
item properly. The most common mistake, made by about half of the
sample (53 %), was the substitution of good production at work by
promoted. The three remaining individuals (18 %) associated this item
with fired, involved and demanded.

The negative result of this lets us see that the association of
production at work with performance is not clear.

Question 5

Two thirds of the sample (65 %) answered this question right. The
students wrongly associated be dismissed with demanded (18 %),
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unemployed (12 %) and finally involved (6 %), which seems to be a wild
guess.

Question 6

In this item, the association of be without a job with be unemployed
was appropriate. Almost two thirds of the sample (64 %) answered the
question right. On the side of the wrong answers, two students (12 %)
substituted the expression be without a job for fired and demanded. One
student (6 %) used the word performance as an answer. One student
(6 %) did not answer this item.

Question 7

This item was clearly understood and properly used by the
students. Probably it is because it is a word that is commonly used in the
students' L1.

Part 11
Table 22. FINAL TEST - PILOT VERSION - PART Il
Alternative] % |Alternative| % |Alternative] % |Alternative] %
A B C D
8. 7 41 0 10 59 0
Q. 7 41 5 29 3 18 2 12
10. 1 6 2 12 1 6 13 76
11. 17 100 0 0 0
12. 4 24 12 70 0 1 6
13. 0 1 6 15 88 1 6
14 10 59 1 6 1 6 5 29
Question 8

Almost two thirds of the sample members (59%) used the item
properly. The remaining 41% confused the expression retired for
jubilees, a distracter that sounds like the answer in Spanish. The
confusion with this item was significant.

Question 9

The item training course caused a great deal of confusion being
answered appropriately only by a small portion of the sample (18%). The
mistakes are as follows: Above a third of the sample members (41%)
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answered trainee course, becoming this the most frequent mistake
followed by trainer course (29 %) and train course (12 %).

Question 10

The answer to this item appears to have been easily understood. A
large portion of the sample (76 %) used the expression job prospects
correctly. The mistakes are related to the use of words that appear to be
similar, but do not collocate appropriately. Two students (12 %) used job
probabilities, and two students used job alternatives and job options each
one respectively.

Question 11

The expression be promoted was properly used by all the sample
members (100 %). This item was easy to remember probably because
there is connection with the same idea in the students L1.

Question 12

Almost three quarters of the sample (70 %) showed understanding
of the expression be in charge of, probably because they used it
approximately one year ago. Almost a quarter of the sample (24 %)
answered be responsible of which was the intended distracter. One
student (6 %) answered be boss of revealing a wild guess.

Question 13

A large group of the sample members (88 %) answered this item
correctly. The expression have enough experience was easily used by this
group of students. The two students (12 %) who gave wrong answers
used did not have enough relationships (6 %) and did not have enough
knowledge (6 %).

Question 14

A little above the half of the sample (59 %) answered the item
correctly. While designing the instrument, this alternative was thought to
be one of the easiest ones to include, though. The group of students who
gave wrong answers did not use the expression apply for a job, but
answered request a job (29 %), opt for a job (6 %) and try a job (6 %).
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Part 11
Table 23. FINAL TEST - PILOT VERSION - PART Il

Correct % Incorrect %
15. 13 76 4 24
16. 14 82 3 18
17. 11 65 6 35
18. 13 76 4 24
19. 10 59 7 41
20. 10 59 7 41

In this section, the students were given seven sentences with a
blank to be filled in with a word or expression. A box of alternatives
without distracters was provided.

Question 15

The item trainee was understood in context by over two thirds of
the sample (76%). The 24% remaining used the word practicant which
was the intended distracter.

Question 16

A large number of the sample (82%) members made a connection
between work in other countries and work abroad. The remaining
members of the sample seem to have made wild guesses since there were
no intended distracters for this item.

Question 17

The word increase, in the context of receive an increase, was
understood and used properly by two thirds of the sample (65%). The
students who answered this question wrong used the intended distracter
augment.

Question 18

The idea of giving up a job was easily understood by a large
portion of the sample (76%). The remaining portion (24%) used the
combination took over a job, which in this context was no appropriate
because the reason to give up was the excess of stress.
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Question 19

The expression get over, understood as take control of something,
was properly used by over half of the students (59%). This expression
was mistaken by over a third of the sample members (41%) who used the
expression quit a job.

Question 20

The context for this sentence was "after breaking a regional
record, the athlete was ready for a new challenge.”" Almost two thirds of
the sample members answered it right (59%) showing understanding of
the item. Over a third of the sample members (41%) used "...the athlete
was ready for a new competitor” which is out of context.

4.1.1.3.2. Final Test - Final VVersion

1. Final Test - Final Version - Experimental Group

Part |
Table 24. FINAL TEST - FINAL VERSION - EXPERIMENTAL GROUP - PART |

A B C D E F G H I J
110 15|88 0 1/6(1]6]0
2.10 0 0 16941 |6
3.10 0 0 116]0 0 0 16|94 0
410 0 0 0 0 16|94 0 0 116]0
5.115|88| 0 0 1|6 0 0 0 0 1|6
6.1116|0 0 0 0 0 0 16|94
7. 0 17 100| 0 0 0 0 0 0

In this section, the students were asked to substitute the underlined
word/expression with one of the alternatives from a box. The meaning of
the new sentence had to be the same as the meaning of the original
sentence. The box contained three distracters.

Question 1

The substitution of include by involve was clearly understood by a
large number of the sample members (88 %). Only two students (12 %)
provided wrong answers, one (6 %) substituted include by promoted, and
one (6 %) intern which clearly show were wild guesses.
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Question 2

The substitution of a person who works for free in order to gain
experience by intern returned a positive result in almost all the sample
members (94 %). It was clearly understood and used appropriately. One
student (6 %) gave a wrong answer using promoted letting us see that it
was a guess.

Question 3

In this item, staff members had to be substituted by employees. The
substitution of items proved to be successful since 94 % of the students
gave correct answers. There was only one wrong answer (6%), intern.
This student shows lack of understanding of the word.

Question 4

The students had to substitute production at work by performance.
A large portion of the sample (94 %) showed understanding and proper
use of the words involved. Only one student (6 %) made a mistake and
confused performance with demanded.

Question 5

The use of the equivalence of be dismissed and be fired was the
objective of this item. A large portion of the sample (88 %) provided
correct answers showing that they understood and used the target items.
Two students (12 %) gave the opposite answer mentioning that someone
can be promoted for being unemployed or promoted which are not
correct at all.

Question 6

In this item, the students had to substitute be without a job by be
unemployed. A large portion of the sample (94 %) substituted the
expressions correctly. Only one student (6 %) made a mistake in this
question. This student used fired instead of unemployed, which was not
possible because of the context of the sentence.

Question 7

The students had to substitute work 3 or four hours a day by work
part-time. It was answered correctly by the whole sample.
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Part 11
Table 25. FINAL TEST - FINAL VERSION - EXPERIMENTAL GROUP - PART 11

Altern. Al % |Altern.B| % |Altern.C| % |Altern.D| %
8. 1 6 0 16 9 0
9. 3 18 0 14 82
10. 1 6 0 16 94
11. 17 100
12. 1 6 15 88 1 6 0
13. 0 0 17 100 0
14, 16 94 1 6

In this part of the exam, the students were given seven incomplete
sentences with four alternatives to choose from. The results of this
section are explained below.

Question 8

The item be retired was understood by a large majority of the
sample members (94 %). Only one student (6 %) answered it wrong by
using the intended distracter jubilee, which is a form that sounds like the
correct L1 word.

Question 9

Over three quarters of the sample (82 %) answered this item
appropriately. It can be assumed that the group of students who
approached this item successfully, was exposed to this item (training
course) before this vocabulary experiment. The remaining 18 % were
wrong answers; they used trainee course instead of training course.

Question 10

The objective of this question was to use the expression job
prospects; the students had to choose prospects as the correct alternative.
In fact, a large portion of the students (94 %) answered it correctly. The
only wrong answer (6 %) was referred to the choice of job alternatives
(6 %), impossible in this context.
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Question 11

The objective of this item was to use the expression be promoted in
a context of after years of hard work. The whole sample answered this
question correctly.

Question 12

The objective was to use the expression be in charge of in context.
A large portion of the sample (88%) used it appropriately. The remaining
22% was divided in two groups of 6% each. The former used responsible
of and the latter used in control of.

Question 13

The objective of this item was achieved by the whole sample. It
shows clear understanding of the expression have (enough) work
experience.

Question 14

The objective of this item was to use the expression apply for a job
instead of opt for a job, try a job or request a job. A large portion of the
sample (94%) had correct answers showing understanding of the item.
The remaining student chose the wrong alternative opt for (6%).

Part 111
Table 26. FINAL TEST - FINAL VERSION - EXPERIMENTAL GROUP - PART ||
Correct % Incorrect %

15. 10 59 9 41
16. 17 100
17. 16 94 1 6
18. 15 88 2 12
19. 14 82 3 18
20. 14 82 3 18

In this section, the students were given seven sentences with a
blank to be filled in with a word or expression. A box of alternatives with
five distracters was provided.

Question 15
In this item, the students were expected to complete the sentence
using the word trainee. Over a half of the sample (59%) answered this

113



item appropriately. The students who answered this question wrong used
practicant, the intended distracter.

Question 16
The students had to complete the sentence using the word abroad.
All the sample members answered the item correctly.

Question 17

The students had to complete the sentence using the expression
receive a raise. A large portion of the sample (94%) answered correctly
showing understanding of the target expression. The student who made a
mistake (6 %) used the combination receive an increase.

Question 18

The students were expected to complete the sentence with the
expression quit a job. A large portion of the sample (88 %) did it
properly showing understanding of the item. The remaining students used
the alternatives resume and took over, which are considered as wild
guesses.

Question 19

The objective of this item was to use the expression take over a
situation. Above three quarters of the sample (82 %) answered correctly.
The remaining part (18 %) used resume and quit.

Question 20

The objective of this item was to use the expression be ready for a
new challenge. Above three thirds of the sample members (82 %)
answered this item correctly. The remaining students (18 %) used the
word increase.
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2. Final Test - Final Version - Control Group

Part |
Table 27. FINAL TEST - FINAL VERSION - CONTROL GROUP - PART |

Al%|B[%][C[%]|D[%][E [%]F [%]|G[%|H[%] I [%] J [%|NA[%
953 5 29 318
1]6 11/65 5 (29
317/ 16 11/65 2 12
1]6 14(82[ 16 1]6
53 24 17
2 12[3(17[1]6 |3 |18 11663516
14[82 3 (18

(o]
[EEN

(o]
N
w

N A I I A

In this section, the students were asked to substitute the underlined
word/expression with one of the alternatives from a box. The meaning of
the new sentence had to be the same as the meaning of the original
sentence. The box contained three distracters.

Question 1

The substitution of included by involved was clearly understood by
a above half of the sample members (53 %). However, a considerable
number of students (47 %) used promoted (29 %) and demanded (18 %).
Promoted had no relation with the item, but demanded was a logical
distracter. It was clearly showed that students made wild guesses.

Question 2

The substitution of a person who works for free in order to gain
experience by intern returned a positive result in a considerable portion
of the sample members (65 %). It was understood and used appropriately.
Six students (35 %) used the wrong alternatives unemployed (29 %) and
involved (6 %), letting us see that the students just guessed the answers.

Question 3

In this item, staff members had to be substituted by employees. A
considerable number of students (65 %) provided correct answers. There
were four wrong answers (23 %), part-time (17 %) and intern (6 %). It
is possible to refer to lack of understanding of the word in the case of the
students who made mistakes. One student did not answer this item.
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Question 4

The students had to substitute production at work by performance.
A large portion of the sample (80 %) showed understanding and proper
use of both items. Three students (18 %) made mistakes and confused
performance with fired (6 %), abroad (6 %) and demanded (6 %) which
leads us to think that they guessed the answers.

Question 5

The use of the equivalence of be dismissed and be fired was the
objective of this item. About half of the sample members (53 %)
provided correct answers showing a partially low level of understanding
of the target items. Eight students (47 %) used wrong alternatives
promoted (24 %), demanded (17 %), and involved (6 %). The item
promoted gives the opposite meaning to the sentence, making it
impossible to be used. Demanded involved are completely out of context.

Question 6

This item was confusing for the students. They had to substitute be
without a job by be unemployed. Only a third of the sample (35 %)
substituted the expressions correctly. The mistakes involve the use of
involved (18 %) and intern (18 %), fired (12%), part-time (6 %) and
demanded (6 %). The intended distracter was the word fired; the other
alternatives were out of context.

Question 7

The students had to substitute work three or four hours a day by
work part-time. Since this is an expression students are often exposed to,
it was answered correctly by a large portion of the sample (82 %). The
remaining students (18%) gave a wrong answer and used promoted. This
proves that students tend to guess when they do not know the answer.
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Part 11
Table 28. FINAL TEST - FINAL VERSION - CONTROL GROUP - PART |1

Alternative | % |Alternative] % |Alternative| % |Alternative| %
A B C D

8. 3) 29 2 12 7 41 3 18
9. 7 41 1 6 8 47 1 6
10. 1 6 4 24 5 29 7 41
11. 12 70 1 6 4 24
12. 1 6 10 58 2 12 4 24
13. 3) 29 11 65 1 6
14. 12 70 2 12 3 18

In this section, the students were asked to substitute the underlined
word/expression with one of the alternatives from a box. The meaning of
the new sentence had to be the same as the meaning of the original
sentence. The box contained three distracters.

Question 8

The item be retired was understood only by some sample members
(41 %) letting us know that this word was not practiced enough despite
its previous appearance in the course. The remaining part (59 %) is made
up of wrong choices such as jubilees (29%), ex-workers (18 %) and
unemployed (12 %). In the first case, jubilees was the intended distracter
for its similarity with the L1 spelling. Ex-workers and unemployed way
are not appropriate for the case.

Question 9

The objective of this item was to use the expression training
course. The students had to choose training as the correct alternative. A
number below half the sample (47 %) answered this item correctly.
Probably those students were exposed to the word in different
opportunities outside the class. The remaining 53% gave wrong answers
being the choice of trainee the most common, and expected, mistake
(41%) followed by unemployed and ex-workers (6 % each).

Question 10

The objective of this question was to use the expression job
prospects; the students had to choose prospects as the correct alternative.
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A relatively low portion of the sample members (41 %) answered it
correctly. The wrong answers, adding up to 69 %, were referred to the
choice of options (29 %), probabilities (24 %), and alternatives (6 %).
None of them would be suitable in context.

Question 11

The objective of this item was to use the expression be promoted in
a context of after years of hard work. A considerable portion of the
sample (70 %) answered this question correctly. The remaining sample
members (30 %) made mistakes using employed (24 %) and fired (6 %).
None of the subjects used the intended distracter (be demoted).

Question 12

The objective was to use the expression be in charge of in context.
A portion slightly above a half of the sample (58 %) used it
appropriately. This lets us see that there was not enough practice with
the target items, so the students made mistakes in a larger portion than
the students in the experimental group. The remaining part of the group
used boss (24 %), in control (12 %), and responsible of (6 %).

Question 13

The objective of this item was achieved by a considerable portion
of the sample (65 %), however, it does not compare to the hundred
percent of correct answers in the experimental group. It shows that the
expression have (enough) work experience. was understood and properly
used. The mistakes were related to the wrong use of the word
connections (29 %), and knowledge (6 %).

Question 14

The objective of this item was to use the expression apply for a job
instead of opt for a job, try a job or request a job. A considerable portion
of the sample (70 %) had correct answers showing understanding of the
item. The remaining students chose the wrong alternatives try (18 %) and
opt for (12 %).
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Part 11
Table 29. FINAL TEST - FINAL VERSION - CONTROL GROUP - PART |1

Correct | % Incorrect % NA %
15. 6 35 11 65
16. 15 88 2 12
17. 7 41 8 47 2 12
18. 9 52 7 42 1 6
19. 3 18 13 76 1 6
20. 3 18 14 82

In this section, the students were given seven sentences with a
blank to be filled in with a word or expression. A box of alternatives with
five distracters was provided.

Question 15

In this item, the students were expected to complete the sentence
using the word trainee. Only a portion slightly above a third of the
sample (35 %) answered this item appropriately. The students who
answered this question wrong (65 %) used practicant, the intended
distracter.

Question 16

The students had to complete the sentence using the word abroad.
A large portion of the sample (88 %) answered the item correctly. Only
two students (12 %) answered incorrectly. This result is associated to the
fact that that word is commonly used outside class.

Question 17

The students had to complete the sentence using the expression
receive a raise. The correct and incorrect answers do not reach half of the
frequencies being 41 % the former and 47 % the latter. The students who
made mistakes used the alternative receive an increase.

Question 18

The students were expected to complete the sentence with the
expression quit a job. Above half of the sample (52 %) answered
properly showing understanding of the item. The remaining students
(42 %) used the alternatives resume and took over, which are considered
as wild guesses. One student did not answer the item.
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Question 19

The objective of this item was to use the expression take over a
situation. A very low portion of the sample (18 %) answered correctly.
The remaining part (76 %) used resume and quit. One student did not
answer. The item was hard to understand and there was not enough
practice to make it memorable.

Question 20

The objective of this item was to use the expression be ready for a
new challenge. A very low portion of the sample (18 %) answered
correctly. The remaining portion (82 %) used the expression took over.

4.1.1.4. Verification Test

4.1.1.4.1. Verification Test - Pilot

Part |
Table 30. VERIFICATION TEST - PILOT VERSION - PART |
Correct % Incorrect % NA %
1. 6 35 9 53 2 12
2. 10 59 7 41
3. 10 59 6 35 1 6
4, 10 59 7 41
5. 9 53 8 47
6. 11 65 6 35
7. 8 a7 8 47 1 6

In this section, the students were given seven sentences with a
blank to be filled in with a word or expression. A box of alternatives
witheut distracters was provided.

Question 1

In this item, the students were expected to complete the sentence
using the word involved meaning included. Only a third of the sample
(35 %) answered this item appropriately. The students who answered this
question incorrectly (53 %) used practicant, the intended distracter. Two
students (12 %) did not answer this item.
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Question 2

The students had to complete the sentence using the word intern.
Almost two thirds of the sample (59%) answered the item appropriately.
The students made mistakes using the alternatives staff (29 %) and
student (12 %).

Question 3

The students had to complete the sentence using the word
employees. Almost two thirds of the sample (59 %) answered the item
appropriately. About a third of the sample (35 %) made mistakes and
used the word staff. One student (6 %) did not answer the question.

Question 4

The students were expected to complete the sentence with the
expression job performance. Almost two thirds of the sample (59 %)
answered the item appropriately. The remaining portion (41 %) made
incorrect wild guesses.

Question 5

The objective of this item was to use the expression be fired for
being lazy. The figures of correct and incorrect answers are pretty
similar. The correct answers add to 53% and the incorrect ones represent
47 %.

Question 6

The objective of this item was to use the expression be
unemployed. Almost two thirds of the sample members (65 %) answered
this item correctly. The remaining students (35 %) used the word fired,
which does not apply to the context.

Question 7

The objective of this item was to use the expression part-time job.
Correct and incorrect answers received the same number of answers
(47 %). One student did not answer this item. Despite being a commonly
used word, the students did not understand how to use it in context.
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Part 11
Table 31. VERIFICATION TEST - PILOT VERSION - PART Il

Al % B % C| % D| % E| %9 F| % G % H % 1| %9 J| YNA| %
8 3| 18 12 70 2| 12
9| 4] 24 5| 29 8| 47
10| 10 58 2| 12 2| 12 3| 18
11 1] 6 4] 24 12 70
12 13 76 1] 6 3| 18
13 14 82 3| 18
14| 3] 18 12 70 2| 12

In this section, the students were asked to substitute the underlined
word/expression with one of the alternatives from a box. The meaning of
the new sentence had to be the same as the meaning of the original
sentence. The box contained three distracters.

Question 8

The item be retired was understood by over two thirds of the
sample members (70 %) letting us know that the members of this group
had some knowledge if it. It had also appeared previously in the course.
The wrong alternative used was unemployed (18 %). Which is not
appropriate for the case. One student did not answer the question.

Question 9

The objective of this item was to use the expression training
course. The students had to choose training as the correct alternative. A
number below half the sample (47 %) answered this item correctly.
Probably those students were exposed to the word in different
opportunities outside the class. The remaining 53 % gave wrong answers
were for introduction (29 %), and prospects (24 %).

Question 10

The objective of this question was to use the expression job
prospects; the students had to choose prospects as the correct alternative.
About half of the sample members (58 %) answered it correctly. The
wrong answers, adding up to 69%, were referred to the choice of
promoted (18 %), experienced (12 %), and in charge (12 %). None of
them would be suitable in context and are regarded as wild guesses.
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Question 11

The objective of this item was to use the expression be promoted in
a context of after years of hard work. A considerable portion of the
sample (70 %) answered this question correctly. The remaining sample
members (30 %) made mistakes using demoted (24 %), the intended
distracter, and unemployed (6 %).

Question 12

The objective was to use the expression be in charge of in context.
A large portion of the sample (76 %) answered the question correctly.
One student (6 %) used retired, which is an incorrect answer. Three
students (18 %) did no answer the item.

Question 13

The objective of this item was achieved by a considerable portion
of the sample (82 %), It shows that the expression have (enough) work
experience. was understood and properly used. The mistakes were related
to the wrong use of the word training (18 %), which can be regarded as a
distracter.

Question 14

The objective of this item was to use the expression apply for a job
instead of opt for a job, try a job or request a job. A considerable portion
of the sample (70 %) had correct answers showing understanding of the
item. The remaining students chose the wrong alternatives prospects
(18 %) which appears to be wild guess. Two students (12 %) did not
answer this item.

Part 111
Table 32. VERIFICATION TEST - PILOT VERSION - PART IlI
Alternative Alternative Alternative Alternative
A B C D
15 4 24 10 58 3 18
16 3 18 10 58 4 24
17 6 35 11 65
18 8 47 6 35 3 18
19 8 47 7 41 2 12
20 3 18 6 35 8 47
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In this part of the exam, the students were given six incomplete
sentences with four alternatives to choose from. The results of this
section are explained below.

Question 15

This question was answered correctly by over half of the
individuals (59%). That portion of the sample understood “trainee,"
meaning a person who graduated from college and is learning to do a
specific job. Almost a quarter of the sample (24 %) considered learner as
the correct answer, and 18 % did so with apprentice, which acted as
distracters.

Question 16

Above half of the individuals (59 %) understood and used the word
abroad in the context "...in another country.” The use of other distracters
caused confusion and showed that a considerable portion of the sample
(24 %) used foreign, and the remaining group (18 %) used outside
showing in both cases the interference of a word in L1.

Question 17

A considerable part of the sample (65 %) used the word raise
properly in the context of this sentence. The distracter "augment,” closely
linked to the meaning of the word in L1appears to have caused confusion
to the remaining 35 % of the sample members.

In question 18, the expression "quit a job because of stress" was
understood and used properly by almost half of the sample (47 %). The
individuals mistook this word combination and chose the wrong
alternatives he retired his job (35 %) and he abandoned his job (18 %).

In question 19, almost half of the sample (47 %) answered correctly
and understood the meaning of take over meaning take control of a
business or a situation. A quite similar frequency (41 %) used controlled
and the remaining 12 % used managed.

Question 20 was answered correctly by almost half of the sample
(47 %). The rest of the sample made wild guesses based on the context of
the sentence: "after breaking a record, the athlete was ready for a new
.." In this case, the options "competence” (35 %) and “demand” (18 %)
are not possible.
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4.1.1.4.2. Verification Test - Final version

1. Verification Test - Final version - Experimental group

Part |
Table 33. VERIFICATION TEST - FINAL VERSION - EXPERIMENTAL GROUP - PART |
Correct % Incorrect %
1 15 88 2 12
2 9 53 8 47
3 16 94 1 6
4 15 88 2 12
5 14 82 3 18
6 16 94 1 6
7 17 100 0 0

In this section, the students were given seven sentences with a
blank to be filled in with a word or expression. A box of alternatives with
distracters was provided.

Question 1

In this item, the students were expected to complete the sentence
using the word involved meaning included. Almost all the sample
members (88 %) answered this item appropriately. Two students (12 %)
answered this question incorrectly using practicant, the intended
distracter.

Question 2

The students had to complete the sentence using the word intern.
Over half of the sample (53 %) answered the item appropriately. The
students made mistakes using the alternatives staff (23.5 %) and student
(23.5 %).

Question 3

The students had to complete the sentence using the word
employees. Almost all the sample (94 %) answered the item
appropriately. One student (6 %) answered incorrectly staff.
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Question 4

The students were expected to complete the sentence with the
expression job performance. Almost all the sample (88 %) answered the
item appropriately. The remaining portion (12 %) made incorrect wild
guesses.

Question 5

The objective of this item was to use the expression be fired for
being lazy. A large portion of the sample (82 %) answered the item
appropriately. The remaining portion (18 %) made an incorrect wild
guess.

Question 6

The objective of this item was to use the expression be
unemployed. Almost all the sample (94 %) answered the item
appropriately. The remaining portion (6 %) used an expression that had
no connection with the context.

Question 7

The objective of this item was to use the expression part-time job.
The item was answered correctly by all the sample. This result was aided
by the exposition to the word inside and outside the class.

Part 11
Table 34. VERIFICATION TEST - FINAL VERSION - EXPERIMENTAL GROUP - PART Il

A% B|%|C|%|D|%|E|[%|F|%|G|%|H|%|I] |%|J |%
8 1|6 16 |94
9 6 |35 11|65
10 | 16|94 1|6
11 16 16 |94
12 15|88 1|6 1|6
13 | 2 (12(14|82 1|6
14 17100

In this section, the students were asked to substitute the underlined
word/expression with one of the alternatives from a box. The meaning of
the new sentence had to be the same as the meaning of the original
sentence. The box contained three distracters.
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Question 8

The item be retired was understood by almost all the sample
members (94 %) letting us know that the members of this group had
some knowledge of it. It had also appeared previously in the course. The
wrong alternative used was unemployed (6 %). Which is not appropriate
for the case?

Question 9

The objective of this item was to use the expression training
course. The students had to choose training as the correct alternative.
About two thirds of the sample (65 %) answered this item correctly.
Besides the exposition to this item in class, probably those students were
exposed to the word in different opportunities outside the class. The
remaining 35 % gave wrong answers, basically introduction.

Question 10

The objective of this question was to use the expression job
prospects; the students had to choose prospects as the correct alternative.
Almost all the sample members (94 %) answered it correctly. One
student (6 %) used promoted, which is not suitable for the context and is
assumed as a wild guess.

Question 11

The objective of this item was to use the expression be promoted in
a context of after years of hard work. Almost all the sample members
(94 %) answered this question correctly. Only one student (6 %) gave a
wrong answer and used demoted (6 %), the intended distracter.

Question 12

The objective was to use the expression be in charge of in context.
A large portion of the sample (88 %) answered the question correctly.
One student (6 %) used unemployed, and another one (6 %) used
demoted, both incorrect answers.

Question 13

The objective of this item was achieved by a considerable portion
of the sample (82 %), It shows that the expression have (enough) work
experience. was understood and properly used. The mistakes were related
to the wrong use of the word prospects (12 %) and training (6 %).
Training is the logical as a distracter.
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Question 14

The objective of this item was to use the expression apply for a job
instead of opt for a job, try a job or request a job. All the members of
the sample had correct answers showing understanding of the item.

Part 111
Table 35. VERIFICATION TEST - FINAL VERSION - EXPERIMENTAL GROUP - PART 11
Alternative| % |Alternative| % |Alternative| % |Alternative| %
A B C D
15 2 12 12 70 3 18
16 15 88 2 12
17 6 35 11 65
18 15 88 1 6 1 6
19 13 76 3 18 1 6
20 1 6 4 24 12 70

In this part of the exam, the students were given six incomplete
sentences with four alternatives to choose from. The results of this
section are explained below.

Question 15

This question was answered correctly by a large portion of the
sample (70 %). That portion of the sample understood “trainee," meaning
a person who graduated from college and is learning to do a specific job.
Almost a third of the sample (30 %) considered beginner (18 %) and
learner (12 %) as the correct answer.

Question 16

A large portion of the sample (88 %) understood and used the word
abroad in the context "...in another country.” The use of other distracters
caused confusion and led two individuals (12 %) to use foreign, showing
the interference of a word in L1.

Question 17

A considerable part of the sample (65 %) used the word raise
properly in the context of this sentence. The distracter "augment,” closely
linked to the meaning of the word in L1 appears to have caused
confusion to the remaining 35 % of the sample members.
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In question 18, the expression "quit a job because of stress" was
understood and used properly by a large portion of the samplw (88 %).
The individuals mistook this word combination and chose the wrong
alternatives he retired his job (6 %) and he abandoned his job (6 %).

In question 19, around three quarters of the sample (76 %)
answered correctly and understood the meaning of take over meaning
take control of a business or a situation. The remaining part of the sample
(24%) used controlled (18 %) and managed (6 %).

Question 20 was answered correctly by almost three quarters of the
sample (70%). The rest of the sample (30 %) made wild guesses based on
the context of the sentence: "after breaking a record, the athlete was
ready for a new ..." In this case, the options "competence” (24 %) and
“demand” (6 %) are not possible.

2. Verification Test - Final version - Control group

Part |
Table 36. VERIFICATION TEST - FINAL VERSION - CONTROL GROUP - PART |
Correct Incorrect NA
1 7 41 10 59
2 5 29 12 71
3 12 71 5 29
4 4 23 12 71 1 6
5 5 29 11 65 1 6
6 7 41 10 59
7 16 94 1 6

In this section, the students were given seven sentences with a
blank to be filled in with a word or expression. A box of alternatives
witheut distracters was provided.

Question 1

In this item, the students were expected to complete the sentence
using the word involved meaning included. A portion slightly higher than
a third of the sample (41 %) answered this item appropriately. The

129



students who answered this question incorrectly (59 %) used fired (18 %)
and prized (41 %).

Question 2

The students had to complete the sentence using the word intern.
Almost one third of the sample (29 %) answered the item appropriately.
The students made mistakes using the alternatives staff (41 %) and
student (30 %).

Question 3

The students had to complete the sentence using the word
employees. Above two thirds of the sample (71 %) answered the item
appropriately. About a third of the sample (29 %) made mistakes and
used the word staff.

Question 4

The students were expected to complete the sentence with the
expression job performance. Almost a quarter of the sample (23 %)
answered the item appropriately. The remaining portion (71 %) made
incorrect wild guesses using full-time (29 %), staff (35 %) and
unemployed (6 %). One student did not answer the question.

Question 5

The objective of this item was to use the expression be fired for
being lazy. A portion slightly above one quarter of the sample (29 %)
answered correctly. The wrong answers add up to 71 %; 42 % for
unemployed and 29 % for prized. The intended distracter was the latter..

Question 6

The objective of this item was to use the expression be
unemployed. A portion slightly above a third of the sample (41 %)
answered this item correctly. The remaining students (59 %) used the
word fired (24 %), staff (24 %) and prized (11 %), which do not apply to
the context.

Question 7

The objective of this item was to use the expression part-time job.
Almost all the sample members answered correctly (94 %). One student
(6 %) gave a wrong answer. This means that it is a commonly used word
which students frequently find.
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Part 11
Table 37. VERIFICATION TEST - FINAL VERSION - CONTROL GROUP - PART |1

Al o B] % C| %] D] % E| % F| % G| % H| %] 1] %] J] %
8 3] 18 14 82

9 1d 59 71 41

10| 6| 35 2| 12 2| 12 4] 23 2| 12 1] 6
11 4] 23 2| 12 1| 6| 10 59
12] 1| 6 gl 47 5[ 29 3| 18
13| 3] 18 14 82

14] 2] 12 212 1] 6] 11 64 1] 6

In this section, the students were asked to substitute the underlined
word/expression with one of the alternatives from a box. The meaning of
the new sentence had to be the same as the meaning of the original
sentence. The box contained three distracters.

Question 8

The item be retired was understood by a large portion of the
sample members (82 %) letting us know that the members of this group
had some knowledge of it. It had also appeared previously in the course.
The wrong alternative used was unemployed (18 %). Which is not
appropriate for the case.

Question 9

The objective of this item was to use the expression training
course. The students had to choose training as the correct alternative. A
number below half the sample (41 %) answered this item correctly.
Probably those students were exposed to the word in different
opportunities outside the class. The remaining 59 % gave wrong answers
using introduction.

Question 10

The objective of this question was to use the expression job
prospects; the students had to choose prospects as the correct alternative.
A portion slightly above a third of the sample members (35 %) answered
it correctly. The wrong answers, adding up to 65 %, were referred to the
choice of training (23 %), experience (12 %), introduction (12 %),
demoted (12 %) and promoted (6 %). None of them would be suitable in
context and are regarded as wild guesses.
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Question 11

The objective of this item was to use the expression be promoted in
a context of after years of hard work. Almost two thirds of the sample
(59 %) answered this question correctly. The remaining sample members
(41 %) made mistakes using in charge (23 %), the intended distracter,
unemployed (12%) and retired (6 %).

Question 12

The objective was to use the expression be in charge of in context.
Almost half of the sample (47 %) answered the question correctly. The
remaining portion (53 %) made mistakes and used the alternatives
demoted (29 %), promoted (18 %) and prospects (6 %)

Question 13

The objective of this item was achieved by a considerable portion
of the sample (82 %), It shows that the expression have (enough) work
experience. was understood and properly used. The mistakes were related
to the wrong use of the word prospects (18 %), which can be regarded as
a wild guess.

Question 14

The objective of this item was to use the expression apply for a job
instead of opt for a job, try a job or request a job. Almost two thirds of
the sample (64 %) had correct answers showing understanding of the
item. The remaining students (36 %) chose the wrong alternatives
prospects (12 %), introduction (12 %), in charge (6 %) and demoted
(6 %) which appear to be wild guesses.

Part 111
Table 38. VERIFICATION TEST - FINAL VERSION - CONTROL GROUP - PART |11

Alternative Alternative Alternative Alternative

A B C D

15 4 23 10 59 3 18
16 2 12 13 76 2 12
17 3 18 2 12 10 58 2 12
18 9 52 2 12 3 18 3 18
19 7 41 6 35 3 18 1 6
20 1 6 4 24 5 29 7 41
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In this part of the exam, the students were given six incomplete
sentences with four alternatives to choose from. The results of this
section are explained below.

Question 15

This question was answered correctly by over half of the
individuals (59 %). That portion of the sample understood “trainee,"
meaning a person who graduated from college and is learning to do a
specific job. Almost a quarter of the sample (23 %) considered learner as
the correct answer, and 18% did so with BEGINNER, which acted as
distracters.

Question 16

Above three quarters of the sample (76 %) understood and used the
word abroad in the context "...in another country." The use of other
distracters caused confusion and showed that a considerable portion of
the sample (12 %) used foreign, and outside (12 %) used outside showing
in both cases the interference of a word in L1.

Question 17

A portion above half of the sample (58 %) used the word raise
properly in the context of this sentence. The distracter "augment,” closely
linked to the meaning of the word in L1 appears to have caused
confusion to an 18 % of the sample. The rest of the frequencies are
evenly distributed with the alternatives upturn and growth (12 %).

In question 18, the expression "quit a job because of stress" was
understood and used properly by over half of the sample (52 %). The
individuals mistook this word combination and chose the wrong
alternatives he finished his job (18 %), he abandoned his job (18 %) and
he retired his job (12 %).

In question 19, a portion below half of the sample (41 %) answered
correctly and understood the meaning of take over meaning take control
of a business or a situation. One third of the sample (35 %) used the
incorrect alternative controlled. The remaining portion used managed
(18 %) and handled (6 %).
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Question 20 was answered correctly by a number below half of the
sample (41 %). The rest of the sample made wild guesses based on the
context of the sentence: "after breaking a record, the athlete was ready
for a new ..." In this case, the options "competence” (29 %), sensation
(24 %) and “demand” (6 %) are not possible.

4.1.2. Training Phase

Eight worksheets were used during the training phase. They were
administered to the students during class time. They were collected,
graded and returned to the students for reference. It was made clear to the
students that these grades would not affect their official grades since this
was an experiment.

4.1.2.1. Worksheet 0

The results obtained after the application of this first training
instrument are shown below. The average grade was low as expected.
Only one student (5.9 %) obtained a high score (14-20). The majority of
the students(82.35 %) needed between 16 and 20 minutes to solve the
worksheet.

Table 39. WORKSHEET 0 - GENERAL DATA

Number of Students 17
Average Grade 7.94
Distribution of Grades %
Low (0-6) 7 41.2
Mid (7-13) 9 52.9
High (14-20) 1 5.9
Time (Minutes) %
1-5 0 0
6-10 0 0
11-15 3 17.65
16-20 14 82.35
21-25 0 0

In this worksheet, the students had to give a synonym, a definition,
or an explanation of the words given. As it can be seen in the following
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chart, the vast majority of the students (65.3 %) preferred to answer the
items of the worksheet in their L1 (Spanish), whereas only a small
portion of them (11.17 %) did it in L2.

The average percentage of correct and incorrect answers is above a
third of the sample for each side, with 37.65% of correct answers and
38.82% for the incorrect ones. A considerable portion of the sample
chose not to answer the questions.

The words that were understood and easier to remember were
promoted (100 % answers and 76.47 % correctness), experience (100 %
answers and 64.71 % correctness), part-time job (94.12 % answers and
70.59 % correctness) and retired (94.12 % answers and 76.47 %
correctness).

The words that were the hardest to understand and remember were
prospects (94.12 %) and applied for (70.59 % wrong).

Table 40. WORKSHEET 0 - RESULTS

English Spanish No Answer Correct Incorrect
Fa % Fa % Fa % Fa % Fa %
1. (an) intern 5 | 2941 | 9 | 5294 | 3 | 1765 | 6 | 3529 | 8 | 47.06
2. experience 7 | 4118 | 10 | 5882 | O 0 11 ) 6471 | 6 | 35.29
3. appliedfor | 2 | 1176 | 15| 8824 | O 0 5 | 2941 | 12 | 70.59
4. trainee 1 5.88 5 2941 |11 | 6471 | 1 5.88 5 | 2941
5. training 4 | 2353 | 8 | 4706 | 5 | 2941 | 4 | 2353 | 8 | 47.06
6. prospects 3 | 1765 | 14 | 8235 | O 0 1 5.88 | 16 | 94.12
7. araise 2 | 1176 | 8 | 4706 | 7 | 4118 | 2 | 1176 | 8 | 47.06
8. promoted 2 | 1176 | 15] 8824 | O 0 13 | 7647 | 4 | 2353
9.inchargeof | 2 | 1176 | 9 | 5294 | 6 | 3529 | 7 | 4118 | 4 | 2353
10.underhim | 2 | 1176 | 11 | 6471 | 4 | 2353 | 8 | 4706 | 5 | 2941
11. anew 1 588 | 14| 8235 | 2 | 11.76 | 5 | 2941 | 10 | 58.82
challenge
12. abroad 1 5.88 4 | 2353 |12 | 7059 | 1 5.88 4 | 23.53
13. quit 2 | 1176 | 11 | 6471 | 4 | 2353 | 5 | 2941 | 8 | 47.06
14. involved 0 0 12 | 7059 | 5 | 2941 | 10 | 5882 | 2 | 11.76
15. job 0 0 13 | 7647 | 4 | 2353 | 4 | 2353 | 9 | 52.94
performance
16. fired 0 0 11 | 6471 | 6 | 3529 | 5 | 2941 | 6 | 35.29
17. unemployed | 1 588 | 10 | 5882 | 6 | 3529 | 9 | 5294 | 2 | 11.76
18. part-time 1 588 | 15| 8824 | 1 588 | 12 | 7059 | 4 | 2353
job

19. took over 1 588 | 13 | 7647 | 3 | 1765 | 6 | 3529 | 8 | 47.06
20. retired 1 588 | 15[ 8824 | 1 588 | 13 | 76.47 | 3 | 17.65

Average| 2 | 1117 | 11 | 6530 | 4 | 2353 | 6 | 3765 | 7 | 3882
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4.1.2.2. Worksheet 1

The results obtained after the application of this worksheet are
shown below. The average grade was 16.12 (high) given to the fact that
the students were allowed to solve the worksheet at home and were also
allowed to use the wordlist and reading text given to them beforehand.
Most students (76.5 %) scored high; only four (23.5 %) scored mid
grades. The exercise was not timed.

Table 41.WORKSHEET 1 - GENERAL DATA

Number of Students

17

Average Grade

16.12

Distribution of Grades

Low (0-6) 0
Mid (7-13) 4 23.5
High (14-20) 13 76.5

The detail of the answers is given in this section

Table 42. WORKSHEET 1 - RESULTS

I. Write a one-word synonym for|  Correct Incorrect No Answer
each of these words/phrases F % F % F %

2. someone who does an unpaid job| 14 82.35 3 17.65 0 0
to gain experience = INTERN

3. out of work = UNEMPLOYED 15 88.24 2 11.76 0 0

4. left the company = QUIT 15 | 88.24 2 11.76 0 0

5. given a better position in the| 15 88.24 2 11.76 0 0
company = PROMOTED

6. future possibilities in a job =| 15 88.24 2 11.76 0 0
PROSPECTS

7. stopped working forever =| 15 88.24 2 11.76 0 0
RETIRED

8. workers in a company =| 15 | 8824 | 2 | 11.76 | 0 0
STAFF

9. an increase in salary = RAISE 15 88.24 2 11.76 0 0

10. in a foreign country = ABROAD | 15 88.24 2 11.76 0 0

Average| 15 | 87.59 |2.11| 1241 0 0

I'l. Find the logical answer on Correct Incorrect No Answer
the right for each question on [ F % = % = %
the left.

1. Why did they fire him? - b. Because| 16 94.12 1 5.88 0 0
he was late for work every day.
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2. Why did they promote him? - e.| 14 82.35 3 17.65 0 0
Because he was the best person in
the department.

3. Why did he apply for the job? - d.| 14 82.35 3 17.65 0 0
Because he was out of work.

4. Why did he retire? - a. Because he| 15 88.24 2 11.76 0 0
was nearly 65.

5. Why did he resign? - c. Because he| 16 94.12 1 5.88 0 0
didn't like his boss.

Average| 15 | 88.24 2 11.76 0 0

1. Complete these sentences Correct Incorrect No Answer
with a logical word or phrase. F % = % F %

2. She just started her first job and| 13 76.47 4 23.53 0 0
needs a lot of TRAINING.

3. I'm bored with my job. I need anew| 15 88.24 2 11.76 0 0
CHALLENGE.

4. She has more than a hundred| 13 76.47 3 17.65 1
workers under HER.

5. I didn't know he was the new| 12 70.59 5 29.41 0 0
manager. When did he take
OVER?

Average| 13 | 77.94 | 35 | 2059 [0.25] 0O

1 V. Complete this word-building table. Use a dictionary to help you.

General Noun Person Noun

Correct Incorrect Correct Incorrect

VERB F % F % F % F %
promote 11 | 64.71 6 |35.29 5 29.41 | 12 | 70.59
employ 15 [8824| 2 |1176| 15 [8824| 2 |1176
resign 12 | 70.59 5 29.41 | 10 |58.82 7 41.18
Train 13 | 76.47 4 2353 | 15 |88.24 2 11.76
Average| 13 75 4 25 11 |66.18 6 33.82

This is the worksheet provided by the author of the book. In the
first section, in which the students had to read a definition and write the
word that suited such definition, it was clear, as expected, that the vast
majority of the sample (87.59 %) provided correct answers. Despite this,
some students had problems understanding the definition of intern
(17.65 %), as well as unemployed, quit, promoted, prospects, retired,
staff, raise, and abroad in an 11.76 % each of them.

In the second section, where the subjects had to read a question
with why and a target word/expression and then match it to an answer
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with because, the majority of the sample (88.24 %) gave correct answers.
The students had problems providing reasons for the words promote and
apply for a job (17.65 %), retire (11.76 %), as well as resign, and fire
(5.88 %).

In the third section, which required the students to read a set of
sentences and complete the blanks in them with a target word, a portion
slightly above three quarters of the sample (77.94 %) gave correct
answers. The problems at the moment to supply the answer for the gaps
in the sentences correspond to over in the context of take over (29.41 %),
training (23.53 %), be under somebody (17.65 %) explaining a working
relation of line of command and challenge (11.76 %).

In the last section, section four, the students were given a verb
which had to be transformed into a general noun and into a person noun.
For both sections, it was clear that the results were lower than in the
previous sections having an average grade of 75.00 % for the general
noun and 66.18 % for the person noun. Promote was the most difficult
word to derive receiving wrong answers in a 35.29 % for the general
noun and 70.59 % for the person noun. Resign was also, but not as
difficult as the previous item, receiving 29.41 % and 41.18 % of wrong
answers for the general and person noun respectively. Train was more
difficult to convert into a general noun (23.53 % of wrong answers) than
into a person noun (11.76 %).

As mentioned above, despite the use of the materials given to the
students to help them understand and use the words as well as the high
grade of the worksheet, its average grade (16.12/20) could have been
higher. This lets us see that the students were confused by some of the
items, or their contexts, or probably got tired towards the end of the
practice.

4.1.2.3. Word Families — Practice

The results obtained after the application of this training instrument
are shown below. The average grade was low as expected, 6.77 out of 20
points. Only one student (5.8 %) obtained a high score (14-20), the rest
of the sample members was divided in two identical groups which scored
low (0-6) and mid grades (7-13) each. The majority of the students
(64.71 %) used between 16 and 20 minutes to solve the worksheet.
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Table 43. WORD FAMILIES - PRACTICE - GENERAL DATA

Number of Students 17
Average Grade 6.77
Distribution of Grades %
Low (0-6) 8 47.1
Mid (7-13) 8 471
High (14-20) 1 5.8
Time (Minutes) %
1-5 0 0
6-10 0 0
11-15 2 11.76
16-20 12 70.59
21-25 3 17.65

The detail of the answers is given in this section.
Table 44.WORD FAMILIES - PRACTICE - RESULTS

Correct Incorrect No Answer

Fa % Fa % Fa %
1. intern 8 47.06 9 52.94 0 0
2. experience 5 29.41 12 | 70.59 0 0
3.a. apply 4 23.53 13 | 76.47 0 0
3.b. apply 5 29.41 12 | 70.59 0 0
4.a. train (Person noun) 2 11.76 15 88.24 0 0
4.b. train (General noun) 10 58.82 7 41.18 0 0
5. raise 6 35.29 11 | 64.71 0 0
6. promote 11 64.71 6 35.29 0 0
7. charge 8 47.06 9 52.94 0 0
8. prospect 1 5.88 16 94.12 0 0
9. challenge 1 5.88 16 | 94.12 0 0
10. broad 8 47.06 9 52.94 0 0
11. quit 3 17.65 14 | 82.35 0 0
12. involve 4 23.53 13 | 76.47 0 0
13. performance 6 35.29 11 64.71 0 0
14. employ 7 41.18 10 | 58.82 0 0
15. fire 5 29.41 12 | 70.59 0 0
16. time 2 11.76 14 | 82.35 1 5.88
17. retire 9 52.94 7 41.18 1 5.88
18. take 0 0 17 100 0 0
Average| 5 30.88 12 | 6853 | 0.1 0.59
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In this part of the training stage, the students were given incomplete
sentences with blanks to fill in. They also were given a word to derive in
order to fill that gap. In general terms, the students had a low average of
correct answers (30.88 %) being the derivation of promote the one with
the highest score (64.71 %) followed by train as a general noun
(training) (58.82 %) and retire (52.94 %).

The average of incorrect answers was very high (68.53 %) with
problems in the derivation of the five following words: prospect and
challenge (94.12 %), train (88.24 %) as well as quit and time (88.35 %).

At this point of the research, it is expected that the results will
increase in the following stages.

4.1.2.4. Worksheet: Sentence writing 1

The results obtained after the application of this training instrument
are shown below. The average grade started to increase at here and it was
9.94 out of 20 points. The grades obtained by about a half of the students
(53 %) correspond to the middle level (7-13). The rest of the sample was
divided in two equal groups of 23.5 %, low (0-6) and high (14-20) each.
A single majority of the students (52.94 %) used between 16 and 20
minutes to solve the worksheet.

Table 45. WORKSHEET: SENTENCE WRITING 1 - GENERAL DATA

Number of Students 17
Average Grade 9.94
Distribution of Grades %
Low (0-6) 4 23.5
Mid (7-13) 9 53.0
High (14-20) 4 23.5
Time (Minutes) %
1-5 0 0
6-10 0 0
11-15 4 23.53
16-20 4 23.53
21-25 9 52.94
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The detail of the answers is given in this section.

Table 46. WORKSHEET: SENTENCE WRITING 1 - RESULTS

Correct Incorrect No Answer

Fa % Fa % Fa %

1. intern 9 52.94 8 47.06 0 0
2. experience 10 | 58.82 5 29.42 2 11.76
3.a. apply 7 41.18 4 23.53 6 35.29
3.b. apply 8 47.06 4 23.53 5 29.41
4.a. train (Person noun) 9 52.94 4 23.53 4 23.53
4.b. train (General noun) 7 41.18 7 41.18 3 17.64
5. raise 9 52.94 5 29.41 3 17.65
6. promote 8 47.06 7 41.18 2 11.76
7. charge 9 52.94 4 23.53 4 23.53
8. prospect 4 23.53 4 23.53 9 52.94
9. challenge 11 | 64.71 2 11.76 4 23.53
10. broad 5 29.41 7 41.18 5 29.41
11. quit 2 11.76 8 47.06 7 41.18
12. involve 2 11.76 8 47.06 7 41.18
13. performance 7 41.18 3 17.64 7 41.18
14. employ 5 29.41 8 47.06 4 23.53
15. fire 5 29.41 5 29.41 7 41.18
16. time 7 41.18 5 29.41 5 29.41
17. retire 7 41.18 5 29.41 5 29.41
18. take 9 52.94 3 17.65 5 29.41
Average| 7 41.20 5 31.20 5 27.60

In this worksheet, the students were given the same 20 words used
in Worksheet 0. The students had to write a sentence to illustrate the
meaning of each word, the word illustrate was explained to the students
as a sentence giving a an example, a definition or an explanation of the
words given.

The average percentage of correct and incorrect answers yields

41.20 % and 31.20% respectively. A considerable portion of the sample
(27.60 %) chose not to answer the questions.
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The words that were used appropriately in the creation of a
sentence as required by the exercise were challenge in the context of a
new challenge (64.71 %), experience (58.82 %), as well as intern,
training, a raise, in charge of, and retired (52.94 %).

The words that were used incorrectly in the creation of a sentence
as required by the exercise were intern, quit, involved, and fired (52.94
%). The word intern appears in both the correct and incorrect categories.
This means that the word still causes confusion to the students and needs
additional practice.

The words that have the highest frequencies in the "No Answer"
category are be under somebody with the meaning of a relationship of
authority (52.94 %) as well as quit, involved, job performance, and
unemployed (41.18 %).

4.1.2.5. Word Derivation from Context — Practice

The results obtained after the application of this worksheet are
shown below. The average grade was 4.35 (low). The exercise from the
worksheet required a kind of information processing students were not
accustomed to, it was a long exercise which probably tired them. Only
two students (11.76 %) scored mid grades. The exercise was not timed,
but it took over 30 minutes.

Table 47.WORD DERIVATION FROM CONTEXT — PRACTICE - GENERAL DATA

Number of Students 17
Average Grade 4.35
Distribution of Grades %
Low (0-6) 15 88.24
Mid (7-13) 2 11.76
High (14-20) 0 0

The detail of the answers is given in this section.
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Table 48.WORD DERIVATION FROM CONTEXT — PRACTICE - RESULTS

Word Category Guess Probable Meaning Synonym/Connection
C | NA C | NA C | NA

Fl % |Fl % |F| % |F| % |Fl % |Fl % |F| % |F % |F %
1]6(3529[6|3529|5|2942 |5 [2941|2|11.77 |10{58.82 | 6 [35.29|8 | 47.06 | 3 |17.65
211|588 (12]7059|4|2353|1|588|5|294111|164.71| 3 |17.65|11|64.70 |3 | 17.65
3[11|64.71|2]11.76 42353 |6 (3529|0| O |11|64.71|10(58.82|4 |23.53|3|17.65
4| 7(4118|4)2353|6|3529|1|588|3|17.65|13|76.47| 2 [11.76]|7 |41.18 |8 |47.06
518 [47.06[5]|2941|4]2353]|0 0 |4|2353|13[76.47 |5 |29.41|7|41.18|5|29.41
6|8 |47.06[3|17.65|6|3529 | 2 [11.76|4 |23.53 |11|64.71 | 7 [41.18|4 | 2353 |6 | 35.29
7|4 (2353|3]|17.65(10|58.82| 0 0 512941 (12| 7059 | 0 0 |5]29.41|12| 70.59
8195294121177 6]3529|5(2941|0| 0 |12|7059 | 4 [23.53|5|29.41 |8 |47.06
916 (352921177 |9]5294 |0 0 |4|2353|13|/7647 |1 | 589 |6]35.29]|10|58.82
10| 7 |41.18|4|2353 |6 (3529|1589 |6]|3529|10|58.82| 4 [23.53|9 |52.94 |4 | 2353
11{ 2 |11.77|6|3529(9|5294| 0| O |7]4118|10|58.82| 1 |5.89 |6 |35.29|10|58.82
12| 5(2942]16 (352963529 |0 0 8 47.06 95294 | 3 |17.65]|5|29.41 |9 |52.94
13| 4 |23.53|3|17.65(10|58.82 | 3 |17.65|4 | 23.53 |10|58.82 | 1 | 5.88 | 4 | 23.53 |12| 70.59
14| 3 |1765]19[5294[5|2941| 0 0 714118 [10|58.82 | 4 |2353|6[35.29 |7 |41.18
1512 |11.76|4[2353|11|164.71| 0 0 512941 (12| 7059 | 2 |11.77|5 | 29.41 |10| 58.82
16| 4 |23.53|5]|2941 (8 |47.06| 2 |11.76]|3 | 17.65|12| 70.59 | 3 |17.65| 6 | 35.29 | 8 | 47.06
17|19 1529413 |1765|5(2941| 3 |17.65|2|11.76 |12| 7059 | 5 [29.41|7 | 41.18 | 5| 29.41
18| 7 |41.18| 4| 235363529 | 2 [11.76]|3 | 17.65|12| 70.59 | 4 [23.53| 6 | 35.29 | 7 | 41.18
1916352921177 95294 | 4 |2353| 1] 5.88 |12|70.59 | 4 |23.53| 3 | 17.65 |10| 58.82
X | 633744 |2632|7|3994| 2 |10.84|4 |22.60 |11| 66.56 | 4 |21.37 |6 | 35.29 | 7 | 43.34

In this worksheet, the students were given a sentence which
contained a highlighted item and three blank lines in which they had to
fill in information to help them understand the item. In the first blank,
they had to find out the category of the word, noun, verb, adjective, etc.
In the second line, they had to guess the probable meaning of the word.
In the third line, the students had to find a synonym or a connection with
the context in which they found the word; they also confirmed their guess
from line two.

The students preferred not to answer the items of the worksheet.
This is evident because the highest average frequency of each of the three
groups, Word Category, Guess Probable Meaning, and
Synonym/Connection, corresponds to "No Answer" in 39.94 %, 66.56 %
and 43.34 % respectively. The results are negative because if the
percentages corresponding to “Incorrect” and "No Answer" are added,
the result found is 66.26 %, 89.16 % and 78.63 % for the groups
mentioned above.

In each group, the items that received the highest correct
frequencies are as follows:
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e In the Word Category group, unable (64.71), lead (52.96) and
part-time (52.94 %) are the top ones.

e In the Guess Probable Meaning group, unable (35.29 %) and lead
(29.41 %) accumulate the highest frequencies.

e In the Synonym/Connection group, unable (58.82 %) and wage
(41.18 %) received the highest frequencies.

Unable was associated with be able to do something, lead was
associated with leader, part-time was a common background word and
wage was described in a sentence that contained enough context to make
it clearly understandable.

4.1.2.6. Worksheet 1 — Replace the words with synonyms

The results obtained after the application of this training instrument
are shown below. The average grade increased considerably, 14.40 out of
20 points. A large portion of the sample (70.6 %) obtained high scores
(14-20), the remaining part of the sample members scored mid grades (7-
13). The majority of the students (76.47 %) used between 16 and 20
minutes to solve the worksheet.

Table 49.WORKSHEET 1 — REPLACE THE WORDS WITH SYNONYMS - GENERAL -

DATA
Number of Students 17
Average Grade 14.40
Distribution of Grades %
Low (0-6) 0 0
Mid (7-13) 5 29.4
High (14-20) 12 70.6
Time (Minutes) %
1-5 0 0
6-10 0 0
11-15 2 11.76
16-20 13 76.47
21-25 2 11.76

The detail of the answers is given in this section.
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Table 50. WORKSHEET 1 — REPLACE THE WORDS WITH SYNONYMS - RESULTS

Correct Incorrect

Fa % Fa %
1. intern 13 76.47 4 23.53
2. experience 13 76.47 4 23.53
3. applied for 7 41.18 10 58.82
4. trainee 11 64.71 6 35.29
5. training 8 47.06 9 52.94
6. prospects 11 64.71 6 35.29
7. raise 15 88.24 2 11.76
8. promotion 14 82.35 3 17.65
9. in charge 15 88.24 2 11.76
10. under 8 47.06 9 52.94
11. challenge 10 58.82 7 41.18
12. abroad 16 94.12 1 5.88
13. quit 7 41.18 9 52.94
14. involved 14 82.35 3 17.65
15. job performance 9 52.94 8 47.06
16. fire 12 70.59 5 29.41
17. unemployed 11 64.71 6 35.29

18. part-time 17 100 0 0
19. over 16 94.12 1 5.88

20. retired 17 100 0 0
Average 12 71.77 5 27.94

highlighted and underlined words or expressions. These words or

In this worksheet, the students were given four texts containing

expressions had to be substituted by the target words that were shown as
alternatives in a box.

retired and part-time (100 %), abroad and over in the context of take

The average percentage of correct and incorrect answers adds to
71.77 % and 27.94 % respectively. All the items were answered.

The words that were substituted appropriately in the text were

over (94.12 %), as well as in charge and a raise (88.24 %).
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The words that were substituted incorrectly in the text were applied
for (58.82%), as well as under in the context of under somebody's
authority, quit and training (52.94 %).

4.1.2.7. Worksheet 2 — Fill in the gaps with Target words from the
box

The results obtained after the application of this training instrument
are shown below. The average grade increased slightly compared to the
previous one, 14.88 out of 20 points. A large portion of the sample (70.6
%) obtained high scores (14-20), the remaining part of the sample
members scored mid grades (7-13). Most of the students (88.24 %) used
between 16 and 20 minutes to solve the worksheet.

Table 51.WORKSHEET 2 — FILL IN THE GAPS WITH TARGET WORDS FROM THE
BOX - GENERAL - DATA

Number of Students 17
Average Grade 14.88
Distribution of Grades %
Low (0-6) 0 0
Mid (7-13) 5 29.4
High (14-20) 12 70.6
Time (Minutes) %
1-5 0 0
6-10 0 0
11-15 1 5.88
16-20 15 88.24
21-25 1 5.88

The detail of the answers is given in this section.
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Table 52. WORKSHEET 2 — FILL IN THE GAPS WITH TARGET WORDS FROM THE BOX -
RESULT

Correct Incorrect No Answer
Fa % Fa % Fa %
1. intern 6 3529 | 11 | 64.71 0 0
2. experience 16 | 94.12 1 5.88 0 0
3. apply 17 100 0 0 0 0
4. trainee 8 47.06 9 52.94 0 0
5. training 10 | 58.82 7 41.18 0 0
6. prospects 12 70.59 3 17.65 2 11.76
7. raise 16 | 94.12 1 5.88 0 0
8. was promoted 17 100 0 0 0 0
9. in charge 10 | 58.82 7 41.18 0 0
10. under 12 | 70.59 5 29.41 0 0
11. challenge 11 | 64.71 6 35.29 1 5.88
12. abroad 17 100 0 0 0 0
13. quit 17 100 0 0 0 0
14.involved 17 100 0 0 0 0
15. job performance | 14 | 82.35 3 17.65 0 0
16. fired 13 | 76.47 4 23.53 0 0
17. unemployed 15 | 88.24 2 11.76 0 0
18. part-time 11 | 64.71 6 35.29 0 0
19. over 6 3529 | 11 | 64.71 0 0
20. retired 12 | 70.59 5 29.41 0 0
Average | 13 | 75.59 4 23.82 0 0.88
S

In this worksheet, the students were given six texts containing
blank spaces and the target words in a box so that the students could
complete the text.

The average percentage of correct and incorrect answers adds to
75.59 % and 23.82 % respectively. Some students did not answer some
items, but the numbers are not relevant.

The words that were used appropriately to complete the text and

that accumulate the highest figures were apply, abroad, quit, involved,
and be promoted (100 %), as well as experience and a raise (94.12 %).
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The words that were substituted incorrectly in the text and that
accumulate the highest figures were intern and over in the context of get
over (64.71%), as well as trainee (52.94 %).

4.1.2.8. Worksheet: Sentence Writing 2

The results obtained after the application of this training instrument
are shown below. The average grade increased considerably if compared
with Sentence Writing 1, 15.53 out of 20 points. The grades obtained by
over three quarters of the sample (76.5 %) correspond to the high level
(14-20), the remaining percentages correspond to the mid level (17.6 %)
and low level (5.9 %). Almost all the students (94.12 %) used between 16
and 25 minutes to solve the worksheet.

Table 53.WORKSHEET: SENTENCE WRITING 2 - GENERAL DATA

Number of Students 17
Average Grade 15.53
Distribution of Grades %
Low (0-6) 1 5.9
Mid (7-13) 3 17.6
High (14-20) 13 76.5
Time (Minutes) %
1-5 0 0
6-10 0 0
11-15 2 11.76
16-20 5 29.41
21-25 10 58.82

The detail of the answers is given in this section.
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Table 54. WORKSHEET: SENTENCE WRITING 2 - RESULTS

Correct Incorrect No Answer
Fa % Fa % Fa %

1. (an) intern 13 76.47 3 17.65 1 5.88
2. experience 15 88.24 2 11.76 0 0
3. applied for 14 | 82.35 3 17.65 0 0
4. trainee 12 70.59 5 29.41 0 0
5. training 14 | 82.35 3 17.65 0 0
6. prospects 11 64.71 6 35.29 0 0
7. araise 13 76.47 4 23.53 0 0
8. promoted 15 88.24 2 11.76 0 0
9. in charge of 16 94.12 1 5.88 0 0
10. under him 11 64.71 3 17.65 3 17.65
11. a new challenge| 15 88.24 2 11.76 0 0
12. abroad 15 88.24 2 11.76 0 0
13. quit 10 | 58.82 6 35.29 1 5.88
14. involved 12 70.59 3 17.65 2 11.76
15. job performance 12 70.59 5 29.41 0 0
16. fired 15 88.24 2 11.76 0 0
17. unemployed 14 | 82.35 3 17.65 0 0
18. part-time job 15 | 88.24 2 11.76 0 0
19. took over 13 76.47 3 17.65 1 5.88
20. retired 11 64.71 6 35.29 0 0

Average | 14 78.24 3 1941 0 2.35

This was the last worksheet of the study. The students were given
the same 20 words used in Worksheet 0 and Sentence Writing 1. The
students had to write an original sentence to illustrate the meaning of
each word. They were discouraged from copying the examples from their
handouts. Derivations of the words given were also accepted.

The average percentage of correct and incorrect answers yields
78.24 % and 19.41 % respectively. Some students did not answer some
items, but the numbers were not relevant.

The words that were used appropriately in the creation of the

sentences as required by the exercise and that accumulated the highest
frequencies were in charge of (94.12 %) as well as experience, promoted,

149



challenge in the context of "a new challenge,” abroad, fired, and part-
time job (88.24 %).

The words that were used incorrectly in the creation of a sentence
as required by the exercise and that accumulated the highest frequencies
were prospects, quit, and retired (35.29 %) as well as trainee (29.41 %).

The words that have the highest frequencies in the "No Answer"
category are be under somebody with the meaning of a relationship of
authority (52.94 %) as well as involved (11.76 %), and finally intern,
quit, and took over (5.88 %).

4.1.2.9. Worksheet with a similar format

There are two groups of worksheets created for this research aimed at
comparing the progress in using the target words to write sentences and
using the appropriate words to complete a text with blank spaces. Such
comparisons are shown below.

4.1.29.1. Sentence Writing 1 and 2

It is clear that the students were able to use the target words better in the
second time they were required to. The average grade increased from
9.94 to 15. 53 points out of 20; the grade increased 5.59 points which
represents an increase of 28 %.

The distribution of grades also shows improvement. The grades in the
"low" section decreased from 23.5 % to 5.9 %. The grades in the "mid"
section decreased from 53 % to 17.6 %. The grades in the "high" section
increased from 23.5 % to 76.5 %.

It is also clear that with the second worksheet, the students required more

time to solve the worksheet, approximately five more minutes than with
the first one.
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Table 55.SENTENCE WRITING 1 AND 2 - GENERAL DATA

Sentence Writing | Sentence Writing
1 2
Number of Students 17 17
Average Grade 9.94 15.53
Distribution of % %
Grades
Low (0-6) 4 23.5 1 5.9
Mid (7-13) 9 53.0 3 17.6
High (14-20) 4 23.5 13 76.5
Time (Minutes) % %
1-5 0 0 0 0
6-10 0 0 0 0
11-15 4 23.53 2 11.76
16-20 4 23.53 5 29.41
21-25 9 52.94 10 58.82

The detail of the answers is given in this section. Only the percentages
are shown.

Table 56. SENTENCE WRITING 1 AND 2 - RESULTS

Correct Incorrect No Answer

SW1 | SW2 | SW1 | SW2 | SW1 | SW2

1. intern 52.94 | 76.47 | 47.06 | 17.65 0 5.88
2. experience 58.82 | 88.24 | 2942 | 11.76 | 11.76 0
3. applied for 41,18 | 82.35 | 23.53 | 17.65 | 35.29 0
4. trainee 47.06 | 70.59 | 23.53 | 29.41 | 29.41 0
5. training 52.94 | 82.35 | 23.53 | 17.65 | 23.53 0
6. prospects 41,18 | 64.71 | 41.18 | 35.29 | 17.64 0
7. raise 5294 | 76.47 | 29.41 | 23.53 | 17.65 0
8. promotion 47.06 | 88.24 | 41.18 | 11.76 | 11.76 0
9. in charge 5294 | 9412 | 23.53 | 5.88 | 23.53 0

10. under 23.53 | 64.71 | 23.53 | 17.65 | 52.94 | 17.65
11. chalenge 64.71 | 88.24 | 11.76 | 11.76 | 23.53 0
12. abroad 29.41 | 88.24 | 41.18 | 11.76 | 29.41 0

13. quit 11.76 | 58.82 | 47.06 | 35.29 | 41.18 | 5.88
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14. involved 11.76 | 70.59 | 47.06 | 17.65 | 41.18 | 11.76

15. job performance| 41.18 | 70.59 | 17.64 | 29.41 | 41.18 0
16. fire 29.41 | 88.24 | 47.06 | 11.76 | 23.53 0
17. unemployed 29.41 | 82.35 | 29.41 | 17.65 | 41.18 0
18. part-time 41.18 | 88.24 | 29.41 | 11.76 | 29.41 0
19. over 41.18 | 76.47 | 29.41 | 17.65 | 29.41 | 5.88
20. retired 52.94 | 64.71 | 17.65 | 35.29 | 29.41 0
Average | 41.20 | 78.24 | 31.20 | 1941 | 27/.60 | 2.35

It is clear that students improved their use of most of the target
items; the percentage of correct answers increased, the percentage of
incorrect answers decreased as well as the percentages of the unanswered
ones.

The percentage of incorrect increased in three items, trainee
(+5.88 %), job performance (+11.77 %) and retired (+17.64 %).

Also, the percentage of unanswered items increased in two cases,
intern (+5.88 %) and under somebody's authority (+35.29 %).

4.1.2.9.2. Target Words: Replace the Words with Synonyms and
Fill in the gaps with words from the box.

By the time the students took the first worksheet of this group, they
had already been exposed to the target vocabulary at least six times. Then
the students were able to use the target words properly and the average
grade was high (14.40 out of 20 points). The results of the second
worksheet of the group improved slightly, only 0.48 points, which
represents an increase of 2.4 %.

The distribution of grades was the same in both worksheets of the
group.

There was no significant time variation to solve both worksheets.
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Table 57. TARGET WORDS - GENERAL DATA

Replace the Words | Fill in the gaps with
with Synonyms words from the box
Number of Students 17 17
Average Grade 14.40 14.88
Distribution of Grades % %
Low (0-6) 0 0 0 0
Mid (7-13) 5 29.4 5 29.4
High (14-20) 12 70.6 12 70.6
Time (Minutes) % %
1-5 0 0 0 0
6-10 0 0 0 0
11-15 2 11.76 1 5.88
16-20 13 76.47 15 88.24
21-25 2 11.76 1 5.88

The detail of the answers is given in this section. Only the percentages

are shown.

Table 58. TARGET WORDS - RESULTS

Correct Incorrect No Answer
RWS | FIG | RWS | FIG | RWS | FIG
1. intern 76.47 | 35.29 | 23.53 | 64.71 0 0
2. experience 76.47 | 94.12 | 23.53 | 5.88 0 0
3. applied for 41.18 | 100 | 58.82 0 0 0
4. trainee 64.71 | 47.06 | 35.29 | 52.94 0 0
5. training 47.06 | 58.82 | 52.94 | 41.18 0 0
6. prospects 64.71 | 70.59 | 35.29 | 17.65 0 11.76
7. raise 88.24 | 94.12 | 11.76 | 5.88 0 0
8. promotion 82.35 | 100 | 17.65 0 0 0
9. in charge 88.24 | 58.82 | 11.76 | 41.18 0 0
10. under 47.06 | 70.59 | 52.94 | 29.41 0 0
11. chalenge 58.82 | 64.71 | 41.18 | 35.29 0 5.88
12. abroad 94.12 | 100 5.88 0 0 0
13. quit 41,18 | 100 | 52.94 0 0 0
14. involved 82.35 | 100 | 17.65 0 0 0
15. job performance | 52.94 | 82.35 | 47.06 | 17.65 0 0
16. fire 70.59 | 76.47 | 29.41 | 23.53 0 0
17. unemployed 64.71 | 88.24 | 35.29 | 11.76 0 0
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18. part-time 100 | 64.71 0 35.29 0 0

19. over 94.12 | 35.29 | 5.88 | 64.71 0 0

20. retired 100 | 70.59 0 29.41 0 0
Average | 71.77 | 75.59 | 27.94 | 23.82 0 0.88

It is clear that the percentage of correct answers obtained by the
students improved slightly (+2.4 %). Also, the percentage of incorrect
answers decreased slightly. The percentage of unanswered items
increased slightly as well.

It was observed that in this worksheet, the percentage of correct
results of six words decreased. The six words that gave students problem
at the moment of solving this worksheet are trainee (from 64.17 % to
47.06 %; -17.65 %), in charge (from 88.24 % to 58.82 %; -29.42 %),
part-time (from 100 % to 64.71 %; -35.29 %), over in the context of take
over (from 94.12 % to 35.29 %; -58.83 %), and retired (from 100% to
70.59 %; -29.41 %).

Also, the percentage of unanswered items increased in two cases,
prospects (11.76 %) and a new challenge (+5.88 %).

4.2. Findings and Comments
4.2.1.  About the Student Survey

1. The data found in the survey and entrance test results of the
experimental group reflected that the students were not well aware of
the use of strategies to learn vocabulary. As expected, it was
necessary to train the students on strategies to help them learn
vocabulary.

2. It was found that students did know that having extensive vocabulary
would help them understand and communicate ideas in L2.
However, a considerable group still gave more importance to
grammar.

3. Despite the fact that some students use dictionaries to find the
meanings of new vocabulary items, there is still a need to teach them
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how to use a dictionary effectively. This includes, the use of
abbreviations, symbols, order of appearance of meanings, etc.

The students need to use (or refine their use of) techniques that
would enable them to learn and practice vocabulary in class and
independently: organization using meanings, definitions, examples,
pictures, associations, storage of items in cards, lists, etc.

It was found that the students need to develop the habit to practice
the new vocabulary items used in class. This leads us to focus the
need of providing them with meaningful practice of the new items in
different real-life contexts.

It was also found that the students were not really interested in
learning new vocabulary items nor the strategies that would help
them learn vocabulary independently. It can be assumed that
vocabulary is taken for granted, or that it can be learned just by
being in contact with English during class time. This leads us to the
conclusion that there is still need to create awareness towards the
need to practice the new vocabulary items they find in class and in
independent study situations.

Exposure to the language as well as directed practice of the target
language are the key to learning new vocabulary items, structure,
phonetic patterns, culture, etc. It can be inferred that low grades or
the failure in the achievement of the objectives of a language
program are due to the lack of practice students are subject to.

All the students, including the ones who show disinterest, confirmed
the fact that having a large vocabulary will help them understand,
use and communicate in L2.

4.2.2. About the Students Journals

As it can be seen in the reflections students wrote in their journals and in
their self-assessment forms, as the experiment progressed, the students
became more aware of the different strategies available to improve their
learning of vocabulary. Given the fact that learning takes place
anywhere, the students also realized the importance of learning to learn
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independently. Students discovered (or rediscovered) some of the tools
they can use in order to become successful in improving their
vocabulary.

4.2.3. About the Training Phase

In general terms, the average grades of the exercises given to the
students during the training phase range from 4.35 to 15.53 with a total
average of 11.24 out of 20 points. Graph 1 shows the progress of the
students during the training phase, it also shows the average grade of
each exercise and their rising tendency

It is also clear that the grades of half of the exercises are below the

passing score (11 points out of 20) and the other half is above it. Graph 1
shows the grades the students got during the training phase.

Progress During Training Phase

Avetage Gades 0-3)

—Serasl 734 612 676 EED i35 s 138

Graphic 1. Progress During Training Phase: The graphic shows the evolution of the average grades during
the training phase.

We will explain the reasons of the grades behavior in the following
lines:
e Worksheet 0 was the first worksheet given to the students just after
the reading exercise. Students had to write the meanings, a
translation or an explanation of the target words selected for this
study. Being the first approach students had to most of the words
displayed caused confusion due to their lack of vocabulary.
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eWord Families - Practice used the target words, but in this case
derivation, not memorization was required. Since this exercise
required additional mental processing, and considering that his was
the third time students were exposed to the target items, it was
expected that the students would score low.

e Worksheet: Sentence Writing required sthe students to provide an
original example or explanation using the target words. Again,
memorization was necessary; however, language manipulation and
the use of additional "background"” vocabulary was more important
to have at hand.

eWord Derivation from Context - Practice did not focus on the
target items (actually only two of the target items were included in
the worksheet). The intention of this worksheet was to help
students practice the mechanism used in order to understand a word
from context: understand the word category, associate the new item
with an item from our vocabulary background or find a connection
of what is being read and the real word and finally guess the
meaning of the unknown/new item. The students tried to solve the
exercise quickly and did not give it the importance it required.
Also, their background vocabulary proved to be insufficient to cope
with successfully the new items.

The four worksheets that have passing grades are the following:
e\Worksheet 1 was done using the reading text and the word list.

Students were able to check the two reference documents while

solving it as a way to reinforce their exposure to the target items.

eWorksheet 1 - Replace the Words with Synonyms required the
students to substitute twenty underlined words expressions which
similar alternatives from a box. The students had been exposed to
the target words four times previously. They had also been required
to manipulate the target words, so they were expected to have a
good performance with this worksheet.

eWorksheet 2 - Fill in the gaps with target words from the box
contained twenty alternatives the students had to place in the
corresponding blanks. Since the students had been exposed to the
target words five times, and this worksheet only required the
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association of the word with its context, the results yielded were
positive.

e \Worksheet - Sentence Writing 2 required the students to write an
original sentence with each target word. This time the result was
better because the students had had the opportunity to write similar
sentences previously.

4.2.3.1. About the worksheets with a similar format
4.2.3.1.1. Sentence Writing 1 and 2

The students had to write original sentences using the twenty target
items in both worksheets. There was vocabulary practice and time
between the application of these two worksheets. The comparative graph
below shows that the number of correct items improved in a 37.04 %, the
quantity of wrong answers decreases in 11.79 % and the unanswered
items decreased in 25.25 %.

The results obtained let us see that the practice given to the students
helped them improve their vocabulary. Also, the time space between the
application of the worksheets gave students time to reflect on the
materials used; the exposure to the format, helped them be prepared for
the following time they would use such format.

Sentence Writing 1 & 2

$1 X3

Percentages

o Answer 274 23S
rect 12 1931

& Correct 412 824

Graphic 2. Sentence Writing 1 & 2: The graphic shows the improvement of the
students's sentence writing towards the end of the study.
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4.2.3.1.2. Replace the Words with Synonyms and Fill in the gaps
with words from the box

The students had to look at a text, find the underlined words or
expressions and find an equivalent word or expression in the box of
alternatives in the first worksheet. For the second worksheet, they had to
read a text with blank spaces and choose the appropriate word from the
box of alternatives. Both exercises were administered close to the end of
the study.

Considering the time of the study when these two worksheets were
applied, the positive results obtained were expected, and so was the little
improvement found from the first to the second: correct answers +3.83%,
wrong answers -4.12 %, an insignificant amount of unanswered items. It
IS necessary to mention that they were applied one after the other.

Replace with Synonyms & Fill in the Gaps

0.58

38

L2

Percentages

Roplace With Synonym Fill in the Gaps
No Arnswer 0 048
= Incorrect 27 94 2382

= Correct 777 75.59

Graphic 3.Replace with Synonyms & Fill in the Gaps: The graphic shows the results
obtained in the use of the target words towards the end of the study.

4.2.4. About the Tests Administered

The study considered an entrance test and a final test. In general
terms, the grades of the experimental group improved 6 points on
average, from 10.5 in the entrance test to 16.5 points in the final test.
This improvement was due to the use of vocabulary learning strategies as
well as the exposure to the target items through frequent practice using
different worksheet formats.
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Record of Grades - Experimental Group
Without Verification Test
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Graphic 4. Record of Grades - Experimental Group (without verification test): The
grades obtained at the beginning of the experiment (Entrance Test) and after exposure to
the target vocabulary, practice and use of vocabulary learning strategies (Final Test)
show improvement.

After a week of the final exam, the verification exam was applied.
The average grade of the verification exam was 16.9 out of 20 points, a
slightly higher grade than the one obtained at the final test (16.5 out of 20
points). The grade improved in a 2.5 %.

As expected, practice and exposure to the target items as well as
the training of the students in vocabulary learning strategies caused these
positive results. The graders of the verification test let us see that there
was retention of the items a week after the end of the training phase,
when all practice had ceased.

Record of Grades - Experimental Group
Includes Verification Test

—Entrance Test 1 w———Final Quuz - Muitaple Chokce Verihcation Test

Graphic 5. Record of Grades - Experimental Group (with Verification Test): One week after
the Final Test, the Verification Test was applied. It yielded a slightly improved average grade
(16.9) than the one obtained in the Final Test (16.5).
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As opposed to the results obtained by the Experimental group, the
grades obtained at the beginning of the experiment (Entrance Test) and at
the end of it (Final Test) do not differ, being their average identical (10.6
out of 20 points). As expected, improvement is not evident because there
was no teacher intervention (training in vocabulary learning strategies),
nor exposure to the target items including their practice.

Record of Grades - Control Group
Without Verification Test
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Graphic 6.Record of Grades - Control Group (without Verification Test): The grades
of the entrance and final test do not differ. Students were not exposed to the target items
nor were trained on vocabulary learning strategies.

One week after the Final Test, the Verification Test was applied.
As expected, it yielded a similar mean grade (10.8) as the one obtained in
the Final Test (10.6). The mean grade of the Verification Test improved
in a 1%. The control group was did not receive practice on the target
words nor training in vocabulary learning strategies, thus the results
obtained were expected.
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Record of Grades - Control Group
Includes Verification Test

! Timide vt il Amllnd]l Y _Hell.dd =
Graphic 7. Record of Grades - Control (—Broup with Verification Test: The results of

the three exams did not show meaningful improvement due to the lack of training on
vocabulary learning strategies and exposure to the target items.
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CHAPTER 5
DISCUSSION OF RESULTS

As we can see from the theory, the use of learning strategies in
general provides students with an important tool that lets them be
responsible of their own learning process. Teachers should try to be
familiar with topics related to learning strategies in order to raise
students' awareness towards these strategies, thus helping them be more
autonomous.

Practice is also crucial in the learning process since it prepares the
student to use whatever is being learned in different contexts. Because of
this, additional practice (meaningful and directed practice) should be
given to the students during the learning process.

When we planned this study, we considered the two previous ideas
and put them into practice. The two stages of the study, Testing Phase
and Training Phase) yielded data that will be discussed in the following
lines.

The survey lets us know that the students needed to raise their
awareness in the use of vocabulary learning strategies in order to increase
their vocabulary. Associated to this was the fact that they understood the
fact that it was possible to understand a word from its context; however,
they were not aware that their background language was low and would
lead them to misunderstandings while guessing from context. It was also
evident that students considered their textbooks and their teachers as their
main source of vocabulary, not being sure about how to use a dictionary



appropriately and effectively. It was found that the students required to
develop learning independence through the use of learning strategies and
individual practice if the new vocabulary.

In terms of motivation, it was found that the students had lack of
interest in learning new vocabulary and vocabulary learning strategies.
Some students were in their comfort zone with the vocabulary input from
their books. It was necessary to make them see how important
vocabulary is. It is necessary to mention that despite their understanding
that vocabulary is necessary for understanding a language and
communicating ideas, they still consider that grammar is essential for
these matters, and as a result, they pay more attention to it.

It was also found that students need additional practice of the target
language in general. It can be inferred that low grades or the failure in the
achievement of the objectives of a language program result from the little
practice students are given. It is necessary to mention that in many cases,
the only practice students receive is the one that accompanies the
textbook; students need to get meaningful practice in order to internalize
what they are studying.

The Entrance Test, Final Test and Verification Test let us see that
exposure to the target vocabulary items in terms of practice as well as
training in vocabulary learning strategies led to an increase in the
retention of the new vocabulary items. It is also evident that the members
of the Control Group did not increase their grades in the Final or
Verification Test.

The increase in the results, which involves better retention, use of
the vocabulary items as well as manipulation of the words, was evident
during the training phase. As explained in the previous chapter, despite
the low and high grades the training exercises yielded, an increase in the
students' performance was evident. Please refer to 4.3.2.

The data referred to in the previous paragraphs can be found in the
following chart.
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Table 59. GRADE RECORDING FORM: THE GRADES OF THE MEMBERS OF THE
EXPERIMENTAL GROUP INCREASED AFTER THE EXPOSURE TO THE LANGUAGE
(THROUGH ADDITIONAL PRACTICE) AND THE TRAINING OF THE STUDENTS IN
VOCABULARY LEARNING STRATEGIES.

Grade Recording Form

Experimental Group Control Group
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1|Student 1 9 17 17 1| Student 1-C 7 7 7
2(Student 2 11 18 19 2|Student 2-C 9 8 8
3|Student 3 5 18 14 3|Student 3-C 11 12 12
4[Student 4 ) 20 19 4|Student 4-C 8 ) 10
5[Student 5 15 19 19 5|Student 5-C 13 13 11
6[Student 6 14 13 15 6|Student 6-C 12 10 11
7[Student 7 7 18 14 7|Student 7-C 9 10 9
8[Student 8 15 15 15 8|Student 8-C 12 12 12
9[Student 9 7 13 14 9|Student 8-C 14 15 15
10|Student 10 6 13 17 10|Student 10-C 10 8 10
11| Student 11 12 18 16 11]|Student 11-C 13 14 12
12[Student 12 20 19 20 12|Student 12-C 12 11 11
13|Student 13 11 16 17 13|Student 13-C § 7 §
14|Student 14 17 20 20 14|Student 14-C 15 13 14
15[Student 15 6 16 18 15|Student 15-C 10 10 10
16|Student 16 8 10 13 16|Student 16-C 5 6 g
17| Student 17 7 18 20 17]|Student 17-C 14 15 16
X| 105] 165 169 X| 106 107 108

To sum up, the results obtained verify the hypothesis as well as the
achievement of the objectives planned for this research project. The
grades obtained by the students in the Experimental Group let us see that
after the exposure to the target items through intensive practice and their
training in vocabulary learning strategies there was increased retention
and learning of such items.
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CONCLUSIONS

At the beginning of the study, it was clear that the students lacked
vocabulary learning strategies and background language to understand
new vocabulary items from the context. If this idea were generalized, we
would be able to say that our students need training on vocabulary
learning strategies. They also need to improve their vocabulary so as to
let them infer new vocabulary from context reducing the risk of
misunderstandings. The students also needed additional exposure to the
target words. This exposure to the target words was given in the form of
practice worksheets.

After the completion of study, it was found that exposure, practice,
and manipulation of vocabulary items allow the new vocabulary to be
stored, retrieved and available when needed. What is more, it proved that
it is possible to provide meaningful exposure, practice, and manipulation
of the vocabulary a teacher wishes to equip his/her students with during
regular class time as done during the project.

The results showed a considerable increase in the number of words
remembered after the training phase. The verification test let us see that
the retention of the vocabulary items was similar to the one in the Final
Test. It is necessary to consider that the Verification test was applied one
week after all training and evaluative activities had ended.

It is evident that once the vocabulary learning strategies have been
taught, the teaching and practice of new vocabulary is faster and allows
the teacher to work with a larger number of word sets during the term.



Depending on the time available, the difficulty of the words, the
materials prepared, and the students' interests, as well as length of the
materials, between one and three vocabulary units can be used in a
typical 18-day "cycle" at the host institution.

The study backs the assumption that students need formal training
in vocabulary learning strategies such as word derivation, association of
meaning and matter, memory techniques, ways to store newly learned
words, among others in order to improve their vocabulary. It is clear that
a considerable number of students do not give learning strategies the
importance they should be given. The study provided the members of the
experimental group with these strategies and yielded a positive outcome.

The study also proved that students had shallow knowledge of
vocabulary learning strategies. It was necessary to correct the false
assumptions and guide students towards the appropriate learning
strategies that will enable them be independent and successful learners.
Students were able to realize the importance of becoming autonomous
learners and stop being teacher-dependent. It is impossible to change a
dependent person into independent in four weeks, however, the first steps
toward such independence were taken.

From a practical point of view, this study has let us see that it is
possible to present new vocabulary to the students throughout the
complete structure of the program of studies in order to help them
improve their vocabulary. Applying what was learned during this project,
it will be possible to expose the students to selected target vocabulary,
provide them with intensive practice and periodical recycling so that the
new learning can be consolidated and easily accessible whenever
necessary. This represents additional work for the teacher, but its results
are favorable for the students.

Once the target words have been learned, periodical reviewing will
be necessary in order to help students remember the newly learned items
and the previously learned ones. This will help them have all the learned
items at hand enabling a faster storage-retrieval process.

As seen during the study, it is necessary to train the students on

vocabulary learning strategies as well as language learning strategies
during the first stages of L2 learning. Once this is done, the teacher can
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provide students with selected vocabulary units to help the students
acquire additional words and expressions.

From an institutionalized point of view, a plan for vocabulary
improvement can be designed and developed during the whole length of
the study program. The implementation of an institutional plan of
vocabulary improvement is crucial because it will guide the development
of the actions to be developed during the length of the study program
regarding vocabulary. This plan will cover vocabulary/learning
strategies, presentations, selected vocabulary units, worksheets, progress
quizzes, review units/worksheets, etc. If this program is developed by an
institution, the desired vocabulary can become part of the curriculum.

Another fact that can be concluded from the study is that similar
programs can be implemented in class according to the needs of the
students. For instance, listening, writing for academic purposes,
presentation skills, among others can be included as complements to the
regular curriculum bringing it beyond the textbook creating a more
enriching experience for the students.

It is evident that living in an ELF context, all additional practice of
the FL is more than welcome, for this reason, let us insist on the fact that
institutional participation via preparation and implementation of
improvement plans is necessary in order to boost the level of students'
skills in different areas. This could be regarded as a complementary
cross curricular content which would benefit the students. Of course,
these plans represent a plus for the student and need careful budgetary
planning.

Raising the students' vocabulary level is possible through intensive

practice and the teaching of vocabulary learning strategies. This study
proved its feasibility and effectiveness.
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RECOMMENDATIONS

This study has let us see that it is possible to work on teacher-led or
institutional improvement plans for students' language skills. This project
covered vocabulary only; however, it would be a good idea to design a
longer one (4-5 months) in which strategies for all the skills (listening,
speaking, reading, writing and vocabulary) can be taught and practised.

This study has also let us see that time constraints are the most
difficult to cope with: there were regular materials to teach, plus the
surveys, tests and practice established for the project. Despite this issue,
it is possible to teach additional vocabulary sets to the students in regular
class time.

About the replicability of the project, it would be a good idea to
perform this same study in different language centers in the city and
region in order to compare the results and generalize conclusions.

On the side of the teacher, it would also be necessary to develop
teacher’s awareness in the importance of student’s autonomy. We
propose a study in which we choose two groups of teachers who have the
same knowledge base and who are at the same level of knowledge and
teaching. Then, one group of teachers would get additional training in
teaching learning strategies. That group of teachers would be required to
teach their students such learning strategies. The results of both groups of
students could be compared.
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APPENDIX 1 - Student Survey

I. SAMPLE INFORMATION
A o S R T
2 SEX: Male Female
JAGEL ..

4 OCCUPATION: ..o
5. GENERAL STUDIES:
5.11 study in high school.
5.21 have finished high school.
5.31 study in a vocational college / language center.
5.41 study in college / university.
5.51 have finished college / i

6. ENGLISH STUDIES
6.11 have studied English at this institute for ............... months now.
6.2 study English in a different institution as well. (Name of institution
6.31 study (orl studied) English at school. YesT  No O

0C¢ il
v ge.

64In g I, | have studied English for ......... months. (Please provide an estimated time)
1. ANSWER THE FOLLOWING QUESTIONS. CHECK THE BOX THAT BEST DESCRIBES YOUR PERSONAL

OPINION / EXPERIENCE.

Grammar vs. Vocabulary

T
strongly | |
agree

agree

dontknow

Tdon1
mind /1

disagree

strongly
disagree

7.G is more important than vocabulary when you are leaming a

language.

8. You can cc icate ideas better if you have a high level of grammar

9 Both vocabulary and grammar are imporant when you leam a new

language.
0. Vocagulary 15 more important than grammar when you are leaming a
language

11. You can ¢ icate ideas betterif you have a high level of vocabulary.

Understanding words from the context

12. You can undi d new words if you understand the cont:

13. Sometimes it is difficult to understand the new words and the context
because we don't know many of those words

14. Having a large vocabulary would help me understand a reading text
better.

) T ler
a

15. Having a large vocabulary would help me
better

9P g

16. Having a large vocabulary would help me have better speaking skills

Use of dicti i

17 When | find a new vocabulary word. | use an English-English dictionary

18. When | find a new vocabulary word. | use an English-Spanish dictionary

(19 luse a dictionary

Always | Usually

Sometimes

Seidom

Never

20. 1 know how to use a dictionary: | understand the symbols, | know what the

numbers and abbreviations mean, | usually read the examples given. etc

21.1 ask my teacher forthe ings of new words

22| don't care about vocabulary.

New vocabulary organization

23. | write the meanings of the new words in Spanish

24| write the ;rhgg of the new wogs in English
25. T keep a book with meanings, definitions, and examples of the words |
leam.

261 write the meanings, definitions, and examples of the words | leam in my
English book.

27.1 wnte the meanings, definitions, and examples of the words I leam on

F’oces of Fag« 1 put anﬁvhere,
. Ifthe words are very difficult or important, [wnte them on cards and take

them with me so that | can practice them wherever | am

Stu and practicing new vocabulary

Always

Usually

Sometimes

Seldom

Never

______Studying an
29, | study the words I've leamed after class.
.| practice new vocabulary items at least three times in class (presentation,

Always

book and workbook )

Usually

Sometimes

Seidom

Never




31.1 practice new vocabulary items at least five times in class (presentation,
book exercise, workbook exercise, additional materials provided by my Always | Usually | Sometimes | Seldom | Mever
teacher)

3

(]

. Most teachers do not provide us with enough practice matenal that will
help us practice the vocabulary we are leaming.

3

<o

.| study the new words and practice by myself after class. (| wite my own
examples, ask my teacher to comect them, ask my teacher for more Always | Usually | Sometimes | Seldom | Mever
examples.

34. Vocabulary is very easy, so | do not spend much time to study it.

35.1 have problems while studying and using new vocabulary because | find
it difficult to practice it.

3

|

. It Is necessary to understand and practice a word in different contexts to
be sure you know what it means.

Remembering new words

37.The more | practice the easier to remember a vocabulary item.

38.1 have a very good memory, so | memorize new words easily.

39.1 associate the new words with something | know well in order to

Always | Usually | Sometimes | Seldom | Mever
remember a word better. ey Y

2

=

- When | don't have enough practice with the new vocabulary (less than 3
times). | find it hard to remember the new words.

1ll. MULTIPLE CHOICE. CHOOSE THE ALTERNATIVE THAT BEST DES[CRIBES YOUR PERSONAL CASE OR
ANSWER THE OPEN QUESTIONS

41. At least, how many times should you use a word if you want to remember it properly?
a2 b.4 c. b d. 8

421 do the following in order to practice new vocabulary and leam it. (You can check more than one altemative)
__a lwnte my own examples using the new vocabulary.
__ b.lcopy the words twice orthree times
g |1 keep a book with words, definitions and examples.
__d.lread the words and definitions twice or three times.
__ gl donothing.

43. For me, the expression | KNOW this word” means that _ . (Check all the ones that apply)
__ a | know the exact meaning of the word.
_ b.1know the meaning of the word and | can use it in context.
__ g The words appears in a reading text orlistening exercise and | can identify it.

441t is goodto leam English vocabulary because _ . (Check all the ones that apply)
__a lcanunderstand the language better. (texts, listenings)
_ b.ltimproves my English level.
__ g lt improves my oral competence (fluency)
_d.1can show others that [ know a foreign language.

45 1 will __ easier if | know a lot of vocabulary. (Answer in English or Spanish)

44 1. understand a text YES__ NO__ WHY?
44.2 write a text YES_ NO__ WHY?
44 3 listen to atext YES_ NO__ WHY?
44 4 speak YES__ NO__ WHY?

46. In your opinion, what would you do {orwhat do you do) to leam vocabulary better?

Prepared by Juan J. Zarate Y.
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APPENDIX 2 - Reading Text: The Career Ladder

Vocabulary Set 1 Identifying

Please, read the following text

The career ladder

A. Gettinga job

While Ray was in his last year of college, he became an intern to gain experience at a local company.
Before he graduated, he applied for a job in the accounting department of the same company. He got a job
as a trainee. He didn't earn much money, but they gave him a lot of training.

Note: Training is an uncountable noun, so you cannot say "a training." Experience is
uncountable when it means skill or knowledge.

B. Moving up

Ray worked hard and his prospects looked good. After his first year he got a raise, and after two years
he was promoted. After five years he was in charge of the accounting department with five other
employees under him.

C. Leaving the company

By the time Ray was 30, however, he decided he wanted a new challenge. He was interested in working
abroad, so he quit his job and started looking for a new job with a bigger company. He found a job with
an interational company, which involved a lot of foreign travel. He was excited about the new job and at

first he reallv enjoyed the traveling, but...

D. Hard times

After about six months, Ray started to dislike moving around constantly, and after a year he hated it; he
hated living in hotels, and he never really made any friends in the new companv. Unfortunately his job
performance was not satisfactory either, and he was fired a year later.

After that, Ray was unemployed for over a vear. He had to sell his car and move out of his new house.
Things were looking bad, and finally Rav had to accept a part-time job as a chefs assistant at a
restaurant.

E. Happier times

To his surprise, Ray loved working at the restaurant. He made lots of friends and

enjoyed learning to cook. After two years he became chef, and two years later he
took over the restaurant. Later he opened a second restaurant, and after ten years he
had five restaurants. Ray retired at the age of 60, a rich man.

(Source: REDMAN, Stuart; I diate Vocabulary in Use; Cambridge University Press; 1999.,)
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APPENDIX 3 - Worksheet 0 — Write the meaning of the words

Vocabulary Set 1 — Worksheet 0 - Word Meanings

* Write the meanings of the given words on the lines. Give a synonym, a definition, or an explanation. You

(=]

L4

(=21

[==]

. (an) intern
. experience

. applied for

. training

. prospects

. promoted

. anew challenge

. quit

. job performance

. unemploved

. part-time job

can use English or Spanish.

& Try to guess the meanings if necessary.

s Leave the space blank only of the word 1s too difficult to understand.

_ trainee

_araise

n charge of

_under him

. gbroad

. involved

. fired

. took over

. retired
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APPENDIX 4 - Worksheet 1

Exercises
1. Write a one-word svnonyvm for each of these words/phrases.
1. dismissed = _fired .
2. someone who does an unpaid job to gain expenence= ...
3. out of work =
4. lefithe company » . beriiiee
5. g@iven a better position in the company = ... A
6. future possitilitiesin 2 job =
7. stopped working forever=_.._....___ ...
8. workersina company=_.. ... ...
S anincreaseinsalary= ..
10.in a foreign country =

11, Find the Jogical answer on the right for each question on the left.

1. Why did they fire him? a Becansehe was nearly 65

2 Why did they promote him? b Because he waslate for work every day

3. Why did he apply for the job” c. Because he didntlike hisboss.

4. Why did heretire? d. Because he was out of work.

3. Why did heresign? e Because be was the bestperson in the department.

IIT. Complete these sentences with a logical word or phrase.
1.1 don't want a full-time job. T'd prefer to work .. pare-time
2. She just stasted her first joband needs 2 1ot of
3. Tmbored withmyjob. Ineedanew ... ...
4. She has more than a hundred workers under . e
5. Ididn'tknow he was the new manager Whendidhetake ... ... ... .7

IV. Complete this word-building table. Use a dictionary to help you
Verd General noun Person noun!s)
retire rattrement retiree
promote
empioy
resign
tram

V. Do youhave a job in a company? If so, answer these questions. If possible, ask another person the same
questions.
1. What does vour job involve?
2. Are you responsible for anvthing or anyone?
3. Have vou had much training from the company?
4. Have yvou been promoted since vou started in the company?
5. Do you usually get a good pay raise at the end of each year?
6. How do vou feel about your future prospects in the company?

(Samrses REDMAN, Sturt Inrermediase Y ncabulary in Use; Cambrides Univnrsicy Pross 1992
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APPENDIX 5 - Word List

1. Intern
an unpaid job for a short time

2 experience
kil or knowfedge you get fram doing & job

3 applied for
wyote an official request for a job

4 traisee
a very junior person in a company

S traising
help and advice in leaming the job

§. prospects
future possibilities in the job

7o ralse
more money

§ promoted
given a higher position with a higher salary and
more responsibility

9 im charge of
responsible for / the boss of

10 employees
workers

11 4 new challenge
 new, exciting situation

Word List

practicanto
My brother is a law intern. He worked long bours, but he never got any money
from the law firm

experiencia
pew professionsl should have experlence in order 10 get & good job

postular
Charlie applied for the job they advertisad. He was hired

Dovalo | éa entrenamsento

All trainees need to attend this workshop

entrenanento
They will tall you what your job is about at the training session

propoestas
Without a good education, you will not ave any good job prospects,

aumento
After getting a Master's degree, Johnny gol & pay raise.

promovido
After getting a Master s degree, Jobnnoy was promoted
He was promoted and became the boss of his depariment

acargo de
A pilot ig dn charge of the plane he flies

empleados
Thero are 100 workers in this factory

un nuevo reto
Aftes graduating. Jim was ready for a new challenge

12 abroad ¢l extranjero
in foreign countries He lives abroad, in Spain
13 resigned renunciay
officially told the company be was leaving his job After ten vears as the head of the office. be resjgned
quit his job He quit his job after the scandal
14 mvolved mvolucra, incluye
tacluded His job involved working long hours under very dangerous conditions.
15 job performance desempadio laboral

how well be did his work j0b

Tom's job performance was excellent and be was swarded the wocker of the year
prize.

(Source: REDMAN, Stuart; Intermediate Vocabulary in Use; Cambridge University Press; 1999,)
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APPENDIX 6 - Entrance Quiz for Pilot and Control Group

Vocabulary Set | - Emtrance Quiz
o -

Nomw: i Date: —
L Fill in the gaps with the appropriate alternative, Write a, t the sumber.
o 1My fhier usedto have a job which __ traveling around thy

2. demanded b. involved ¢ mcduding d feamred

2. Joegotajobasalaw s order to gais experience and apply for 3 bemer job in the fomee. He was not redly Bappy becsse be
didn 't eam more thas A Gp every week
2 poacutioner b, intern © asAstam d prospect

5. Howmany ___ ave there im this office?
a maff b. works c employees d members

4, Tom kepehisjob ___ for two years and received a prize.
a. percentage b.average c Jevel

4 Munhawas _ forbeinglazy.
§ Bired b peized ¢ fled 4 missed

d performance

6. Do you know bowmany peopbe e ___im Peru” Miflions
a.d r b. Lo 3

wloyed  © pr d rewarded

7. lusedto haveaim)___ job when ['was 3 college smdent 1just worked 4 hours a day.
4 allgme b, full-ime ¢ half-dme 4 put-time

11 Fill in the gaps in order to complete the sentences, Use words from the box. There are additional alternatives you will not
need to use,,
Jubilee - prospects - .wt.ml - '”‘?Lf‘" - tining - pmihliu:: - Incharge - remred

= ¥

¥ P

§ My pavents aze They stopped working a1 the age of €0, Now they get money from the government
5. All new staff members must take & 45-how course There they will Jearn how this business works.

10 Wishout 2 university degree, yourjob won'tlook good.
11 After many yearsof hard woek Jodamywasfindly  Hewss gven ad@tioml respondbality aswell
12 1would like to know who is of the fimance depastment.

13 Anita ks excellent qualificaions, but she didn's gee the job because she dida't Bave enouzh

14 When I'read the advertisement Tknew 1 would like 5o thejob, Thepayis great and Tam highly qualified

TIT. Read the sentences, Then, replace the underfined wordiexprestion with an alternative from the box,
Write the letter of (he alternative om the line nest to the number, There are additional alternatives,

a. took over b. leamer c.abandoaed 4. quit ¢ competsion { stanger
g Botover b nise L challenge j abecad k. augment 1. mainee

15 After Jomn gradaated from coliege, she was accepted as a(n) person whe recelves help and advice while learning s job

16 A Twoukdlike wo find  job i amorher connery
B Why?

. 17. Public employees haven't recaved a(n) increase iv the momey they carn in about four years. That means $°1200 3 moath
for 43 months!

o 18 My boss left his job becamse his job was wo stressful.
15 Whenthe reddens got sick, the vice presdent sok control ofthe government.
20 After breaking a regionad recond, the athlere was ready for a new 2ifficatr and dewmmding situetion, She wisted 1o break the
world recoed
Drparodbedoan f Zavete ],
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APPENDIX 7

Word Families — Presentation - Instruction

Word Families

To improve our vocabulary we can use denvation of words Once we know a basic word, & is possible to form new ones
starting from the basic word Thes is what we ca¥ DERIVATION of words

Verb Noun
REIWe: (o 5500 workng, usually bacause you | REDIee: o | Retired: WOrkng usuady
DavE (40N 60 8 CMIN Age Usually Becaune of er age DecaaR s Of your age
Most peogie redre af 65 The povernmery doasn't provide pood heath Both my parents ars retred now

carejorefrees.

Retir when you
because of yowr age

He bacame

from polics

" usualy

after his

& Asyoucan see, the basic word is

H

RETRE We will call this word tha ROOT

EmPIOY: 10 pay somecne o worklor you. Employee: comesne whois paidio workfor | EMpIOYabe; naving sk of guattes ihal are
T faciory employs over 2000 pecpie. someons slselwworker] necessary to get 3 job
Govemmernt empoyses wil 3t a new sirite in mmnmmnmwm
o weeks empoyatie

Employment: the conciton of havinga paic
ok
S was ofared empoy ment 0 the saies office

Unempicyment: e numbsr of peophein »
pmmma:uumm“cpn
The rade remaned of 5 2%

tho unemployed: [parsd] Deopia whonme
ne job.

The QU arrment i working On & sirsegy 10
hap the

Unemployed: withost a [0 out of work
I've cnly been cnemploped for & few weeks

S Asyoucan see some letters or groups of letters can be added before the roat. We call these groups PREFIXES

Common profixes: un- -, /3. @,

o
~

dis i, un . efc

Common sulfixes € -ment od -ing, -sble -fion, -afion, efc

Some letters or groups of letters can be added afterthe oot We call these groups SUFFIXES.

taagnt these shis
Al staff Wi Ge Sained in coxiomer service sk

Verb
Traln: to teach somecre the skks of & parscular |ob or sctity, orto be

Ta
mm neyr

muhr)obe-

 someone whols being traredfor a job.
Twoak

lrllur SAMBONE W0 YA INE PRODE 01 AN msls 10f S0 ar work
conch)

Tulyl aracehorsefrainer.  Dians works 85 & leocher ramey.

Training: ncnmcus ofteaching or beingtaugre he shlisfora

raneg

Noun

at 38 in or derto g

stodenl, dcesinarderte gan

'EnTn: SOmeone, eSpecialy A slaert, whoworks(ora shortme ina
10t & 108 &5 a0 irdern @ Order 10 gain ex perence on my fedl
Intermship: » job st tasts for a shorttime, that somecne. especailya
Tixs idernship aims 80 provide you win af the necossany fools youneed

1008 8 succesafisdocior

Noun

"Experience:

acsvity, ulnop-u:mouanga
e hadno pr
Inexperience: wdum

Thwa scectent was # 160U o her i pevience

: kinowlecge or skdithat you ganfrom doings job oe
frm

Me s our mostes,

Experenced: possessngsk
someting often orfor a lang ime [« inesperienced
pevenced,

185 of krowiedge becauss you have done
pict. Me cant make mysfakes.

hly.-

net

b
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Verb Noun %L?E‘w:
Perform: to do sometingto enteriain pople. | Performance: how well orbadiyaperson performance-enhanc

for example by actinga play orplayinga piece pany etc does ap joboractivity. | drug/product/supplement etc: a d '
of music. e There is going fo be a training prog: p M".i gal ,a,ep‘ ik ks
The chidren parform two play s esch school o pioy P competing in $pors eventsto improve ther
year performance.

*when someoneperfoms a playorapieceof | Sevenofthe 12 winners tested positive for

music performance-enhancing drugs.

The orchestra wil give two more performances

this week.

Performance-related pay: money thatyou
earn for your work, whichis increasedif you do

yourworkverywell
Morketing speciaiists recene an annual
performance-reisted pay. Acheck wih many
2er0s
Gooditop/poor etc performer:
3) whodoasap joboractiviy
well or badly.

op performers are b n

this company.

b)a product, business etc that makesalot of
money, orthat makes very Ietie money:

A Brown sodais 9
performer in the British beverage market

the performing arts: arts such as dance,
music, or drama.

The Oscar is the most populsr performing arts
award.

Verb Noun Adjective
m: (passive)to give someone a better, ‘Promotion: a move to a more importartjob om : promotional films, events etc
* o e :

more responsibiejobina d

y 1. | or posits a y 0rorg se ¥

Helen was promoted (o Senior manager. Twant 8 job with 0ood prospects for promotion. | THis & 8 five-minute promotionsl video
*to help gto develop or Promoter:
8 meeting to promole trade between Taiwan 9, vhe =
andthe UK CONCens or sports events,

Sports promoters make milions organaing
e sports matches around the

2_someone whotriesio persuade peopleto

support or use something.

Some promaters of solar energy brought these

brochures for you.

€ We also need to keep in mind that some words work with specific sets of words and not with others. We call this
COLLOCATION,

*Be in charge of NOT Be in charge for
* Get / receive a raise NOT get/ receive an augmentation
* apply for a job apply to
She appliedfor ajobwith the local newspaper. I appliedtotwo universities and was accepted by all of them.

We needto applyfor planning permission to build a garage.

© When we talk about Phrasal verbs, we should ber that the particle changes the ing of the phrasal verb.
Take over > to take control of something Soon, they took over the company.

Take after > to look or behave like an older relative, Jenny really takes after her mother.

Take off > a remove take something « off

to remove a piece of clothing [# put on]: He sat on the bed to take his boots off.
b. if an aircraft takes off,

it nses into the air from the ground | felt quite excited as the plane took off.
C. success
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APPENDIX 8 - Word Families — Practice

Word Families Worksheat Name: DRat8: +ovvvarannes
Complete the sentences with a word derived lrom or associated with the word in parentheses.

1 (ntem) | dhd my N 3 minng compary

2 (expenence) Marco is a{n) teacher. He just started teaching two days ago

3 (apply) I a very exp y and denng my high grades |
was advised 1o a scholarship

4  (iran) Al will need to take a bafore beng

considered permanent staff

5 (rase) These days. the Rotary Club 15 maney for chartty

& (promate) Igota | was a comman employee, and now I'm a supenvisor
7 (charge) The head of this department is fifteen people

8 (prospact) Jubeisa teacher. We are giving her a class next month. Now

she's observing semor leachers

9  (challenge) Iwould like to do something at work I'm sick of domng the

same old gnnd.

10 (broad) gotapb n The UK

11 (quit) 'm this yob_ | don't like it at all

12 (mvolve) We really appraciate your In your children's leaming process.

13 (performance) The company executives need to know how well you at work

14 (employ) Due to the global cnsis, levels have doubled ortnpled. It's
very difficuit 10 find a job these days

15 (fire} Because of her being late she She lost her jobs

16 (time) Ihave always wanted to gsta job. F'd like to work here the
entire day, not st hours

17, (retire) My mom is 64, she's near the age

18 (take) 18 When will the new board of directors the company?
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APPENDIX 9 - Worksheet: Sentence writing 1

Vocabulary Set 1 — Sentence Writing # 1

Write a sentence to illustrate each of the words below. Do not use the examples from your copies. You
must create all the sentences you write.

1. (an)intemn ()

2. experience ()

appliedfor ()

4. trainee ()

$. trining )

6. prospects )

7. 4 raise ()

8. promoted ()

9. in charge of ()

10. under him ()

11. a new challenge ( )

12. abroad ()
13. quit ()
14. involved ()

15. job performance( )

16. fired ()

17. unemployed ()

I8, part-time job ()

19. took over ()

20. setired ()

Designed by Juan J. Zarate ¥.
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APPENDIX 10 - Word Derivation from Context — Presentation —
Instruction

Word Derivation and Context

It is possible to “understand” or “guess” new words form the context. The words around the
“new word” can help us guess its meaning. How can we do this? Let's follow these steps:

1. Ask yourself questions about the category of the word: Is it a noun, verb, adjective, adverb?

2. Guess the probable meanings of the word. Associate it with some previous knowledge. It
probably comes from ..., so it means ...

3. Try to find a synonym or a connection of the word with the general idea of the text you're
reading.

= Unfortunately, if you do not have a large “previous” vocabulary, this process will fail. How
can you overcome it? Just learn new vocabulary and practice it very often. Remember that
the more vocabulary you learn, the easier it will be for you to understand future “new”
words in context.

Examples:
v When | got to the employment office, | had to fillin an application. |

1. an application  a/an is for something countable.
“>application must be a noun.

2. Application probably comes from APPLY. so it may mean a request fora job(?)
3. It must be fora job because | went to an emplayment office.
v If you don't feel fine when you exercise wearing jeans why don't you wear a training suit?

1. atraining swif  alan is for something countable.
>iraining suif must be a noun.

2. Training suit probably comes from TRAINTRAINING and SUIT/SUITS, so it may mean
some kind of clothes related to sports.(7)

3. It must be some kind of clothes you wear to exercise. Just look at the context.

v | foundthe exercise a bit challenging. It took me more time than it usually does and made
me think my answers twice.

1. challenging has a modifier: a bit
“challenging must be an adjective.

2. Challenging probably comes from CHALLENGE, so it may mean something difficult or
something that requires concentration. It doesn't seem to have a negative meaning.(?)

3. It must be something difficult, but interesting at the same time. At least, that can be
understood from the context.

Ayou can see, it is possible to guess the meanings of the new words from their contexts, but
what if you do not know that context?

Let's learn new vocabulary every day. Reading is a good altemative.
Juan J. Zarate Y.
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APPENDIX 11 - Word Derivation from Context — Practice

SURSLU JUNOR
‘uoijo(aal Ay Joy 26us|eYD B JUnow o} Apeal s uapisaud ay) 0

‘sueaL Buyoyiod
‘wiy Japun adoad g seyay uonebinsanu
aned ul jsieioads e sa2H "dnolb Buyoyioed auy o Japes| 2y} sl sauol 1Q -

[=2]

‘sueaw pea]

‘UoHEeN[EAR }JNS2J PUB UCHBUIPI00D
auyy o afieyo w524 2INIsU| JUB|d 3y} 1B SISUIIEaS3l JO WEI] B SPEa) sUuar ig -

-]

'SUB3LU JOAO SSBH
‘uonowoid 10} 480 passed pue smaiasRiul qol paiuap Ajusppns sem aysg

sueaLww aBegy
U0 A1 0} SUOAUE 10}
ybBnoua Jou s1 06§ /S “2BemwnuIILL 2U3 Ul 3siel e pasiwoad sey uapisaid 2yl g

‘paudea] 3snf an am ainpaosoad ayl mojjo4 "mojaq spJom ay jo sBujuesw sy p

sueaw jaadsodd
“auo Buipab jo geedsoud ou pue qolou peyaH g

‘sueaw josuodg
yBunquip3 Ul 3sin0o

Buuiely paseg-abajj00 Jeak-oamy e 10} padosuods U3aq aneY S33UIRl) plo-Jeak-gL om]

‘sueaw ajgeun
‘pauies] aney Aay; jeym Ajdde o1 apgeun W3S USIPIYD 24340 3WOS €

sueaw yng
“oignd 2y yum Bujieap ul paouaLadxa auoawos yns pinom gol siyl ¢

‘SURaLU pajead |
"10}00p paijiienb e 295 0} papUBLLISP PUB UISUI UB Ag pagead) 24 0} pasnjal ays |

-Areuonalp e asn jou op ‘asea|d

IX8JU0J PUE UOIEAI3(] PIOM UO 3sID4aX]

191



P Z7a

‘sueaw sBuines
“0S Op 0} LWIY MO[[E 0}JUSIo14Nsul
212M sBUIARS SIU NG 312 0} PAjUBRM ‘SNUASS SIY Bulyoeoidde mou “WeIip ‘61

SUBDL JSBAL]
"R\ 15B| 1240 %00} DY 20UIS AuedioD DU} Ul ADUOLW 40 J0| B pagsaAul S2H 8l

‘SUBSLU aw-Led
“aunf ul pajod 219m gegs siuapeoe aw-ped mau 1oy sdoysyiom Aep-auQ /1

‘sueaw jyBnoug
“ISIEM 10 ¥0B| 3U140 asneoaq pafojdwaun aiam ajdoad Auew
05 uaym ayBnop jo sieaf asay) ul Aeioadsa ‘Buyiom 2q o3 pe|b asam £3yl g1

‘SUBDW JOUEaWSPSIW
'$50q J2y 1B Pajnoys ays puooas 2y}
puE UNJp DWED 2YS AN Sl 3Y | Ssousawapsiw qol JW0S 0} NP PaJiy SEM 2YS G|

‘suBaW anrg
AuoydwAs Yuanag suanoyleag Jo aoueLuiopad Al B pieay 19A3 NoA 3ARH F1

sueal JejusIeg
JUSLIDAJOAU Jeruaed SW0D[RM ADUL ABS SBIDILO0 [00YDS €1

‘SUESL PUNQ.JE JOO4
‘uonuape Aed pue punode Buljooy INT) 21

‘sueaW peo.qe peaids
‘ssauIsng
SIU} Ul JusLwaInbal e st AYeRUapyUOs) “proIde pealds ag J,UBd S]9I03S [RIDISWIWOYD ‘||

192



APPENDIX 12 - Worksheet 1 — Replace the words with synonyms

Vocabulary Practice # 4 (Target Vocabulary 2)

Replace the underlined words/expressions with the alternatives from the box.

quit raise training
part-time was promoted intern
applied experience over
involved in charge under

prospects
abroad
fire

retired

unemployed
trainee
challenge

job performance

a. My father used to have a job which included traveling around the
country. About four or five times he was sent to other countries to
do business. He got a beffer position in the company because
he was avery good worker and kept his production level very high.
He ended up being the responsible of the sales department. Along
with it came a very substantial increase in his salary. He had 20
people working for him. He worked forthe same company for many
tears, but he didn't like the job very much and resigned. And started
his bpwn business. Now he is a person who has stopped working
because of his age, he's 70.

o

. After | graduated | got a job as g[n) person working for free in
order to gain experience Before | started work, | attended a(n)
induction / immersion course in which | leamed how to do the
work | was supposed to do. | got a lot of skills and knowledge
about the job, so | feel I'm very well prepared to do anything. Now |
can happily see that my job possibilities have no limit. | have
asked a job at the United Nations as an economy specialist. | feel |

am ready for a new adventure that requires all my effort. 'm sure
| will never be out of work.

n

| started a new job last week. Now | am a person who is learning

the basic concepts about the job. | just work to pay my English
tuition, so | only need to work four hours a day.

o

. When the new principal took control of the school, she decided to

dismiss the lazy teachers.
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APPENDIX 13 - Worksheet 2 — Fill in the gaps with Target words
from the box

Vocabulary Practice {Target Vocabulary 3)
Fill in the blanks, Use the words from the box,
i rase traning prospects unemployed
part-time was promoted Intsm abroad traines
apply experience aver fored chalenge
involved in charge under retired job parformance
a Pl tell you about my story as a teacher Everything started when | decided to take a course
after | fimshed the advanced program | thaught @ was just going 1o help me improve my English At the end of that
course, the pancipal called me to hes office and offered me a ©b as a teacher | worked
four hours and | kad & Jot of time 1o prapars & Iwas a for about one ysar and a half

until the princpal decided | had laamed the b

b In order to gan axpenence, Johnny got a b as an accounting after he graduated Once

he leamed how to work as 3 good sccountant and got enough he decided 1o
for & job as a Genersl Accountant at a very big corporation He had 1o travel
vary often_ and that' s how he traveled around the Amencas and Ewope

cl my b because | chdnt fike &t at 38 h a lot off responsibility
and very long bours. aven on weekands Now | am . 50 | need a job urgently | remembec
that | was of the business depatment and in the futurs | was gong to be the person wha
would take the company Why did | giva up?

d Sonia used 1o be the sales assigtant  but she and now she i the sales manager of the

company She got a foo She used to sarm S/ 2000 and now she eams S/ 3000 Her new

posibon also mchades & lot or responsibiity The whole sales dep L her.

& When | worked, my was always impeccabls | was the most productive employee of the
company |was also raady to start new projects and accapt 3 new when @ was necessary

Now._ at the age of 75, | am and | remember the days when | was a young worker of thes

company

fS 's boss her last wosk He just sad he didn't need her sennces anymore She's not

wormed abaut iosing her job because she has many job Two comparses offared hes a job

as soon as they discovered she was free
Erepered by Juen [ Zéeste Yéoor

194



APPENDIX 14 - Final Quiz for Pilot and Control Groups

Vocabulbary Set | - FINAL QUIZ
Date-

Namse - iebiBsiai- _— D

L Fill i the gaps in order 1o complete the sentences. Use wonds from the box.

1 My father wsod 1o have o job which waveling wowsd the cossmy
2 Joe got 3 job 25 5 law = cedes to gain experience wnd wpply for s betterjob in the furmre He was ot
really happv becanse be Sidn't exn more thas 2 tip every week

3 Howmany e there in this office”

& Tom kepchis job for two yesrs and secerved 2 prize

5. Marha was forbemg lazy.

6 Do you kmow bow many people are = Peu” Milkons

7 1 ssedtodave in) Job when [ was & callege mudent | jom worked § boury » dov

IL Read the Thes, replace the underfined word' with an sberaative from the box. Wrine
the letser of the 2l jve on the line nest 1o the sumber. Thers are additicaal slternatives.
& prospects b expeimece £ inmoductcn 4 o chage e apply for
{ saempioged § taming & denatnd { sesived | pamoted

— & My perents are pewple why yopped wovking of the gpe of 66 Now ther get mavey from the govemment
— 5 All sew aif membery mmt take 3 $5-bour fgnic inducsow comrae There they will leam how this business warks
— 10 Without 2 wnivenity degree. yous job govsibiicer won 't jook good

1l Aftermuny yeurs of hard work, Johnny was fimally givew # hipher pesition v dhe business He w3z gives additional
Pespumsitity a5 well

12 Iweuld ke 1o imow wha is dhe head of the fimance deparmens
13 Anieahas seceliens qualificarions, bus the didn’t ges the job berinse she Sdu't huve ceoagh pravoivel knswisdpe relused &
Sejud

14 When [yead e advermisement | knew [ would Ble 10 9y & gerthe jobs The puy s great and | am highly qualified
L Fll s the gaps with the sppropriste alternative. Write 3 b, ¢, or & an the bue nest to the sumber.

1B mumhmuum-m Soun die leamed the job pefecdy
s lexoer ¢ beginner 4 spprentice

16 A Dwould ke 10 fimd 4 job in snother counery
B: Why wauid »uu Bke to wock. 4

s ostéde b abrosd ¢ feengn 4 smeger
. 17 Pabic employees Baves t recaved a(n) i sbout four years That means $°1200 3 mooth for 48 manthe!
2 Fagmest b eptun < raive € gowth

18 A-Why &d your boss resign”
B: He ___ hiv job because 2 was 100 stresafinl

s g b pesived c fimished & abandaned
13 When the president got sick. the vice presid the gz
a tock over b commralled ¢ managed d handled

- mm-wmum-:-aﬂ-.m - She wamad 10 bresk the world record
b sination € Coumpetence & Aalienge
Bogguced by Inan ] Zarsie I
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APPENDIX 15 - Verification Test for Pilot and Control Group

Vocabulary Set | - VERIFICATION TEST

L Read the sentences. Then, replace the underfined d/expression with an ak tive from the box. Write
the letter of the alternative on the line mext to the ber. There are additional alternatiy
2. fied b. mvolved C.pan-tune d mtem e promoted
f performance z abroad b emplovees 1 demanded } unemployed

1 My farher nsed to have 2 job which {neluded traveling azoand the country
— 2 Joe got 3 job 21 s person working for free = order 1o gain expenence and apply for 4 better job m the future
3 How many mafmembery ave there m this office”

4 Tomkepthis good production at werk for two years and received 2pnze

5 Marha was diymsized for bemng lazy

6, After gving up herjobb ofthe scandal, Marcela was sithout g fob for sx monthe.

__ T.lusedtowork fbor J or £ howry g day when I was 2 college student.

IL Fill in the gaps with the appropriate aternative. Write a, b, ¢, ar d on the line nest to the number.

— & Myparensaaze  Thev stopped workang 3t the age of 60 Now they get money from the govenunent

2 jubidees b unemploved . retwed d ex-workess
— 9 Al new staffmembersmunt take 3 45.-howr course. These they will leam how this busmess works.
& Uxines b traines ¢ Wwammng 4 tain
10 Witheut a univensity degies, yourjob won't lock good
4 alematives b probabdities < opticns 4 peospects
11 After many yean efhard wordk, Johmny was fmally . He was gven adétonalresponabiity aswell
2. promoted b. fired <. demoted d employed
12 Twould ke 10 know who M of the fmance departenent
A responsible b i chame <. m coetrol d boss
13 Anna hasexcellers quakficanons, but she didn't get the job because she &dn't have enough
3. commections b relatonsiups C. expenence d kmowledge
13 When [1esd the sdvemsement | knew | would ke to the job The pavis grear and | ambughly quakfied
a.applv for b.opt for oty 4 requess
TIL Fill in the gaps in order to complete the sentences. Use words from the box.
[ renamed - ook over - compentor - absoad - quir - lied - rase - - uamee - challenge - p j

Soan she leamedthe job perfectly

15 After Joan graduated from college, she was accepted s afn)

15 A T would ke to find 3 jobm another country
B Why would vou ke to wetk

17 Pobbc employees haven'trecerved ain)
months!

mabowt four vears Thatmeans 8 1200 amaorsh for 48

15 A Why did yous boms ressgn”
B He hus job b it was oo

.4 the

19, When the president got sick, the vice p the gor

0. Aftes brealong 2 regonal 1ecoed, the athlete was ready fora new She dto break the wodld
record
Doepared by Susn ] Zirar V.
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APPENDIX 16 - Worksheet: Sentence writing 2

Vocabulary Set 1 — Sentence Writing # 2

Write an original sentence to illustrate each of the words below. Do not use the examples from your copies.

You can use a derivation of the given words,

1. (an) intem

2. experience

3. applied for

4. tainee

5. training

6. prospects

7. a raise

8. promoted

9 in charge of

10 under him

11 anew challenge

12. abroad

13. quit

14 involved

15 job performance

16. fired

17, unemployed

18 part.time job

19. took over

20. retired
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APPENDIX 17 - Samples of students' journals

Individual 1: Female, 17
sec M (T Ager.ll. 1

1. What do you expect to learn froem these "vocabulary special classes ™
2. How easy or tficult for you Is Isarning new vocabulary?

vy . WM ;
i 7 bk BN B

aodmsal e
Wiy amd P e WG
U ol SR TS P L

» o batie, ahwomt, 1O i Yo
e T TS

mathle 2

k: \Ue prietics in (o f o (m “Me e e g
I 0 e B 3 oD PO PO ocothe BEN - L SRS | - W o L3 2ot

mnde mutoalie, V3 wol maoy,

v gy, bt ey B eyecd, ]
"
- 2o Awne WOES it dmave o Y

JV s drffcenly,

So M E . Agei L 2

1. After these days working with vocabulary learning strategies, do you
think it easier 10 loarn and practice new vocabulary? Why?

2. How do you fell about the vocabulary leaming strategies we studied in
class?

re e t.nly, e M p S ke (doay et
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5‘”@ Age: 3
1. Can you leam vocabulary independently, or do you need to learn it In

dass?
2 Mow important is vocabulary in the learning of 3 language?

a k{‘il l(‘n—‘. "8 a_ nie wEenb tay 1 Name }
wan 2 - ...

t‘u‘ nevd Ohe W dag Lo lesin, 3 Cen

k“(- e Lolids ‘..n G MK aad '.N\“>

(o oM Plocen

Q 3 73 Vely Jengef taor W con oW munton

with voestu \asy , 3p i3 MO T Ten t

—dhen on

Individual 2: Male, 19

se(M F Age M. 1

1. What do you expect to learn from these “vocabulary special classes.”
2. How easy or difficult for you is learning new vocabulary?

.J.&.M%....fn....lm...Momladc.uy....s.%nd....r.e.cnem.‘aey

v et bulory. et wadl Yo speck. betler .

.............. =

in elessS end it (s Cq&y.ﬁ..?t.{.ag.skéy....fﬁ.{:i’ he

| emuhsdrﬂm“lkm'?ﬂ“‘e
....... wovds, L oread the words. bul d
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se:MF  Age. ) 2

1. After these days working with vocabulary learning strategles, do you
think it easier to learn and practice new vocabulary? Why?

2. How do you fell about the vocabulary learning strategies we studied in
class?

Ao Nes ) vackuary. i e63e 0 now . sen,
oyeeember oetter . T con wnte. in
P oK ciad Aid . pctces . sod. e
_exemples:.. L con..cepesd... dhe weuls
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i eel _beler when. lusenew..
e psebaby ek pov. Teacher.

Sex: @} Age: 19 3

1. Can you learn vocabulary independently, or do you need to learn it in
class?

2. How important is vocabulary in the learning of a language?
Adem dreeto. learo. hew. voccbdery .
........ T.ean. leara. independently. 1. clon'+

.need. Yoo Aeqcher. Letncabubay...
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Individual 3: Female, 21

Sex: M@ Age: AL, 1

1. What do you expect to learn from these "vocabulary special classes.”
2. How easy or difficult for you is learning new vocabulary?

.............................................................................................................

....................................................................................................

.............................................................................................................

........................................................................................................

MSTAKES BT T 09 O
sec M(F)  Age: 2. 2

1. After these days working with vocabulary leaming strategies, do you
think it easier to learn and practice new vocabulary? Why?
2. How do you fell about the vocabulary learning strategies we studied in

class?

....... )./efu...é.ﬁe.@‘xv.?!y..fr.....irgﬁrléx'ﬁs....sazz...v.cce.&w?..&’y
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sec M(F)  Age:.2d. 3

1. Can you learn vocabulary Independently, or do you need to feam It in
class?
2. How important is vocabulary in the learning of a language?

b AN BE MORE INDERENDENT, WITH,
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......... L car Levens. by my sk, I con. Leren
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APPENDIX 18 - Grade Control Sheet

APPENDIX 18

Grade Control Sheet
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APPENDIX 19 - Progress During Training Phase

Male: & Female: §

= £ |= 0 E"

s=| | E|€ |2 |BE|¢%

2 gl 8|20 |8 |22 3

wmla 7| B e |E i T = B

g E|gz| £ | 2|8 |BEISE| 2

2| 2 i = = =

cal-2 8|22 |[LE<8 O

E5|EZ| 5| B |5 |BE|EZ

5|=8|=F| = |2 |=E|55|5E| =

NAME 0| — E|li| o o+ |wid|w g mE| @
1|Student-1 M ) 13 14 & 10 17 18
2| Student-2 M & 18 12 18 ) 17 16 18
3|Student-3 F & 17 11 11 17 15 11
4|Student-2 F ] 15 11 17 o 18] 20
3| Student-5 M 13 15 ] 12 2 18 18] 20
G| Student-5 F 4 11 7 4 2 16 14 14
7| Student-7 M 2 13 10 11 L] 17 16 17
& | Student-3 F 11 15 4 7 0 15 13 16
9| Student-5 F L] 17 3 3 ] 9 ] 4
10| Student-10 F 3 & 1 9 3 14 13 7
11| Student-11 F 7l 18 4] 10 2 10 13 18
12| Student-12 M 13 20 g 12 gl 17 17 18
13| Student-13 M 2| 18 2 0 1 10 11 12
14| Student-14 M 18 17| 14 2 3 18] 18] 18
15| Student-15 F 718 2| 17 3 gl 14 20
18| Student-18 F 3| 18 3 9 1 13 12 14
17| Student-17 M 17 10 13 g 14 18] 18
; 274 115] 188 2a4| 253 254
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