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INTRODUCTION

It is true, that the achievement of learning dependthe suitable
use of the different methodological strategies,ibigt also still necessary
to consider and in an urgent way the studentshiegrstyles, or even
better, the methodological strategies based ondifferent learning
styles.

The cognitive investigations have demonstrated that people
think in a different way, they receive the informoat process it, store it
and recover it in different forms. The theoriedlod learning styles have
come to confirm this diversity among individualdan prepare a way to
improve learning by means of the personal awareokts teacher and
the student, of the distinctive peculiarities, tlsato say, of the personal
learning styles.

Therefore, the teachers must face the problemntbiaall students
learn best with only one type of explanation andhccete exercise
because each student learns using a specific predotrlearning style
over other styles.

In this perspective, it becomes necessary to krwevstudents”
predominant learning styles, since it might be i/ wseful teaching tool
to adapt the teaching style for better learningyutianeously that will
allow designing assessment methods more adapteztify the progress
of the students in general. Likewise for the stislénwould be of great
use because they might plan learning as their pnedmt style, avoiding
blockades and optimizing their results.



Besides of considering the strategic and definwlg mssigned to
English as a Foreign Language in recent yearsjrilaesstigation aims to
further contribute to the improvement of learningail educational area
s, with special emphasis on the upper level, frogiohal vision under
the new educational paradigms that govern our cpuhighlighting the
particular case of the Language Center of Andeaivddsity "Néstor
Céceres Velasquez" of city of Juliaca.

In this view, it has been seen for suitable toizeathe present
study, whose structure is announced next:

CHAPTER I : Includes the study approach, consisting the féatran of
the problem, hypothesis of investigation, defimtiof objectives,
justification and limitations of investigation, e points will allow to
formally refine and structure the research ideajlarly it is provided the
background of the research where investigationslwvere made before
are reported and which are related to the probtebetstudied.

CHAPTER 1l : Understand the theoretical framework, which ig th
review of the existing theory on the topic of tmeeastigation that is to

say, it refers to the variables and its respectwemponents that are
related to the problem of the investigation.

CHAPTER Il : Includes the methodology of research, type asdakch
design, population and sample of study, variabfefualy techniques and
instruments for collecting data, the aspects thaicansidered will allow
us to test the hypothesis, this is determined lg fimction of the
investigative interest which one has.

CHAPTER 1V: Includes research results which are performedhen t
basis of data obtained from both variables, thedifigs being
systematized in different statistical tables wiatldhe same time the data
are being represented in graphs to analyze, desardmpare, interpret
and explain the results achieved during the expartm

Finally, the concluding result has been recordeitgr athe lengthy
investigation has been carried out and also recordat®ns,
bibliography and the relevant annexes are beinggpited.



1.1

CHAPTER |
EXPOSITION OF THE STUDY

PROBLEM FORMULATION

The learning of English language, in addition ® sbcial
and cultural significance, is a discipline increagy important in
today's world, by the high level of techno-sciemsxelopment
and international cooperation among people.

Currently in Peru there has been impleme the
obligatory of learning English as a foreign langeiagn
educational institutions and universities, for lgeame of the most
widespread spoken languages and, as such, it inbms useful
tool for the integral formation of the studentsics it allows them
the access information to satisfy their academiarecu
requirements, to contact with English speakers velne of
different social and cultural environments and éoebrolled in an
efficient way in diverse situations of life, as was for to move
occupationally in different contexts.

That is why all students of the higher level mygtrave the
subject of English as a prerequisite to graduateeoeive their
professional title. However many students are fatstl as they
are not able to achieve their goals by how difficuils for them to
master English, so we can always conclude that the



1.2.

methodologies which are being used in the teachntylearning
of English are not appropriate for the vast mayorit

It is true, that the achievement of the learningeofylish
depends on the proper use of the different metlogicl
strategies, but should also be considered on aitgrioasis the
students” learning styles, or better still, the hodblogical
strategies based on different learning styles.

The cognitive investigations have demonstrated that
people think in a different way, they receive tméormation,
process it, store it and recover it in differentnfis. The theories
of the learning styles have come to confirm thigedsity among
individuals and to prepare a way to improve leagrbg means of
the personal awareness of the teacher and thenstuolethe
distinctive peculiarities, that is to say, of thergonal learning
styles.

For this reason, the teachers must face the protiiatmot
all students learn best with only one type of empteon and
concrete exercise because each student learns asspgcific
predominant learning style over other styles.

In this perspective, it becomes necessary to knbev t
students” predominant learning styles, since ithinioge a very
useful teaching tool to adapt the teaching stytebfdter learning,
simultaneously that will allow designing assessmardthods
more adapted to verify the progress of the studentgeneral.
Likewise for the students it would be of great beeause they
might plan learning as their predominant style, idwg
blockades and optimizing their results.

HYPOTHESIS OF THE INVESTIGATION

1.2.1. THE GENERAL HYPOTHESIS
The predominant learning style has a pasitelationship

with the English learning as a foreign language rgndhe
students of the Language Center of Andean Uniyefdiestor
Céceres Velasquez” of the city of Juliaca-2012.



1.2.2.

SPECIFIC HYPOTHESES

The students of the Language Center of Andean
University “Néstor Caceres Velasquez” of the city o
Juliaca, have a predominant learning style.

The students of the Language Center of Andean
University “Nestor Caceres Velasquez” have a lovele
of learning English as a foreign language.

There exists a correlation between the predominant
learning style and level of English learning asoeeiign
language in students of the Language Center of &mde
University “Néstor Caceres Velasquez” of the city o
Juliaca.

1.3. DEFINITION OF OBJECTIVES

1.3.1.

1.3.2.

GENERAL OBJECTIVE
Determining the influence of the predominant leagni

style in the English learning as a foreign languageng
the students of the Language Center of Andean hitye
“Néstor Caceres Velasquez” of the city of Julia®d-2

SPECIFIC OBJECTIVE

Identify the predominant learning style in studeottghe
Language Center of Andean University “Néstor Céacere
Velasquez” of the city of Juliaca — 2012.

Identify the level of English learning as a foreignguage
in students of the Language Center of Andean Usityer
“Néstor Caceres Velasquez” of city of Juliaca -201

Establish the existing correlation between the pnadant
learning style and the level of English learning as
foreign language in students of the Language Ceuiter
Andean University “Néstor Caceres Velasquez” ofditg
of Juliaca - 2012.
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THE REASON OF THE INVESTIGATION

The present research work aims to meet the leastyles
and the level of learning English in universitydeats, because it
considers two variables that play an important fotevocational
training, as the twenty first century requires daation of high
quality that responds to the national and inteamati demand of
training students being citizens of the world whanc
communicate through various means.

The interest to tackle the topic of the learnstyles arises
to the fact that the difficulties that arise from absence of
adaptation of the styles of teaching employees hayteachers
without bearing in mind the styles of learning bk tstudents,
since it leads to the possible failure in learniagd to the
frustration produced by the dissatisfaction of seeing their
efforts to teach corresponded.

The studies of investigation about the percepéind the
processes of the knowledge, put in evidence theoitapt
performance that the individual differences realiz¢he study of
the above mentioned processes, therefore it isrir@pioto specify
that the theories about the learning styles taka siarting point
the consideration of the individual differences westn the
students.

While it is true that the purpose of this studyabout the
learning styles, is also important and necessasniphasize the
learning of English as a foreign language, bec#useone of the
most widely spoken languages in the world, givenithportance
in different fields of application of the human cemmication for
personal, social, cultural, commercial, sports gmdfessional
development.

So teachers should reflect on what learning ihdge
pedagogical and methodological proposals that gtinem our
teaching for the benefit of our students, leaving convenience
and facing new experiences, helping the studemtsgreze their
learning style, as each of us select, process as®l the
information in a different way according to the isbcphysical
and personal characteristics that we have.



1.5. LIMITS OF THE INVESTIGATION
The following limits have been taken into account:

= There exist no background to this research in oatext and
level of study. It has therefore been taken intcoaat other
contexts similar to ours and other levels of study.

= Individual differences in the study sample, as shisl have
different ages, level of study and social statuses.

1.6. ANTECEDENTS OF THE INVESTIGATION
After having done the search of precedent bilbéipgies
on local, regional and national level it has beeted that there is
no work related to the present investigation, haavesome of the
following researches mentioned below are somehdatee to
this work, which goes:

Herman (1954): He was one of the first researcidrs
became interested in studying cognitive stylesadiqular form
of expression of how individuals perceive and pssce
information. With the splendor of cognitive and hanvstic
psychologies in other disciplines and particularlyeducation,
research on cognitive styles, were soon welcomeddugcators,
especially in countries like the U.S., where, dgrihe sixties
emerged curricular reforms demanding educationahngé.
Basing on the studies focused on learning stylesrged a wide
variety of definitions, classifications and diagtogdools. The
various models and existing theories about learstgigs offer a
conceptual framework that allows us to understamel daily
behaviors in the classroom, how they relate towhg students
are learning and the type of action that may beenafiective at
any given time givent

! CAZUA, P. (2004): Estilos de aprendizaje: generalidadeBn line Internet. 20 de
mayo del 2012. Accesible en http:/www. educarengoéd.cl/
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From these studies, there were other with inteonatiand
national level, it is thus that Ortega (2008), lasmducted a
research work titled: "Learning styles in dentaldeints at the
Autonomous University of Ciudad Juarez". Master'sesis
published. City of Juarez, Mexico. This work isateld to the
present investigation as to the sample of the saudyuniversity
students and the variable of learning styles, iftgrd in the type
of investigation, as it is simply descriptive anskeuhe learning
style model, models such as Dunn Dunn, and Willkkstb were
taken to determine the variable mentioned abovemRhis study
the most significant of the results obtained, we ogntion the
favorite learning styles of the large populationdehtal students
at the Autonomous University of city of Juarez, &#SUAL,
INTEGRATED and PRAGMATIC, keeping the latter as imav
more relevancy since men are more pragmatic thanem6

On the other hand Coloma and Tafur (2007). Theyehav
published a research work entitled: “Learning $tyile teachers
with full-time and part-time conventional dedicatiat Pontifical
Catholic University of Peru (PUCP)". The investigatis related
to the present investigation in the study of vddalearning
styles, but it differs in the research sample (tees) and the
study variables such as the training of teacheys,and sex. The
conclusions that has been reached by the preseht shows that
the teachers” predominant learning styles withtfole and part-
time conventional dedication PUCP, who were used as
investigation sample, are in the following orddeatly reflective,
then theoretical, pragmatic and active. Howeveshould be
noted that the characteristics that define theestydre not
mutually exclusive, meaning that each person shamg®ater or
lesser degree patrticularities of the other prafiles

In relation to the conditioning variables of thedy, we
conclude that none of the variables affects thelgmrenance of
the teachers” styles with full-time and part-tintettze PUCP,
which has been mentioned above corresponds toefitective

2 ORTEGA, L. (2008): Estilos de aprendizaje en los estudiantes de odtgie de la
UACJ. Tesis de Master Publicada. Juarez. Universidatfldxico.

8



predominant style, then theoretical, pragmatic active, in that
order’

Just as Rodriguez (2006): A comparative study éetw
the evaluation of talent and the learning styleommg students
of Pontifical University Catholic University of Rerin 2006. The
investigation is related to this present work bg gtudy of the
variable learning styles and study sample (Uniwgrsiudents),
however differs in the type of research (descrgpttomparative),
having the following conclusions:

The students” predominant learning styles are hia t
following order: clearly pragmatic, then activegdhetical and
reflective. In comparing the variables of the stuldgre has not
been found significant differences.

However the students of Education are more acdhaa
those of Economy and Humanities, the students gfirteering
are more active than those of Humanities and thdesits of
Architecture are more pragmatic than those of‘Art.

3 COLOMA, C. y TAFUR, L. (2007): Estilos de aprendizaje en los docentes con
dedicacion a tiempo completo y a tiempo parcial vemitional de la Pontificia
Universidad Catodlica del Pefd Tesis de Master Publicada. Lima: Pontificia
Universidad Catolica del Peru.

4 RODRIGUEZ, A. (2006)“Estudio comparativo entre la evaluacion del talent el
estilo de aprendizaje en estudiantes ingresantés Bontificia Universidad Catdlica
del Perd. Tesis de Master publicada. Lima. Pontificia Usrisidad Cat6lica del Peru.



2.1

CHAPTER Il
THEORETICAL FRAMEWORK

THEORICAL BASIS

2.1.1. LEARNING STYLES

The term "learning style" refers to the fact thaicle
person uses their own method or strategies of ilegriwhile
strategies vary depending on what someone warieata, each
one tends to develop certain preferences or gldbeds,
tendencies that define a learning style. They heedognitive,
affective and physiological characteristics whiclerve as
relatively stable indicators of how students perednteractions
and respond to their learning environments, thad gy, it has to
do with how students structure the content, fornd arse
concepts, interpret information, solve problemsecdemeans of
representation  (visual, auditory, kinesthetic, )etc.The
characteristics are related to the motivations expbctations that
influence learning, while physiological charactecs are linked
to gender and biological rhythms such as the stege cycle of
the student.

The notion of which every person learns in a défgway
from allows us to look for the best ways to makarméng easier,
nevertheless it is necessary to be careful of ladie!”, since the
learning styles, although they are relatively saldian change;
they can be different in different situations; tteay be improved,;



and when the students are taught according to tiveir style of
learning, they learn with more effectivefy.

2.1.2. MODELS OF LEARNING STYLES

There have been developed different models anatidse
on learning styles which offer a conceptual frarhat tallows
understanding the daily behaviors in a classroomw they can
be related to the ways in which the students amieg and the
type of action that can turn out to be more effexin a given
moment.

The models well-known and widely used models of
learning styles are:

a) Model of the Herrmanbrain quadrants.

b) FelderSilvermanlearning and teaching styles model.
C) Kolb'slearning styles inventory modg@lSl).

d) BandlerandGrinder neuro-linguistic programming.

e) Hemispheric Dominance learning style model.

f) Gardner'smultiple intelligences model.

Even if these models contain a different classifecaand
arise from different conceptual frames, all of thieave points in
common that allow establishing strategies for thecation from
the learning style$.

A. MODEL OF THE HERRMANN BRAIN QUADRANTS

Ned Herrmann developed a model that is based on
knowledge of brain functioning. He describes itaasnetaphor
and an analogy makes our brain with the globe wghfour
cardinal points. From this idea represents a sptmtided into
four quadrants, which are cross-linking left arghtihemispheres
of Sperry model, and cortical and limbic brains MtLean
model. The four quadrants represent four differamtys of
operating, thinking, creating, and learning, inrshto live with
the world. The characteristics of these four quaidrare:

° HERVAS, R. (2003): Estilos de ensefianza y aprendizaje en escenarigsa&dos.
Grupo Editorial Universitario” Coleccién didactica.

6 CABRERA, J. (2005): la comprension del aprendizaje desde la perspedivins
estilos de aprendizaje”3ra. Ed. Madrid. Anaya.
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a) Left Cortex (LC)

Behaviors: Cold, distant; few gestures; elaborated speech;
intellectual brilliant; evaluates; critical, ironidikes quoting;
competitive; individualistic.

Process: Analysis; reasoning; logic; rigor; clarity; likesodels
and theories; gather facts; looks for hypothesiges| precise
words.

Aptitudes: Abstraction; mathematician; quantitative; finance;
technical; problem solving.

b) Left Limbic (LL)

Behaviors: Introvert; emotive, controlled; meticulous, maniaca
soliloquizes; likes formulae; conservative, faithfterritorial;
linked to experience, loves the power.

Process: Planning, formal; structural; defines procedures;
sequential; verifier; ritualistic; methodical.

Aptitudes:  Management,  organization, implementation,
commissioning, leader; orator; dedicated worker.

C) Right Limbic (RL)

Behaviors: Extrovert; emotive; spontaneous; gesticulator;
playful; talkative; idealistic, spiritual; looks f@oncession; reacts
badly to criticism.

Process: Bounded by experience; moves by the principle of
pleasure, strong emotional involvement; workinghwgassion,
listens; questions; need to share; needs of harmmassesses
behaviors.

Aptitudes: Public Relation; human contact; dialogue; educatio
teamwork; oral and written expression.

d) Right Cortex (RC)

Behaviors: Original; humoristic; hunger for the risk; spatial;
simultaneous; likes discussions; futurist; jumpmsrfrone topic to
other; brilliant speech; independent.

Process:  Conceptualization; synthesis; globalization;
imaginative; intuitive; visualization; acts for #ifitions;
integrates by means of images and metaphors.
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Aptitudes: Creation; innovation; entrepreneurship; artist;
investigation:; vision of futuré.

B. MODEL OF LEARNING AND TEACHING STYLES
OF FELDER-SILVERMAN
The model Felder-Silverman classifies the learrshges
from five dimensions, which are related to the agrswthat could
be obtained to the following questions:

a) Sensitive Concrete, practical, facts oriented and procesjure
they like solving problems following very well ebtshed
procedures; tend to be patient with details; likecpcal work
(laboratory work, for example); memorize facts whlgility;
do not like courses which don’'t seem to have an ediate
connection with the real world.

Intuitive : Conceptual; innovators; theories oriented and the
respective meanings; like innovating and hate #petition;
prefer discovering possibilities and relations; aapidly
grasp new concepts; work well with mathematical
abstractions and formulae; do not like coursesrkead a lot
of memorizing or routine calculations.

b) Visual: Prefer visual representations to obtain inforovati
flowcharts, diagrams, etc.; remember best whates s

Verbal: Prefer obtaining the information in written oro&en
form; remember better what is read or heard.

c) Active: Tend to retain and understand better new infdonat
when it is being put in use (discussing it, appyif,
explaining it to others). Prefer learning experitiggn and
working with others.

Reflective Tend to retain and understand new information
thinking and reflecting on it, prefer learning thgh
pondering, thinking and working alone.

7CAZUA, P. (2004): Estilos de aprendizaje: generalidadeBn line Internet. 20 de
mayo del 2012. Accesible en http:/www. educarengoéd.cl/
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d) Sequential Learn in small incremental steps when the next
step is always logically related with the previaue; orderly
and linear, when trying to solve a problem tendfdibow
small logical steps.

Global: Learn to make big jumps, learning new material
almost randomly and "suddenly” seeing the plan ahale
can solve complex problems quickly and put thirggether

in innovative ways. May have difficulty, howeveo, éxplain
how it’s been done.

e) Inductive: Understand information better when presented
with facts and observations and then infer theqmies or
generalizations.

Deductive Prefer deducing themselves the consequences
and applications from the fundamentals or genextdins.

C. MODEL OF LEARNING STYLES PREPARED BY

KOLB

According to the Kolb’s model an ideal learninghg result
of working the information in four phases: In pieet most of us
tend to specialize in one, or at most two, of thiese phases,
there can be differentiated four types of studedépending on
the stage which is preferred to put to work:
a) Active student.
b) Reflective student.
c) Theoretical student.
d) Pragmatic student.

Depending on the stage of learning in which is @ein
specialized, the same subject can be found easidnafder) to
learn depending on how it is being presented amd ihcs being
used in the classroom.

An ideal learning requires four phases, so it vk
convenient to present the material in such a way #il the
activities will go through all the phases of Koltheel. With that

8 FERRANDEZ, A. y SARRAMONA, J. (1997):Estilos de aprender, estilos de
ensefiar y material de lecturaT.omo II. Madrid. Catedra.
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on the one hand learning will be made easier fbistaldents,
whatever is their preferred style and also helpntlemhance the
phases which they are more comfortable.

D. MODEL OF NEURO-LINGUISTIC PROGRAMMING
OF BANDLER AND GRINDER
This model, also called Visual, Auditory and Kirestic
(VAK), taking into account that we have three gregétems to
mentally represent information, visual, kinestheticl auditory.

We use the visual representation provided we rereemb
abstract images (such as letters and numbers)anuiete.

The auditory representation system is what allowstau
hear voices in our minds, sounds, music. When weeneber a
melody or a conversation, or recognize the voicthefperson on
the phone we are using the auditory representagistem.

Finally, when we remember the taste of your faeofatod,
or what we feel when we hear a song we are usimittesthetic
representation system.

Most of us use representation systems unevenlygneiing
some of them and underutilized others. Representaystems
develop better the more the more they use it. Téregm used to
select a type of information will assimilate morasiy such
information or vice versa, the person who is usedghore the
information received from a given channel will nearn the
information received on that channel, not because ign’'t
interested, but because he isn’'t used to pay aitetd that source
of information. Using more than one system implieat many
other systems are used less and less; therefdieredt systems
of representation have different levels of develeptn

E. MODEL OF THE BRAIN HEMISPHERES

Each hemisphere is responsible for the oppositesidd of
the body: i.e. the right hemisphere directs thé $&de of the
body, while the left hemisphere directs the rigides Each
hemisphere makes specific tasks:
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* The left hemisphere is more specialized in the iptaywith
symbols of any kind: language, algebra, chemicahtmyjs,
and musical scores. It is more analytical and hnpeoceed
logically.

* The right hemisphere is more effective in the petioa of
space, is more global, synthetic and intuitives iimaginative
and emotional. The idea that each hemisphere @azed in
a different mode of thinking has led to the concept
differential use of hemispheres. This means thatethare
people who are dominant in the right hemisphere ather
dominant left hemisphere. Using differential ideefed in the
way we think and ac?.

F. MODEL OF MULTIPLE INTELLIGENCES OF
GARDNER

All human beings are able to know the world in seve
different modes. According to the analysis of theven
intelligences everybody is able to know the worltrotigh
language, logical-mathematical analysis, spati@ragentation,
musical thinking, the use of the body to solve peois or make
things, understanding other individuals and alsselves. Where
individuals differ is the intensity of these intgnces and in
ways these same intelligence are put in use andioenthem to
carry out different tasks, to solve different perbk and progress
in different fields.

Gardner provided a means to determine the wideerarig
skills possessed by humans, grouped them into sestegories
or "intelligences™:

1) Linguistic intelligence: the ability to use words effectively,
either orally or in writing, intelligence includeghysical
skills such as coordination, balance, dexterityergth,
flexibility and velocity as well as self-perspedicapacities,
tactile, perception of dimensions and volumes.

o HERVAS, R. (2003): Estilos de ensefianza y aprendizaje en escenarigsagdos.
Grupo Editorial Universitario™ Coleccion didactica.
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2)

3)

4)

5)

6)

Logical-mathematical intelligence: the ability to use
numbers effectively and to reason properly. Thislligence
includes sensitivity to logical patterns and relaships,
statements and propositions (if-then, cause-efféatctions
and abstractions. The types of processes usectisditvice
of this intelligence include: categorization, clésation,
inference, generalization, calculation and dematisin of
hypothesis.

Physical-kinetic intelligence the ability to use the whole
body to express ideas and feelings (e.g. an agtorime, an
athlete, a dancer) and facility in using one's saiedoroduce
or transform things (e.g. a craftsman, sculptorcimaeic,
surgeon).

Spatial intelligence the ability to perceive the world
accurately through visual-spatial (e.g. a hunteplaer,
guide) and to perform changes upon these percep{eqg.
an interior decorator, architect, artist, inventoryhis
intelligence involves sensitivity to color, linehape, space
and the relationships between these elements.deslthe
ability to visualize, representing graphically \aswr spatial
ideas.

Musical intelligence the ability to perceive (e.g. a music
fan), discriminate (e.g. a music critic), transforf@.g. a

composer) and express (e.g. a person who plays an

instrument) forms of music. This intelligence inbbs
sensitivity to rhythm, tone, melody, and timbrecofor tone
of a musical piece.

Interpersonal intelligence the ability to perceive and make
distinctions in the moods, intentions, motivationsnd
feelings of others. This may include sensitivity fecial
expressions, voice and gestures, the ability toridmsnate
between different kinds of interpersonal signald g@he
ability to respond effectively to these signalgpmactice (e.qg.
influence a group of people follow a certain couréaction).
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7) Intrapersonal intelligence: self-knowledge and the ability to
adapt own ways to act based on that knowledge. This
intelligence includes having an accurate pictureonéself
(one's own powers and limitations), have the aweserof
inner moods, intentions, motivations, temperameaitsl
desires, and the capacity for self-discipline, -self
understanding and self-esteéth.

TABLE 1
MODELS OF LEARNING STYLES MORE REPRESENTATIVE

NEURO-LINGUISTIC

PROGRAMMING VISUAL
Rita and Kenneth Dunn AUDITORY
According to how to select the KINESTHETIC
information.
THEORY OF
HEMISPHERIC
DOMINANCE LOGICAL
Linda VerLee Williams HOLISTIC

According to the way of
processing information

DAVID A. KOLB MODEL ACTIVE
Depending on how you use the REFLECTIVE
information i THEORETICAL
PRAGMATIC

FELDER-SILVERMAN ACTIVO / REFLECTIVE

MODEL
; . SENSORY / INTUITIVE
Accord@gt(tao (';r:e Bipolar VISUAL / VERBAL
gory SEQUENTIAL / GLOBAL
LEFT CORTEX
HERRMANN MODLE LEFT LIMBIC
According to the brain quadrant RIGHT LIMBIC

RIGHT CORTEX

19 GARDNER. H. (1999).“La educacion de la mente y el conocimiento de las
disciplinas”. Ed. Paidos Ibérica. S.A. Barcelona.
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LOGISTIC/
MATHEMATICAL

HOWARD GARDNER LlNGLchFIL% /R \QIE_F;BAL
MODEL

According to the type of KINSiSATI'T,ETC
intelligence MUSICAL
INTERPERSONAL
INTRAPERSONAL
NATURALISTICH

2.1.3. RELATION BETWEEN DIFFERENT MODELS AND
THEORIES
In recent decades there have been elaboratedrals lof
theories and models to explain the differenceshm ways of
learning. But of all these theories and modelscinine is good?

The answer is that “Any and All". The word "learginis a
broad term that covers different phases of a samlecamplex
process. Each of the existing models and theooi@sskes learning
from a distinct angle. When contemplating the whiglarning
process, it is perceived that these theories argmisgly
contradictory models are not so and even complesneath
other.

As teachers depend on which part of the learnioggss
our attention is put, sometimes we want to use datand other
times another.

One possible way to understand these differentribeds
the next model in three steps:

i) Learning is always part of the reception of somaedki
information. From all the information which we rece a
selection is made. When we analyze and how we tselec

1 HERNANDEZ, L. (2006): En linea Internet. 02 octulded 2006. Extraido de:
http://www.ucm.es/info/especulo/numero27/estilosalh
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information we can distinguish between visual, sargiand
kinesthetic students.

i) The information that we have selected should berorgd
and related. The model of the hemispheric dominaees
us information about the different ways we shoulganize
the information we receive.

i) Once information is organized we use it one wagravther.
Kolb learning wheel distinguishes between active,
theoretical, thoughtful and pragmatic students.

Naturally, this phase separation is fictitiouspnactice these
three processes are mixed up and are closely del@he fact that
we tend to select visual information, for examplfects the way
we organize that information. We cannot, therefamederstand
the learning style of someone if we do not paynditba to all
aspects. Besides the theories related to the wayselect,
organize and work with information models are dfeess
learning styles based on other factors, such daldmhavior:?

2.1.4. HOW WE WORK WITH THE INFORMATION TO
REACH TO THE CATEGORIES OF KOLB MODEL

We all receive a huge amount of information andalbf
information received we make a selection. Whenyemad) how
information selection is done we can distinguishoagvisual,
auditory and kinesthetic students.

Furthermore, the information which is selected $thdoe
organized and related. Depending on how we orgatime
information which is received, we can distinguisktvieen right
brain and left brain students.

12 DUNN, K. y DUNN, R. (2000):“La enseflanza y el estilo individual de

aprendizaje”. Edit. Anaya. Madrid.
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But also all this information can be processedeawnesal
ways. The model developed by Kolb assumes thateswnl
something we need to work with the information tivatreceive.

Kolb says that, on one hand, we can start:

o From a direct and concrete experience.

= Or an abstract experience, which we have when a about
something or when it is told by someone.

The experiences which we have, abstract or concrete
change into knowledge when we elaborate them inafrteese
two ways:

i) Reflecting and thinking about them.
i) Actively experimenting with the information recedie

Kolb also adds that to produce a truly effectivarteng it is
necessary to work these four categories. As sayecasrding to
the model of Kolb an ideal learning is the resdliworking the
information in four phases.

In practice what happens is that most of us tenddo
specialized in one, at most two, of these four phatherefore we
can distinguish between four types of studentsedéimg on the
phase which they prefer to work.

Depending on the stage of learning in which we are
specialized the same subject is easier (or harter)earn
depending on how we present it and how we useeirtidssroom.

Once again our education system is not neutravelthink
of the four phases of Kolb wheel it is very cledatt the
conceptualization phase is the one in which morphasis is put,
especially in secondary and higher education. Tdmescan be
said, our education system encourages theoreticaéists above
all others. Although in some courses pragmaticesttglcan take
advantage of their capacities, the reflexive orfemndind that the
rate imposed on the activities is such that dodsafiow them
time to ponder the ideas as it is needed. It i everse for the
students who like to learn in doing experiments.
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In any case, as Kolb himself, optimal learning iszgithe
four phases which is of interest so we can en$iatedur material
presented covers all stages of the Kolb wheel. \tigt in mind
we can make learning of all students easier, wieatekieir
preferred style, and also help them to enhandedaphases which
they are less comfortabl¥€,

2.1.5. CHARACTERISTICS OF LEARNING STYLES
ACCORDING TO KOLB MODEL

A) CHARACTERISTICS OF THE ACTIVE STYLE
People who obtain a clear predominance of ActitydeSossess
some of these characteristics or manifestations:

Main characteristics:

1. Animator

2. Improvisator
3. Discoverer
4. Daredeuvil

5. Spontaneous
Other characteristics:
o Creative

o Qriginal

o Adventurer
o Restorer

o Inventor

o Vital

s Hedonistic

o |dea generator
s Impulsive

o Protagonist

s Shocking
s |nnovative
o Talker

o Leader

o Dedicated

13 GALLEGO, A. y HONEY. (1999)‘Los estilos de aprendizaje. Procedimientos de
diagnéstico y mejora”4ta. Ed. Bilbao. Ediciones Mensajero.
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Entertaining
Participative
Competitive
Eager Learner
Problem solver
Changer

o o o o o o

B) THE CHARACTERISTICS OF THE THEORETICAL
STYLE

Individuals with higher scores on the Theoreticall&Swill have

characteristics or manifestations like the oneswel

Main characteristics:
Methodical
Logical
Objective
Critical
Structural

ogbhwbhE

Other characteristics:
Disciplined

Planned

Systematic

Orderly

Synthetic

Argumentative

Thinker

Relationship maker
Perfectionist

Generalizing

Searcher of hypothesis
Searcher of theories
Searcher of models
Searcher for questions
Searcher of underlying assumptions
Searcher of concepts
Searcher of rationality
Searcher of "why"

Search system of valyegiteria...
Inventor of procedures for...
Explorer

o o o o o o o o O o o o o o o O O o o o o
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C) CHARACTERISTICS OF THE PRAGMATIC STYLE
Individuals with higher scores on the PragmaticleStyill have
characteristics or manifestations like the oneswzel

Main characteristics:
Experimenter
Practical

Direct

Effective

Realist

agrwnE

Other characteristics:
Technical

Useful

Rapid
Determined
Planner

Positive
Concrete

Crystal clear
Confident
Organizer
Current

Problem solver
Practiced learner
Action planner

o o o o o o o o o o o o o o

D) CHARACTERISTICS OF THE REFLECTIVE STYLE
Individuals with higher scores on the PragmatigdeSwill have
characteristics or manifestations like the oneswel

Main characteristics:
1) Considered

2) Conscientious
3) Receptive

4) Analytical

5) Exhaustive

Other characteristics:
o Observer
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s Compiler

o Patient

o Cautious

o Meticulous

s Elaborating of arguments
o Far-sighted of arguments
s Behavioral expert

o Proviso of information

s Investigator

o Assimilator

s Writer of reports and/or declarations

o Slow
o Prudent
o Distant

o Soundel

2.1.6. PEDAGOGIC IMPLICATIONS AND THE KOLB'S

LEARNING STYLES

The theoretical model about the styles of learnihgnajor
relevancy is the proposed one by the American pdggst
David A. Kolb, (1975-1984) who thinks that the stats can be
classified in active, theoretical, reflective andhgmatic, in the
form of how they use the information. Kolb argubsattpeople
can receive information or experience across tvgichaays: The
concrete one called by him concrete experiencetlamdbstract,
called abstract conceptualization.

According to the topology of Kolb, the active statiealso
called divergent, are characterized for receiving information
by means of real and concrete experiences and gmioce it
reflectively; the theoretical ones or the convetgenes, for
perceiving the information from an abstract forny, way of
conceptual formulation (theoretically) and procegsit through
active experimentation; the reflective ones or rasators, also
tend to perceive information from an abstract folbot process it
reflectively; and finally the pragmatic ones or est) these ones

14 CACHEIRO, M. (2006)“Implicaciones de las teorias de estilos de aprenj# en el
disefio pedagogico de cursos virtualesPonencia presentada en el Congreso
Internacional de Estilos de Aprendizaje. Univerdida Concepcién. Chile.
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perceive information from concrete experiences prmtess it
actively.

According to Kolb, an ideal learning is the resoit
working the information in these four categoriesptrases. In
practice what happens is that the majority of usl tt® specialize
in one, at most two, of these four phases, fromtwieacan differ
between four types of students: Active, reflectithegoretical or
pragmatic, depending on the phase that one prieferse.

Next there appear the characteristics of four legrstyles
that determine the skills of every style, accordingCatalina
Alonso. This classification is not related to thatelligence
because there are intelligent people who are prador in
different learning styles.

ACTIVE : People compromised fully in new experiences. They
are of open-minded, not skeptical at all, they ckita
enthusiastically new tasks .Their days are fulbdtivities. They
look for new activities quickly when they get boredth the
former ones. They are keen for new challenges wigw
experiences and get bored with the long periodvities. They
are grouped people who get involve in matters efdthers and
focus all the activities around themselves.

THEORETICAL : People who integrate the remarks inside
logical and complex theories. They tend to be p#idaists. They
like analyzing and synthesizing. They integrateésan coherent
theories. They are very thoughtful when they eshlprinciples,
theories and models. For them, if it is logicaljsitgood. They
look for the rationality and the objectivity, mogimway from
subjective and ambiguous things

REFLECTIVE : People who consider the experiences and
observe them from different perspectives. They yamalthe
information thoroughly before coming to some cosia. They
are prudent; they do not leave stone unturned, lcadefully
before crossing. They enjoy observing the perforceaarf others,
listen and do not intervene until they have takesspssion of the
situation. They create around themselves a sligllistant
attitude.
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PRAGMATIC : People who act rapidly and with safety with the
ideas and the projects that attract them. They terd impatient
when there are people who theorize them. They metarthe
ground when it is necessary to take a decisionoosdive a
problem. They think that, “ it is always possibtedo better, if it
works it is good ", they exhibit different aspecsstuations and
forms that are more adapted for the students, wdro favor
learning when they have high or very high prefeeenc a
particular learning style, i.e. to make learningtére™

2.1.7. THE IMPORTANCE OF UNDERSTANDING YOUR

LEARNING STYLE

The skill of learning is perhaps the most impuattskill
that you can have. Frequently we face new leareipgeriences
or situations in our life, in our profession orvabrk. To be an
effective learner you have to start from: to beolwed (EC), to
listen (OR), to create ideas (CA), and to take slens (EA). As
adult, probably you have become better in soméesd learning
styles than in others. You tend to entrust moretivrer methods
and skills in the learning process that othersreéssilt, you have
developed a particular learning style.

Understanding your learning styles helps you ttizeaf
your strengths. A way in which you can improveettectiveness
is to use that particular quality while learninglsé, you can
increase your effectiveness as beginner on impgote tools
that you use.

Another way of understanding your learning style is
seeing close it is with:
s Choosing a career, profession or job.
o Solving problems.
= Administering people.
o Working as part of a tearf®

15 CABRERA, J. (2005):la comprension del aprendizaje desde la perspedivims
estilos de aprendizdjeEd. Grao de Serveis. México.

16 SWENSON, L. (1984): Teorias del aprendizdje Edit. Paidos. Buenos Aires.
Argentina.
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2.1.8. STUDENTS” LEARNING STYLES AND TEACHERS’
TEACHING STYLES
"

We often hear the students say “this is a goadhex”,
do not understand this teacher easily”, “I like htve teacher
explains”, “and with this teacher | learn”, etc.oM is it possible
that we get these types of experiences from oudesiis?
Probably there exist several reasons, but oneeshtis how the
teacher takes the class, how he interacts witlstindent and how

he teaches.

It seems that the students learn better when trepeing
taught with their predominant learning styles.Histis like that,
the logical thing is to think that the teachersacteng styles
should be influenced by the learning styles ofrteidents. Does
this mean that the teachers have to make themsetvefortable
to the styles of all the students all the times?

Obviously not, that would be impossible. The teashe
should try to understand the different styles @irtlstudents and
try to fit their style of education in those areasd in those
occasions, which it is adapted for the targets #rat claimed,
without coming to the point of designing an eduwatbased
exclusively on the students” learning styles.

Let's remember that the learning styles are capaftibeing
developed and therefore modified by a proper tngirand that
the teachers” style of learning influences notabltheir style of
teaching. To be A TEACHER is to be conscious ofrtpeoper
learning style and of the different students” leggrstyles.

Recognizing the teachers” learning styles can telake
decisions about specific issues such as the sabectf
educational materials, the way of presenting th®rmation
(what strategy or what activities to carry out)e tbreation of
special interest groups, suitable procedures dliatian, etc.

The approach of the teachers” teaching styles & th

students” learning style requires that the teachederstand the
mental process of the same ones, derived from quevi
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knowledge that in possession and of the set dfegfies that they
have to use in the execution of their tasks.

2.1.9. ADVANTAGES OFFERED TO MEET THE
STUDENTS” LEARNING STYLES
The advantages offered are to meet and to strenghe
students” learning styles and they are:

o To be able to individualize the educational proogksen it is
necessary.

s Major autonomy in the students” learning.

o Selecting the best didactic strategies.

o Helping the student to know each other better anénow
how to learn to learn.

s Achieving favorable results since the studentsnleagtter
when they are taught with their predominant leagrstyles.

s Admitting that every style has a neutral value, en@s better
or worse than the other.

o Alternate the styles of teaching, so as to havadaptation of
teacher - student and student - teacher acrosdearamnge of
activities.

o Include approaches and activities for the differlmarning
styles in the lesson plan.

It is necessary to remember that the teachers auisas
facilitator, promoting the strength and diversifyatternatives of
the students” learning styles, using a wide vamétynethods and
materials of teaching, and creating an environncbaracterized
by diversity and collaboration.

We have highlighted the importance of the learrstyde. It
is undoubted that in the measurement that the ée&ctows these
styles will be easier to achieve the studentsaoleThe teachers
will have to learn to adapt their own learning stio the style of
learning of their students.

17 HERNANDEZ, L. (2004): La importancia de los estilos de aprendizaje en la
ensefianza del inglés como lengua extrarijerRevista de estudios literarios.
Universidad Complutense de Madrid. 210-211.
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On the other hand, the students, as far as possihist
know how to learn, and together with the teachemfarove their
styles to the maximum to learn how to use themcecoedance
with the educational circumstancés,

2.1.10. ENGLISH LANGUAGE

English is one of the languages most spread inienaly
and, as such, it turns out into a useful tool ie tihtegral
formation of the students, since it allows them &lceess to the
information which satisfy the current academic reguents,
being unrolled in an efficient way in diverse stiaas of the life
contacting people who speak English of other scamal cultural
environments, as well as for to journey occupafigna different
contexts.

In such a sense, the area of English takes aspms®ithe
achievement of the communicative competition in caeign
language, which will allow the students to acquire information
of the most recent and last scientific and techgiokd advances,
be already digital or print in English, as welltasallow them the
access to the new technologies of the informatiod #he
communication to broaden their cultural horizons.

Also, the conditions and opportunities are credatethem
for the handling of innovative methodologies thatowd
strengthen their autonomy in learning of other lsagges.

English Learning adopts the approach of commurnati
which implies learning English in full functioningf simulations
of communicative situations and attending to thelshts” needs
and interests. Learning is also realized by autb¢exts and full
meaning, avoiding this way the presentation of yong words
that do not contribute meaning.

English language answers to the national and iatemal
demand to prepare students being citizen of thddweho can

18 FERRANDEZ, A. y SARRAMONA, J. (1997)Estilos de aprender, estilos de
ensefiar y material de lecturaT.omo II. Madrid. Catedra.
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communicate across diverse means directly or iotiyrethat is to

say, using technology, virtual way. Equally, itoalls the students
to have access to the advances of the sciencenartddhnology
which publications are generally in English.

2.1.11. SKILLS DEVELOPED BY ENGLISH LANGUAGE
English develops skills of expression and oral
comprehension; comprehension of texts and productidexts.

a) EXPRESSION AND ORAL COMPREHENSION

It implies the interactive development bk tcapacities of
comprehension and production of oral texts. Thixess happens
in diverse communicative situations and with dieenstentions
related to the daily life of the family and socilcle of the
student. It involves being able to listen and tpress the proper
ideas, emotions and feelings in diverse contexth ifferent
speakers.

b) TEXT COMPREHENSION

The comprehension of texts implies the mstrmiction of the
context of the text, process that allows distinigung the principal
and secondary ideas, bearing in mind the linguistractures
adapted to the text. It facilitates the criticaception of the
information for a suitable communicative interanti@nd to
obtain new understanding of information.

c) TEXT PRODUCTION

In the production of texts there develtips process which
involves the expression of ideas, emotions andnigelin the
frame of a restructuring of the texts previousharpled. This
motivates the active and creative spirit, and alaoilitates the
proper handling of the linguistic and non-linguistodes?

19 MINISTERIO DE EDUCACION. 2009 “Disefio Curricular Nacional de Educacion
Basica Regular’ CIED. Lima-Pera.
20 MINISTERIO DE EDUCACION. 2009. Ob. Cit.pag.359
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2.1.12. ORGANIZATION OF THE KNOWLEDGE IN THE
ENGLISH AREA

The knowledge of English is organized in lexicon,
phonetics, grammar and non-verbal resources.

In the lexicon there are proposed the basic imébion
linked with the communicative situations raisedtfwat particular
level. They are used both in oral and in writteheTphonetics
presents knowledge related to the pronunciation iatahation,
elements inherent in the production of sound. Thamgnar
contributes to a better production of the textweibherence and
linguistic consistency. In addition to the capadti and
knowledge, the area develops a set of attitudestedblto the
respect for the ideas of others, the effort to camicate and to
solve problems of communication and respect to litnguistic
and cultural diversity?*

2.1.13. CONCEPT OF LEARNING

Between the various investigators a unanimousemgent
does not exist with regard to the definition of tkem Learning
therefore, presents to itself a compilation ofe&téint conceptions
promulgated by some authors, inclining towards sofriem or
to different characteristics to complement eacleth

Beltran (1990: 139) there expresses the followiefiniion
more or less permanent. “A change which is moreless
permanent in behavior that takes place as restittegbractice”.

Hilgard (1979: 5) proposes this definition: “ltusderstood
that learning is a process by virtue of which ativélg originates
or changes across the reaction to an opposindisityavith such
that the characteristics of the change registerethe activity
could not be explained by foundation in the innatedencies of
response, the maturation or transitory states e@fotiganism (for
example, the fatigue, drugs ....)"

Diaz (1986: 40), in the same line offers a more
comprehensive definition: "We call learning a refaly

2L MINISTERIO DE EDUCACION. 2009. Ob. Cit.pag.368
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permanent modification in the disposition or in ttegpacity of
human being, happened as result of his activitythaticannot be
assumed simply to the process of growth and mabarair to

causes such as illness or genetic mutations”.

After these reflections expresses the followingirdebn
impartially: “Learning is the process of acquisitioof a
disposition, relatively lasting, to change the peton or the
conduct as result of an experience”.

Zavalza (1991:87) realizes an alternative approach
considering the contributions of all the theoridslearning are
derived for didactic process. Three fundamentalsgomes that,
from his point of view, the Didactics has to comftoare the
following ones:

1. Learning as theoretical construction, or: how leanis

done? (Theories of learning).

The use of the theories and scientific tmigss of learning,

it is a necessary operation facing the constructain
didactics more and more scientific and subject he t
conditions imposed by the nature of the educational
phenomenon itself on which it pretends to reverse t
empirical findings claimed. It presents some kegasl on
learning for the didactical knowledge.

s |tis an action that takes place in two levels: ltkebavior and
the thinking.

o It assembles some particular characteristics: goented,
directed to the global development of the subjdetimited
by personal needs and social conventions.

o It is a process in which teacher and student takeactively

and consciously.

o As said Ausbel (1976: 80-83) “to know how the stitdearns
and what variables influence him, it does not direa
knowing any more about learning, but that the Didads in
direct relation in knowing more on how to help 8tadent to
learn better ”.
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Learning as task of the student, or: how do thdestts learn?
(Factors that affect in the learning preessof the students.)
The cognitive model brings with it three importahtanges in
the conception of the process teaching - learrasgpointed
out Weinstein and Mayer (1986: 315-327).
Instead of seeing the students as someone whodeecor
passively the stimuli that the teacher presentsthiem,
learning is seen like an active process that happeside the
student and that is influenced by themselves.
The results of learning depend so much on the nmdtion
that the teacher presents as of the process cedtiby the
student to digest the information.
Therefore, there are two types of activity thatedeine the
process of learning: the strategies of teachingh@s the
material is presented in a certain time and inréageform)
and the strategies of learning (how the studerdutjin his
own activity organizes, prepares and reproducesatim/e
mentioned material).

. Learning as task of the teacher. How to teachaml® (Factors

of the intervention of the teachers whickeetf in learning).
The teacher changes from being “who teaches” te ‘tthe
who makes learning easier”. This approach has aafiins on
several levels:

Extending the subject-matter of Didactics as a iplise:

topics referred to processes and strategies ofnifegr
cognitive and social mechanisms of the performawicéhe
student, management of learning, etc.

The training of teachers acquires a new perspedtive not
enough to be a technician in the contents to bd, us& also
in the strategies of simplification of learning.
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o The teacher will have to distribute his time betweabe
contents to be taught and the direct and indireategies of
learning.??

2.1.14. THEORIES OF LEARNING

A scientific proposal about the learning stylesuiegg a
serious reflection on some important aspects of ghecipal
theories of learning.

In a simple you can make it possible to split ta@grama
of the studies on the knowledge and learning enipihgsthe
current conductors or associates, the cognitivecandtructivists.

a. BEHAVIOURAL THEORIES

It is a theory of learning that refers to objeclyvebservable
behavior eliminating other types of mental actesti Behaviorists
define learning as the acquisition of a piece afisieonduct and
they associate with this learning the scheme stiwlesponse.

Behaviorism is interpreted as an association wisérauli
and responses are related for associative mechangmthe
contiguity, the repetition and the risk. The Law tbk causal
relation is the one that defines this associatelation, “for an
organism to learn the relation between a specifitoa and a
result, there must be a causal relation betweem dfchem”.

b. COGNITIVE THEORIES

The term "cognitive" refers to intellectuadtigities such as
perception, interpretation and thinking. Cognitieories focus
on the development of thought and reason as the tkey
understand the development of people.

Cognitivists approach is unified on two assumpidirst,
that the content of learning are ideas or cognsticand second

22 ZAVALZA, M. (1991): “Fundamentacion de la didactica y del conocimiento
didacticd. El Curriculo: Fundamentacién, disefio, desarrgllceducacion. UNED.
Madrid.
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one, that the most important type of learning sdntinuous and
sudden.

An essential feature of most cognitive theoriestplate
that the discontinuous change of behavior is atre$an internal
process commonly called active intuition or underding.

One of the best known and oldest cognitive tlesois of
Gestalt psychology (Wertheimer, Kofka, Kohler, Lewi
Wheeles). This theory states that when we recordtlmaughts
about our feelings, at first we don’t look at thetalls, but then
put them in our mind as part of organized and nregnl
patterns.

Other major authors exponents of cognitive thesoare:
Jean Piaget with his theory of genetic epistemqloggv
Vygotsky's sociocultural theory of development dedrning,
David P. Ausubel with his Meaningful Verbal Leamirand
Subsumption Theory, Maria Montessori, Dewey, andemno

c. CONSTRUCTIVIST THEORIES

Piaget marks the beginning of a constvisttiview of
learning which is understood as a process of iataronstruction,
active and individual.

Constructivism is a theory which highlights the
construction of knowledge, according to this thekmpwledge is
always an interaction between new information prese to us
and what we already knew, therefore, to learn ifdimg models
to interpret the information we receive.

Constructivism is a confluence of various psyohalal
approaches that emphasize the existence and gra&vaihowing
subjects of active processes in the constructiorknmiwledge,
which can explain the genesis of behavior and iegrnit is
claimed that knowledge is not passively receivetrwe copy of
the medium.
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Piaget, Vygotsky and Ausubel as precursors of
constructivism. For its part, says Cesar Coll omusivist
approaches in education are, for the most partpduagogical
and didactic or explanations concerning educatiothé areas of
formal education, which in turn are derived fromeoor more
theories of development and learning. The authoogeizes that
despite the magnitude and relevance of educatieatlopment
and constructivist theories of learning, none efstihcontributions
iIs so broad as to offer an explanation articulaseal solid
educational processes of teaching and learningh&umore, Coll
recommends distinguish among constructivism, caostist
theories of development and learning, and conswatt
approaches in education. Constructivism asserts ttiea term
refers mainly to a particular human psyche shargdvdrious
psychological theories. Coll adds that construstivicannot be
considered a theory of development or learnindnéngtrict sense,
since its purpose is to set a framework focusinghenanalysis,
explanation and better understanding of the presestteaching
and learning at schodt’

2.1.15. THE LEARNING STYLES AND THE PHASES OF

THE LEARNING PROCESS

Many authors have analyzed the learning procdss a
different stages. We are going to put them in aeswh been
inspired by Juch (1987) in which, with a chronotagi order,
dividing in four stages the cyclical process ofiaag.

23 DELGADO K.; CARDENAS, G. (2004)“Aprendizaje eficaz y recuperacion de
sabef. Edit. San Marcos. Peru.
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TABLE 2
THE STAGES OF THE CYCLING PROCESS OF
LEARNING

Year Author Stage 1 Stage 2 Stage 3 Stage 4
Feedback, Integrating, — . Autonomous
1966 H.Turner evaluation mapping Possibilities, decision investment
N Cognitive . .
1969 Charlesworth Attention development Expectations Surprise
Pedagogical .
1970 Institute of il:;m:uon of Arrangement Forms, concepts Do
Holland 9
1971 Kolb sgsffrcvtgﬁ) n Abstract Concepts Active experiments Experiences
1973 Euwe Accepted as truth Putting in order Carryingans Execute
1975 Ramsden Paying attention Pretend Commitment Impieme
1976 H.Augstein Review Purpose Strategy Results
1976 Rowan Communication Thinking Projecting Meeting
1977 Aygyris Generalizing Discovering Inventing Produgin
1977 Torbert Effects Purposes Strategies Actions
1977 Raming Biological Psychic Sociological Psychic
1978 Mangham Observing Interpreting Testing Acting
. . . Establishing "
1978 Pedler Evaluation Diagnostic objectives Actions
1978 Boydell Information Theory Advise Activities
1978 Hague Conscience Concepts Tools Practice
1980 Morris gﬁ)‘gg;vs the Interpreting Planning projects Qgrt:i\g/emems
Perceiving - Thinking .
1980 Juch (To observe) Thinking (Planning) Making
R4
1982 aﬂ?}% rd and Active Reflective Theoretical Pragmatié

24 BENNET, N. (1999): Estilos de ensefianza y progreso de los alufnfas Morata.

Madrid. Espafa.
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2.1.16. THE LEARNING STYLES OF ENGLISH
LANGUAGE
Today we see that the universal language is Engligh
principal means of communication within many ingtidns
international, national as well as regional bussess universities
and colleges.

For over thirty-five years the area of predominiatrning
styles has become a very important research tojtincnvwdifferent
areas such as acquisition and language teachingleanding.
Many of these studies have been conducted in diffecultural
environments noting especially cognitive learnityges, sensory
and affective prevailing in a representative popoitaof tourist
guides with English language skills based on the fanguage
skills develop.

The growing concern for improving learning has $ederal
researchers to explore different areas such asitgarstyles.
These represents a profound change in the conoepifo
pedagogical practice and create material, technieald
professional conditions which are necessary to Idpva more
useful work for students. This means that learrand teaching
must be active and participatory processes.

Through the years it has given different explametiand
definitions of these styles, but most agree thtgrival features
which are predominant influence in different waykaivpeople
perceive, remember and think. Thus, from the canstist point
of view learning is a personnel elaboration whicl students do
with the help they receive from their environmethis implies
that the contribution of the learner of interestl availability of
their prior knowledge and experience.

In this sense it is not sufficient to consider #dernal
factors of a learning situation without taking irdocount that it
will be processed internally through multiple formef
intelligence that subjects in a particular way apdssess
complementary. Furthermore, there are also diftetgpes of
learning that are defined according to the mearesi usy the
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individual to assimilate new knowledge related he tEnglish
language?®

2.1.17.CHARACTERISTICS OF LEARNING IN

UNIVERSITY STUDENTS

The significant increase in the number of univgrsi
students in the classroom involves a wider rangstudents with
different levels of interest, motivation and alyilitA greater
diversity of students, teaching must consider verigtrategies
and resources to suit the cognitive differencesifudes and
behavior.

"When the university classroom lodged a more selec
students by the proper conditions of access to eusity, the
traditional methods of teaching, such as a tradfiolecture
followed by a tutorial, giving the impression to kqretty well.
However, today, with a diversified population, tms longer
seems to serve these methods."

We share with Marti (2003) the following descrapti of
university students at the beginning of this decade

"University students are students who usually have
shallow conception of learning, they think "notctamplicate life"
is a good way to make sense of the situation ofearsity
learning, whose main purpose when they read aitext be able
to reproduce the content later, students oftenop®rfother
reproductive notes and they think that they arenipaised to
pass exams. These are students who find it difftoulinderstand
the conceptual perspective of another person arasevievel of
written argument is very poor."

While this description is not intended to geneelall
university students, it reveals some disturbingagions:

2 HERNANDEZ, L. (2004). ta importancia de los estilos de aprendizaje en la
ensefianza del Inglés como lengua extranjer&evista de estudios literarios.
Universidad Complutense de Madrid.
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s Low level of involvement or motivation for learnintpat
translates into beliefs and expectations aboutniegrand
what is learned, that is not conducive to deemiegr

s Lack of effective use of cognitive and metacogmitiv
strategies in learning, to support its work andilitate
learner success in achieving educational goals.

s Lack of knowledge about their learning style, allogvthem
to know how to learn and how to optimize their etyto meet
their tasks.

s Development of cognitive processes that are aimed a
improving their critical thinking, creative, logicaand
relational.

o Insufficient development of instrumental skills: adeng
comprehension and logical reasoning and argumentati

Students generally have few elaborated conceptidasit
learning (classify knowledge as “learned in the samay" based
on the contents, and classifications has littleanahical level),
relate to motivation of "not make your life diffitt to their
university learning situation and think that theesoare used to
study and pass exams. All this leads them to rejmtoce
learning, superficial and mechanical which aredwtble and do
not contribute in future professional practite.

26 AREA, R. (2006): La ensefianza universitaria en tiempos de cafiib Jornada
CRAI. Universidad de Burgos.
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3.1.

3.2.

CHAPTER I
METHODOLOGY OF THE INVESTIGATION

TYPE OF INVESTIGATION
The present investigation corresponds to the gese

type; because it consists of describing, analyaing interpreting
systematically a set of related facts to other aldes, as it
happens in the present case. It aims to study lbagmenon in
its current state and in its natural state; theeetbe possibilities
of having a direct control on the variables of stade minimal,
for which its validity is debatable.

DESIGN OF THE INVESTIGATION

It obeys the Correlational Design, because thegse of
the investigation is to find the existing correfatguantitatively
between the variables of study.

FUNCTIONAL NOTATION




Where:

M = Sample
I, = Information of a variable
I, = = Information of other variable

R = Degree of existing relation.
(SANCHEZ C., 1998: 19).

3.3. POPULATION AND SAMPLE OF STUDY
3.3.1. POPULATION OF STUDY

The population of study will consist of all the gémts in
the basic level of the Language Center of Andeanvéssity
“Néstor Céaceres Velasquez” of the city of Juliacd, the
academic year 2012. This constitutes a total of gtb@ents, as
shown next:

TABLE 3

POPULATION OF STUDENTS IN THE BASIC LEVEL OF THE
LANGUAGE CENTER OF UANCV-JULIACA - 2012.

GROUPS TIME N° OF STUDENTS TOTAL

8:00 —11:00 a.m. 31
2:00 — 5:00 p.m. 29

GROUP “A” 5:00 — 8:00 p.m. 31 154
6:00 —9:00 p.m. 31
Sat. and Sunday. 32
8:00 —11:00 a.m. 29
2:00 —5:00 p.m. 29

GROUP “B” 5:00 — 8:00 p.m. 30 148
6:00 — 9:00 p.m. 29
Sat. and Sunday. 31
8:00 — 11:00 a.m. 30
2:00 —5:00 p.m. 29

GROUP “C” 5:00 — 8:00 p.m. 30 150
6:00 — 9:00 p.m. 32
Sat. and Sunday. 29

TOTAL 452
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3.4.

3.5

3.3.2. SAMPLE OF STUDY

For the achievement of the present work of ingasion a
sample of 180 students took with a percentage cfodBat is to

say, two sections per group, which were chosearatam.

Although the sample was selected randomly, theg ca
that they were represented students accordingetowahables of

study. As shown next:

SAMPLE OF STUDENTS IN THE BASIC LEVEL OF THE

TABLE 4

LANGUAGE CENTER OF UANCV-JULIACA-2012.

N° OF

GROUPS TIME STUDENTS TOTAL
GROUP 2:00 — 5:00 p.m. 29

A 6:00 — 9:00 p.m. 31 60
GROUP 5:00 — 8:00 p.m. 30

B Sat. and Sunday 31 61
GROUP 8:00 — 11:00 a.m. 30

¢ 2:00 — 5:00 p.m. 29 59
TOTAL 180

O o o o o

CRITERIA OF INCLUSION OF THE POPULATION

All the enrolled students

Students of both sexes

Students of any age

Students with regular attendance
Students of different professional careers

CRITERIA OF EXCLUSION OF THE POPULATION

O o o o o o

Students not enrolled

Students’ absences

Students with irregular attendance
Students who do not wish to collaborate
Students repeating a course

Particular people.
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3.6. VARIABLE OF STUDY

VARIABLES DIMENSIONES
ACTIVE STYLE
VARIABLE 1 THEORETICAL STYLE
Learning Styles PRAGMATIC STYLE
REFLEXIVE STYLE
VARIABLE 2
. . CAPACITIES
Learning English ATTITUDE

3.7. TECHNICAL AND INSTRUMENTAL DATA
COLLECTION

3.7.1 TECHNICAL

A) SURVEY

It is a technique widely used in educational redeas a
means to obtain data or information, which can dmiyng the
subject on a patrticular issue, is often the onlyamseby which
you can get feedback, learn attitudes and suggesstihe survey
can be done using the questionnaire. The quesi@nadows
responses to be written, the subject provides mmédion directly
to the researcher.

It is important to:

o |dentify and get to know the magnitude of the peois
referred to in partial or inaccurate functionality.

s Testing descriptive hypotheses, for which the netea has
to formulate questions according to variables.

o Establish statistical tables on the propertiesharacteristics
of the variables.

s Knowing the opinion of the population about the lpeon.
The criteria should be compared between the affegt®ple
and beneficiaries of their solution.
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The instrument of investigation is the questiormai
which takes the form of questions serials, specibarefully
chosen and arranged to get through the respomsedata needed
to verify the hypothesis.

B) DOCUMENTARY ANALYSIS

This technique consists in the activity of collegtdata
from sources; in this case the record of the fieahluation,
record grades, this action is done by the researchen his
absence an assistant.

3.7.2.INSTRUMENTS

A. HONEY-ALONSO QUESTIONNAIRE OF

LEARNING STYLES

For this research the questionnaire Honey-Alonsarhing
Styles (Alonso, Gallego and Honey, 1994) which cinsf 80
guestions will be used, the questionnaire is ardiatic tool of
personal learning style, and is based on theorfetearning
cognitive type, whose outstanding authors are: @bkK1984), B.
JUCH (1987), and P.HONEY and A.MUMFORD (1986).

This questionnaire CHAEA helps students and teacher
refine and improve learning considering the prefees during
the educational process. It also helps studenty &pghniques of
self-observation and can detect how learning froendontext in
which they are: classroom, group work, mentoringrkshop or
laboratory, etc. as such it could be confirmed howch their
style changes according to situations and whapteferences are
stable.

The work will be done with students in the basieeleof
Language Center of Andean University "Néstor Céacere
Veldsquez” city of Juliaca, with the objective afentifying
learning styles (active, reflective, theoreticatl ggragmatic style)
with major prominence to a sample comprised of di8@ents of
both sexes belonging to different careers that veetected by
random sampling.

The questionnaire Honey - Alonso Learning Style®ii8o,
Gallego and Honey, 1994) consists of 80 questi@fsgliestions
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for each of the four styles) that is answered dizcimously stating
if you agree (+ sign), or disagree (- sign).

SCALE OF HONEY-ALONSO QUESTIONNAIRE
LEARNING STYLES

The scale originates in standardizing direct caw'r
scores accumulated by students in each of the lrep®tyles,
after applying the CHAEA Questionnaire. The new cbres
obtained for each person placed on the degree efenence
according to their respective population behavieuch scores
allow comparing profiles with nearby groups but meth other
realities because it would be applied in differeontexts to
which trends are perhaps different.

This new rating, equivalent to the original, reltecpeople
depending on the group, without changing the oierhich they
were initially found and classified, according toetpersonal
prevalence of each profile, in five levels or categs: very low
(up to 10 percentile), low (up to the 30 perceiptilroderate (up
to 70), high (up to 90) or very high (up to 100)ctwer the whole
range of the scale in the "bell curve".

TABLE 5
LIMIT TO SET PREPONDERANCE BETWEEN THE
LEARNING STYLES

SCORE
LEVEL PERCENTAGE ACCUMULATED
Very Low 10 10
Low 20 30
Moderate 40 70
High 20 90
Very High 10 100

These scores, properly standardized and classifidevel of
predominance are found to be the scale itself,uidef general
applications in the care of students on whom it Wwé applied,
according to the relative location in the groupgdamgogical or
academic plans aimed to improve the teaching-legrmirocess
according to the style in which they stand out.
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In respect to the sample, on the table are indictte limits
for each style and these set the levels within wistudents are
placed according to their score achieved. Thisriédion is for the
total sample and reveal, once again, the way sta@dea grouped.

TABLE 6
LIMIT SCORES ACCORDING TO THE LEVEL OF
PREPONDERANCE IN LEARNING STYLES

Preponderance | % Active Reflective Theoretical Pragmatic
Very High | 10 4 12 10 6
High 20 7 14 13 8
Moderate 40 10 17 16 12
Low 20 12 19 18 14
Very Low | 10 20 20 20 20

From this information was developed a Personal Rkco
Standardized to locate each student individuallthenprevalence
level obtained on the total group.

B. RECORD OF GRADES

This instrument enables to obtain grades of theoReof
Final Evaluation of Basic English course of eaakdsht and so
we can identify the academic aspect translated grades,
interrelating them with the learning styles obtairebtained by
applying this instrument.

It is necessary to be considered that the appwopabte
for the subject is 70 points, equivalently to 14the vigesimal
scale, from what it was considered to be the falhgvscale.

DEFICIENT : 00 - 13
REGULAR :14-16
GOOD :17-20

All these instruments will be used to determinevasidity

and reliability, which will give us security and ajantee on the
veracity of the results.
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CHAPTER IV
DISCUSSION OF RESULTS

4.1. RESULTS OF THE INVESTIGATION
In this chapter, we present only the results of itheestigation

which are organized in three parts:

First, we present the results of learning styles obthiog
applying the CHAEA Questionnaire of Honey and Alons
(1994).

Second, the average results of the Basic English course
obtained from the records of the final evaluatidntioe
classroom teacher.

Third, the correlation between learning styles and
achievement of learning English as a foreign laggudt
also is the interpretation of the tables and thepeetive
analysis.

With existing statistical data and all those eletaethat

provide insight into the problem objectively, tlesults have been
made taking into account the following steps.

A)

PLANNING
To implement the research it has been identifisdraple

of 180 students of the Language Center of UANCMhaf city



Juliaca, a population of 452 students with reguarnormal
attendance.

As an instrument of investigation the questionnafe
Honey Alonso’s learning styles (CHAEA) has beeraed, an
instrument that has been validated and the recofdke final
evaluation of the classroom teacher.

There has requested the permission of the Direxdttine
Language Center of Andean University "Néstor Cé&cere
Velasquez" city of Juliaca, indicating the purposé the
investigation.

B) DATA COLLECTION

The questionnaire (CHAEA) has been applied to aptam
of 180 students, free hours sometimes have beesen tako
advantage or requesting permission from the tittdacher to
enter the classroom, on different dates, beforetirsga the
application of the instrument it has been requesitedstudents to
collaborate with actual and accurate informatioratoid bias in
the research.

C) PROCESSING

It has been preceded with the tabulation of datatisg
with the systematization of the instruments, thendlassification
according to the nominal measurement scale, rempiessén tables
and statistical graphs for both study variables.

The correlation between learning styles and levalls
achievement in English learning was obtained by rdoea
correlation, for the testing hypothesis has beenierh out with
the crossing of variables, and then apply the ghase test.

The data analysis consists in the comment of thisstal
data and the interpretation of pedagogical chamtigyeaphs.

D) COMMUNICATION OF RESULTS
It consists of the wording of the final report dfet
investigation, as shown next:
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4.1.1. RESULTS OF LEARNING STYLES BY GROUPS

TABLE N° 1

STUDENTS” LEARNING STYLES OF THE GROUP "A" IN THE
BASIC LEVEL OF THE LANGUAGE CENTER OF UANCV-
JULIACA, 2012.

LEARNING STYLES ACTIVE REFLECTIVE  |[THEORETICAL PRAGMATIC
N° % N° % N° % N° %
VERY LOW 06 | 100 | 24 40.0 16 26.7 3 5.0
LOW 11 | 183 | 09 15.0 18 30.0 14 23.3
MODERATE 19 | 317 13 21.7 23 383 15 25.4
HIGH 15 | 250 | 12 20.0 3 5.0 16 26.7
VERY HIGH 09 | 150 | 02 33 0 0.0 12 20.0
X 10 14 13 12
PREPONDERANCE | MODERATE LOW LOW MODERATE

Source: Honey Alonso questionnaire of learnigtest(CHAEA)

GRAPHIC N° 1

STUDENTS” LEARNING STYLES OF THE GROUP "A" IN
THE BASIC LEVEL OF THE LANGUAGE CENTER OF
UANCV-JULIACA, 2012.

13 o

W ACTIVE
W REFLETIVE
THEORETICAL

PREPONDERANCE

— B PRAGMATIC
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INTERPRETATION

The table and graph N ° 1 is the analysis of tiselte of the
questionnaire of Honey-Alonso learning styles afdsnts in the
basic level of English Group "A" of the Languagen@e of UANCV
of city of Juliaca, which shows that students amnty ACTIVE,
then PRAGMATIC, finally REFLECTIVE and THEORETICAL.

The students of Group "A" are clearly ACTIVE witm a
average of 10 reagents and MODERATE preponderdoibayed by

PRAGMATICS, with an average of 12 reagents having a

MODERATE preponderance, finally the REFLECTIVE onesth

an average of 14 reagents a LOW preponderance and

THEORETICAL with an average reagents of 13 and vathOW
preponderance.

From the results we can deduce that students hawkeaa
preference for pragmatic and active styles ancestithat are more
associated with REFLECTIVE theorists.

TABLE N° 2

STUDENTS” LEARNING STYLES OF THE GROUP "B" IN THE
BASIC LEVEL OF THE LANGUAGE CENTER OF UANCV-
JULIACA, 2012.

LEARNING ACTIVE | REFLECTIVE | THEORETICAL | PRAGMATIC
STYLES
N | % | N° % N° % \D %
VERY LOW 00 | oo| 26 42.6 17 27.9 00 0.0
LOowW 08 | 132| o6 9.8 20 328 04 6.6
MODERATE 24 | 393] 21 345 20 32.8 17 27.9
HIGH 24 | 393| o7 115 03 4.9 12 19.6
VERY HIGH 05 | 82| o1 16 01 16 28 45.9
X 11 14 13 14
PREPONDERANCE HIGH LOW LOW HIGH

Source: Honey Alonso questionnaire of learningestyl
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GRAPHIC N° 2
STUDENTS” LEARNING STYLES OF THE GROUP "B" IN THE
BASIC LEVEL OF THE LANGUAGE CENTER OF UANCV-
JULIACA, 2012.
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INTERPRETATION

The table and graph N ° 2 is the analysis of thslte of the
guestionnaire of Honey Alonso learning styles afdshts in the basic
level of English Group "B" of the Language CentelUANCYV of city of
Juliaca, which shows that students are mainly A IVthen
PRAGMATICS, finally REFLECTIVE and THEORETICAL.

The students of Group "B" are clearly ACTIVE with average 11
reagents and a HIGH preponderance, followed byPRAGMATICS,
with an average of 14 reagents and having a HIGeépgrderance,
finally the REFLECTIVE, with an average of 14 reatgewith a LOW
preponderance and THEORETICAL with an average neacf 13 and
with a LOW preponderance.

From the results it can be deduce that the studemis a clear
preference for PRAGMATIC and ACTIVE styles and REFLECTIVE
styles are more associated with THEORETICAL, thé&ea clear
difference, especially if the expectation is thatgroups of students or
teachers there is a balance between learning styles

55



TABLE N° 3

STUDENTS” LEARNING STYLES OF THE GROUP "C" IN THE
BASIC LEVEL OF THE LANGUAGE CENTER OF UANCV-
JULIACA, 2012.

LEARNING ACTIVE REFLECTIVE | THEORETICALS | ppaGmATICS
STYLES
Ne % Ne % Ne % Ne %
VERY LOW 03 51 24 40.7 7 203 oL 17
Low 0 | 169 08 136 19 322| o1 17
MODERATE 9 | 322 19 22 17 288| 26 441
HIGH 0 | 169 06 01 08 136] 12 203
VERY HIGH 17 | 289 02 34 03 51 9] 322
X 11 14 13 13
PREPONDERANCE HIGH Low LOw HIGH

Source: Honey Alonso questionnaire of learningestyl

GRAPHIC N° 3

STUDENTS” LEARNING STYLES OF THE GROUP "C" IN THE
BASIC LEVEL OF THE LANGUAGE CENTER OF UANCV-
JULIACA, 2012.
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INTERPRETATION

The table and graph N °3 is the analysis of thaltesof the
guestionnaire of Honey Alonso learning styles afdshts in the basic
level of English Group "C" of the Language CenteANCYV of city of
Juliaca, which shows that students are mainly A IVthen
PRAGMATICS, finally REFLECTIVE and THEORETICAL.

The students of Group "C" are clearly ACTIVE with average 11
reagents and a HIGH preponderance, followed byPRAGMATICS,
with an average of 13 reagents and having a HIGeépgrderance,
finally the REFLECTIVE, with an average of 14 reatgewith a LOW
preponderance and THEORETICAL with an average neacf 13 and
with a LOW preponderance.

From the results it can be deduce that the studemte a clear
preference for PRAGMATIC and ACTIVE styles and REFLECTIVE
styles are more associated with THEORETICAS, thimrea clear
difference, especially if the expectation is thatgroups of students or
teachers there is a balance between learning styles

4.1.2. GENERAL RESULTS OF LEARNING STYLES

TABLE N° 4
GENERAL RESULTS OF THE STUDENTS” LEARNING STYLES
IN THE BASIC LEVEL OF THE LANGUAGE CENTER OF
UANCV-JULIACA, 2012.

LEARNING ACTIVE REFLECTIVE | 'HEORETICALS | ppaGMATICS
STYLES

N° % \D % N° % N° %
VERY LOW 9 5.0 74 411 45 25.0 04 2.2
LOW 29 16.1 23 12.8 57 317 19 10.6
MODERATE 62 34.4 53 29.4 60 33.3 58 32.2
HIGH 49 27.2 25 13.9 14 7.8 40 22.2
VERY HIGH 31 17.3 05 2.8 04 2.2 59 32.8

X 10 14 13 13
PREPONDERANCE | VODERATE LOW LOW HIGH

Source: Honey Alonso questionnaire of learningestyl
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GRAPHIC N° 4

GENERAL RESULTS OF THE STUDENTS” LEARNING STYLES
IN THE BASIC LEVEL OF THE LANGUAGE CENTER OF
UANCV-JULIACA, 2012.
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INTERPRETATION

The table and graph N ° 4 is the analysis of therall results of
the questionnaire Honey Alonso learning stylestoflents in the basic
level of English of the Language Center of UANCYV JQufliaca, which
shows that the predominant learning style is PRAGQNMA then
ACTIVE and finally REFLECTIVE and THEORETICAL.

The students are clearly PRAGMATIC with an avera8eeagents
and a HIGH preponderance, followed by the ACTIVHEhwan average
of 10 reagents and having a MODERATE preponderafically the
REFLECTIVE, with an average of 14 reagents with W
preponderance and THEORETICAL with an average neacf 13 and
with a LOW preponderance.

From the results it can be deduce that the stadeate a clear
preference for PRAGMATIC and ACTIVE styles and REFLECTIVE
styles are more associated with THEORETICAL, makiagclear
difference.
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4.1.3. RESULTS OF ENGLISH LEARNING AS A FOREIGN

LANGUAGE BY GROUPS
TABLE N° 5
ENGLISH LEARNING AS A FOREIGN LANGUAGE IN
STUDENTS OF THE GROUP "A" IN THE BASIC LEVEL OF
THE LANGUAGE CENTER OF UANCV-JULIACA, 2012.

CATEGORIES
NUMBER OF %
QUALITATIVE QUANTITATIVE STUDENTS
GOOD (17 - 20) 11 18.4
REGULAR (14 - 16) 47 78.3
POOR (00 - 13) 02 3.3
TOTAL 60 100.0

Source: Record of the Final Evaluation

GRAPHIC N°5
ENGLISH LEARNING AS A FOREIGN LANGUAGE IN
STUDENTS OF THE GROUP "A" IN THE BASIC LEVEL OF
THE LANGUAGE CENTER OF UANCV-JULIACA, 2012.
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INTERPRETATION

The table and graph N° 5 refer to the learning edment
obtained by the student of English of group "A"tive basic level at
Language Center of UANCV of city of Juliaca showsatt1l students
representing 18.4% obtained a score from 17 to &€y shows 47
students who represent 78.3% obtained a score f4no 16, and 2

students who represent 3.3% obtain scores frono A3 tespectively.

59



TABLE N° 6
ENGLISH LEARNING AS A FOREIGN LANGUAGE IN
STUDENTS OF THE GROUP "B" IN THE BASIC LEVEL OF
THE LANGUAGE CENTER OF UANCV-JULIACA, 2012.

CATEGORIES neTER
OF %
QUALITATIVE | QUANTITATIVE | STUDENTS
GOOD (17 - 20) 27 44.3
REGULAR (14 - 16) 32 52.5
POOR (00 — 13) 02 3.2
TOTAL 61 100.0

Source: Record of the Final Evaluation

GRAPHIC N° 6
ENGLISH LEARNING AS A FOREIGN LANGUAGE IN
STUDENTS OF THE GROUP "B" IN THE BASIC LEVEL OF
THE LANGUAGE CENTER OF UANCV-JULIACA, 2012.
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INTERPRETATION

The table and graph N° 6 refer to the learning esment
obtained by the student of English of group "B"tie basic level at
Language Center of UANCV of city of Juliaca showatt27 students
representing 44.3% obtained a score from 17 to a®§p shows 32
students who represent 52.5% obtained a score I#bro 16, and 02

students who represent 3.2% obtain scores frono A3 tespectively.
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TABLE N° 7

ENGLISH LEARNING AS A FOREIGN LANGUAGE

STUDENTS OF THE GROUP "C" IN THE BASIC LEVEL OF

THE LANGUAGE CENTER OF UANCV-JULIACA, 2012.

CATEGORIES NUMBER
OF %
QUALITATIVE QUANTITATIVE STUDENTS
GOOD (17 - 20) 17 28.4
REGULAR (14 — 16) 40 67.8
POOR (00 — 13) 02 3.4
TOTAL 59 100.0

Source: Record of the Final Evaluation

GRAPHIC N° 7
ENGLISH LEARNING AS A FOREIGN LANGUAGE IN
STUDENTS OF THE GROUP "C" IN THE BASIC LEVEL OF
THE LANGUAGE CENTER OF UANCV-JULIACA, 2012.
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INTERPRETATION

The table and graph N°7 refer to the learning aaeent obtained
by the student of English of group "C" in the basieel at Language
Center of UANCV of city of Juliaca shows that 1ddsnts representing
28.8% obtained a score from 17 to 20, also showsstd@ents who
represent 67.8% obtained a score from 14 to 16,0@ndtudents who
represent 3.4% obtain scores from 00 to 13 respdgti
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4.1.4. GENERAL RESULTS OF ENGLISH LEARNING AS A
FOREIGN LANGUAGE

TABLE N° 8
GENERAL RESULTS OF ENGLISH LEARNING AS A FOREIGN
LANGUAGE IN STUDENTS IN THE BASIC LEVEL OF THE
LANGUAGE CENTER OF UANCYV - JULIACA, 2012.

CATEGORIES NUMBER
OF %
QUALITATIVE QUANTITATIVE STUDENTS
GOOD (17 - 20) 55 30.6
REGULAR (14 - 16) 119 66.1
POOR (00 — 13) 06 3.3
TOTAL 180 100.0

Source: Record of Final Evaluation

GRAPHIC N° 8
GENERAL RESULTS OF ENGLISH LEARNING AS A FOREIGN
LANGUAGE IN STUDENTS IN THE BASIC LEVEL OF THE
LANGUAGE CENTER OF UANCYV - JULIACA, 2012.
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INTERPRETATION
The table and graph N° 8 referred to the ovesrdllts of learning

achievement obtained by the student in the basiel lef English at
Language Center of UANCV of Juliaca which showst tha students
representing 30.6% obtained a score of 17 to 28y all9 students
displaying the descriptions of 66.1% obtained aes¢mm 14 to 16, and
representing 3.3% obtained scores ffiinto 13

06 students
respectively.

4.1.5. CORRELATION COEFFICIENTS BETWEEN LEARNING
STYLES AND ENGLISH LEARNING AS A FOREIGN
LANGUAGE.

TABLE N° 9

LEARNING STYLES AND ENGLISH LEARNING AS A
FOREIGN LANGUAGE IN STUDENTS IN THE BASIC LEVEL
OF THE LANGUAGE CENTER OF UANCYV - JULIACA, 2012.

ACTIVE REFLECTIVE THEORETICAL PRAGMATIC
COEEFICIENTS Learning Learn_ing Learning Learn_ing Learning Learnjng Learning Learnjng
Styles | English Styles | English Styles | English Styles | English
10.58208| 15.82089 13.92537 15.82089 13.31343 188BPA3.31343 15.82089
Mean
Variance 10.45221 2.236518 10.15860 2.236p78 9268P.236578 8.6629532.236578
Standard L L
Deviation 3.257389| 1.506806 3.211312 1.506406 3.100385 1(@DH&.965503 1.506806
Correlation 0.182083 0.272090 0.441858 0.748553
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INTERPRETATION

The correlation between the scores of the vargalole learning
styles and learning English as a foreign languaggudents in the basic
level of the Language Center of Andean Universijestor Caceres
Velasquez" of city of Juliaca, was determined tlgfouhe Pearson’s
coefficient correlation (r), which is presenteddinexes.

The sample correlation coefficient or Pearson’stwéen
LEARNING STYLES AND ENGLISH LEARNING AS A FOREIGN
LANGUAGE is defined:

n

D> XY, = nXY
r= = - —l<y<1
J(z X2 - nX J(ZYf - nYzj
i=1 i=1

INTERPRETATION
Pearson’s coefficient correlation (r) can vary fre00 to 1.00 where:

= -1.00 = perfect negative correlation

= -0.90 = very strong negative correlation
= -0.75 = significant negative correlation
= -0.50 = average negative correlation

= -0.10 = weak negative correlation

= 0.00 = no correlation between variables
= +0.10 = weak positive correlation

= +0.50 = medium positive correlation

= +0.75 = significant positive correlation

= +0.90 = very strong positive correlation
= +1.00 = perfect positive correlation

The correlation of the ACTIVE learning style in dants in the
basic level of the Language Center of UANCYV is @a&370, with an
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average score of variable learning styles 10.582089ng of moderate
preponderance and a standard deviation of 3.25B3880ile that the
mean score of the variable learning English asraiga language was
15.8208955 and a standard deviation of 1.506806B8. means that the
correlation is weak positive.

The correlation of the REFLECTIVE learning stylestudents in
the basic level of the Language Center of UANCWI.27209051,
with an average score of variable learning styl@®9253731 being of
low preponderance and standard deviation of 3.22981while the
average score of the variable learning English flseagn language was
15.8208955 and a standard deviation of 1.5068086& means that
negative correlation is weak.

The correlation of the THEORETICAL learning styfestudents in
the basic level of the Language Center of UANCWO0igl4185895, with
an average score of variable learning styles 13328 being of low
preponderance and standard deviation of 3.100388Bile the average
score of the variable learning English as a forelgnguage was
15.8208955 and a standard deviation of 1.50680688. means that it is
a medium negative correlation.

The correlation of the PRAGMATIC learning style students in
the basic level of Language Center of UANCV is4855355, with an
average score of variable learning styles 13.3184B&ing of high
preponderance and a standard deviation of 2.96%508Hile that the
mean score of the variable of learning English &weign language was
15.8208955 and a standard deviation of 1.506808%0s means a
significant positive correlation.
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4.1.6. AVERAGE OF THE PREDOMINANT LEARNING STYLE
(PRAGMATIC) AND ENGLISH LEARNING AS A FOREIGN
LANGUAGE.

TABLE N° 10

AVERAGE OF THE PREDOMINANT LEARNING STYLE
(PRAGMATIC) AND ENGLISH LEARNING AS A FOREIGN
LANGUAGE IN STUDENTS IN THE BASIC LEVEL OF THE
LANGUAGE CENTER OF UANCYV - JULIACA, 2012.

PREDOMINANT ENGLISH
SOIEAAICIENS LEARNING STYLE LEARNING
13.3134328 15.8208955
MEAN
8.66295388 2.23657830
VARIANCE
STANDARD 2.96550345 1.50680650
DEVIATION
0.74855355
CORRELATION
INTERPRETATION

The table shows the coefficients of correlatiorthe predominant
learning style (PRAGMATIC) in students in the basieel of English of
the Language Center of UANCV of city of Juliaca, ievh shows an
average of 13.3134328, and English learning is 208855. The
variance of the learning style is 8.66295388 armlaiknglish learning is
2.23657830. The standard deviation of the learsiyte is 2.96550345
and English learning is 1.50680650. The correlaisdh 74855355.

The statistical analysis of the relations betwaéao variables
presents the following fundamental aspects:
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= Existence of association or joint covariance betwdbe two
variables, which is given by the value ‘r', may tm®re or equal to
zero.

= The direction of the association is given by thsifdee or negative
sign of the value ‘r’.

= The degree of association between two variableghnib given by
the value of ‘r’, being able to be-1 r, so that:
= > 0 positive or direct correlation.
= 1 <0 negative or inverse correlation.
= =0 Absence of correlation between variables.

Since the correlation between the dominant legrnstyle
(PRAGMATIC) and English learning as a foreign laaga is
0.74855355 which is greater than zero, then it ma=0a positive or
direct correlation. As getting closer to +1, bethg variable of learning
styles with a high preponderance, since it is ¢eénin the same
direction as the variable of English learning aforeign language of
"regular" level, so that the correlation is in te@me direction, being
direct or positive.

41.7. HYPOTHESIS TEST TO VERIFY THE LEVEL OF
PREDOMINANCE OF LEARNING STYLES.

i) Null hypothesis (Ho): The predominant learning style is different
from the PRAGMATIC in students in the basic levélEmglish
of the Language Center of Andean University "Nésidiceres
Velasquez" of city of Julica-2012u£10).

i) Alternative hypothesis (Ha): The predominant learning style is
the PRAGMATIC in students in the basic level of Esig of the
Language Center of Andean University "Neéstor Cé&ere
Veldsquez" of city of Julica-2012% 10).

iii) Level of significance: The probability of the test statistic for
comparing is 5%.o= 0.05).
The Normal Distribution test tabulated istadbed from the
statistics table, witlw = 0.05.Thus the critical values are: Zt = Z
(0.95) = +1.96
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iv) Statistical Test: The Normal Distribution calculated (Zc) is
obtained from the values in the Annexes. The Averaigevel of
preponderance of the styles of learning is 13.32843HIGH)
with a standard deviation of 2.96550345 and witlample size of
180 students.

X-u,  13-10
= = = 1355
S1-/n  297/-/180

Zc

v) Conclusion
As Zc = 13.55 exceeds the value of Zt = 1.96, thiehypothesis
is rejected, therefore, the alternative hypothisseecepted, which
indicates that the level of preponderance of tleniaeg styles is
PRAGMATIC in students in the basic level of Englieh the
Language Center of Andean University “ Néstor Céser
Velasquez ” of Juliaca, with a level of confiderd®5 %

Rejection Region 95% Rejection Region

Accepted Region

I 0 I

Zc=13.55 Zt=1.96

4.1.8. HYPOTHESIS TEST TO VERIFY THE LEVEL OF
LEARNING OF ENGLISH AS FOREIGN LANGUAGE.

i) Null hypothesis (Ho): The level of learning English as a foreign
language is of a different category to the regstadents in the
basic level of English of the Language Center ofdéan
University "Néstor Caceres Velasquez" Julica-2Q&2: 15)
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i)

ii)

4.1.9.

Alternative hypothesis (Ha): The level of learning English as a
foreign language is regular category in studenthénbasic level
of English of the Language Center of Andean UnitgeriNéstor
Caceres Velasquez" of city of Julica-2012.=15)

Level of significance:The probability of the statistical test which
allows comparing is 5%a = 005)

The test of Normal Distribution tabulated,abtained from the
statistical table, witho = 005

Thus, the critical values are:
Z, = Z 95 =+196

Statistical Test: The Normal Distribution calculated (Zc) is
obtained from the calculated values in the Anex. The average
level of learning English as a foreign language is 57.77 with a
standard deviation of 6.39 and a sample size of 385 students.

X - U 16-15
Z = 0 - = 888
° o/J/n 151/-/180

Conclusion: As Zc = 8.88 exceeds the value of the Zt = 1.96, the
null hypothesis is rejected, therefore, the alternative hypotleesis i
accepted, which indicates that the level of learning English as a
foreign language in students in the basic level of English ef th
Language Center of Andean University "Néstor Caceres
Velasquez" Juliaca-2012 is in the regular category, with a
confidence level of 95%.

HYPOTHESIS TEST TO VERIFY THE CORRELATION
BETWEEN THE PREDOMINANT LEARNING STYLE
AND ENGLISH LEARNING AS A FOREIGN LANGUAGE.

Null hypothesis (Ho): The correlation between the predominant
learning style (PRAGMATIC) and level of learning Englasha
foreign language of the students in the basic level of Engfish o
the Language Center of Andean University "Néstor Caceres
Velasquez" of Juliaca, is equal zérc 0).
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ii)

Alternative hypothesis (Ha): The correlation that exists between
the predominant learning style (PRAGMATIC) and lewd
learning English as a foreign language in studémtthe basic
level of English of the Language Center of Andeamversity
"Néstor Caceres Velasquez" of Juliaca is posi(ive.0)

Level of significance: The probability of the statistical test to
contrast between the hypotheses is(&% 005).

The test of Normal Distribution tabulated, is ob& from the
statistical table, withr = 005

Thus, the critical values are:
Z, =Z 95 =+196

Statistical Test: The Normal Distribution calculated (Zc) can be
obtained from the calculated values in the Annex. Correlation
coefficient r = 0.74855355 and with a sample size of 180
students.

z :«/n—3 1n(1+rj :«/180 1n(1+ 0.7485j — 13057
2 1-r 2 1-0.7485

Conclusion: As Zc = 13,057 exceeds the value of the Zt = 1.96,
rejecting the null hypothesis, in consequence, the alternative
hypothesis is accepted, for what indicates that the correlation
coefficient between the learning style preponderant and the
learning English as a foreign language in students in the basic
level of the Language Center of the UANCYV of city of Juliaca is
positive, with a confidence level of 95 %.

4.1.10.HYPOTHESIS TEST TO VERIFY THE INFLUENCE THAT

EXISTS BETWEEN THE PREDOMINANT LEARNING
STYLE (PRAGMATIC) AND ENGLISH LEARNING AS A
FOREIGN LANGUAGE.

Null hypothesis (Ho): The predominant learning style
(PRAGMATIC) does not affect the learning of English as a
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foreign language in students in the basic leveEnglish of the
Language Center of the Andean University "Néstorcetes
Velasquez" of city of Juliaca.

i)  Alternative hypothesis (Ha): The predominant learning style
(PRAGMATIC) does not affect the learning of Englisis a
foreign language in students in the basic leveEnglish of the
Language Center of the Andean University "Néstorcetes
Velasquez" of city of Juliaca.

iii)  Level of significance: The probability of the statistical test that
relates is 5%a = 005)

The Chi-square test with tabular (row-1) by (colubndegrees
of freedom, is obtained from the statistical takleh:

GL=(2-1)*2-1)=1*1=1
Thus, the critical values are:

XZ = X2, 0009 = 001yX2 = X200 = 502

Ilv)  Statistical Test: Chi-square distribution is obtained calculating
the contingency square with two rows (f = 2)d &wo columns
(c = 2). Using the following expression:

f ¢ - 2
xz=y 3 Lotttz o001
=L )= e

Where: §, is the observed frequency; ang is the expected
frequency.

V) Conclusion: As X? = 6601 exceeds the value oK?= 502

then the null hypothesis is rejected, therefore, the alternative
hypothesis is accepted, thus, the dominant learning style
(PRAGMATIC) influences learning English as a foreign language
in students in the basic level of the Language Center of UANCV
of city of Juliaca, with 95% probability of confidence.
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DISCUSSIONS

We know there are different classifications andottess about learning
styles from selection criteria to distinguish betwanformation (visual,
auditory and kinesthetic style), information praieg (logical and
holistic styles), and method of use of informati(active, reflective,
theoretical and pragmatic styles). However, in ficac these three
processes are closely linked. Cacheiro (2006).

For the present study has taken into account tlaenileg styles
considering how students use the information, dftaring selected and
processed. Thus, the study relied on the Kolb model

Alonso and Gallego (1994), indicate that the Ko#arhing wheel,

supposed to learn something we should work thernmdtion we

received, first from a direct experience or spediéictive students) or an
abstract experience , which is what we have whenreas about
something or when someone tells us (theoreticaldesit). The

experiences that we have, concrete or abstracttransformed into
knowledge when we make them reflecting or thinkialgout them

(reflective students) or experimenting actively twithe information

received (pragmatic student).
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So to achieve optimal learning, it should work thi®rmation into four
phases: Acting (active learner), reflect (refleetilearner), theorizing
(theoretical student) and experience (pragmatidestt).

However, in practice, the majority of the studespecialize in one or at
most two of these four phases, which allows that gan differentiate
four types of students, depending on the phasehichaprefer to work.

Gallego and Honey, (1999).

The results of the variable of learning styles shaow tables and
graphs N ° 1, 2, 3 and 4 show that the predomifearning style in
students in the basic level of English of the LaaggiCenter of Andean
University "Néstor Caceres Velasquez" of city of liaka, is
PRAGMATIC with an average of 13 reagents, placimgnt in the HIGH
category, then the ACTIVE with an average of 1@esds, placing them
in the category of MODERATE, then the REFLECTIVElwan average
of 14 reagents being located in the LOW categorg &nally the
THEORETICAL with an average of 13 reagents beingated in the
LOW category, according to standardization by Isval predominance
of the scale, after applying the questionnaire CHAE

The results allow us to warn then, the way howdhglents with
regard to learning styles are grouped. With lowasare the reflective
and theoretical and on the other hand, the highegs within each level
indicating a greater predominance are pragmatists actives, which
allows to infer that they are basically practicaldents, who get fully
involved and without damages in new experiencesl te be enthusiasts
faced new and tend to act first and then think)y thke to work
surrounded by people, but being the center of igtithey like to make
decisions and solve problems, which are a challeagd are always
looking for a way to make things better.

The university students who attend to the Languaegeter of the
Andean University “Néstor Caceres Velasquez”, ateltasubjects, and
as such have soacila and family conditions, a $difeo experiences,
learning achieved in different fields of knowledgejs of generations
that come from an audiovisual and technologicaucalthat drives their
way of acquiring knowledge and therefore to leénat is why most have
a pragmatic and active learning style, charactemstyoung people.
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However, this does not mean that the learning stge these
students will not change, Sternberg R. (1996) moeetl that learning
styles vary according to the course of life andngjes as a result of the
models that we emulate in different aspects oflibeir also involved the
chronological age, cultural level, among other atpeavhich have not
been considered in this study.

From results, it can also be seen that all studeat® the four
learning styles in greater or lesser degree. Thd gsale, has allowed us
to locate in individually to each student in theewnderance level
obtained with respect to the total group, beingpfeglominant pragmatic
style, this since there is no pure or unique, sityBtyles are various but
there is always one that predominates.

In this regard Kolb (1984) mentions that there setter than other
style, but rather are different ways to learn, wmetimes use several of
them, sometimes vary depending on the situati@kstand subjects, so
necessary to learn literary art is different tot theat learning languages,
for this reason each style requires a differemitsgy.

Ferrandez and Sarramona (1997). concern that evergevelops
their own learning styles and feels that the styldsle they are also
stable may be changing, as advances in their legqmiocess, students
can discover new and different forms or ways targanoreover it
depends on the personal situation and the contexthich it operates.
And the most important that the power be changiytes are likely to
improve, and may improve. Using different options different
situations. Therefore, no one can describe styagoad or bad, only are
different.

Regarding the results of the variable of Englisarieng as a
foreign language in students of the basic levehefLanguage Center of
Andean University "Néstor Caceres Velasquez" of oftJuliaca, whose
results are shown in tables and graphs 5, 6, 78amthere 55 students
are in the category of good (17-29) which is eqgenato 30.6%, in the
category of regular (14-16) are located 116 stuglevitich is equal to
66.1%, finally 06 students are in the category ek (00-13) is equal to
3.3% respectively.
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The results we can deduce that the majority of esitsdlhave an
average of 16, that is to say, are in the categ@ryREGULAR,
concerning about learning English as a foreign uagg.

The Andean University “Néstor Caceres Velasquezthef city
of Juliaca, like many institutions of higher educathas implemented its
Language Center by the obligatory nature of thenieg of English as a
foreign language, as one of the most widespreadgukges
internationally and not only that, but also be afuk tool in the
formation of the students because it allows thencesg to the
information to meet current academic needs, comacatmieffectively in
various situations of life come into contact witleople who speak
English of other social and cultural environmeris,well as for transit
work in different contexts.

Therefore, all the upper level students must pasgligh as a
prerequisite course to graduate or receive thefiegsional degree.

Rojo, | (2001) indicates about the phenomenon obajization is
making clear the need for professionals in all area learn English,
being widely used in the world of business, cortsiom, finance,
management, marketing, education, internet, toyrem

That is why English learning has become one oftieal survival
skills, allowing better to meet the needs of prsi@sal activities, all this
invites us as teachers, to reflect and act on wghBnglish learning as a
foreign language, to have pedagogical and methga@bproposals that
strengthen our teaching activity for the benefibof students.

Coloma and Tafur (2001), mention that one of theksato be performed by

every teacher in their professional practice igntable students to learn. This
task is difficult to achieve given the number amdenogeneity of students and
worse learning styles of each of them. Therefdrat ts must provide various
possibilities of interaction with knowledge throuagttivities of teaching, that is

to say, activities that meet individual differengasrelation to its forms and

styles of learning.

Valdivia (2002), indicates that in order for stutieto be cared for their
particular learning styles, requires teachers tmkwhat these styles, or failing
that, to handle a range of activities that covesghstyles of learning, but not
have them identified on an individual basis forkegecoup of students, in this
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way will prevent a possible failure in learning aedcher frustration of not to
seeing their efforts to teach reciprocated.

The students of the basic level of English of tlendguage Center
of UANCYV of city of Juliaca, have an average ofidéearning, that is to
say, REGULAR, these results allow us to demonsthateteachers apply
active strategies for teaching English, this fa thatures of the subject,
which requires group activities, exchange of diamguse of audiovisual
materials and technology, etc. and still learnibgesof most of them
pragmatic and active ones, this has helped tougdt sesults in learning.
However there is still a lot of development for gkowhose learning
styles are of lower predominance to expand thamieg capabilities to
any situation that comes in their way. Furthermaehancing their
learning styles, teachers will be able to turn theta teaching styles that
allow them to meet the individual characteristi€snost students.

This study also presents the results of the cdioeldbetween the
variable of learning styles and learning Englishaaforeign language,
such results are shown in table and graph N°9, whth results as
follows:

The correlation of the active learning style andjlisth learning as
a foreign language was 0.18208370. This meansthieatorrelation is
weak positive.

The correlation of the reflective learning styleldnglish learning
as a foreign language was -0.27209051. This mehas riegative
correlation is weak negative.

The correlation of the theoretical learning stylaed aEnglish
learning as a foreign language was -0.4418589% mMigians that half the
correlation is mean negative.

The correlation of the pragmatic learning style &mgjlish learning
as a foreign language was 0.74855355. This meanshé correlation is
significantly positive.

From the results obtained allow us to state thatRRAGMATIC
learning style is the PREDOMINANT among studentshaf basic level
of the Language Center of UANCV of city of Juliaamd shows a
significant correlation of significantly positive0.74855355) towards
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English learning as a foreign language, compardtid¢mther styles that
show correlation of weak positive, mean negativé:\@aaak negative.

Statistically this result allows to analyze theat&lnship between
the two variables, this being significantly posiivindicating that the
more pragmatic learning style is being used bystinelents, the greater
the learning of English as a foreign language,enfy this correlation a
hypothesis test was performed which concluded #saZc = 13,057
exceeds the value of Zt = 1.96, the null hypothesigjected, therefore,
the alternative hypothesis is accepted, by indigathat the correlation
coefficient between the predominant learning styid learning English
as a foreign language for students in basic lef/¢h® Language Center
UANCV-Juliaca is positive, with a confidence lew€l95%.

This result allows us to infer that the teacheesrag styles are also
pragmatic and active, because there is a corrpladtetween the styles of
learning who teaches and who learns Bennet, (1&9@) teachers make use of
strategies for teaching-learning practices andiactvhich helps students.
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CONCLUSIONS

1. The students of the basic level of the LanguageteCesf Andean
University "Néstor Caceres Velasquez" of city ofiaka, show that
the predominant learning style is PRAGMATIC with average of
13 reagents, reaching the high category accordiag the
standardization for prevalence levels from scale GHAEA
guestionnaire. However it should be noted that thedining
characteristics of learning styles are not mutueXglusive, meaning
that each person shares a greater or lesser dpgrieeularities of
the other styles.

2. The students of the basic level of the LanguageteCesf Andean
University "Néstor Caceres Velasquez" of city ofiaka, 66.1%
prove to have a regular level of English learnirgy a foreign
language in a sample of 180 students, in a quéaa&taquivalence
of 14-16 points, according to the marks obtainednfthe Record of
the Final Evaluation.The results are also relaedhe strategies
applied by teachers and the characteristics o$ulgect that requires
practical and innovative activities, and being tearning style of
most of them pragmatic, which has yielded suchltesu

3. The predominant learning style and level of leagninglish as a
foreign language for the students of basic levelthef Language
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Center at the Andean University "Néstor Caceretadtpiez" of
Juliaca show a positive correlation with the aver&garning styles
of 13 reagent, reaching the high level categoryrnieg with
equivalence of 14 to 16 points, the variance of68ahd 2.23
respectively, the standard deviation of 2.965503d ah.50
respectively, with a correlation of 0.74. As shotw the sample
correlation coefficient of Pearson. Statisticallyist result let to
analyze the relationship between the two variabésg this positive
considerable, it indicates that the higher be tregmatic learning
style in the students, the higher will be the Estgllearning as a
foreign

The predominant learning style influences the lew&l English
learning as a foreign language in students of #macblevel of the
Language Center of Andean University "Néstor Caételasquez”
of Juliaca, sinceX? = 660lexceeds the value &> = 5020 the
null hypothesis is rejected and the alternative hypothesis is ad¢cept
with a 95% probability of confidence. As shown by the stafsti
test Chi-square hypothesis.
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RECOMMENDATIONS

It is recommended that teachers at all educativals, know the
students” learning styless, as it is proven thay tlearn best when
they are taught with their predominant learningestyor otherwise
manage a range of activities that can cover thiggesseven though
they have not been identified specifically for egebup of students.

Teachers are encouraged to develop in students teaming styles
underdeveloped and as well as strengthen theirrifavetyles in

order to expand their capacity to learn in anyadiain that may
come. Furthermore, in enhancing their learningestyteachers will
be able to turn them into teaching styles thatvalloem to meet the
individual characteristics of most students.

It is recommended to carry work of investigationt @bout the

teachers” learning styles and their students, sdoaknow the

relationship between these two groups, it is imgurthat teachers
recognize their own learning styles so as to rédethem, enhance
those with low preference, and also diversify thearys of teaching,
and can meet their own needs of learning as wdlbrathe majority

of their students.
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ANNEXES






ANEXO N°01

CUESTIONARIO HONEY-ALONSO DE ESTILOS DE APRENDIZAJE

INSTRUCCIONES:

Este cuestionario ha sido diseflado para identificar su Estilo preferido de
Aprendizaje. No es un test de inteligencia, ni de personalidad, para lo cual se
hard uso de 30 minutos.

No hay respuestas correctas o erréneas. Sera util en la medida que sea
sincero/a en sus respuestas. Si estd mas de acuerdo que en desacuerdo con el
item seleccione 'Mas (+)'. Si, por el contrario, esta mas en desacuerdo que de
acuerdo, seleccione 'Menos (-)'.

Por favor conteste a todos los items, el cuestionario es anénimo.

[ r 1. Tengo fama de decir lo que pienso claramente y sin
+ - rodeos.
[ 0 2. Estoy seguro lo que es bueno y lo que es malo, lo que esta
+ - bien y lo que estd mal.
| i 3. Muchas veces actuo sin mirar las consecuencias.
+ -
[ ! 4. Normalmente trato de resolver los problemas
+ - metddicamente y paso a paso.
[ ! 5. Creo que los formalismos coartan y limitan la actuac
+ - libre de las personas.
[ r 6. Me interesa saber cuales son los sistemas de valores de
+ - los demas y con qué criterios actuan.
[ 0 7. Pienso que el actuar intuitivamente puede ser siempre tan
+ - valido como actuar reflexivamente.
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8. Creo que lo mas importante es que las cosas funcionen.

9. Procuro estar al tanto de lo que ocurre aqui y ahora.

10. Disfruto cuando tengo tiempo para preparar mi trabajo y
realizarlo a conciencia.

11. Estoy a gusto siguiendo un orden, en las comidas, en el
estudio, haciendo ejercicio regularmente.

12. Cuando escucho una nueva idea en seguida comienzo a
pensar cdmo ponerla en practica.

13. Prefiero las ideas originales y novedosas aunque no sean
practicas.

14. Admito y me ajusto a las normas sélo si me sirven para
lograr mis objetivos.

15. Normalmente encajo bien con personas reflexivas,
analiticas y me cuesta sintonizar con personas demasiado
espontaneas, imprevisibles.

16. Escucho con mas frecuencia que hablo.

Ol

0l

17. Prefiero las cosas estructuradas a las desordenadas.

Ol

Ol

18. Cuando poseo cualquier informacidn, trato de
interpretarla bien antes de manifestar alguna conclusién.

19. Antes de tomar una decisidon estudio con cuidado sus
ventajas e inconvenientes.

20. Me crezco con el reto de hacer algo nuevo y diferente.

21. Casi siempre procuro ser coherente con mis criterios y
sistemas de valores. Tengo principios y los sigo.

22. Cuando hay una discusidon no me gusta ir con rodeos.

oo 0O|0o] 0

oo o]0 0

23. Me disgusta implicarme afectivamente en mi ambiente
de trabajo. Prefiero mantener relaciones distantes.
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24. Me gustan mas las personas realistas y concretas que las

e L .
tedricas.

e e 25. Me cuesta ser creativo/a, romper estructuras.

[ [ 26. Me siento a gusto con personas espontaneasy
divertidas.

[ 0 27. La mayoria de las veces expreso abiertamente como me
siento.

e L 28. Me gusta analizar y dar vueltas a las cosas.

e L 29. Me molesta que la gente no se tome en serio las cosas.

[ [ 30. Me atrae experimentar y practicar las ultimas técnicas y
novedades.

i C 31. Soy cauteloso/a a la hora de sacar conclusiones.
32. Prefiero contar con el mayor nimero de fuentes de

i e informacién. Cuantos mas datos reuna para reflexionar,
mejor.

e e 33. Tiendo a ser perfeccionista.

[ 0 34. Prefiero oir las opiniones de los demas antes de exponer
la mia.

[ 0 35. Me gusta afrontar la vida espontaneamente y no tener
que planificar todo previamente.

[ 0 36. En las discusiones me gusta observar cdmo actuan los
demas participantes.

[ ! 37. Me siento incdmodo con las personas calladas y
demasiado analiticas.

[ ! 38. Juzgo con frecuencia las ideas de los demds por su valor
practico.

[ ! 39. Me agobio si me obligan a acelerar mucho el trabajo para

cumplir un plazo.
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i i 40. En las reuniones apoyo las ideas practicas y realistas.

[ 0 41. Es mejor gozar del momento presente que deleitar<e
pensando en el pasado o en el futuro.

[ [ 42. Me molestan las personas que siempre desean apresurar
las cosas.

[ 0 43. Aporto ideas nuevas y espontaneas en los grupos de
discusién.
44, Pienso que son mas consistentes las decisiones

e L fundamentadas en un minucioso andlisis que las basadas en
la intuicién.

[ [ 45, Detecto frecuentemente la inconsistencia y puntos
débiles en las argumentaciones de los demas.

[ 0 46. Creo que es preciso saltarse las normas muchas mas
veces que cumplirlas.

[ 0 47. A menudo caigo en la cuenta de otras formas mejores y
mas practicas de hacer las cosas.

e e 48. En conjunto hablo mas que escucho.

[ 0 49, Prefiero distanciarme de los hechos y observarlos desde
otras perspectivas.

[ 0 50. Estoy convencido/a que debe imponerse la l6gica y el
razonamiento.

e e 51. Me gusta buscar nuevas experiencias.

e e 52. Me gusta experimentar y aplicar las cosas.

[ 0 53. Pienso que debemos llegar pronto al grano, al meollo de
los temas.

e L 54. Siempre trato de conseguir conclusiones e ideas claras.

[ ! 55. Prefiero discutir cuestiones concretas y no perder el

tiempo con charlas vacias.
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56. Me impaciento con las argumentaciones irrelevantes e
incoherentes en las reuniones.

57. Compruebo antes si las cosas funcionan realment

58. Hago varios borradores antes de la redaccién definitiva
de un trabajo.

59. Soy consciente de que en las discusiones ayudo a los
demas a mantenerse centrados en el tema, evitando
divagaciones.

60. Observo que, con frecuencia, soy uno de los mas
objetivos y desapasionados en las discusiones.

61. Cuando algo va mal, le quito importancia y trato de
hacerlo mejor.

62. Rechazo ideas originales y espontdneas si no las veo
practicas.

63. Me gusta sopesar diversas alternativas antes de tomar
una decision.

64. Con frecuencia miro hacia adelante para prever el futuro.

Ol

0l

65. En los debates prefiero desempefiar un papel secundario
antes que ser el lider o el que mas participa.

Ol

0l

66. Me molestan las personas que no siguen un enfoque
légico.

67. Me resulta incdbmodo tener que planificar y prever las
cosas.

68. Creo que el fin justifica los medios en muchos casos.

69. Suelo reflexionar sobre los asuntos y problemas.

70. El trabajar a conciencia me llena de satisfaccién y orgullo.

O|0o|0o] o) o

Oo|o|o)o) o

71. Ante los acontecimientos trato de descubrir los
principios y teorias en que se basan.
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72. Con tal de conseguir el objetivo que pretendo soy capaz
de herir sentimientos ajenos.

73. No me importa hacer todo lo necesario para que s~
efectivo mi trabajo.

74. Con frecuencia soy una de las personas que mas anima
las fiestas.

75. Me aburro enseguida con el trabajo metddico y
minucioso.

76. La gente con frecuencia cree que soy poco sensible a sus
sentimientos.

77. Suelo dejarme llevar por mis intuiciones.

78. Si trabajo en grupo procuro que se siga un método y un
orden.

79. Con frecuencia me interesa averiguar lo que piensa la
gente.

80. Esquivo los temas subjetivos, ambiguos y poco claros.
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