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INTRODUCTION
Reading is not something that every individual learns to do. Being
part of a literate society implies being surrounded by the written world.
An enormous amount of time, money and effort is spent teaching reading
to children and secondary students around the world. It is probably true
that more time is spent teaching reading than any other skill. One main
reason may be that for many, being literate is a trademark of an educated
person. Nevertheless, spending 12 years teaching children reading, does
not guarantee they will become literate.
Being able to comprehend a text has become an essential skill for
learners of English as a foreign language at San Ignacio de Loyola
University. For most of these learners reading is probably the most
important skill to master in order to ensure success not only in learning
English, but also in learning any content areas where reading is required.
The mission of this private education institution is to prepare
entrepreneurs who can be able to meet the demands of the competitive
international job market. Therefore, one of the main goals of this
university is to ensure these professionals are able to work and/or study
in both, their mother tongue, Spanish, and a foreign language, English.
Without doubt, those students who are able to strengthen reading skills in
a foreign language will make greater progress and development in many

fields of learning during their academic lives. Nuttal1 summarizes this
benefit in a very simple way by saying: “The best way to improve your
knowledge of a foreign language is to go and live among its speakers.
The next best way is to read extensively in it”.
Through exposure to reading texts students can also have access
to good models of English writing. Furthermore, these texts provide
opportunities to improve vocabulary, grammar, punctuation and the way
sentences, paragraphs and texts are constructed.
The aim of this project is to present the case for making greater
use of reading tasks in the English language classroom in the form of a
reading programme with a double purpose. The first one is to show some
improvement in participants’ reading proficiency as a result of the extra
exposure to the written world and the second one to provide further input
to the foreign language in an indirect way through the texts.
The group under study was exposed to both, an intensive and
extensive reading systematic programme designed to cater for the reading
language needs of Basic 3 (Pre-intermediate level) from San Ignacio de
Loyola University.
This research project aims at exploring old and new trends in the
teaching and development of reading skills and their possible application
in our language programme. This research also includes the evaluation of
participants’ gains in reading proficiency after the treatment, aiming at
assessing the effect of these tasks on their development of reading
proficiency.
To begin with, it was necessary to carry out a thorough review of
literature on reading. It was crucial to analyze past and current theories
applied in the field so as to establish the goals of the project. Once the
goals were set, the reading tasks to be applied were designed and

1

Nuttal, C. (1996): Teaching Reading Skills in a Foreign Language. London.
Heinemann Educational Books, p. 56.
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reproduced for classroom used. Excel charts were also prepared in order
to keep records of the students’ performance along the project.
Throughout the development of this research project, one crucial
idea had to be bear in mind, and that is the two components that allows
language to be recognized through graphical representation and another
that allows language to be comprehended. The only way to understand a
written text is to have the ability to read and an amount of competence in
the language of the text. These two components make reading, basically a
linguistic skill.
One of the main areas for further research is the close link
between writing and reading. A writer writes something to be read, so the
teaching of reading should underlie this concept. We all read for a
reason. However, the stress of our lives prevents us to consider the
purposes and processes that are involved.
It is interesting to see how some scholars tend to disagree on the
role of purpose when it comes to reading. For Wallace2 and Goodman3
purpose plays a main role that is to say; the way we address a text will
vary to fulfill this purpose. For other researches motivation or the need
to read will ease or make it harder the experience of decoding and
understanding of a text.
Reading processes have gone under big changes in the last 100
years. Nevertheless, it was only 50 years ago that scholars like Samuels
and Kamil4, provided us with the three models that clearly depict those
changes; the bottom-up, top-down and interactive model. The first one,
the bottom-up model was first known as the phonics system. It consisted
of doing reading aloud followed by comprehension questions at text
level. These were the main features that characterized this process.
2

WALLACE, C. (1998) Learning to Read in a Multicultural Society. London. Prentice
Hall, p. 41
3
GOODMAN, K. (1976) Reading: A psycholinguistic Guessing Game. Journal of the
Reading Specialist 6.
4
SAMUELS, S. J. and M.L. KAMIL (1984) Models of the Reading Process. Handbook
of Reading Research, vol, 1. New York, NY: Longman, p. 185 -225.
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Later, the reader started to play an active role in the top down
process. The reader makes use of his/her experience and makes
predictions as he/she goes over the text. Confirming and adapting those
predictions to what comes in the text.
Then in 1992, Oxford and Scarcella5 presented an interactive
model that blends the best of both processes. First, by providing
intensive practice with short texts on basic reading skills being taught
explicitly and encouraging learners to read longer texts outside the
classroom.
Undoubtedly, the development of reading strategies and extensive
reading programmes provided interesting data to complement the project.
This was the starting point of this research, the application of
current issues regarding the development of reading skills and the effects
of this training on students’ reading proficiency.
In order to shape the format of the selected design for the project,
it was agreed to focus on two aspects, the application of systematic tasks
within the classroom, giving reading texts to be read at home and in class
and an extensive-small scale reading programme.
Clear stages had to be followed during the application of the
tasks. That is why, thorough lesson plans were written to maintain
variables constant as these tasks were being applied to two other groups.
Power point presentations were designed as lead in into the reading
activities. At the same time, students’ gains in terms of reading
proficiency were carefully documented along the development of this
research.
Moreover, this project aimed at keeping some principles constant
in the entire tasks presented. The first was to attempt students’ success
whenever possible when dealing with a written text in terms of its
5

OXFORD R. and SCARCELLA R. (1992) The Tapestry of Language Learning. The
Individual in the Communicative Classroom. Heinle & Heinle, p. 93 – 116.
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comprehension. Materials also played a major role. Reading texts to be
used in class had to be carefully selected to cater for the subjects’ level,
cultural background and interest whenever possible.
At the same time, these texts should be content oriented. That is
to say, they should revise, consolidate and stretch out topics and lexis
seen in class before being applied. Moreover, students’ level of
comprehension had to be constantly measured through tasks or reading
comprehension quizzes. These had to be prepared in a way that could be
easy to administer in class-time and would not take much time to grade.
At the same time, instruments for the recollection of data from all the
assessment tools used the quizzes had to be designed and used along the
project.
The problem statement considers that pre-intermediate students
encounter many difficulties when it comes to understanding a written text
in a foreign language such as the vocabulary and grammar of the text and
its length. These drawbacks were constantly monitored along the
development of the project.
Another important crucial factor to bear in mind is to get the right
balance between developing reading skills, the normal development of
the syllabus and encouraging students to read texts and readers outside
the classroom.
Moreover, how the in-class reading tasks would be delivered had
to be carefully planned for the development or reinforcement of reading
skills. They had to be administered along the syllabus. That is to say,
sessions were scheduled every other week and power point slides were
also designed to ensure students could manage the texts in terms of new
lexis items as well as to open up their curiosity on the subject. The
purpose of this was not to interfere with the lessons students had to cover
as part of their curricula.
One important aspect of these in & outside-class tasks is the
format we designed for them. Reading tasks 2 and 4 were devised as

5

lessons which required students to take the text home to be read,
meanwhile tasks 3 and 6 were developed as reading lessons in class.
Data collection had to be constantly recorded in a systematic way.
That is why questionnaires and books reports were designed in order to
have constant feedback on how students performed when being tested
and books they were reading as the project progressed. Also, records of
the evaluations students took during the semester gave us much insight
on students’ progress and difficulties as the project was developed.
As can be deduced from the above, the main general aim of this
project was to verify in my own teaching situation the benefits of
applying a systematic reading program that could enhance my student’s
reading performance and at the same time could be a source of further
input for the participants.
The specific objectives for carrying out the present study were to
test the assumption that there was a positive correlation between reading
proficiency and the application of the tasks.
In broad terms, the quantitative analysis of the data collected by
means of the research tools such as questionnaires, pre and post test,
scores from quizzes and exams taken along the semester as well as book
reports involved a correlation between an increase in reading proficiency
and the application of the tasks.
All these findings led me to conclude that, even though the
limitations in scope, this research was important for it contributed to
verify the benefits of the application of a systematic reading programme
to improve this group of students’ reading proficiency. Also, I was able
to draw some pedagogical implications in terms of the selection of the
texts and tasks, the role of schema activation and the comprehension of a
text. Besides, I was able to get firsthand experience on how to carry out
and document a research project, as well as the implementation of an
extensive reading programme to cater for the needs of these participants.
This experience has been, without doubt, very helpful for my teaching
practice and professional growth.

6

Finally, the outcome of this research project encouraged the
authorities at the San Ignacio de Loyola University Language
Department to adopt an extensive virtual reading programme which was
piloted during semester 2008 - II at elementary level first. We do hope it
can be extended at all levels soon.
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CHAPTER I
INVESTIGATION OUTLINE
1.1 FORMULATION OF THE PROBLEM
It is reading, without doubt, the academic skill most university
students will need in order to learn new information and gain access to
alternative explanations and interpretations. Reading also provides the
foundations for synthesis and critical evaluation skills. Moreover,
“reading is the primary means for independent learning, whether the goal
is performing better on academic talks, learning more about subject
matter, or improving language abilities” (Grabe and Stoller6).
For a very long time reading, as early as 1917, along with listening,
has been viewed as a passive skill. Extensive research done in the past
few years has proved that reading is anything but passive. There are a
number of similarities between reading and non interactive listening (that
is, listening to a broadcast or a monologue). Both involve processing
ideas generated by others that are transmitted through language. Both
involve highly complex cognitive processing operations. It goes without
saying that parallels are frequently drawn between both skills. However,
6

GRABE, W. and F. L. STROLLER (1997) Content Based Instruction: Research
Foundations. In the Content Based Classroom. New York: Longman, p. 78.
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there are differences to be bear in mind, like permanence, listening is
ephemeral while reading can be revisited and the like.
Clear evidence of this active process can be seen during reading
sessions. When you observe a reading class, the participants are working
intensively as they interact with the text so as to create meaningful
discourse. More recently, other scholars also focused on its active,
cognitive processes. According to these findings, efficient readers
develop predictions about the content of the passage along with
contextual clues, knowledge, experience and they develop expectations
about what they will read. One efficient reader reads rapidly to confirm
or refute these predictions. If his/her hypotheses are confirmed the reader
continues with an increasing store of information on the topic. If he/she
fails to confirm those expectations, the reader will return and reread more
carefully.
In fact, reading involves the processing of written language,
decoding symbols and sentences, predicting along the text, and the
transfer of meaning from mind to mind, from writer to reader. This leads
us into a simple statement; reading is primarily a linguistic skill. L2
studies confirm that adequate competence in L2 syntax is necessary for
the decoding. Furthermore, Berman7 claims that successful reading may
be achieved with less than perfect competence of syntax, through a
combination of lexical and background knowledge. This means readers
may “guess” at a structural meaning as they “guess” at lexical meaning.
Likewise, vocabulary is also important; for many researchers students
should be familiar with at least 95% of the words in the text.
Once thing is clear, along with the decoding aspect, a reader must
understand what he/she reads. When an individual reads a text, he/she
needs to comprehend it. In order to achieve that, he/she should draw
information from the text and combine it with information and
expectations the reader already owns. This is what we call reading
comprehension.
7

BERMAN, R.A. (1984) Syntactic Components of the Foreign Language Reading
Processes. Reading in a Foreign Language. Harlow. Longman, p. 139 – 156.
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One way to understand how this process develops is by analyzing
how good readers read in both, their mother tongue or L1 and in a foreign
language, or L2. As it is for L1, Grabe8 tells us that, fluent readers do the
following:
1. Read fast for comprehension.
2. Are able to recognize words quickly and in an automatic way.
3. Draw on a very large vocabulary repertoire.
4. Integrate new text information to their own knowledge.
5. Read for a purpose.
6. Understand what they read.
7. Can change the way they read to fit a purpose.
8. Recognize and are able to repair miscomprehension.
9. Apply strategies to monitor comprehension.
10. Read critically and can assess information.
By focusing on these characteristics, Grabe leads us into what
seems to be the multiple skills and strategies L2 learners need to develop
in order to become fluent readers. These guidelines gave us plenty of
insight as a starting point in the development of this project; we should
focus on the academic reading needs to fulfill the goal of the university,
and these are:
1. Helping students build up a large recognition vocabulary.
2. Providing explicit instruction to help students build solid
language foundations.
3. Exposing students to a wide range of skills needed for
successful comprehension.
4. Prepare students to understand discourse organizers.
5. Helping students develop reading strategies by focusing on
meta-cognitive awareness and strategic learning.
6. Giving students many opportunities to read for fluency
development.

8

GRABE, W. (1991) Current Developments in Second Language Reading Classroom.
TESOL, Quarterly 25.
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7. Making extensive reading a routine practice inside and outside
the class.
8. Motivating students to read.
9. Integrating reading with other skills, writing for example.
10. Developing effective content-based instructions through skills
integration.
Achieving all the goals above would be the ideal, but quite unlikely
to be done in such a short time. It was clear to us we should focus on
some immediate aspects, such as a wider exposure to vocabulary,
systematic development of basic reading skills and building up
confidence to deal with texts inside and outside the classroom. However,
once thing was very much clear to us, as the old saying says “practice
makes master”, one only becomes a fluent reader and a better reader only
by doing a lot of reading. All researchers agree on this principle.
In recent years, a large number of language teachers have become
interested in extensive reading as means of facilitating acquisition among
their students and extensive reading programmes came to effect in many
teaching institutions. The main goal of extensive reading programmes is
to maximize input by allowing students to choose books from a wider
range of genres provided they meet their language level or are slightly
above it. Nevertheless, these programmes have always been a
complement to intensive reading programmes which provide extensive
sub-skills practice on careful reading of short texts for detailed
understanding.
For many years, my teaching institution and many others in my
country have neglected the development of reading skills to give more
emphasis on developing communicative skills, mostly speaking. Reading
texts are mainly used as a source of input for language use, in the
majority of the cases, oral. In fact, when a learner is a fluent speaker of
the language this is tangible proof he/she can communicate, therefore,
he/she is a proficient user of the language, to some at least.
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Nevertheless, when a student is able to comprehend most of what
he/she reads, he/she is certainly at an advantage in terms of all the data
that becomes accessible to this individual.
Being able to understand a written text is without doubt one of the
best ways our university students have access to new information. This
information can come in various types, books, magazines, academic
papers, articles on the Internet and so on.
In fact the choice is wider if they can also have access to sources in
a foreign language. The written world is by far the most common source
of data university students resort to. Unfortunately, for many of them, the
advantage of getting data in a foreign language as English is still out of
their reach.
Actually, from my experience as a teacher I am aware that even
though our students are asked to use sources in English for their research
work at various university subjects, there are still a big number of them
who prefer to translate those texts in Spanish for a better understanding
and application.
Moreover, there was another factor that called my attention to carry
out this topic as my practicum research project. Due to some changes in
the curricula in the faculties and the new vision of USIL mentioned in the
introduction, it is crucial that our students get more input in the foreign
language, English.
Undoubtedly, reading can certainly be one of the ways we can
increase the amount of input our pre- intermediate university students
get. One way of doing so is by opening the possibility to the reading of
texts in a systematic way, inside and outside the classroom. In addition to
this, there is a strong need to find ways to help motivate students to read
and be successful at doing so. Building up confidence when dealing with
a text in English also became a major concern.
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As explained in the introduction, various researchers like Wallace9,
Goodman10, Oxford and Scarcella11 conclude that becoming a good
reader demands certain skills and strategies to be developed through
constant training in both intensive and extensive reading programmes.
Based on previous research, the present study was mainly set to
verify the effects of this kind of training to increase input and at the same
time enhance comprehension of short texts in pre-intermediate students.
It was expected that the data gathered during the practicum would
support the general hypothesis, and that therefore, the collected data
would not tend to support the null hypothesis which stated that there was
not correlation between the application of the tasks in intensive and
extensive reading and reading proficiency.
The first step into finding out the starting point where this research
project stood was the work of Brown12 in terms of the teaching of
reading, which according to him can be best achieved by capitalizing on
the interrelationship of skills, especially connected with writing. Reading
focused as a component of second language proficiency. If the goal is
helping students become proficient readers, there are some strategies that
need to be developed.

9

WALLACE, C. (1998) Learning to Read in a Multicultural Society. London prentice
Hall, p. 41.
10
GOODMAN, K. (1976) Reading : A Psycholinguistic Guessing Game. Journal of the
Reading Specialist 6.
11
GOODMAN, K. (1976) Op. Cit., p. 6.
SCARCELLA R. and R. OXFORD. (1992) The Tapestry o Language Learning. The
Individual in the communicative classroom. P. Heinle & Heinle, p. 93 – 113.
WALLACE, C. (1998) Learning to Read in a Multicultural Society. London. Prentice
Hall, p. 41.
12
BROWN, H Douglas (2001) Teaching by Principles. An Interactive Approach to
Language Pedagogy. N.Y.: Longman, p. 298.
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In addition, Canale and Swain13 point out the important abilities
that underlie reading proficiency.

TABLE 1: READING PROFICIENCY
Grammatical Competence
Sociolinguistic Competence

Strategic Competence
Discourse Competence

Firstly, grammatical competence refers to the use of grammar rules
to help understand what is being read. This also includes the vocabulary
and mechanics or punctuation. Secondly, sociolinguistic Competence is
the way the reader can get into the mind of the writer, genre and or topic.
Thirdly, discourse competence which is the ability to recognize instances
in which the writer has used cohesive devices such as reference. Finally,
strategic competence refers to the set of strategies a reader uses to
compensate for missing knowledge. This can be summarized as the use
of clues, such as linguistic context, background knowledge, guessing and
predicting to name some. A good reader is one who resorts to all these
competences to get the most of a text. Hence, readers must know how
they are used to be able to understand the passage.
Having our students develop all the four competences mentioned
above would be beneficial to increase their reading proficiency. This
would certainly be the final goal of a systematic reading programme; to
help our learners develop these four abilities that will facilitate their
future academic life. It would be hard to devise a programme that would
cope with these competences in just one semester. However, this research
project aims at finding which tasks can be applied to extend input by
providing instances to develop some reading skills formally in the
classroom and inviting them to read on their own in their free time.
This led us into a number of questions:
13

CANALE, M. & SWAIN, M (1980) Theoretical Bases of Communicative
Approaches to Second Language Teaching and Testing. Applied Linguistics, 1(1), p. 1
– 47.
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How can we increase the input our students have in the foreign
language?
How can we help them comprehend what they read?
How can we provide the tools to guide them into getting the most
of a written text?
How can we simply make them read outside the classroom, that is
to say, for pleasure?
All these questions provided the impetus for the present study
whose main objective is to try out and combine some reading tasks we
can use to improve our students’ reading proficiency and at the same
time increase the exposure our students have to the foreign language
within the classroom and outside it, that is to say in their free time, on
their own (intensive, and extensive reading skills).
As mentioned before, this project responds to a major need which
arose in 2007. The institution I worked for has set the goal of becoming
the first bilingual university in Peru and in Latin America. Therefore,
there is a crucial need to uplift the level of English most of our students
have (lower-intermediate at the end of the whole English program) today
to a high intermediate in order to meet the demands of taking major
courses in English. Furthermore, university students will be required to
reach a B2 level from the CEF framework (Common European
Framework) in order to graduate. (Graduation requirement as from
2008.1)
Due to the number of hours and credits English courses have in the
university curricula we cannot increase the number of contact hours we
offer in a semester (70 contact hours and two credits) nor the number of
courses our students take along their careers (4 basics and 2 EAP
courses). In addition to that, as from 4th or 5th cycle, most students have
to take some major courses in English which means they have to read
authentic long, specialized texts, which might be above their level of
understanding for many of students.
This is where the first main purpose of this project stood. We set
ourselves the goal of finding ways to expose our students to the foreign
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language as much as possible without increasing the number of class
hours. It goes without saying we could not ask our students to take more
English courses or attend more hours of classes. Nevertheless, one way
of doing so is by providing students with an array of possibilities to have
contact with the written world. That is to say, giving students the
opportunity to experience ways of reading in English, alone at times, and
guided at others. The first stage of the project would be to allow students
to have contact with the written work in class and later in their free time.
Along with the reading tasks, it is very important to maintain close
contact with students by keeping systematic records of students’
performance as well as good communication with the learners in order to
find out which methods seem to be more appealing or may suit better to
their personal needs and likes.
Later, as the tasks were being developed some new questions were
posed:
Do content schemata have any significant effect on
reading comprehension?
What can be done in order to guide students into the
construction of meaning from a text?
These new queries lead us into deeper research on the role of
schema theories and the impact they may have to increase
comprehension towards sociolinguistic competence and therefore,
increase the motivation our students require to keep reading and, in
consequence, acquire new input and improve reading proficiency in the
foreign language.
Having said all this, the long term goal of this project is to
implement a systematic set of reading texts that can be included in all the
levels of the courses we offer that will be developed formally using a
number of techniques that link students’ schemata and the integration of
new content as well as purchasing sets of books/readers which can be
accessible to all students so as to expand the English library resources
with material students can use on a regular basis or even better at all
times.
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1.2 HYPOTHESIS
Most of our students at elementary level have had limited
experience in terms of the development of reading skills. Much
classroom reading work has traditionally focused on the exploitation of
short texts, either for presenting lexical and grammatical points or for
providing students with limited practice in some reading skills and
strategies. Common classroom practices are, for instance, matching
headings to paragraphs as they find the main idea of those paragraphs, or
answering questions from a text whose answers will be used as input for
further grammatical or lexical work. Things remain much the same as
students reach the pre-intermediate level. Due to this, our preintermediate students lack the practice they need to deal with longer texts
that would enable them to meet the new goals of the academic university
curricula. In the near future, our students will be required to read longer
texts and therefore need training in study skills such as (intensive reading
skills) and strategies for reading longer texts and books (intensive and
extensive reading skills).
Students who finished the first two elementary courses (Basic 1 and
2/140 contact hours) and enroll English 3 (the first course of the pre
intermediate level) are still at A1 CEF level. That is to say, they can
understand and find simple information in notices, posters,
advertisements, brochures, maps, personal letters, and articles of about
100 words. Sub-skills, like skimming and scanning are presented at times
in the workbook but they are not extensively or intensively practiced in
the lesson, at least students are not aware of the development of these
skills and many of them may passed unnoticed by them.
What we wanted to propose is to provide our students with a
number of opportunities to experience what it is like to read short texts
using a combination of methods such as home reading, that is to say, on
their own and then reading other texts in class having the support of their
peers and the teacher using a number of techniques, as power point
presentations as visual input and schema activation, trying to trigger
students’ previous knowledge of the topic. In addition, short sessions of
comprehension questions finished by short discussions on the topics to
monitor and consolidate student’s comprehension and ability to recall
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what they had read. This way we can also verify students’ understanding
of the text and therefore encourage students to keep reading if they find it
feasible and not so demanding. Besides, having the chance to deal with
those texts with certain facility; we can build up students’ confidence to
read a graded book or two for pleasure. In fact, for most of the learners
under the study, this was the very first time in their lives they were
engaged in latter activity.
In short, the advantages of applying both methods, intensive and
extensive reading, outnumber the difficulties that a teacher may
encounter. Some of these great benefits are: they can get further
comprehensible input, noticeable increase of exposure to the language; it
may increase participants’ lexis and most of important of all, build up
confidence when they have to face longer texts in the foreign language
later in their academic life.
1.2.1 GENERAL HYPOTHESIS
If we apply a systematic programme, in which students are invited
to read texts with the guidance of the teacher and other texts on their
own, we will be able to provide the necessary support they require to
build up confidence to deal with longer texts (readers first) and then
specialized articles in their academic life as university students.
In the future, we do hope that this project will receive institutional
support and can be integrated into the curriculum so that it becomes
policy and will be widely adopted in all our courses.

1.2.2 SPECIFIC HYPOTHESIS
Two hypotheses were tested:
There is a positive correlation between the application of a
systematic reading programme in terms of intensive and extensive
reading on pre-intermediate students and their improvement in
terms of the comprehension of a text.
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Reading proficiency increases when learners are exposed to these
tasks inside and outside the classroom.
1.3

DELIMITATION OF THE OBJECTIVES

1.3.1 GENERAL OBJECTIVE
1. To choose, design and apply a set of reading texts and activities
and the use of graded-readers that aim at finding the best methods
or tasks to improve our pre-intermediate students reading skills
within and outside the classroom.
2. To verify, in my own teaching context, whether or not the
application of the current approaches to reading skills could foster
my students’ reading proficiency.
3. To obtain some accurate information regarding the application of
the tasks within the language programme for English 3 students at
San Ignacio de Loyola University.
1.3.2 SPECIFIC OBJECTIVES
1. To find out students readings habits in their mother tongue and in
the foreign language, as well as reading preferences and attitudes
prior to the project through a survey questionnaire.
2. To measure the level of comprehension of a text both groups have
prior to the application of the tasks.
3. To verify if there is a positive relationship between the
application of the systematic set of reading activities and the
amount of comprehension of a text and lexis presented to students
can be developed.
4. To collect records of both groups of students’ performance in the
entry and exit test, Reading Comprehension Quizzes or RCQ
(only in the experimental group), class quizzes, midterm and final
exam reading sections.
5. To encourage the experimental group of students to borrow books
from the library at least twice in the semester following a booking
system.
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6. To determine to what extend the application of the reading tasks
and activities in and outside the class enhances students’
comprehension of a text through a post test.
7. To find out which reading activities were most appealing to the
participants as well as their views on the whole project.
1.4

JUSTIFICATION OF THE INVESTIGATION.

This research aims at raising awareness on a number of aspects that
enhance or delay the comprehension of a text. One of them is the main
role of exposing this group of students to intensive and extensive reading
skills regularly with the objective of facilitating acquisition among them.
Another is the importance of developing confidence when dealing with a
written text.
People read in their mother tongue for a number of reasons and
purposes. Nuttall14 tells us that how we read is strongly influenced by the
purpose we have for reading. Aspects like reading silently or aloud, fast
or slow will be determined by the purpose or objective we seek in
reading.
Whatever the reasons we have, we want to get the message that the
writer intended; the transfer of meaning from mind to mind, from writer
to reader.
In fact, people read in foreign languages for a number of reasons
too. They want to get better jobs; they need to have access to literature
and the like.
Reading is usually recognized as a necessary part of these
activities. However, it is not surprising that our students lack the
motivation to embark themselves into a full and intensive reading
programme. L2 students may come to class with a variety of motivations
to read that can, sometimes, be very different to their L1 reading
motivations. These L2 reading motivations can stem from family, social,
14

NUTTALL, C. (1996) Teaching Reading Skills in a Foreign Language. London.
Heinemann. Educational Books, p. 75.
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and cultural background. Some families read very little, have few reading
materials available, and hence do not encourage independent reading.
Schooling may not have emphasized reading and library may have been
scarce or inaccessible. Culturally speaking, Peruvian language learners
are not used to read any other texts unless they are required to do so, that
is to say, for testing reasons. Moreover, some cultures and social groups
give a lot of emphasis on spoken communication for learning, and
reading, without doubt, plays a limited role here.
Motivational problems may also play an important part as Nuttall15
posits a “vicious circle” to describe readers who cannot develop good
reading skills. Slow readers do not read much, and if they do not read
much, they do not understand. If they do not understand, they cannot
enjoy reading, hence they stop reading.
In spite of all these negative factors, reading has become a
purposeful activity at San Ignacio de Loyola University. Many of our
students will be asked to take major courses in this second language in
semester 4th or 5th. . This implies not only attending classes that will be
completely delivered in English which include reading and writing texts
in this second language regularly. Without doubt, our students will need
to be able to read and understand specialized texts and literature on a
regular basis.
Therefore, there is a crucial need to extend the amount of input our
students have along the semester in terms of the foreign language, and
having them exposed to large amount of reading texts, being guided by
their teacher at times and left alone or more independent at others can
certainly be one of the many ways this can be achieved.
In fact, personal experience and research stress the fact that reading
is paramount to second language acquisition. Most language practitioners
agree that reading is a valuable source of language input. Wolf16 and Day
15
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and Bamford17, among others, assert that reading serves as a fundamental
vessel of vocabulary and grammatical input, as well as to provide sociocultural information. In spite of that, Bernhardt18 mentioned the
insignificant space and time that is allotted to reading instruction. That
means; it is our role as teachers to make room for reading in the language
classroom and learn how to create and integrate efficient testing and
reading activities across all levels of instruction.
All of the above led me to conclude that reading is a major skill
which students need to acquire in order to be successful in advanced
courses. That is why this language skill should be emphasized in the
initials stages of language learning to pinpoint its importance and avoid
the frustration that university students often face in the intermediate and
the advanced levels when they read large amounts of domain-specific
texts and are unable to comprehend.
In a nutshell, developing reading skills and building up confidence
in reading has become one of the most urgent needs to meet the goal of
becoming a bilingual university.
1.5

LIMITATIONS OF THE INVESTIGATION

There were some limitations in the development of this study.
These limitations mainly concerned to some logistic factors that came up
during the preparation of the activities.
The first deals with the small number of graded readers available
for students at this level we had at the university library at the time of the
application of this study. It was hard to share only 71 samples of books
among the participants of the three groups under study. We devised a
“fair” schedule for lending the books (See annex 1). However, the result
was that each group of students could only borrow two books in the
semester for they had to share them among around 54 students from the
17
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three groups involved in the project. There were 14 students in my group
and around 40 in my colleagues’ groups. If we were to duplicate this
experience and extend it to all English 3 students it would be impossible
to cater for the requirements of almost 400 students of this level. We
would need to talk to the authorities of the university and ask for some
support to overcome this problem.
The second refers to the reproduction of written material used for
this project. It was hard for us to get permission from the authorities at
the university to reproduce the texts and activities. After a lot of struggle,
they helped us with this. However, if we wanted to implement other
activities along the development of the tasks we were not allowed to
reproduce more tasks on paper. This drawback triggered out our
creativity and it was decided the use of power points slides during the
delivery of the lesson in class and avoid hand outs as much as possible.
Each teacher would create their own slides and at the end of the project
we would assess how effective they were and possible changes to be
implemented. Also, we designed small answer sheets (see annex 18) to
reduce the number of copies needed and questionnaires could be reused
by those groups also under study and later for other teachers who wanted
to duplicate the experience in the future.
1.6

ANTECEDENTS OF THE INVESTIGATION

The Institution: San Ignacio de Loyola University is a private
higher education institution which is located in La Molina. It gathers
4500 students in its 17 faculties.
The vision of USIL is to become a leader in education and forming
high profile professionals. USIL’s students should be able to cope well
enough with the incoming demands that the new society and the new job
market require.
University majors are developed in ten semesters and the different
subjects offer a businesslike input from the very beginning, that is to say,
students study courses related to their majors but at the same time early
in their careers they are invited to take courses with a strong business
orientation.
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One of the new challenges our university is facing is the goal of
becoming a bilingual university by the year 2012. This is, certainly a
competitive edge to set up a difference among its closer competitors.
That is why students who follow careers at San Ignacio de Loyola
University, besides doing the courses that lead into their majors; have to
learn English as a foreign language. As from March 2008, students will
have to take 6 levels or courses of English from elementary to Upper
intermediate. The aim of this change is to upgrade the level of the
students so they can be able to take courses entirely delivered in this
foreign language by semester 5 or earlier if the students are ready to.
However, students who belong to the former programme will still take
courses from basic to intermediate levels in a compulsory way. They
have to take four basic courses (four semesters/English 1-2-3-4) and two
intermediate courses EAP (EAP 1 and 2 - English for specific purposes)
Students who do not have any knowledge of English are asked to join a
semester for remedial English course which gives them a more solid
start. The groups under study belonged to this latter group.
The coursebooks: Basic 1 and 2 students use as course book
FACE2FACE Elementary (Redstone & Cunningham19). This is a general
English textbook for adults and young adults who want to learn to
communicate quickly and effectively in today’s world. It is based on the
communicative approach and it combines the best of current
methodology with special features designed to make learning and
teaching easier. It uses a discovery approach to learning, first allowing
students to check what they need to know, then helping them to work out
the rules for themselves through carefully structured examples and
concept questions. As it is for reading skills, texts come from a wide
variety of genres. However, they are mainly used to present new
language. Sub-skills like skimming and scanning are presented in a subtle
way not overtly; they are not intensively practiced, though. Another
important sub-skill which is not presented nor practiced in this textbook
is getting meaning from context, which without doubt plays a major role
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to foster independency from a text. It is important to point out that the
length of these texts ranges from 40 to 70 words.
Basic 3 and 4 students use FACE2FACE PRE INTERMEDIATE
(Redstone & Cunningham: which follows the same format as the
elementary book. Again, reading texts are mainly used to introduce new
language. However, for classes that require more practice of reading and
writing skills, there is a 24-page Reading and Writing Portfolio in the
workbook. There is one portfolio for every unit and they are designed to
be done either in class or as homework, depending on the time available
in class. These texts vary in length from 80 to 100 words. Still these tasks
do not aim at developing reading skills or strategies to enhance
comprehension. They aim at presenting lexis for developing basic writing
skills like writing notes, messages, informal letters and short stories.
Reading as a skill: Language students are expected to be able to
perform well in terms of the written and the oral world. They should be
able to speak, read, write and understand the language they are studying.
Nevertheless, there is no doubt that being able to communicate orally still
remains as one of the main objectives in any foreign language
programme. When students are able to interact with their peers using the
second language, this is tangible evidence that the learner is achieving
the communicative goal of the language programme.
However, when a learner is able to deal with the written world, an
article, a book on his/her own, this learner is certainly at an advantage to
that one who can only speak the language. This is in the end, the ultimate
goal of the programme, complete students who can function well in both
mediums. Unfortunately, these textbooks fail to give students
straightforward guidelines on how to deal with longer texts. That is why;
this project was devised, in order to fill in that gap. As has been seen
before, reading texts in the course book are mainly used for structure
presentations in the units and/or lesson. This input is certainly limited
and will not provide the necessary intake and development of reading
skills our students require to cope with the new needs they will face in
their academic life.

26

As I see it, it is crucial we expose students to reading texts in a
variety of ways, inside and outside the classroom with the main purpose
of providing the input and practice that will foster their understanding of
the written world. Needless to say, our university students will soon face
the challenge of taking courses which will be entirely delivered in the
foreign language and reading long texts will be part of their everyday
life. Hence, fulfilling the need to develop a systematic reading
programme which can intertwine informed decisions in terms of general
reading goals of the skill and the specific needs of the students in this
institution became a must. In fact, this is where this project stems in
terms of tasks and topics. This can be clearly seen along the development
of this report, its activities and findings.
To sum up, this project was devised and designed to meet this
urgent need. I do hope this institution becomes aware of this need and
work on its implementation in the course curricula at various levels in the
short term.
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CHAPTER II
THEORETICAL BACKGROUND
2.1

BACKGROUND AND RATIONALE

Reading is a language skill that can be understood at various levels.
At the most basic level reading is the recognition of words. From simple
recognition of the individual letter and how these letters form a particular
word to what each words means not just on an individual level, but as
part of a text. In English, as in many languages, different combination of
the same letters can be used to form different words with a completely
different meaning. Nevertheless, recognition of the actual word is not
enough on its own to constitute reading.
Understanding what we are reading is crucial and is certainly the
main point of teaching reading in a class. In fact, understanding a text is
quite a complex issue where a number of strategies and processes mingle
and intertwine. We all read for a reason and this will definitely influence
what we read and how we read it. We might read for pleasure, for
information, for confirmation and so on. That is why working on the
purpose is a key factor when it comes to teaching reading. Why we read
something will make a difference to how we read it and in what depth.
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Texts do not exist in a vacuum; someone wrote a text and they had
a reason for doing so. Writers have a message they want to convey and
they encode this message in the words and style they choose. The
reader’s role is to decode the message by reading the same words. This
encoding and decoding doesn’t simply exit on the level of meaning but
also on the level of why the text was written and why the reader is
reading it.
Reading is so much a part of daily life for those of us who live in
literate communities that much of our time we hardly consider either the
purposes or processes involved. We take the activity for granted, much as
we do with listening and speaking. As a matter of fact, there are poor
readers – even non- readers in literate societies and many manage to
develop certain strategies which compensate, in part, for minimal reading
ability.
In the real world, effective reading means a flexible and
appropriate response to the material in hand, and this is always guided by
the reader’s purpose; it means that readers are aware that they have
options, including the option to give up reading.
In other words, our day-to-day reading behaviour is highly
selective. Just as we filter spoken messages in deciding what to attend to,
so do we filter written messages. And even when we commit ourselves to
a full reading that reading will still be selective, some parts being read
with greater care than others.
Wallace20 points out the immediate needs in reading, to learn from,
or pleasure satisfaction we all cater for when it comes to reading a text.
That is why we should look into the more personal reasons for reading,
both in the mother tongue and in a foreign language.
Indeed some reading is almost a matter of life and death, this kind
of reading may be called reading for survival. For instance the sign
20

WALLACE, C. (1998) Learning to Read in a Multicultural Society. London.
Prentice Hall, p. 41.

30

“STOP” for a motorist. Survival reading serves an immediate need or
wish. For other social groups such as parents survival reading might
involve the ability to read instructions on baby food or safety regulations
on toys.
Likewise, reading for learning serves the wider role of extending
our general knowledge of the world. Much of day-to-day reading for
university students is for this purpose of learning.
Some of us may expect to believe reading for learning to be
exclusively school related. In fact, while a good deal of reading to
support learning clearly takes place in academic contexts – many kinds of
reading can arguably have little to do with acquiring facts or opinions.
Goodman21 calls it “ritualistic” for instance, when a teacher asks his/her
students to read aloud a text either individually to him/her or to the class.
Particularly when learning a second language for “language practice”.
This kind of reading is said to be for a “display” function rather than
offering evidence of learning or reflection.
While reading for survival involves an immediate response to a
situation, reading for learning is also goal oriented. However, when it
comes to reading for pleasure, this activity is completely different to the
others, since reading for pleasure is done for its own sake – we do not
have to do it. Educational practices tend to neglect the pleasure principle,
this leads to producing learners who are fluent readers, but read so that
they can stop reading.
Therefore, if readers do not read for pleasure in their mother
tongue, they are very unlikely to do so in the second or foreign language.
An important asset of reading for pleasure in any language is fluency.
This can certainly create a repetitive problem. Unless a reader gains
fluency, that is speed and ease of reading, the reading of any material for
whatever purpose is likely to be tedious. This decreases motivation to
read anything other than essential “survival” material– minimum
21
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required to perform well in school or academic life – and fluency never
gets a chance to develop.
One last important aspect to be developed is that of wanting to
read, then. Motivation comes up as a powerful tool by making the
reading of a text or book and enjoyable and relaxing experience provided
students have the chance to try out different reading techniques that will
enable them to handle the language of the texts in a more confident way
and therefore, students may feel like reading more and more.
2.1.2

THE READING PROCESS:

Reading as a psycholinguistic process: This term was first coined
by Smith22 . He was one of the first researchers who defined reading as
the process of following the reader’s path through a text rather than
making judgments or comprehension based on reading outcomes. He
describes reading as a reduction of uncertainty. As we progress in the
texts, he says, we choose what to select, but these choices are constrained
by features within the text, the reader knowledge of the world or
schematic knowledge, the graphic, phonetic and syntactic information.
What he refers as schematic knowledge is the background knowledge the
reader has on the text which allows him/her to predict what kind of things
may come in the story. The graphic information is concerned, the
knowledge of English spelling. The phonetic information also plays its
part in reducing the possibilities as to what kinds of sounds can co-occur.
Uncertainty is further reduced by knowledge of syntactically forms, what
words may come in the text.
Much earlier than Smith, Goodman23 refers to reading as a
“psycholinguistic guessing game”. Goodman mentions three cue
systems; these are represented by three levels of language within the text,
which he terms graphophonic, syntactic and semantic. That is to say, first
the reader makes use of the visual and phonetic features of English;
second he draws on knowledge of syntactic constrains such as possible
22
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kinds of word order in the foreign language and third, he is aware of
semantics constrains related to knowledge of the meaning of words and
what kinds of words collocate with others, Moreover, semantic or
propositional knowledge is mediated by schematic knowledge of the
topic of the text.
As can be seen from above, many scholars define reading as the
fluent process of readers combining information from a text and their
own background knowledge to build meaning. Readers read to
comprehend. Anderson24 points out the fact that “proficient readers
develop a number of strategies to accomplish a purpose for reading”. In
short, good readers know what to do when they encounter difficulties so
as to develop fluency. Fluent reading is defined as the ability to read at an
appropriate rate with adequate reading comprehension. Meaning does not
rest in the reader nor does it rest in the text. The reader’s background
knowledge integrates with the text to create the meaning. The text, the
reader, fluency and strategies combined together define the act of
reading.
All in all, when we teach reading, we have to take into account two
important aspects: First, it can refer to teaching learners who are learning
to read for the very first time; secondly are those who already have
reading skills in their first language. You only learn to read once. Once
you have learned how to read in one language, you do not learn how to
read again in a second/foreign language, in most of the cases, though.
Instead you learn how to transfer those skills that you have already
learned to the new reading context in a new language.
2.1.3 THE TEACHING OF READING
Reading is primarily a silent activity. The majority of reading that
we do is done silently. Oral reading or reading aloud was a popular
technique until the nineteenth century in Western cultures. Then, in the
1880´s a debate began on the advantages of silent reading versus oral
24

ANDERSON, N.J. (1991) Exploring Second Language Reading: Issues and
Strategies. Boston, MA: Heinle & Heinle, p. 82

33

one. Huey25 did extensive research on oral versus silent reading and came
out strongly in favor of silent reading. Nevertheless, many teachers today
still believe that oral reading is the best approach for teaching.
Different strategies are used when reading orally than when reading
silently. Since comprehension is the goal of reading, the main focus in
the classroom should be on getting meaning from print. Therefore, silent
reading will be applied in this classroom project instead of using oral
reading.
2.1.4

READING PROCESSES

For more than 125 years scholars have tried to understand the
processes that underlie the understanding of a printed text. The work of
Goodman26 and Stanovich27 arose some models on this process.
However, it was only 50 years ago that Samuels and Kamil28 came up
with three models: bottom up models, top down models and interactive
models.
BOTTOM-UP: These models consist of lower level reading processes.
Learners start with the fundamental basis of letter and sound recognition,
this leads into morpheme recognition followed by word recognition,
building up to the identification of grammatical structures, sentences and
longer texts. Letter, letter clusters, words, phrases, sentences, longer
texts, and finally meaning is the order in achieving comprehension. This
is also known as the phonics approach. Many teachers and researchers
word down into its smallest parts, the individual sounds. When a reader
comes to an unknown word; he or she can sound out the word because
the knowledge of the individual units that makes up the word. The
25
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blending together of the various sounds allows the reader to move
towards comprehension. Notice that the teacher must understand that
phonics is a method, not a goal for teaching reading.
One element of a bottom-up approach to reading is that the
pedagogy recommends a graded reader approach. All reading material is
carefully reviewed so that students are not exposed to vocabulary that is
too difficult or that contains sounds that they have not been yet
introduced to. In many cases, texts used are finely tuned so that the
reader does not find difficulties during the reading process.
As far as tasks are concerned, within a bottom-up approach to
reading, the most typical classroom focus is on what we call intensive
reading. Intensive reading involves a short reading passage followed by
textbook activities to develop comprehension and/or a particular skill.
Most textbooks used to teach first and second language reading using an
intensive reading approach.
TOP-DOWN: These models begin with the idea that comprehension
resides in the reader. The reader uses background knowledge, makes
predictions, and searches the text to confirm or reject the predictions that
are made. A passage can then be understood even if all of the individual
words are not understood. Within a top-down approach to reading what
the teacher should focus on is meaning generating activities rather than
the mastery of word recognition.
Goodman29 is a strong supporter of the top-down approach. He
states that those who read by using the bottom-up approach become
“word callers”, that is to say, they are able to say the words but fail to
understand their meaning. In fact Goodman goes further in his approach.
He claims we, teachers, should teach language as a whole not break it
into parts. By this he means we should use an interactive approach which
combines bottom-up and top-down. An interactive approach to reading
includes aspects of both intensive and extensive reading. We need to
provide shorter passages to teach specific reading skills and strategies
29
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explicitly. At the same time, we should encourage learners to read longer
texts without emphasis on testing their skills. This is where the
application of an extensive reading programme can provide opportunities
to practice strategies introduced during intensive reading instruction. It is
no doubt that a single textbook cannot meet the needs for both intensive
and extensive instruction. Materials will need to be selected and the
frequency they may be applied decided so that they can engage the
learners in both types of reading.
Moreover, Scarcella and Oxford30 propose the following tapestry
of methodological principles regarding the development of reading skill
and explain the differences between the Tapestry Approach to Reading
Instruction and the more traditional way of teaching reading which is as
follows:
TABLE 2: COMPARISON OF THE TAPESTRY APPROACH TO
READING AND TRADITIONAL APPROACHES.
THE TAPESTRY APPROACH

TRADITIONAL APPROACHES

Meaning is central.

Students read both intensively and
extensively. However, the primary
emphasis is on extensive reading.
Students are actively guided (by the
teacher) to integrate information from the
text with their own knowledge.
Information from the text and the
knowledge possessed by the reader act
together to produce meaning.
Reading flexibility is encouraged. How
students read depend on the complexity
of the text, their familiarity with the
topic, and their purpose for reading.
Students are taught a variety of learning
30

Form is central. It is important for
students to understand the sentence
structures and rhetorical devices that
occur in the reading.
Students read intensively

Students are not actively guided (by the
teacher) to integrate information from the
text with their own knowledge.

Students are encouraged to read in one
way regardless of the complexity of the
text, their familiarity with the topic and
their purpose for reading. Teachers do not
teach learning strategies.

SCARCELLA, R and OXFORD, R. (1992) The Tapestry of Language Learning.
Heinle & Heinle, p. 112.
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strategies that improve their reading.
Teachers treat phonics as helpful but just Considerable emphasis is placed on
one component of reading development.
phonics.
Students read in situations where written Students do not read material that serves
language serves real functions – such as real functions.
to entertain (as in novels), to inform (as
in manuals), and to direct (as on traffic
signals)
Source: The Tapestry of Language Learning p. 13

2.1.5 READING STRATEGIES
On the one hand, most language research in reading has mainly
focused on the strategies used by good readers such as, skimming,
scanning, guessing and predicting. On the other hand, Munby31 claims it
all relates to intensive and extensive reading. In intensive reading
students need to understand semantic detail and play close attention to
the text. In extensive reading, speed and the overall gist of the text are the
main goals. For some scholars like Krashen and Terrel extensive reading
is pleasure reading meanwhile for others like Grellet32 prefers to focus on
specific skills to be developed while reading. She names skimming (or
quick reading for gist as in intensive reading) and scanning (or quick
searching of one piece of information. As can be seen from the above, the
various functions of reading are not mutually exclusive and may be used
according to the text. What can be concluded is that good readers in both
first and second language use a wide variety of reading strategies to
adjust to the material they read and their purpose of reading.
In short, most good readers begin by glancing over the text and
making some kind of prediction about what they are going to read. They
may look for familiar words or topic related words which may trigger
thoughts from their own background knowledge. In some cases, some
may go one step further and establish a purpose for reading based on the
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type of text and its format. Besides, good fluent readers are actively self
monitoring their understanding of the text. They will continue reading if
the text makes sense to them. In fact, successful readers use various
strategies at different times, depending on the situation and the text. As
they do so they are constantly confirming their predictions or if the text
fits in similar thoughts about the topic from their background knowledge.
Moreover, good readers are capable of achieving the ultimate goal
of reading comprehension which is the promotion of further thinking.
Often this is done informally. This means that readers should be able to
recall some of the most relevant parts of what they have read through
summaries or organized retelling. This sort of reflecting may also involve
a more personal response to the text as well. Finally, these readers should
also be encouraged to offer their own opinions and to apply what they
have read to other situations. This way, it can become part of readers’
own experiences and can be more likely remembered in the future.
Likewise, just giving students large quantities of reading does not
guarantee that they will improve their reading skills. To do so, they need
to develop their comprehension skills. One of the main difficulties
beginner learners face when dealing with the written world is that they
tend to pay attention to the literal meaning of the words rather than try to
understand the overall meaning. Teachers must help students guess at
meanings first by using context. Contextual support plays a major role
not only in the understanding of the text but also assuring success, hence
developing confidence in their ability to read a text. Pictures and
diagrams to pre-teach difficult lexis are also effective.
Sometimes students do not have enough knowledge of the world to
understand a text. Hence it is the teachers who must then fill the gaps or
stretch out on what they need to know to comprehend the reading text.
The main issue is to focus on those concepts that are central to
understanding the upcoming reading. For this aim pre-reading activities
are beneficial and can really make the act of reading a text much easier.
Two last steps in the research towards the design and application of
the tasks for this project are the lists of principles given by Scarcella and
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Oxford33 and the interactive approach to reading presented by
Stanovich34 and Murtag 35
Table 3 : PRINCIPLES: Scarcella and Oxford.
1. Reading should be an enjoyable experience for learners.
2. When selecting materials, experience teachers are sensitive to
the learner’s second language reading ability, cultural background,
interest, needs, and goals.
3. Through reading extensively, students learn to read
communicatively: the more the better.
4. Skill and strategy instruction enhances reading development
and can be integrated throughout the lessons.
5. Effective reading instruction is content-oriented and involves
authentic materials and situations. Meaning is the focus of effective
reading instruction.
Table 4: AN INTERACTIVE APPROACH TO READING:
Stanovich and Murtag
1. Good language readers are those who can integrate efficiently
both, top-down and bottom-up process.
2. Teachers should provide plenty of chances for students to try
out intensive and extensive reading tasks. The idea is to
provide learners with shorter texts to teach specific reading
skills and strategies.
3. Teacher should encourage learners to read longer texts
without the emphasis on testing their skills.
4. Extensive reading skills can clearly provide plenty of
opportunities to practice strategies presented during intensive
reading instruction.
33

SCARCELLA, R. and OXFORD, R. (1992), Op. Cit., p. 113.
STANOVICH K.E. (1980) Op. Cit., p. 91.
35
MURTAG, L. (1980) Reading in a Second or Foreign Language: Models, Processes
and Pedagogy. Language, Culture and Curriculum. Volume 2, Issue 2 1980, p. 91 –
105.
34

39

2.1.6. SCHEMA THEORY
Reader’s expectations are based on readers’ prior knowledge.
Background knowledge that helps text comprehension has recently been
studied under the name of Schema Theory. This theoretical framework
emphasizes the role of pre-existing knowledge or reader’s “schemata” in
providing the reader with information that is implicit in a text. According
to Silberstein36 text comprehension requires the simultaneous interaction
of two models of information processing: Bottom-up (or text-based)
processing which occurs when linguistic input from the text is mapped
against the reader’s previous knowledge. This process is also called data
driven because it is evoked by the incoming data. Students relied on textbased processing as they returned to the text and re-read it calling
attention to specific sections of it. In fact, bottom-up reading requires
language processing at all levels: word, sentence and discourse.
The other one is top down, or conceptual driven information
processing occurs when readers use prior knowledge to make predictions
about the data they will find in the text. Those activities that facilitate top
down processing help students accessing background knowledge.
Content–centered instruction and extensive reading or sustained silent
reading in which learners read large amounts of text for general
comprehension follow this format. It goes without saying that successful
reading requires skill in both top-down and bottom-up processing.
As it is for background knowledge, Silberstein37 coins two kinds of
knowledge. The first one is called formal schemata involving knowledge
of rhetorical structures and conventions and the second one is content
schemata, involving knowledge of the world beyond text which provide
us with explanations for students who may have problems with the text in
use. This author goes one stage ahead in which she calls our attention on
being careful concerning the implications of schema theory for second
language instruction. Given the fundamental role of pre-existing
knowledge in the comprehending process, teachers might assume that
36
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students can therefore read only what they know. This is not the case. It
would be a disservice to prevent students from the opportunity to learn
through reading. Similarly, it is neither necessary nor desirable for
teachers to prepare students for everything they will encounter in texts.
Along with the information about text and language, learners only need a
reasonable context and some knowledge of the topic to begin to learn
from reading.
2.2 REVIEW OF LITERATURE
When a student starts his/her academic life in a university, it is
assumed that he/she is able to understand academic written texts in
his/her mother tongue to a certain extend. Nevertheless, this may not be
so when this learner has to read and comprehend a text in a foreign
language.
There have been many studies on the development of reading skills
at elementary, intermediate and advanced level. From this research plenty
of reading material has been devised and used, from the use of authentic
texts, pen-pals and even student-produced material.
First and Second language researches have given us much insight
into our knowledge of the processes of reading. For instance, ESL
scholars have found that students seldom do reading within the classroom
but this is limited to the completion of exercises to test their reading
skills as in Williams and Capizzi Snipper38 in 1990. In another study
carried out by Enright and McCloskey in 1988 it was concluded that ESL
teachers did not favor reading as an activity since students could not be
perceived as doing anything.
Despite the limitations of the Natural Approach, Krashen and
Terrel39 have clearly demonstrated the importance of learner’s reading
large amounts of meaningful, authentic, comprehensible materials just
38
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above the student’s level of competence in order to provide language
input which may become part of the learner’s repertoire.
As it was mentioned above, studies on schema theory have also
contributed to the knowledge of second language reading processes.
Carrell40 pointed out the tremendous impact that learner’s background
knowledge or schemata have on learning to read in a foreign language.
Schema theory helps us explain why some language learners comprehend
and remember more than others.
Scarcella and Oxford41 define “the schema theory towards
comprehension as an interactive relationship or process involving the
learner’s background knowledge and the text” (be it oral or written). This
means the learner cannot understand anything for which he or she does
not have some kind of existing knowledge structure of schema. This
process involves the assimilation of new knowledge into existing
schemata and accommodation of existing schemata to fit new knowledge.
When it comes to reading, research shows:
1.
2.
3.
4.

Lack of schemata or the failure to activate schemata can
significantly impair comprehension.
Appropriate content/rhetorical schema application can increase
comprehension.
Background knowledge can be just as important as language
ability in terms of comprehension.
Comprehension is facilitated by explicitly inducing schemata
through pre-reading activities.

The choice of materials to be used in class becomes relevant when
we talk about schemata. Before students read a text, they should work
through pre-reading activities in order to activate relevant background
knowledge or to better comprehend the text because all texts are laden
with knowledge: local – level, domain –specific, or culture –specific
knowledge. A text with high local-level knowledge will demand a deep
40
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familiarization with the L2 culture and it is possible that L2 readers will
not be prepared to understand such culturally loaded references. On the
same token, domain-specific knowledge requires readers versed in the
particular jargon of a discipline, or activity, which restricts reader’s
comprehension if they are not educated in that particular filed. As it is for
culture – specific knowledge, this one deals with the historic knowledge
transmitted from generation to generation. A text with culture–specific
references may demand a great amount of familiarity with the L2 culture,
it can be at times so specialized that even L2 community members might
lack.
Hence, it is necessary for teachers to attend to different types of
texts and create pre-reading activities that will promote textual
comprehension. Teachers can provide appropriate background
knowledge in order to activate necessary content and formal schemata.
Ketchum42 summarizes the role of schema by saying: “reading in
a foreign language can be greatly facilitated by developing students’
background knowledge about the culture represented in the text”
Another important issue that should be borne in mind is the
social/cognitive development at which learners stand. Regardless of the
cognitive theory we use, Vygosky, Piaget, Perry, no student is at the
same developmental stage. As a result, their background knowledge and
the way they deal with knowledge might be different. This issue must be
carefully noted when designing classroom reading activities, by paying
attention to the pre-while and post-reading activities.
Less research has been done in the field of cross-cultural
differences and their impact in learning to read. This may be so since
reading serves various purposes in different cultures and cultures place
different values on diverse types of reading text. For instance, in the
American culture, bedtime stories play a major role in developing
42
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reading. This tradition is absent in our culture and in others like the
Asian.
Another relevant issue on the teaching of reading is the role of
vocabulary to enhance comprehension. This area of language teaching
has been extensively researched in the past twenty years. Studies have
examined the impact of vocabulary knowledge on students’ achievement.
As a result of this research, three main implications for instruction have
been recognized. The first one is the wide discrepancy in the range of
vocabulary various students understand, secondly the differences in
vocabulary knowledge is most discrepant between low- and highachieving students. Thirdly, a sustained focus on oral and written
vocabulary acquisition is an important aspect of reading/language
programmes.
However, several researchers have proposed evidence that there are
strong links between vocabulary deficiencies and academic failure in
terms of reading skills. In spite of this, there is no evidence that any
single method of teaching vocabulary is superior; many comprehensive
programmes for supporting vocabulary acquisition have produced
positive results. That is why it is advisable for teachers to incorporate
daily vocabulary acquisition instructions into their programmes.
Another related aspect to vocabulary size is vocabulary growth.
Research in vocabulary size and growth (Nagy & Anderson 43) estimates
that by learning 3,000 new words a year a students will develop a
repertoire that will equal those of high-achievers. Acquiring 3,000 new
words a year breaks down to approximately eight new words per day.
Nevertheless, it is important to point out that some of those words may
be words students can understand in context, and other words may be
fully understood. In short, two things remain clear for most scholars;
students should be exposed to a variety of words in multiple contexts
over time and the application of strategies for this continuous vocabulary
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processing and acquisition must be the support for optimum vocabulary
knowledge in students.
There is a strong interdependence between reading achievement
and vocabulary knowledge; those students with rich vocabulary
repertoire can comprehend more fully. Students, who read and
comprehend well, increase their vocabulary through more extensive
reading. That is why; teachers must find ways to enhance vocabulary and
reading strategies of their students to empower this strong relationship.

2.2.1 INSTRUCTIONAL PRACTICES
In order to establish the goals of this project it was crucial to
examine what sort of instructional practices could be more beneficial to
this group of students. The ideas given by Scarcella and Oxford44
provided great insight into the path to be followed. These can be
summarized like this:
Establishing objectives.
Motivating learners.
Identifying reading materials that are tailored to individual
needs.
Providing learners with large quantities of reading.
Improving the learner’s comprehension of these materials.
Developing specific reading skills and strategies.
Integrating reading with other language skills.
Establishing Objectives: Despite the fact general objectives can
vary from one group of students to the other, in general terms; the
objectives of any reading course must include high levels of motivation.
By this we mean, enjoying the experience of reading and at the same
time provide culturally relevant information to ease the comprehension of
the text. Moreover, having seen the important role that vocabulary plays
in terms of text comprehension, we must also, provide different instances
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for an enlargement of learners’ vocabulary effectively and teaching
specific skills that can increase comprehension.
Another aspect to be borne in mind when planning a reading lesson
and its tasks is the fact that content should be the starting point of
departure or organizing principle when designing reading tasks. At the
beginning level, students need to gain the reading skills of familiar texts
in a restricted number of genres. Later, at more advanced levels they
need to concentrate on acquiring the necessary skills to understand more
specialized texts as well as more sophisticated pleasure reading.
One aspect that, in my humble opinion has been sort of neglected is
the role of motivation to read as an instructional practice. Nobody can
deny that a positive attitude can be the key to maintain motivation high in
the reading class and teachers carry a big responsibility in keeping the
emotional atmosphere by designing stimulating reading lessons that are
informative and relevant. Moreover, the teacher should introduce tasks
with enthusiasm and giving clear explanations of why doing them help
students become better readers. This objective can definitely keep high
levels of motivation within the class. Many scholars suggest using a
different variety of texts. For instance, Wallace45 suggests the use of
problem solving stories which sharpen interest for they stimulate high
levels of thinking that may turn on learners’ appetite to learn more,
therefore read more.
Another aspect to be considered is the need to allow students to
exert more control on what they want to learn. Extensive reading
programmes have played an important role in providing material learners
can enjoy as pleasure and therefore, increase the amount of reading they
do outside the classroom. There have been very positive experiences
applying extensive reading programmes in other universities as we will
see later in this study.
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Finally, confidence leads to motivation. If students are to like
reading, they need to experience success in reading. If students are wellprepared for these activities success will happen; motivation will be high
and students will be ready and willing to read more.
2.2.2 EXTENSIVE READING EXPERIENCES:
Extensive reading plays a major role in language learning for it can
certainly provide a great source of “comprehensible input” if this input is
adequately presented, the material is interesting and it is delivered in a
relaxed, tension free learning environment. Besides, the extra exposure to
constant automatic word recognition and decoding of symbols can
enhance learners’ general language competence.
In fact, the quality of exposure that learners’ receive in extensive
reading programmes is important to their potential to acquire new forms
from the input. Undoubtedly, this is closely connected to the amount of
vocabulary these readers can grasp in contextualized situations.
These programmes also provide constant reinforcement of
language previously learned. That is the potential asset of the use of
graded readers. These have a controlled grammatical and lexical load and
can provide regular and sufficient repetitions of new language forms.
Hence, students receive the necessary recycling of language they require
to ensure new input is retained and made available for spoken and written
production.
In fact, studies showed significant improvement in written work
due to the application of this kind or reading schemes for they are
acquisition-oriented and input-based. Besides, prediction skills are
facilitated for the exploitation of background knowledge. This kind of
knowledge goes further on in a way that it is seen as providing a platform
for readers to predict on the basis of a pre-existing schema. Once this is
activated, the reader is able to decode and interpret the message beyond
the printed words.
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Finally, one of the biggest assets of extensive reading programmes
is without doubt the high level of confidence the participants can develop
in dealing with extended texts. This is usually a priority for those
students for academic purposes that need further training in study skills
and strategies for reading long texts and books.
Having said all this, it was important to examine other experiences
in the application of extensive reading programmes before we devised
ours. I was able to find two relevant examples of experiences in extensive
reading programmes which guided me towards to choice of materials and
format of the last part of this research. Both of them were carried out in
Japan. The first one was carried out at the University of ElectroCommunications in Osaka, Japan in 2006. It was first introduced by
professor Sakai Kunihide. It was called Start with Simple Stories (SSS).
He advocated three Golden Rules during the development of the project:
1.
2.
3.

No dictionaries while reading.
Skip over difficult words.
Stop reading when it is boring or too difficult.

Most teachers agree that the total amount of English input is one of
the keys to acquiring good English skills. However, until now, this was
only measured mainly by the hours that students studied English. The
SSS method is unique in that it measures the amount of input by the total
amount of words that students read or listen. By keeping records of the
number of words students keep, teachers can estimate their students’
English level and correctly give appropriate advice according to their
individual needs.
As it was mentioned before, there are three main features of the
SSS method through extensive reading in the classroom. These are:
a.
b.

Start with simple stories and gradually increase the level,
length and difficulty.
Read books not only at home, but also in the classroom.
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c.

Record the titles students read, total the number of words
they read and give individual advice to students by
looking up the records they keep in their logbooks.

One of the main conclusions that arouse from this project is that
this kind of extensive reading program provides many advantages since
teachers can observe the students in situ and can give specific advice to
each student. Besides, most students have little time to read at home or
they are busy with homework from other subjects. Some students even
cheat in their reading logbook when they do not have time to read at
home. Having students to read in class and at home simultaneously
ensures all students meet the program’s requirements and do not fall
behind other students. Finally, students can talk about books they have
read and share the joy of reading.
The second research project that caught my attention and also
gave me insight on how to organize mine was the one who was carried
out by Ken Schmidt during the 1997 academic year. This researcher
implemented an extensive reading program as a component of his
English conversation and English communication courses at Tohoku
Gaukin University in Japan. It was hoped that this would be an
enjoyable, motivating source of plentiful, out-of-class input that would
feed into learners’ overall language abilities and provide stimulating
input for communication in the classroom. The author of this research
carried out an extensive reading project but first analyzed the value of
Authentic reading vs. Simplified material. This issue called my attention
on the value of graded readers.
Some educators discourage the use of non-authentic texts, claiming
they are inferior as models of language and lack of cues for interpretation
present in most authentic texts (Harverson, 46). These objections may be
valid, particularly for very advanced learners, but are probably
outweighed for many Japanese university students by their need for
enjoyable.
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For Bamford47 comprehensible texts that provide practice in fluent
reading and allow students the sense of success and accomplishment that
comes with understanding and finishing real foreign language books
seem to be the most convenient. In fact, when it takes too long to
decipher a text that is incomprehensible without considerable dictionary
work and multiple re-reading precludes the stated goal of massive
amounts of input and limits its helpfulness in developing reading fluency.
The goal is that learners would be able to read anything that interests
them. Therefore, graded readers can serve as a bridge to provide
comprehensible input, skills practice and increased confidence leading to
eventual fluent handling of authentic text.
As in the research above, students must be encouraged to raise the
level of their reading material as their developing abilities allow. One
very interesting conclusion that this research arouse was that learners
have to read large amounts of comprehensible input in order to achieve
significant language acquisition. In other words, the more they read the
more language they acquired. In addition, the graded readers proved to be
a valuable resource for classroom interaction which dealt to improve oral
communication. Most of the participants to this study, at the third year in
the course exceeded the reading targets. They also reported having
enjoyed the program and found it helpful to their progress in English.
In brief, after having read about different approaches to the
development of reading skills I was ready to choose, and design the tasks
needed for this research project.
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2.3
IMPORTANT ASPECTS/ISSUES/DEFINITIONS TO
CONSIDER IN AN EFL CONTEXT.
There are some aspects of the reading process and certain
definitions that have been used along the development of this project.
These are:
Input: Language which a learner hears or receives and from which
he can learn
Comprehensible input: Language which contains linguistic items
those are slightly beyond the learner’s linguistic competence.
Intensive reading: The careful reading of short, complex texts for
detailed understanding and skills practice.
Extensive reading: Also called “Pleasure reading”. This is the
relatively fast reading of a large amount of longer, easy-to-understand
material, which is done mainly outside the English classroom and at each
student’s own pace and level.
Graded reader: This is a simplified version of a book which is
adapted to a certain level.
Reading comprehension quiz or RCQ. Reading comprehension
quizzes used during the development of this project in order to provide
comprehensible input and measure students’ understanding of the text(s).
Quick book report: A short written task in which students write
two or three sentences about the book they have read.
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CHAPTER III
METHODOLOGY OF THE INVESTIGATION
3.1

INVESTIGATION TYPE

According to Nunan48 , this research study is considered quasiexperimental in its approach and deductive in its purpose since it was
designed to examine specifically the relationships between the
application of the tasks and the development of reading comprehension
proficiency in the students under study.
The study was conceived to confirm the hypothesis formulated on
the basis of literature review, which relates the application of the tasks
inside and outside the classroom and the improvement of comprehension
of a written text.
At the operational level there was a high level of control or
manipulation of the basic components of the experiment: the sample, the
tasks, and the measurement of the applications of the tasks and
evaluations as well as other factors that could affect the internal and
external validity of the study.
48
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A quasi-experiment research was planned due to the nature of the
language phenomena to be studied and to the impossibility of meeting all
the requirements of an experimental research since it had to be carried
out under normal class conditions and within a limited time of 16 weeks.
The main features of this quasi experimental research design were
that the groups compared were selected in a randomly fashion, also
careful measurements of students’ progress as well as a pre-test and a
post-test measure were applied and collected. Also there was a single
control group.
In this study, two intact groups of 14 Pre Intermediate EFL students
who enrolled in an English 3 class at San Ignacio de Loyola University in
Lima - Peru participated either in the experimental or the control group.
The tasks were randomly assigned to one of the groups since they
shared the same characteristics. It is important to point out that both
groups were taught with the same class material.
The experimental group received further exposure to reading texts
using some reading tasks to enhance comprehension during class time
and they were also encouraged to read graded books in their free time.
Whereas the control group was withheld from the 16-week programme
given to the experimental group, yet they received basic exposure to
short texts within the course-book. In addition, both groups’ reading
skills were tested regularly in quiz and exam forms.
For statistical analysis, a larger group of participants would have
been ideal. However, this was not possible to arrange due to the fact that
both samples came from pre-existing groups and also because of several
schedule and institution limitations for conducting the present research.
As for the treatment and considering the fact that there are a
number of ways to provide practice on reading skills to foster text
comprehension, I decided to collect data by providing the students under
the study with a short awareness-raising survey questionnaire. This was
followed by hands-on interactive models of reading which link the
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reader’s background, with a strong vocabulary base through visual
material and constant monitoring of the level of understanding aiming at
increasing the comprehension of a text.
Finally, one main limitation to carry out the project was the small
number of graded readers we had in our library. Since this project was
carried out by three groups at the same time, we had to take turns to
borrow books from the library. In fact, due to the limited number of
books, we had to organize a schedule in which groups had two weeks to
borrow books, return them and the other groups would do the same. In
the end, each individual in the experimental group could only borrow two
books during the semester (See annex 1)
3.2

DESIGN OF THE INVESTIGATION

ASSUMPTIONS
The design of this research is based on the following assumptions
obtain from self-observation of the students of Basic English 3.
1. Most EFL students do not read much in their mother tongue, and
find it hard to do so in a foreign language.
2. The current number of contact hours is insufficient to uplift the
level of English required to meet the new standards and
graduating policy at the university. Therefore a combination of
intensive and extensive reading tasks can fulfill this gap.
3. Most EFL students cannot comprehend what they read.
4. Designing appropriate reading tasks to be used within and
outside the classroom can provide instances for reading texts that
might aid to develop their reading comprehension of them.
RESEARCH QUESTIONS
1. Is there a relationship between reading comprehension and the
development of basic reading skills?
2. What reading sub-skills seem to be more appropriate to be used
in class to improve students’ reading skills?
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3. Is there a way to motivate students to read more in the foreign
language?
4. How can we help them comprehend what they read and develop
confidence as they do so?
HYPOTHESIS
1:
There is no significant relationship between the
application of an intensive and extensive reading programme and the
development of reading skills.
2:
Reading skills improve when the learners are given the
opportunity to do intensive reading tasks within the class and when they
follow an extensive reading programme outside it.

3.3

POPULATION AND STUDY SAMPLES

This research was designed to be carried out in a natural classroom
setting with two groups of university students enrolled in Basic 3 during
semester 2007 - II.
The participants in this small-scale and descriptive study were 28
pre-intermediate students of English as a foreign language at San Ignacio
de Loyola University in La Molina, Lima, Peru. They will be identified
as bloque INO3B3, the experimental group and bloque INO3C1 as the
control group. Students in both groups are Peruvian whose mother tongue
is Spanish. These groups of students come from different majors like
Law, Administration, Marketing, Agro-Industry, Economy, I.T, Tourism
and Hotel Management. There were also a few students from the Art and
Design faculty.
Their age ranged from 19 to 24. They were all native Spanish
speakers and most of them were male students coming from different
high schools and socio-economic background. Initially these two groups
started with 20 students each. However, after Mid Term Exam only 14
students remained in the experimental group (INO3B3). Therefore, it was
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agreed to balance the number of participants in each group to 14 each so
six students from the control group had to be dropped out of project This
was done at random fashion.
Their proficiency level was considered at A1 CEF level. Also, both
groups shared similar characteristics regarding age, sex and native
language. At the time of the study, both classes were receiving general
English instruction during 5 hours a week.
Annex 2 shows the composition of the sample that took part in the
practicum. However, only surname initials were included in the list to
preserve their privacy.
3.4

VARIABLES

In formulating the directional hypothesis stated above, I considered
previous findings in the literature review regarding the exploitation of
intensive reading strategies and the application of extensive reading
programmes to foster students’ understanding of a text. The aim of this
research is to verify if the application of those tasks could have a positive
effect on the development of their reading skills.
The null hypothesis considered that there was no relationship
between the application of both reading programmes and gains in reading
comprehension.
Two variables were handled during the development of this
research project. First of all, the independent variable studied in this
research was the set of activities designed to provide further input and
develop some reading strategies inside and outside the classroom. The
dependent variable was the level of development the students obtained
after the application of the programmes which was seen in the scores of
both groups at the exit-test.

57

3.5

TECHNIQUES AND INSTRUMENTS FOR GATHERING
DATA

The selection of the instruments for collecting data for the present
research was done taking into consideration the research design as well
as the nature of the data needed to be collected.
Seven types of research instruments were used: Surveyquestionnaire, entry test, reading tasks (4), mini book reports (2), exit
questionnaire, exit test and scores from the reading section all the written
evaluation besides the Mid-term and Final Exam scores.

1.

SURVEY

According to Cohen and Manion49 , surveys are the most
commonly used descriptive methods in educational research and may
vary in scope from large-scale governmental investigations to small scale
studies carried out by a single researcher. The purpose of most surveys is
generally to obtain a snapshot of conditions, attitudes, and/or events at a
single point in time.
The survey devised for this project aimed at examining students’
personal profile and their reading habits in their first and the foreign
language. This survey provided relevant and useful information about the
participants in the study and issues to be taken into account for the
development of this research project.
2. READING COMPREHENSION TASKS- TEST
There was certain relevant criterion to follow when it came to
choose the texts to be used during the development of the project. It was
decided that texts should have a narrative format since they have a high
level of readability for they follow a temporal order. Also, we tried to
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find texts that would be interesting, students could learn from and be
motivated to read. In fact, motivation is an element which is difficult to
gauge. However, the potential motivation students will have for reading
the text can be done by judging how closely the subject connects to the
lives of the readers. Last but not least a careful analysis of vocabulary
and sentence level gave us a clear focus of the level of difficulty this
group of young participants could cope with.
To choose and prepare the reading comprehension tasks for this
project, including entry/exit tests we selected two books from a series of
reading textbooks called READING ADVANTAGE by Malarcher 50 C.
We used the second and the third book of a four-level reading series for
young adult and adult learners of English.
This series covers high beginning to high intermediate level. Each
book features 20 four-page units that require little teacher preparation
and fit well in any course syllabus at pre-intermediate level. This series
focuses on two key areas of reading: comprehension and vocabulary. It
also includes photocopiable material and quiz units plus the key to the
exercises.
For Reading task 1 we used Unit 12. “Speed Dating”, from book 3,
page 53 (See annex 4). This text matches lesson 1C. Students had already
talked and used some of the questions which are commonly used in these
fast dates, common practice to make friends and long lasting
relationships. We used this text to motivate students to find out more
about speed dates, who created them, where they are mostly done and the
like.
Reading Task 2 text was “The Sphinx”, from book 3 page 9 which
gives further information of the origin of the statue as well as some data
on the origin of its name. Students had done extensive practice on the use
of past forms in class. This text seemed to match these contents. (See
annex 5).
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Reading Task 3 text was “Space explorers”, from book 2 page 71.
This text deals with some important aspects about first space trips (See
annex 6). This topic went along well with course book items in terms of
space travelling and the like.
Reading Task 4 text was “Text Messaging”, from book 2 page 79.
This text uses simple language to describe the new trend in
communication msm (See annex 7). Students had already seen how
texting has become popular among youngsters and its effects in language
development.
We decided to use the questionnaires suggested in the book instead
of designing open questions to check students understanding for the
following reasons: first, by using multiple choice questions we would
have higher corrector reliability, also it would be easier to implement.
Besides, it is also quick and easy to collect and administer in class-time.
Each unit in the book provides five reading comprehension
sections. Some of the reading comprehension questions in the series
involve having students guess the meaning of new words from context –
rather than using their dictionaries. Most of the new words in the unit are
assigned as target vocabulary for each unit and are introduced on the first
page of the unit. Other questions focus on details within the text, while
others ask about the overall of the passage. In addition, some tasks
require students to infer information that isn’t stated specifically in the
passage.
Finally, a short section on idiom use with examples and two
sections for vocabulary reinforcement, the first in multiple choice
formats and the second one a fill-in the gaps exercise are included in each
unit. To round off the lesson, the book provides two or three questions
for further discussion.
For assessment reasons it was not practical to administer the whole
unit in class time. That is why we decided to use the reading
comprehension questions which aim at getting gist and specific
information and the two sections on vocabulary reinforcement whose
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goal is to develop the skill of guessing meaning from context. All three
tasks summed up to 20 points.
These tasks or what we called “Reading Comprehension Quizzes or
“RCQs” were carefully designed to cope with three main goals we
considered crucial for this group of students for they needed to get
further practice and deeper comprehension from a text: the first one was
to get the main idea of it, by choosing a title for the text or by getting the
writer’s opinion of the issue presented. Next, students should be able to
get some specific and important details on the subject and finally, be able
to get some relevant lexis in terms of the topic or discourse markers at
sentence or paragraph level. (See annex 8)
In addition to this material, well-structured lesson plans were
designed in order to specify the steps into the developing of the pre,
while and post reading tasks, that is to say the developing of reading
skills to enhance reading comprehension (See annex 9). Power Point
Presentations were also prepared to fill in probable lack of previous
knowledge or schemata and the pre-teaching of difficult phrases or words
(See annex 10). Furthermore, a set of guided questions into text
prediction were prepared and included in the slides to attract students’
eagerness to read and at the same time open up their curiosity and
willingness to read and do the test to collect data for the project.
The material used in class session was placed in plastic sheets so
that they could be used more than once or by other groups, if it was
necessary. Also, a set of answer sheets were reproduced for students to
record their answers. This made the marking process fast and easy using
keys. (See annex 11)
3.

ENTRY AND EXIT TEST

As an entry test we chose Unit 20. The topic of the reading text for
this test was closely connected to the topic of the first unit in the course
book (Unit 1 “Work, Rest and Play” lesson C “Time to relax”) (CUP
2005). We wanted to use texts that would provide further input, but at the
same time could reinforce and expand lexis these learners had already
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seen in class. During the development of the lesson, students would
mention a few extreme sports which are quite practiced in our country;
among them we have bungee jumping, skateboarding, and rock climbing.
The text chosen EXTREME SPORTS (Malarcher & Hubley, 2004)
refers to the beginning of the Extreme Olympics, a tournament some
students might be familiar with (ESPN channel) (See annex 12).
As an exit text and with the aim of verifying if the application of
the tasks and the reading of books from the library had been of benefit to
this group of students, we applied an exit test to the experimental group.
Unfortunately, the control group could not take it for they had another
examination. Nevertheless, the experimental group would feel
disappointed not being able to verify if they had actually improved their
understanding of texts. We agreed to administer the entry test to this
group but as a source of data for the evaluation of the project we decided
to use the reading section from the Final Exam to compare the results
since all students take the same exam under the same testing conditions.
4.

BOOK REPORTS

The goal of inviting students to borrow books from the library was
to provide further input outside the classroom; hence there should not be
much control on this. However, it was important to keep some track on
the sort and the amount of reading they were doing. That is why a short
written book report was designed to help us have some written feedback.
The purpose to keep this written report as short as possible was to
encourage students to keep reading books without having the pressure to
write a long, tedious report on it. (See annex 14)
Students were asked to write down a short written report as soon as
they finished reading a book. At the end of the project they handed in 2
of them. They were asked to write two or three main ideas on the book
and, if possible, write down two or three new words they had learned.
Besides, they wrote a personal appreciation of the book, whether they
like it or not and if they would recommend it. This piece of information
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could be very useful in order to select which were the most popular
books in terms of genre.
5.

EXIT QUESTIONNAIRE

To find out students preferences in terms of the tasks they had
dealt, we prepared a one-page close questioned - questionnaire (See
annex 15) which was divided into 6 sections. We mainly used closed
ended questions in order to have a limited range of possibilities since
these kinds of questions are easier to tabulate. At the end of the
questionnaire we invited students to write down some comments on the
project. They could use their mother tongue if they liked.
The first section aimed at finding out about the time students took
to read the texts and the graded readers. The second one asked students to
choose two kinds of reading tasks they preferred. The third section
provided data on possible problems they may have encounter while
reading the text, such as, length or difficult vocabulary. Section fourth
referred to the topics.
We wanted to find out whether students found texts interesting or
not. Section five was included in order to ask students if they would be
willing to continue with some of those tasks. The last section aimed at
finding out if students considered the fact of having extra readings texts
useful or not. Finally, we invited students to write a few comments on the
whole experience. In order to allow students to give us feedback freely
they could use their mother tongue.
3.6

VALIDITY AND RELIABILITY OF THE STUDY

Even though this project did not mainly aim at assessing students
reading proficiency, it was necessary to obtain some data that could
validate the tasks and activities designed for it. Bearing that in mind, it
was decided to use the Reading Comprehension Quizzes (RCQs) as tests
to measure students´ understanding of the text and main lexical items in
the above chosen. At the same time, records of the scores of the reading
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sections in the quizzes and exams were collected in order to verify
whether the extra practice was a constant aid to students.
Cohen51 refers to the reliability of a test as the precision of the
measuring instrument. Besides, validity refers to whether the test actually
measures what it purports to measure. Taking into account those two
concepts, it can be clearly said that the tasks designed to validate the
proposal met the standards since their objective is to provide data on how
students´ reading skills was progressing or not as a result of the
application of them.
Furthermore, it was important to keep track of student´s
performance along the semester since the tasks had to be used in a
systematic way. In order to achieve this, the matrix of activities proved to
be quite useful (See annex 17). To keep tasks on scheduled as well as to
keep them balanced and avoid delays with the development of the current
syllabus.
3.7

PROCEDURES

The study was carried out during semester 2007.2 from August to
November. However, the activities had to be planned and reproduced
before classes started. Two of my colleagues and I had a couple of
meetings in July 2007 which aimed at deciding the source of material to
be used in the project. We spent two weeks revising a series of textbooks
which aimed at developing reading skills in a systematic way. We had
two main criterions to choose the texts. The first was the content. They
should provide further input on a subject they were already familiar with
and at the same time stretch up the knowledge of it. Second, these texts
should attune to our learners´ reading proficiency. We did not want to
discourage them from reading. Quite on the contrary, we wanted them to
achieve success when reading and understand most of the text and if
possible get a good grade in the quizzes.
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Once we had agreed on the texts to be used; we started to work on
the first survey to find out crucial information on all the participants to
the study, their reading habits and the like. Afterwards, we divided the
task of scanning and typing questionnaires among ourselves. I had to
scan and type four of the activities. Then we exchanged them to
proofread them. It was just then that we ordered the copies we were
going to need during the semester. Also, we designed power point slides
to be used during the pre-reading section of the lesson with the purpose
of pre-teaching new lexis and activating participant’s schema. Our goal
was to have all the necessary material ready before the semester started.
We also designed answers sheets and detailed lesson plans so that we
could use them later if we wanted to duplicate the project with another
group(s).
We had one last meeting to deliver the hand outs and answer sheets
for the students and the answer keys for the teachers involved in the
study. It was also agreed to meet on week 7 to evaluate the first results
and discuss changes in the procedures to deal with the last two reading
tasks, the exit exam and the preparation of the final questionnaire.
After Mid-term exams we met and compared the results of the
study so far (week 7). Excel charts were prepared to keep the information
collected from the RCQs and tests organized and could be easily used for
assessment purposes. It was agreed to keep records of all the reading
tasks students did during the whole semester. These included, reading
sections in course quizzes (Quiz 1 - 3 and 5), the reading section in Midterm exam and Final Exam. However, since the sections in quizzes had a
different weight to the section in RCQs and exams, we decided to pair
them up to the values of the other activities by multiplying it by 4. (20
pts)
As it is for the graded readers, we did not want to overload these
students with extra work. That is why we designed a mini book report
(See annex 14). The main goal of this written task was to keep track of
the books our students were reading. These were not meant at grading
grammar or correct vocabulary use. On the contrary, we wanted them to
enjoy the experience of reading a book without having the pressure of
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writing a long book report. Annex 20 shows some samples of these book
reviews.
Our institution has a small library in the multimedia laboratory
(A412). We have a small number of texts which ranged from elementary
to intermediate level. We made a list of the names of the books and their
corresponding level. Then it was decided to use books which were below
or just right to their level (See annex 21). This was done so that students
may not feel discourage to read and at the same time those graded readers
were not so difficult that may take them too much time to read and
therefore wouldn’t do it due to lack of time.
It is important to point out that as in the two research projects we
used as background information, we also discouraged the use of
dictionaries while they read the texts and the graded readers.
As can be seen in the calendar of activities (See annex 17), the
starting point was to administer both groups under study a survey
questionnaire in order to gather information on some issues that were
important for this project.
The main objective of this survey was to find out a few facts on
students’ reading habits in both, their mother tongue and in a foreign
language, as well as their receptivity to the kind of tasks they would have
to perform during the project.
As mentioned above, it had five main parts: the first one aimed at
collecting data on the students under study, their age, sex and university
major. The second part’s objective was to obtain some information on
students’ knowledge of the foreign language, for instance if they had
learnt English somewhere else or at USIL before. The third part required
students to analyze how frequently they read in English and define which
areas seemed to cause them difficulty when dealing with these texts
(topic, vocabulary, grammar, length of text). Finally, the fifth part dealt
with the main objectives of this project, whether they would like to be
able to read and comprehend short texts and increase their vocabulary.
(See annex 3)
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Afterwards, the experimental and control group were selected at
random fashion, since both groups shared the same characteristics in
terms of age, gender, educational background, and native language.
Once this was done, the entry/pre test was applied to both groups to
evaluate all the participants’ reading proficiency at that point in the
project. This was done following a test procedure. Students were given
the text. They had 15 minutes to read it silently and they had another 10
minutes to fill in the multiple & fill in gaps questionnaire. As soon as
students finished them, the answer sheets and the questionnaires and texts
were collected for grading.
On week 3, 5, 13 and 15 reading lessons were applied to students.
Texts were selected according to the content of the lesson(s) delivered in
class-time. Its purpose was to activate background knowledge to foster
comprehension and at the same time consolidate lexis and stretch up
language or input they had seen in class.
After each working lesson, the students in the experimental group
were given the opportunity to get in small groups to summarize what
they had read and comment on the tasks.
The students in the control group were withheld from these tasks
and carried on with the normal development of the syllabus.
On week 4, and 10, that is to say once before Mid-Term Exam and
once before final exams, students were asked to borrow a graded reader
from the library. Students showed a lot of enthusiasm to do it. In fact, for
many of them, it was the very first time they would read a book in this
foreign language. For this purpose, the sets of books that were up to their
level were placed on the table in the library for students to browse them
and choose the one they preferred (See annex 21) After this they filled in
the booking following the same procedure as if they were in a library.
At the end of the study, that is to say on week 16, all the
participants in the experimental group were given a post/exit test. The
instrument used was the Reading Comprehension Quiz (See annex 12)
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that was used in the entry test so that we could have valid data on the
results after the application of the activities.
However, the control group had another examination on the due
day. So it was agreed to use the results from the final exam section as
data for comparison and evaluation.
3.8.

DATA ANALYSIS

The data collected during the practicum was later organized and
analyzed using some statistical charts for the qualitative and quantitative
evaluation of the results respectively.
To sum up, the experiment yielded the following sets of data:
1.

2.

3.

Pre/Entry Reading test scores of the experimental and control
group used to measure students’ reading proficiency at the
beginning of the study. (See graph 1)
Post/Exit (final exam section – scores) Reading test scores of
the experimental and control group used to measure students’
gains in reading proficiency. (See graph 3 and table 5)
In addition, for the qualitative analysis of the practicum, I
collected some comments from the participants (See annex
16). These were taken from the exit questionnaire written by
the students of the experimental group which were collected
after the sixteen-week treatment in order to evaluate which
tasks were more appropriate to the subjects under study.
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*

TABLE 5: EXCEL CHARTS

READING ENGLISH
PROJECT
QUIZZES
ENGLISH III CONTROL
GROUP

Entry Test
(/20 PTS)

FE
(/20 PTS)

1 Luis A.

14

19

2 Margarita B.

14

15

3 Luciano b.

13

14

4 Sara E.
Mariagrassia
5 F

12

7

16

14

6 Mauricio G.

12

14

7 Miguel H.

17

16

8 Karina L.

13

18

9 Diego M.

9

15

10 Erick O.

11

11

11 Alfredo s.

9

13

12 Luis S.

8

12

13 Luis T.

8

15

14 Jorge T.

13

8

169

191

12.07
0

13.64
0

total
Average
Absent
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READING ENGLISH PROJECT
Quizzes
ENGLISH III EXPERIMENTAL
GROUP

Entry Test

FE

(/20 PTS)

(/20 PTS)
16

1 Gino B.

16

2 Claudia G.

12

3 Miguel L.

13

4 Silvia L.

7

5 Mariana M.

9

6 Julio M.

10

7 Corina P.

19

8 Maria R.

13

9 Daniel R.

17

10 David S.

20

11 Amadeo T.

10

12 Oscar T.

16

13 Pedro Z.

11

14 Bianca Z.

6

total

179

average

12.78

absent

0

*See complete chart annex 19

70

15
20
20
19
17
19
16
17
19
15
16
20
16

245
17.5
0

3.9

DESCRIPTIVE ANALYSIS OF THE DATA

Due to the descriptive nature of this research project, the analysis
of the data will be reported in terms of individual analysis of the
instruments used to achieve this aim.

SURVEY: As can be seen in the survey charts (See annex 22),
these two groups of students shared many similarities in terms of age and
level of the foreign language. Some of them have already had formal
contact with English through lessons in a way either at the university or
in other language institutions; others were taking the course for the first
time. Also, we can see that both groups of students do some reading in
their mother tongue but very little in the foreign language. As it is for
difficulties, grammar seems to be the most common drawback to read a
text, followed by the topic, vocabulary and length.
The most common read item in English is articles on the Internet.
Meanwhile, books are not so frequently read.
As it is for their attitude to the project, both groups had high
expectations on it and the results show they were eager to take some time
to read short texts in class and outside it.
ENTRY TEST: From what can be seen in graph 1 which depicts
the results of both groups in the entry test, the control group was slightly
below the level of reading proficiency in comparison to the experimental
group.
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GRAPH 1 : RESULTS OF ENTRY TEST- Reading
proficiency

READING SECTION IN QUIZZES: From graph 2; we can
certainly see that the experimental group constantly performed better
than the control group in terms of the regular evaluation of the reading
proficiency which is included in quizzes 1, 3 and 5 in the current English
3 programme.

GRAPH 2

READING SECTION QUIZ 1,3, 5

As it is within the experimental group, eight students in the
experimental group showed an increase in their scores while four of them
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got lower grades than in the entry exam. At the same time, two students
kept the same score.
Without doubt the application of the reading tasks, besides
combining and intensive and extensive approach to reading played a
determining role in the students’ performance during the current
evaluations along the semester.
EXIT/POST TEST. It is important to point out that the control
group could not take the exit exam due to other examinations they had at
that time. Hence, it was decided to keep scores of the reading section of
the final exam to compare final results. (See annex 13).
The final exam is an end of term examination all English 3 students
take which aims at measuring students’ performance in terms of reading
skills, grammar, vocabulary and writing skills. This evaluation comprises
the content areas delivered from week 9 to 15. As it is for the reading
section, it has a score of 20 points and both, the experimental and control
group took them under the same testing conditions, that is to say, the
same date and the same time schedule.
Graph 3 shows here again that the experimental group
outperformed the control group in the reading section of the final exam.
It is evident that the systematic application of both reading
programmes, intensive and extensive reading, had a positive effect on
these learners’ reading proficiency at the end of the project. Similarly, the
extra exposure to reading texts allowed them to perform better than the
control group, not only at the in-class quizzes but also at the end of term
exam.
In the same way, these students developed plenty of confidence to
deal with written texts under the pressure of exam conditions for they
were trained in terms of a set time-limit to answer the questionnaires.
They were, in fact, in clear advantage compared to the control group who
lack this further practice and exposure.
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GRAPH 3

: READING SECTION FINAL EXAM
- scores

BOOK REPORTS: These were also a quite encouraging issue that
kept us going with the project. Students showed great enthusiasm in
getting a book to read at home and found book reports easy to fill in. As
the project was developed, I found out some students were exchanging
books to read besides they ones they had borrowed. I did not prevent
them from doing so, as long as they kept committed and involved in the
reading task.
Besides, it was nice to see some creativity from the side of moreable students who took turns among themselves to read up to three books
within the same time as others read only one. It goes without saying they
were not asked to hand in written reports on the extra books they read.
The aim was to let them enjoy the reading.
Nevertheless, as mentioned before in this report, some students
complained about the small number of books available for them in terms
of interest and level. Also, they would have liked to have more
opportunities to borrow books from the library.

EXIT QUESTIONNAIRE: This instrument was designed in such a way
that it was much easier to tabulate than the entry questionnaire. The
purpose was to verify whether the whole experience was good for them,
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which problems arose and which reading tasks were more appealing to
them.
Finally, from the results of the final questionnaire (See annex 23)
we can see students’ preference moved towards the use of texts to be read
in class rather than having to read them at home, in their free time.
Surprisingly, borrowing books from the library was a preferred activity
among the learner´s in the experimental book.
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CHAPTER IV
DISCUSSION OF RESULTS
4.1

RESEARCH FINDINGS

In general terms, the application of both, an intensive and an
extensive programme, to develop reading skills has proved to be
successful to develop and increase reading proficiency and at the same
time, provide, in an indirect way, extra input and exposure to the foreign
language.
In terms of the first research question which aimed at finding out
ways to provide further input in the foreign language without increasing
the contact hours the students in this group had, it can be certainly said
that applying a systematic extensive reading programme to the current
programm given at the university can be one of the ways our students are
to achieve this.
By letting students have access to books which are up or slightly
above their level, trying to choose those stories which are interesting and
can keep their motivation to read high; we can assure they get the
comprehensible input they require by active practice in fluent reading.
Moreover, students can also experience the sense of success and
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accomplishment that comes with understanding and finishing a book in
the foreign language, especially if this is the first time they do so.
It is important to point out, the experience with graded readers of
two less able students. At first, they were quite reluctant to borrow a
book from the selected ones. I talked to them and persuaded them to, as it
was their first time doing this, read a book they knew about. They were
invited to read the book “Robin Hood” since they were familiar with the
plot. This gave them the confidence to read it through and even get a
second one. From their enthusiasm to borrow more books after the
project finished, we can say it was a good strategy.
Another student was not keen on borrowing books due to the load
of homework from other university subjects. We agreed he could read
short stories (ten-page books). It was very satisfying to see him go to the
library for more challenging books since they were too simple for him.
After reading the extensive literature found about the use of grades
readers, we can say that, in spite of the fact some of scholars are against
the use of graded readers, we can say that this kind of material worked
well as a bridge to provide comprehensible input and increase confidence
leading to eventual fluent handling of authentic texts later in their
academic life.
Previous extensive reading studies quoted in the background
reading section agree on the fact that two conditions should meet in order
to get the most of this kind of reading programme. The first one is the
need to increase the level of the reading material as the learners reading
ability allow it. Second, they need to read large amounts of
comprehensible input to trigger acquisition. As in most things in life,
practice makes the master.
In order to find the answer to the second question related to what
learners need most to comprehend a text, without doubt using appropriate
tasks which focus on specific training in basic reading comprehension
skills, like getting the gist from a text, getting specific information by
answering questions and vocabulary development seemed to be the ones
this group of students required at the time of the study. Those three sub-
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skills were the ones needed at pre-intermediate level. Once they had
intensive and regular practice on them, they can be moved into more
elaborated skills which can demand deeper comprehension. Moreover,
we could introduce overt training into an array of reading strategies
which can ease the difficult process of comprehending a text. As Nunan52
remarks “as learners consciously learn and practice specific reading
strategies, the strategies move from conscious to unconscious; from
strategy to skill”.
If students are to become independent language users, they will
need to experience a range of reading tasks corresponding to the kinds of
reading they intend to do in the target language. Silberstein 53 and
Widdowson54 agree that most students go over some basic steps which
can guide us towards the selection of the best tasks they require. At the
initial stage, students will skim to obtain a general sense of the text
content. Then, this initial reading is followed by a more careful
examination of it. Therefore, they need to read for thorough
comprehension to be able to paraphrase the author’s ideas. Later some
scanning, looking for specific words or phrases which can be recognized
that support the main arguments. Last, but not least, some critical reading
tasks, like getting the writer’s opinion or drawing some inferences can
help them create meaningful discourse.
Having said all this, we can conclude that there are three aspects
which played a major role in the tasks and lesson plans we develop. The
first is the exploitation of students’ schemata as a great source of life
experience, educational experience, cultural background and the like.
This starting point turned into the use of visual stimuli to activate and
trigger this knowledge and change it into predictions about the texts they
were about to read. It goes without saying that these slides aimed at
creating the right reading atmosphere and enhancing participants’
curiosity to read.
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The second aspect was the careful choice of the lexis to be pretaught which was crucial to foster understanding of the text. This lexis
was presented through the use of power point presentations and
questions, in an inductive way. According to the background literature
related to this issue, we did not want to pre-teach all the probable new
words they would encounter. Quite on the contrary, we wanted to build
up a sense of confidence, making them somehow familiar with the topic,
encourage prediction but still give leave some room for discovery and
learning. (See Annex 10)
Another constant variable that was kept along the project is the
routine to deal with the reading tasks. I tried to keep tasks in a set format,
first the visual stimuli, activation of schemata, presentation of new lexis,
and reading of text in a set limit of time, test and finally a short
discussion with some peers to get feedback. There seems to be some
discrepancy among scholars who tend to be against testing them after
each session. However, it seems that our university students need to
know they will be tested to show a complete involvement in the tasks.
Moreover, another factor was the need to keep close monitor of
participants’ progress. This was certainly crucial in order to shape the
activities and make the necessary adjustments. Also learners agreed with
this testing for this helped them verify their own progress as the project
was developed.
In fact, we cannot claim that we have already helped students
overcome all the difficulties they have when dealing with the written
world. However, this has certainly been a solid start and has certainly
given us much insight in how to plan a long term project to develop
reading skills in students at San Ignacio de Loyola University.
Another important aspect to bear in mind is the need to keep the
training constant. In fact, this can be seen in the RCQs. These variables
and format were kept along all the tasks. Moreover, we wanted to give
emphasis to the development of a strong vocabulary repertoire through
short multiple choice and fill in the blanks tasks at sentence and
paragraph level.
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Question four refers to ways to motivate students to borrow books
to read for pleasure. From this experience we can tell students will not go
to the library unless the teacher takes them and encourages them to
browse the books and choose. This also implies constant monitoring from
the part of the teacher into keeping track of what they read and how long
they can keep the books as well as when to return them. Some of the
participants in this study wanted to read more books but did not feel like
going to the library. Instead, they preferred to wait for their classmates to
finish a book earlier and exchange books instead.
As it is for content schemata and its role in the comprehension of a
text, which was the aim of the first of the two last questions that were
posed while doing research, some interesting findings came up. We can
say that content schema is without doubt a significant issue to bear in
mind when doing intensive and extensive reading. Prior to each reading
passage, it is beneficial to engage the readers in an activity that gets them
thinking about what they already know about the topic of the text. It also
gives teachers great insight into what needs to be presented immediately
to help them grasp the most of the text. Of the same token, if our learners
lack this previous knowledge, we can build up schema that can guide
them into predicting what will be read later. Without doubt, visual stimuli
can guarantee success to present the topic of the text and difficult lexis.
Finally, the last question aims at finding the answers to help
students construct meaning. One way of doing so is by letting the teacher
model how comprehension is reached. The class reads together and
discusses how they understand what is written. Some of the questions in
the RCQs proved to be helpful to achieve this. The procedure can be seen
in the lesson plans (See annex 9)

4.2

PEDAGOGICAL IMPLICATIONS

Despite the limitations of this small-scale practicum, it was
possible to draw some practical pedagogical implications which may be
useful to consider when aiming at developing reading proficiency and
providing further input in written format by using a combination of an

81

intensive and extensive reading programme with a group of preintermediate university students.
1. The most important implication of this research is that the
application of both reading schemes, intensive and extensive
reading, was of great benefit to this group of pre intermediate
students and hence, extra sessions that aim at developing and
consolidating reading sub-skills during class time should be
included in the course syllabus. Likewise, an extensive
programme should be formally introduced in the course
syllabus to develop and to enhance this language input outside
the classroom.
2. This investigation also evidenced that it is possible to embed
an intensive reading scheme in the course syllabus without
interfering with the normal developing of it. The key is the
careful choice of materials that can be a source of further input
on the topic(s) seen in class and at the same time can help
students discover and develop the reading strategies. The ideal
frequency would be at least once a week in a short session of
30 minutes each.
3. At the beginning of the study I was quite skeptical in terms of
students’ willingness to read books in their free time. The
enthusiasm this group of learners showed proved me wrong. It
seemed to be just of a question of “taking” them to the source
of the books, that is to say, the mini library and from there,
simply accompany them in the reading task. In fact, I was not
pushy to ask for the written reports, since some of them failed
to turn them in. Quite on the contrary. I found creative ways to
find out if they had read or were reading the books by
questioning them from time to time. Small chat before classes
went into that direction. “My favorite part is when…what is
yours?” “I cried so much when she got sick and you?”.
Students knew what I was talking about. So I could verify if
they had read or were still reading the book.
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4. Another very important aspect that I learned from this research
is how to develop reading materials to cater for the needs and
abilities of my students. First of all, texts work best if they are
challenging, but not more than that; reading activities should
demonstrate that students can accomplish something they
might not have thought possible. Secondly, reading activities
should be placed well within the context of language study.
Even in a reading class, there must be room for speaking and
writing activities. In fact, reading components of any
curriculum should focus on helping students to become better
readers. Thirdly, without doubt, we all learn by doing, so it is
important to guarantee students some degree of success.
Teachers can model aspects of the reading process and provide
instruction in the particulars before asking them to attempt
these for the first time. In brief, they should be prepared to be
tested.
All the above pedagogical implications of the present study have
allowed me to understand what can be done in the classroom to
develop, assess and support students’ comprehension. This research
must be assimilated and connections made to classroom practice. One
important factor in teaching reading comprehension is that
participants must be actively involved. It is expected that as they are
more exposed to these tasks, teachers can start providing strategies
overtly that allow them integrate material as they read it. For this
reason, strategies on self-monitoring should be introduced as soon as
possible.
In a nutshell, this study has contributed to verify its positive
effects on the participants’ reading proficiency in a natural EFL
setting as well as its feasibility to be incorporated in any language
programme.
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CONCLUSIONS
There are a number of conclusions that can be drawn from the
application of this systematic reading programme with this group of
university students. The first and most important one is the fact that it is
quite possible to embed a reading programme that can come along the
course syllabus without causing interference with the latter.
1. One of the main benefits of this systematic reading programme
is to have been able to maintain a close link and balance
between the texts, the tasks, the books and the timing for the
delivery of the activities and their application without
neglecting the development of the course syllabus. One of my
main objectives was to prove its application was feasible within
the duration of the semester and without giving participants to
the study a much further load of work to do.
2. This research project clearly shows that there is a connection
between the kind of reading tasks we do in class and the way
students read on their own. Therefore, there is a strong need to
keep developing these reading skills, formally and
systematically within the classroom and at the same time
provide students with a number of opportunities to do extensive
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reading on their own. By combining both schemes we can
foster learners’ progress in reading development.
3. The in-class reading activities as well as the texts should focus
on content and carefully challenge language level. By this, I
simply mean that texts should be chosen in terms of the group’s
language ability and just slightly above their level. This can
assured
language
acquisition
through
meaningful
communication. Another important aspect we can draw from
the study is that students, at pre-intermediate level need to
obtain the reading content that can help them understand
common, familiar topics in a restricted number of genres. This
is, without doubt a crucial part of the initial training and
exposure they can cope with, bearing in mind their own
limitations in terms of language level and preparation. Later, at
more advanced levels, these students can do more specific work
on comprehension of content and development of reading skills
that will enable them to cope with more sophisticated texts of a
technical, specialized nature.
4. Keeping high levels of motivation and success is mandatory in
accomplishing the goal of comprehending a text.
Experimenting positive emotions and attitudes can make an
enjoyable and unique reading experience for the learners.
Teachers will, in fact, play a major role in providing a good
atmosphere during the reading lesson by using texts that are
informative, stimulating and relevant and at the same time they
deliver lessons in a way learners feel motivated to read. Finally,
teachers should allow students to have more control over their
reading and choice of materials they are to read in the extensive
programme. However, teachers need to accompany students at
least the first couple of times students get a book until they get
use to borrowing them from the library. This also implies some
sort of monitoring in keeping control of the kind and amount of
reading they are doing.
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5. Another important aspect to consider when developing a
reading lesson is that these should be well-paced. Tasks should
be introduced with enthusiasm and teaching materials should be
eye-catching and meaningful. Students should not be rushed
into the written material without being prepared to do so.
Experimenting success is paramount. If they are to like reading,
they need to achieve some sort of success in terms of text
comprehension. All this can ensure our students can experiment
positive feelings and joy when they read a text.
6. Reading materials, in both the intensive and the extensive
programme, should extend students’ knowledge of language
and the world. Therefore, careful attention should be placed on
the choice of content within a text to be used inside and outside
the classroom. I do believe that our learners should read and
learn something new at the end of the tasks, take something out
of the text with them, achieving some sense of ownership. No
one can deny that one of the aims of reading a text is to be
informed, to learn something new. If this is achieved, we can
certainly say that we have contributed to their personal
development as university students in an indirect way. Text
content is closely connected to the choice of tasks that should
relate, at the same time, with the contents done in class time.
One way of doing so is by encouraging students to take part in
discussions before and after reading, or simply question and
answer sessions that stimulate high-level thinking. This can
encourage participants’ appetite for reading more. Students
should not be deprived from learning when they read.
7. There are also some affective factors that may have played a
role in the results of this project. There was constant feedback
among peers in terms of the results of the evaluations. Even
though some scholars discourage teachers to evaluate reading
skills, this group of students were eager to be tested and even
demanded for some time to get feedback from each other. This
gave valuable time for scaffolding which is a great source of
input for learning.
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8. Moments of cognition, that is to say, times to think and times of
metacognition, thinking about our thinking proved to be crucial
during the reading session. Not just to activate schemata but for
formal training into the skills. As the tasks were applied we
could see some students were able to engage with meaning and
could retrieve information from the visual stimuli and the text.
9. As we gathered data from the different tasks applied, we found
out that it was quite possible to build assessment and evaluation
in our teaching in terms of reading skills, both through
quantitative and qualitative activities. Since the tasks were
applied in a systematic way, records on scores kept constant
and were an invaluable source of data in terms of the students’
progress.
Last but not least, we are aware that it is us, teachers, who need to
encourage our students to read large amounts of books in order to see the
benefit of extensive reading in other areas of learning, for acquisition for
instance. This may mean taking them to the source of them, the library. It
is also important that they see we are committed to their own welfare in
terms of language learning. However, it is also important that the
institution provides the resources than can enable students to have access
to varied reading material at all times.
Another positive aspect I think participants to the study have
achieved after the application of the programme is having realized the
potential benefit and significant gains they can get from developing
reading skills and doing some further reading outside the classroom.
Being able to finish reading a book or two gives them a personal feeling
of achievement that can motivate them to keep reading for leisure. After
all, it is their responsibility to increase the exposure so that acquisition
takes place.
In a nutshell, the background reading as well as the development
and application of the tasks have given me great insight into what can be
done to provide learners with the further input they need to achieve the
language goals of the institution and at the same time; ease the process of
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understanding a text. Such programs should receive institutional support
and later be integrated into the curriculum. Once they become institution
policy, we will certainly see positive results in both areas; hence more
learners will be eager and feel more confident to pursue courses taught in
the foreign language, English.
In brief, one thing is quite clear to me, any reading programme can
only be successful if the teacher is passionate about his/her work. By
changing my role into a researcher and a facilitator and by integrating
key principles during the sessions is that this research came to an end
successfully.

89

RECOMMENDATIONS
The present study leaves open an array of possibilities to be
considered in further research on both, the development of reading skills
and its implications in language acquisition. Furthermore, overt
development of reading strategies in the classroom seems to be another
area for intensive research. By this I mean the transformation of those
strategies into skills, achieving the meta-cognition of this transformation
of strategies, in consequence, we may see an increase in the input
students need to uplift the contact with the foreign language.
The following are some suggestions for further research:
Determine the benefits of applying reading tasks in formal lessons
more frequently along the semester.
Determine the benefits of applying reading strategies explicitly
taught through constant training. This research may lead into finding out
what other factors influence the fact that some learners can improve the
speed in reading as a result of the further practice in class and at home.
This could be done by the application of verbal reports and
questionnaires.
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Identify other ways for making reading more enjoyable for the
students. Keeping motivation high may be the key.
Identify the role technology can play to provide further written
input to students and therefore extend reading skills. Articles on the
internet whose themes are based on the tasks and topics done within class
can be used to encourage students to keep on reading. These articles and
tasks should be carefully be selected and introduced in the regular
programme on a regular basis.
Discover how the development of reading strategies can be
reflected in other skills, like writing and speaking.
Also, we would still like to revise some other textbooks which aim
at developing reading sub-skills. The ones we used were quite good and
right up to the level of this group of pre-intermediate students.
Nevertheless, we would like to explore the possibility of using other
sources for texts, like e-books or internet articles. This means we need to
research which websites suit and meet the course needs and are also
available for students to use at the university or at their homes. We
should also need to design a way to provide assessment in terms of the
gains students may have through this medium.
Increase the number of books available in the library so that
students have more chance to read a variety of book on different themes
and genres. Moreover, teachers should take some time to take students
into the source of the books, giving them the support they need to enjoy
the experience.
We are still pondering how to overcome the difficulty of the
duplication of texts and questionnaires for class use. One way to solve
that problem is by having two or three sets of material that can be used
by a teacher with his/her group(s) and then pass to them along to another.
We would also have to implement a booking chart to make this system
more convenient.
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One interesting aspect which was not developed in this research
was speed or increasing rate of reading some students have. It is still a
difficulty that in the reading lesson some students can read but are not
fluent when they do so. This certainly delays the lesson for faster readers
who seem to get bored of waiting for their peers to finish. It would be
crucial to see into this important aspect of reading and find out the factors
that may make the reading of a text for some students slow and boring
while it is fast and easy for others.
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ANNEXES
ANNEX 1
BOOK LOAN SCHEDULE
EXTENSIVE READING PROJECT
TEACHER

BOOKS OUT
OF
LIBRARY
September 5th

TEACHER
HANDS IN
BOOK
REPORT
SHEETS
September 12th

RETURN DUE
DAY
BOOKS AND
BOOK
REPORTS
September 17th

Norma
Alburquerque
INO4A3
INO3B3
Gianina Tello
Patricia Taboada
Norma
Alburquerque
INO4A3
INO3B3
Gianina Tello
Patricia Taboada

September 17th
October 15th
October 29th

September 26th
October 24th
October 31st

September 28th
October 26th
November 5th

November 5th
November 12th

November 7th
November 14th

November 12th
November 19th
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ANNEX 2
LIST OF PARTICIPANTS
EXPERIMENTAL
SEX CONTROL GROUP
GROUP
Gino B.
M
Luis A.
Claudia G.
F
Margarita B.
Miguel Ll.
M
Luciano B.
Silvia L.
F
Sara E.
Mariana M.
F
Mariagrassia F.
Julio Cesar M.
M
Miguel H.
Corina P.
F
Mauricio G.
Maria Vctoria R.
F
Karina L.
Daniel R.
M
Diego M.
David S.
M
Erick O.
Aldo T.
M
Alfredo S.
Oscar T.
M
Luis T.
Pedro Z.
M
Jorge T.
Bianca Z.
M
Luis T.
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SEX
M
F
M
F
F
M
M
F
M
M
M
M
M
M

ANNEX 3
ENCUESTA DE ENTRADA
Esta encuesta es anónima. El objetivo es conocer sus hábitos de lectura. Por favor, llene los espacios según sea
necesario. Marque (√) o llene los espacios.
I.
INFORMACIÓN PERSONAL.
Edad:
Masculino
Femenino
Carrera:
II.
CONOCIMIENTO DEL IDIOMA EXTRANJERO.
Ha estudiado inglés en USIL anteriormente?
1.
a.
b.

Si

No

Si contesto SI a al pregunta anterior, que nivel(les) estudio?
______________________________________________
______________________________________________

III.
SOBRE SUS HABITOS DE LECTURA EN SU LENGUA MATERNA.
1. Lee en su idioma materno?

Si

No

2. Si contesto SI a al pregunta anterior, marque (√) según sea necesario
Leo revistas
Leo periodicos
Leo libros/novelas
Leo artículos en la Internet
3. Cuan frecuentemente lee en su idioma materno? Marque (√) según sea necesario
Nunca
Dos o tres veces a la
semana.
Una vez a la semana
Cuatro o más veces a la
semana.
IV. SOBRE SUS HABITOS DE LECTURA EN EL IDIOMA EXTRANJERO (INGLÉS)
1. Lee en inglés?

Si

No

2. Si contesto SI a al pregunta anterior, marque (√) llene según sea necesario
Leo revistas
Leo periodicos
Leo libros/novelas
Leo artículos en la Internet
3. Cuan frecuentemente lee en inglés? Marque (√) según sea necesario
Nunca
Dos o tres veces a la
semana.
Una vez a la semana
Cuatro o más veces a la
semana.
4. Cuando lee en inglés, que es lo más difícil? Ponga en orden de dificultad, siendo 1 el más difícil y 4 el menos difícil.
El tema
El vocabulario
La gramatica
La extension
del texto
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V.

SOBRE EL PROYECTO

1. Le gustaría tener la posibilidad de leer libros en inglés?
2. Le gustaría comprender textos cortos en inglés?
3. Le gustaría incrementar su vocabulario a través de la lectura de textos?
4. Le gustaría saber más de los temas tratados en clase a través de la lectura de
textos?

Si
Si
Si
Si

No
No
No
No

5. Qué actividades les gustaría realizar para mejorar su comprensión de un texto? Puede escoger más de una. Ponga un
check (√) en el lugar de su elección.
1.
Leyendo textos cortos en clase con la ayuda de su profesor y compañeros de clase.
2.
Leyendo libros en casa.
3.
Leyendo artículos cortos en la Internet en mi tiempo libre.
4.
Teniendo mini controles de lectura regularmente en el semestre.
Gracias por su cooperación!!!!

☺

Julio 2007
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ANNEX 4

ENGLISH 3
READING PASSAGE 1
Speed Dating

Source: Malacher Casey. READING ADVANTAGE 3 p. 54 to 56. Thomson Heinle.
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ANNEX 5

ENGLISH 3
READING PASSAGE 2 - The Sphinx

Source: Malacher, Casey. READING ADVANTAGE 3. P 10. Tomson Heinle
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ANNEX 6

ENGLISH 3
READING PASSAGE 3 - Space Explorers

Source: Malacher Casey. READING ADVANTAGE 2. p. 72 Thomson Heinle.
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ANNEX 7

ENGLISH 3
READING PASSAGE 4 - Text Messaging

Source. Malacher, Casey. READING ADVANTAGE 2. P. 80. Tomson Heinle
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ANNEX 8

READING COMPREHENSION QUIZ – RCQ # 1

Name :_______________________________

Date : ___/___/___

Teacher: ____________________________

Semester : 2007 - 2

Course : English 3

Grade

Class: ___________

:

/20

“SPEED DATING”
READING COMPREHENSION:
Circle the letter of the best answer.

(2 pts each/10 pts)

1. How is speed dating different from conventional dating?
a. The dates are very short.
b. It usually isn’t possible to meet the person again.
c. The couples do many activities on one date.
d. The people usually know each other quite well.
2. What would be a suitable question for speed dating?
a. Where do you live?
c. What sports do you like?
b. What’s your last name?
d. What’s your phone number?
3. How long might it take a person to complete ten speed dates?
a. ten minutes
c. one week
b. one evening
d. ten days
4. Who is Deyo?
a. a man who has had many speed dates c. a man who got married after speed
dating
b. the inventor of speed dating
d. the president of a speed dating company
5. Which event led to a rapid rise in speed dating in the United States?
a. a national speed dating event
c. the marriage of Erik and Denise
b. a television broadcast
d. the publication of a book in
Milwaukee

107

VOCABULARY REINFORCEMENT
A. Circle the letter of the word or phrase that best completes the sentence. (1 pt each/5 pts)
1.

A saying in English says, “You don’t get a second chance to make a first ___________.”
a. pressure
b. community
c. episode
d. impression

2. The police _____ the faces of the crowd, looking for the criminal.
a. scanned
b. flowed c. caught up with d. looked like
3. New York and San Francisco both have very large Chinese ___________
a. conventions
b. episodes
c. communities
d. procedures
4. The _____ to being a good piano player is lots of practice.
a. key
b. factor
c. reason d. effect
5. My wife’s really into alternative films, but I’m into more _____ movies.
a. offensive
b. holy
c. pressure
d. conventional
B. Complete the passage with items from the box. Write the letter of your choice in the gap. The first
one is an example. One item is extra. (1 pt each/5 pts)
A. cash in on

B. exchange

C. impression
D. move on
G. one another

E. participate

F. pressure

Speed dating is a new way for single people to meet each other without the 1. ___F____ of going on a lot of
dates. At a speed-dating party, a person can 2. _________in many short dates on the same evening.
Couples only talk to each other long enough to get a(n) 3. _________ of 4. _________ before they 5.
_________ to the next date. The couples do not 6. ___________ any personal information during these
dates, but if both want to see each other again, the speed-dating company will put them in contact with each
other.

Source: Malacher Casey. READING ADVANTAGE 3. p. 54. Thomson Heinle.
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READING COMPREHENSION QUIZ – RCQ # 2

Name :_______________________________

Date : ___/___/___

Teacher : ………………………………..

Semester : 2007 - 2

Course : English 3

Class: ___________

Grade

:

/20

“THE SPHINX”
A. READING COMPREHENSION:
Circle the letter of the best answer. (2 pts each/10 pts)
1.

What is the passage mainly about?
a. how the Great Sphinx is being restored
b. the history of the Great Sphinx

Which statement about the Great Sphinx is true?
a. it is the only sphinx in the world.
b. It is the largest monument in Egypt.
twice.

c. the history of the Egyptian Pharaohs.
d. the monuments of Egypt.

2.

3.

c. it was built by the ancient Greeks.
d. it has been covered by sand at least

The Great Sphinx was built as a monument to who?
a. Khafre
c. Ra
b. Amenhotep II

d. Oedipus

4.

What sentence about the Great Sphinx is NOT true?
a. it is no longer covered by sand
c. It is still restored.
b. People today believe that it represents the sun
d. You can still see a tablet in front of it.
God Ra.

5.

According to legend, how did the Sphinx die?
a. Oedipus killed her.
b. she died of old age

c. She killed herself.
d. she was strangled.

B. VOCABULARY REINFORCEMENT:
Circle the letter of the word or phrase that best completes the sentence. (1 pt each/5 pts)
1. Before babies can walk, they learn to ____ .
a. strangle
b. worship
c. crawl
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d. restore.

2. Which of these would be most useful I helping an elderly person walk?
a. a statue
b. a cane
c. a riddle d. an archeologist
3. to celebrate the town’s anniversary, they funded a ___ of the founder.
a. statue
b. species
c. pyramid
d. tablet.
4. That old house will need to be ____ before people can live in it again.
a. ruled
b. restored
c. funded d. worship
5.Road signs are usually painted in bright colors to make them more ____ .
a. artificial
b. visible
c. potential
C.

d. deadly.

Complete the passage with items from the box. The first is an example. One item is extra.
(1 pt each/5 pts)
A. Archeologists

B. make sense
C. monument
D. restored
E. visible
F. strangled
G. worship

The Sphinx is a very famous 1. C in Egypt that almost every tourist there goes to see. According to 2.
______ , the Great Sphinx of Giza was probably the first sphinx made. Over thousands of years, sand
covered the Sphinx until only the head was 3. ______. People forgot that the head represented a
Pharaoh, and they began to 4. _____ the Sphinx as Ra, the sun god. In fact, the name “sphinx” is not
Egyptian, but from the Greek word meaning “strangler”. According to legend, the Sphinx 5. ________
and killed anyone who could not 6. ___________ of her riddle.

Source: Malarcher Casey. READING ADVANTAGE 3- p. 10-11-12. Thomson Heinle
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READING COMPREHENSION QUIZ – RCQ # 3

Name :_______________________________

Date : ___/___/___

Teacher: ____________________________

Semester : 2007 - 2

Course : English 3

Grade

Class: ___________

:

/20

“SPACE EXPLORERS”
READING COMPREHENSION:
Circle the letter of the best answer
1.

2.

(2 pt each/10 pts)

What is the best title for this passage?
a. Valeri Polyakov – An Amazing Astronount
b. The Past and Future of Space Travel
Why can’t astronauts travel to other planets now?
a. There are not enough space shuttles.
b. There have been too many rocket accidents

c. Space Cities of the Future.
d. Living and Working on the International
Space Station.
c. There are too many problems here on
Earth.
d. The journey would take too long for a
person.

3.

How many space shuttle astronauts have been killed in accidents?
a. 2
c. 14
b. 7
d. 100

4.

What is NOT true about Valeri Polyakov?
a. He is a doctor.
b. He stayed aboard Mir for 678 days
at one time.

5.

What is true about the International Space Station?
a. It is being built by the United States alone.
c. It will be launched into space in 2011.
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c. He is not an astronaut any more.
d. He has spent more time in space than
anyone else.
c. It was completed in 1998.
d. It will eventually have people living
and working there all the time.

VOCABULARY REINFORCEMENT
A. Circle the letter of the word or phrase that best completes the sentence.
1. I’ve been studying all morning, but ____ I’ve only memorized fifteen words.
a. by heart
b. so far
c. in the long run
d. for the time being.
2. He’s a great fortune- teller. Everything he ___ comes true.
a. conducts
b. recovers
c. captures
d. predicts.
3 The president sent a team of experts on an important ___ to try to end the war.
a. satellite
b. documentary
c. mission
d. security.
4. This car is very expensive, but it will drive well for many years, and ____ you will save money.
a. in the long run
b. so far
c. even though
d. for the time being.
5. NASA put an expensive communications ___ into orbit last week.
a. robot
b. astronaut
c. satellite
d. planet
B.

Complete the passage with items from the box. Write the letter of your choice in the gap.
One item is extra. (1 pt each/5 pts)
A. aboard

B. astronauts

C. rocket D. conductE. launched
predicted

F.

It is not yet possible for people to travel to other planets by 1. ____ because the planets are so far
away. Therefore, manned space programs today focus on developing safe ways for 2. ______ to live
and work in space. One way space programs can 3. ______ experiments on living and working in
space is by putting space stations in orbit. The Russian space station MIR was 4. _____ into orbit in
1986, and it stayed up for more than ten years. One astronaut lived 5. _____ MIR for 438 days without
returning to Earth!

Source: Malarcher Casey. READING ADVANTAGE 2 . p 71-72-73. Thomson Heinle
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READING COMPREHENSION QUIZ – RCQ # 4

Name :_______________________________

Date : ___/___/___

Teacher: ____________________________

Semester : 2007 - 2

Course : English 3

Grade

Class: ___________

:

/20

“TEXT MESSAGING”
READING COMPREHENSION:
Circle the letter of the best answer.

(2 pts each/10 pts)

1. What is the writer’s opinion of text messaging?
a. It is fun and easy to do.
b. It is not bad for children.

c. It will make children bad writers.
d. The writer does not give an opinion.

2. Which characteristic of texting is NOT described in the passage?
a. using letters to represent words
c. using Ietters to represent phrases
b. using numbers to represent words
d. using phrases to represent essays
3. Which of the following was most probably the title of the student’s essay?
a. My Gr8 Tchr
c. My GF
b. CU in LA
d. My Smmr Hols
4. Why do sorne people think that texting is bad?
a. It costs too rnuch.
c. Children won’t learn to write correctly.
b. It’s too difficult to type.
d. It’s not cornfortable.
5. Why aren’t some people worried about the effect of texting?
a. Not many people use texting.
c. Children quickly become bored with texting.
b. Spelling in English is too difficult.
d. Texting will disappear because of new technology.

VOCABULARY REINFORCEMENT
A. Circle the letter of the word or phrase that best completes the sentence. The first one has
been done for you. (1 pt each/5 pts)
1.

All the movies at the film festival look good, but there is one ______ I really want to see.
a. in the long run
b. limited c. waste of time
d. In particular
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2. Please read your essay _____ for the class.
a. face to face
b. out loud

c. for the time being d. in comparison

3. The sofa was so ________ that I quickly fell asleep.
a. comfortable
b. amusing
c. annual d. evolved
4. Over many millions of years, dinosaurs _____ into birds and other animals.
a. translated
b. evolved
c. recovered
d. started afresh
5. I don’t want to talk to her over the phone. We need to meet _______
a. out loud b. back and forth c. on the other hand d. face to face
6. On my trip to Sri Lanka, I learned an interesting _____ for catching fish.
a. conduct b. technology
c. robot
d. technique
B. Complete the passage with items from the box. Write the letter of your choice in the gap. One
item is extra. (1 pt each/5 pts)
A. technology

B. a technique
E. a waste of time

C. limited

D. experts

F. an essay

Texting is a way to write short messages on mobile phones. The messages are (1) ______ to
160 characters, so writers use one letter or several Ietters to represent words or phrases. One
student wrote (2) ______ using texting, which worried her teacher. Some people worry that
children will become bad writers. However other language (3) _______ say it is (4) ______ to
worry because English is evolving naturally, and also, soon new (5) ______ will come up with
alternatives to texting.

Source: Malarcher Casey. READING ADVANTAGE 2 p. 79 – 80-81. Thomson Heinle
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ANNEX 9
DEVELOPMENT OF ACTIVITIES: LESSON PLANS.
WEEK 2: Entry test and needs analysis:
LESSON PLAN 1 – Aug 17th
Objective: The main objective of this reading task is to measure students understanding of a text.
This will be the starting point to apply the reading activities. The text to be used relates to one of
the themes students have talked about in class the week before. The topic of the lesson was
“lifestyles” and sports, without doubt, play a big role in the lives of many of them. Students are
assessed in test conditions.
ACTIVITIES
Preparation: Reading texts, questionnaires and answer
sheets.
1. T*55 delivers the answer sheets. Ss will record their
answers there.
2. Ss** fill in names and dates.
3. T delivers texts, and questionnaires. Ss are reminded not
to write on them.
4. Teacher hands in questionnaires.
5. Students’ answer the questions.
6. Teacher collects questionnaires and answer sheets to
grade.

TIME

MATERIALS

3’
1’
20’

Texts,
answer
sheets and
questionnaires
Key to correct
questionnaires.

WEEK 3: FIRST READING TASK:
LESSON PLAN 2 - Aug. 24th & 27th
Objective: The aim of this task is to provide students with ideas to activate previous knowledge
on the topic and pre-teach some words that may cause difficulty to understand the text. Ss will be
given the text to read at home and will be told they will have to answer some questions on it the
following class.
This text relates to “Speedating” common practice to make friends and long lasting relationships.
Ss will see this topic later in the lessons.
ACTIVITIES
TIME
MATERIALS
Aug. 24th : Preparation/Materials:
PPT with pictures to activate schemata and pre-teach
difficult lexis. Questions to help students predict main ideas
and possible main ideas.
Texts, questionnaires and answer sheets. Key to mark.
4’
PRE-READING STAGE
1. Get ss in groups of three and present slide 1. Let them
55

T= teacher

Ss= students
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discuss for three minutes. Remind them to take notes.
Present slide 2 and let them compare of confirm some ideas.
2. Get ss in pairs and ask them to describe the picture.
(slide 3 and 4) Monitor.
3. Slide 5. Present questions for next picture. Invite ss to
read the questions aloud. If possible, invite some ss to recall
them.
4. Slide 6. Ss look at the picture and answer questions.
Ask them to join another pairs and compare answers.
5. Slide 7. Present the ad. T asks: What does Mix and
Match do?
6. Slide 8 and 9. Confirm prediction.
7. Slide 10. T asks questions to whole class?
Is Speed Dating a good way to meet people?
Is it a guarantee you’ll find the love of your
life?
7. Slide 11. Book on Speed Dating. T asks questions to
whole class? Ss should get information from the slide.
Who wrote the book?
What would you learn about Speed Dating?
Would you be interested in reading this book?
Why/why not?
8. Slide 12: Pre teaching vocabulary. Get ss in pairs and ask
ss to match some of the pictures to the words or phrases
and invite ss to make up definitions of the other. Monitor.
Then round off the presentation by asking ss to give ideas
out.
9. Reading Texts are delivered and students take them home
to read them. Ss read texts at home. They are discouraged
to use dictionaries.
10. Aug 27th: T asks ss a few questions about the text they
read. Ss do not look at it.
What is the article about?
What aspects of this topic are mentioned?
What kind of questions do you ask in these dates?
What do you do as you ask and answer questions?
Are speed dates effective?
11. Teacher hands in questionnaires and answer sheets.
They cannot see texts.
12. Students answer questionnaires.
13. T collects questionnaires and answers sheets.

Slides
2’
2’
2’
1’
1’
2’

3’

3’

2’
Texts.

15’
Answer key to
grade RCQs.
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WEEK 3: FIRST BOOK LOAN FROM LIBRARY.
Objective: The aim of this task is to give students an opportunity to
from a selected group of books which are up to their level and are
laboratory for extensive reading.
ACTIVITIES
1. Fifteen minutes before the end of the lesson, students go
to room 412 (multimedia lab).
2. The books students can borrow are those below or right
to their level (elementary and pre-intermediate). They
are placed on the table for students to browse, choose
and pick.
3. Students are asked to browse the books and are led free
to choose the book they want to read.
4. Less able ss might need some extra guidance in choosing
a book. T can invite those ss to read a book on a story
they are familiar with.
5. Students fill in the loan cards and a form handed in by
teacher.
6. Students are given due day to return books. Hand outs
with mini book report are also delivered.
7. Students return books and book reports on 17/09/07

read a book (graded-reader)
available in the multimedia
TIME
2’

MATERIALS

10’

Books

5’

Cards, pens.

1’
Book
sheet.

report

WEEK 5: SECOND READING TASK.
LESSON PLAN 3 – Sept 14th
Objective: The aim of this task is to allow students to have some control-guided reading practice
in class. This text gives us some important and unknown facts about the “Sphinx” in Egypt. This
text was chosen in order to match the language ss had seen in class. This text displays different
forms of past forms.
ACTIVITIES
Sept 14th : Preparation/Materials:
PPT with questions and pictures to activate schemata and
pre-teach difficult lexis.
Questions to help students predict main ideas and possible
relevant facts to the topic..
Texts, questionnaires and answer sheets. Key to mark.

1.

2.
3.

PRE-READING STAGE
Get ss into groups of three and present slide 2. Check
ss can recall the questions they have to answer. Invite
some ss to recall some of them.
Slide 3. Ss look at picture and they have 2 minutes to
discuss. Monitor.
Slide 4. T tells ss she will introduce some important
characters from Egyptian mythologies that are
mentioned in the text they are about to read. Point out
this stage is very important to enhance comprehension
of it.
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TIME

MATERIALS

Slides
2’

2’

4.
5.

6.

Slides 5 to 11. T shows slides to ss. Some repetition of
language can be applied here.
Slide 12. T asks ss “What is a riddle?” T shows slide
with two of them. Ask ss if they know any riddles.
They can do so in Spanish if they like.
Slide 13. Stages of man. Present slides. Check ss
understand the message. Put it away and invite some ss
to recall it.

WHILE READING STAGE
Hand in texts, questionnaires and answer sheets.
Allot ss 15 minutes to read the text and answer the
questionnaire.
9. Collect questionnaires and answer sheets.
10. Mark questionnaires.
7.
8.

1’
6’
3’

3’
15’

Text,
questionnaires
and
answer
sheets.

POST READING
11. To round off the task, T can give ss a chance to recall
some amazing or interesting aspects of the story. Let ss
comment on them.

5’

Key to mark
questionnaires.

WEEK 10: SECOND BOOK LOAN FROM LIBRARY.
Objective: The aim of this task is to give students a second opportunity to read a book (gradedreader) from a selected group of books up to their level which are available in the multimedia
laboratory for extensive reading.

1.
2.

3.
4.

5.
6.
7.

ACTIVITIES
Fifteen minutes before the end of the lesson,
students go to room 412 (multimedia lab).
The books students can borrow are those below or
right to their level (elementary and preintermediate). They are placed on the table for
students to browse, choose and pick.
Students are asked to browse the books and are
led free to choose the book they want to read.
Less able ss might need some extra guidance in
choosing a book. T can invite those ss to read a
book on a story they are familiar with.
Ss fill in the loan cards and a form handed in by
teacher.
Students are given due day to return books. Hand
outs with mini book report are also delivered.
Students return books and reports on 05/11/07

TIME
2’

7’

MATERIALS

Books

5’

1’

Cards, pens.
Book-report
sheets.
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WEEK 12: THIRD READING TEXT.
LESSON PLAN 4 - Nov 2nd - 5th
Objective: The aim of this task is to provide students with ideas to activate previous knowledge
on the topic and pre-teach some words that may cause difficulty to understand the text while
doing extensive reading outside the classroom. This text talks about “Space explorers”. This text
aims at giving students some information about space travel since students will talk and read
about future hotels in space and space trips for holidays during the week’s lesson.
At the end of the pre-reading stage T will distribute the texts for students to read at home. They
will also be informed that they will have to answer a few questions on it the following class.

1.

2.
3.

4.
5.
6.
7.

ACTIVITIES
Nov 2nd : Preparation/Materials:
PPT with pictures to activate schemata and pre-teach
difficult lexis.
Questions to help students predict main ideas and possible
main ideas.
Texts, questionnaires and answer sheets. Key to mark.
PRE-READING STAGE
1. Slide 2. Present slide and invite ss to focus on the items they
are requested to discuss. Put the slide away and ask ss to recall
some of these items.
2. Slide 3. Picture of astronaut in space. Give ss 2’ to discuss
items. Monitor.
3. Slide 4. Present questions. Ss work them out in pairs. SS
discuss for 1’. Round off the tasks by asking a few volunteers
to share ideas.
4. Slide 5 & 6. Show slides and ask ss the difference.
5. Slide 7. Recalling famous shuttles ss might be familiar with or
have heard of.
6. Slide 8. T asks questions. ”Did you mention any of these
activities during the first task”. Check.
7. Slide 9. T asks ss ”What do you think they are doing there?
8. Reading Texts are delivered and students take them home to
read them. Ss read texts at home. They are discouraged to use
dictionaries.
9.On Nov 5th T asks ss a few questions about the text. Ss do not
look at them.
What is the article about?
What aspects of this topic were mentioned in class?
1.
Teacher hands in questionnaires and answer sheets. They
cannot see texts.
11.Students answer questionnaires.
12. T collects questionnaires and answers sheets.
13. Questionnaires are graded.

TIME

1’

MATERIALS
Reading texts

Slides
and
comprehension
questions.

2’
3’
2’
1’
1’
2’
1’

Answer sheets
and
questionnaires

3’
15’

Key to grade
questionnaires.
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WEEK 14: FOURTH READING TEXT.
LESSON PLAN 5 – Nov 16th
Objective: The aim of this task is to allow students to have some control-guided reading practice
to be done in class. The name of this text is “Text messaging”. It talks about the origin of this kind
of quick communication which is very popular among young university students. Students have
already practiced leaving phone messages as part of the development of the syllabus. This topic is
very much related to the one done in class.
ACTIVITIES
Nov 16th : Preparation/Materials:
PPT with questions and pictures to activate schemata and
pre-teach difficult lexis. Questions to help students predict
main ideas and possible main ideas.
Texts, questionnaires and answer sheets. Key to mark.
PRE-READING STAGE
1.

2.

3.

4.

5.

6.

7.

8.

Slide 2. Present slide. Make sure ss know what to
do. Put slide away and invite ss to recall the
questions they have to answer.
Slide 3. In groups of three ss look at the picture of
three young people texting from their mobile
phones. Ss discuss. Monitor.
Slide 4. T shows ss a book on text messages. T
asks ss “What is the book about?”. Comment
some ideas.
Slide 5. T asks ss how they can make this
message shorter. Give ss time to find out and
compare ideas. Ask one of two ss to come to the
board.
Slide 6. Text messages have a “particular form”.
Show examples. Elicit from ss a few other
examples. They can use their mother tongue if
they like.
Slide 7. T asks ss: “Are there any consequences
when you use this “short” language? Comment
with students what they think of the slide.
Slide 8. T asks ss:”Have you heard of
“voicemail?” Elicit a few advantages of this kind
of communication.
Slide 9. Show the joke. T asks ss if this is true.
Let them discuss this.

WHILE READING STAGE
9. Hand in texts, questionnaires and answer sheets.
10. Allot ss 15 minutes to read the text and answer
the questionnaires.
11. Collect questionnaires and answer sheets
12. Mark questionnaires.
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TIME

MATERIALS

Slides

2’

2’
2’
2’
2’

2’
1’
15’
1’

POST READING
13. To round off the task, T can give ss a chance to
recall some new issues mentioned in the text.

5’

Questionnaires
and
answer
sheets.
Key to grade.

WEEK 16: EXIT TEXT.
LESSON PLAN 7- Nov 26th
Objective: The main objective of this reading task is to verify whether the application of the tasks
along the semester had a positive effect in the students’ reading proficiency. This will be the final
point to evaluate the effectiveness of the reading tasks, both intensive and extensive ones. It was
agreed to use the same texts and activities used in the entry test to cater for reliability and validity.
NB: It is important to point out that only the experimental group had the chance to take the exit test.
The control group had another activity and was not able to do so.
ACTIVITIES
Preparation: Reading texts, questionnaires and answer
sheets.
1.
2.
3.
4.
5.
6.

T delivers the answer sheets. Ss will record
their answers there.
Ss fill in names and dates.
T delivers texts, and questionnaires. Ss are
reminded not to write on them.
Teacher hands in questionnaires.
Students’ answer the questions.
Teacher collects questionnaires and answer
sheets to grade.

TIME

1’
2’

Text, answer sheets
and
Questionnaires.

20’
1’
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MATERIALS

Key to grade.

ANNEX 10

DISCUSS......










Talk to your
partner. Describe
the picture.

How many people are
there at the tables?
 Where are they sitting?
 What is there on the
table?
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How do people meet other people?
Join a club.
At parties.
At workplace.
At university.
Blind dates.

What are we
going to read
about????



Careful!!!!!!!
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Name tag
Scan
Pressure
Conversation flows back and forth.
Make an impression
Sit com
Set up a business or start a business

DISCUSS....
• Talk to two students next to you.
• Look at the picture and describe it.

Think of.....
Where is it?
What is it made of?
What does it represent? What does it look
like?
How big is it?
How old is it?
Would you like to go where it is?

• KHAFRE a Pharaoh
that ruled Egypt.
• The Sun God Ra.

He placed this tablet between the
two front feet of the Sphinx.

A stone table
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Archaeologists working on the
restoration of the Sphinx

Sand over the Sphinx’s body

A Demon with the body of a lion
and the head of a woman.

Sphinx means “The Strangler”

A riddle ........
Stages of Man

• What city has no people???
electricity
• Why did King Kong climb to the Empire
State building?
He was too big for the elevator.

• Crawls as a baby
• Walks as a man........... and then ....
• Walks with a cane in old age.
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DISCUSS.
• Look at the picture. Think of it for a
moment.
• Talk to two students near you.

• Think of....
• The job
the training lifestyle things
you can and cannot find there food

Space Explorers
•Do you remember names of
famous astronauts and or
spaceships?
• Are you familiar with these
words?

A rocket

A shuttle....
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What do astronauts in shuttles do
in space?

Famous shuttles in space history...
Discovery and Columbia

• Put up satellites

and make experiments

• International Space Station (ISS)

LOOK AT THE PICTURE AND..
•
•
•
•
•

Think for a moment......
What are they doing?
Why do they look so happy?
Do you usually do the same?
How often do you do it?
TALK TO TWO PEOPLE NEAR YOU.
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MESSAGES must be kept
SHORT....

TEXTING......

•
•
•
•

“r”
“u”
“pls”
“lol”

Spelling provlems....?
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are
you
please
laughing out loud

ANNEX 11

ENGLISH III
READING COMPREHENSION QUIZ – RCQ # 1
ANSWER KEYS
“SPEED DATING”
READING COMPREHENSION:
Circle the letter of the best answer.
1. a

2. c

3. b

4. b

(2 pt each/10 pts)
5. b

VOCABULARY REINFORCEMENT
READING ANALYSIS
A. Circle the letter of the word or phrase that best completes the sentence. (1 pt each/5 pts)
1. d
2. a
3. c
4. a
5. d
B. Complete the passage. (1pt each/5 pts)
1. F
2. E
3. C
4. G
5. D

6. B

READING COMPREHENSION QUIZ – RCQ # 2
“THE SPHYNX”
READING COMPREHENSION:
Circle the letter of the best answer.
1. B
2. D

(2 pt each/10 pts)
3. A

4. B

5. C

VOCABULARY REINFORCEMENT
READING ANALYSIS
A. Circle the letter of the word or phrase that best completes the sentence. (1 pt each/5 pts)
1. C
1. C

2. B

3. A

B. Complete the passage. (1 pt each/5 pts)
2. A
3. E

4. B
4. G
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5. B
5. F

6. B

READING COMPREHENSION QUIZ – RCQ # 3
“SPACE EXPLORERS”
READING COMPREHENSION:
Circle the letter of the best answer.
1. B
2. D

(2 pt each/10 pts)
3. C

4. B

5. D

VOCABULARY REINFORCEMENT
READING ANALYSIS
1. B

A. Circle the letter of the word or phrase that best completes the sentence. (1 pt each/5 pts)
2. D
3. C
4. A
5. C

1. C

B. Complete the passage. (1 pt each/5 pts)
2. B
3. D

4. E

5. A

READING COMPREHENSION QUIZ – RCQ # 4
“TEXT MESSAGING”
READING COMPREHENSION:
Circle the letter of the best answer.
1. d

2. d

3. d

(2 pts each/10 pts)

4. c

5. d

VOCABULARY REINFORCEMENT
READING ANALYSIS
A. Circle the letter of the word or phrase that best completes the sentence. (1 pt each/5 pts)
Ex. 1. d
2. b
3. a
4. b
5. d
6. d
B. Complete the passage (1 pt each / 5 pts)
1. C

2. F

3. D

4. E

5. A
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ANNEX 12

ENGLISH 3 - ENTRANCE EXAM
READING PASSAGE
EXTREME SPORTS

Source. Malacher, Casey. READING ADVANTAGE 2. P. 88 Tomson Heinle
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READING COMPREHENSION QUIZ
ENTRANCE TEST

Name :_______________________________

Date : ___/___/___

Teacher: ____________________________

Semester : 200.. - ..

Course : English 3

Class: ___________

Grade

:

/20

“ EXTREME SPORTS”
READING COMPREHENSION.
Circle the letter of the best answer.
(2 pts each/10 pts)
1. What is the main topic of the reading?
a. the life of Ron Semaio.
c. the dangers of extreme sportsb. famous athletes in extreme sports
d. the history of the X games.
2. Where did the first Extreme Games take place?
a. Brazil.
b. the United States

c. China.
d. the article doesn’t say.

3. Which group was probably the largest group watching the first X Games?
a. young men
c. men over thirty.
b. teenage girls
d. women in their twenties.
4. Which was held first?
a. Junior X Games
b. Summer X Games
5.

c. Winter X Games
d. the Extreme Games.

In which paragraph does the writer describe how the X Games first became popular?

VOCABULARY REINFORCEMENT
A. Circle the letter of the word or phrase that best completes the sentence. (1 pt each/5 pts)
1. He ___ his skills at walking on his hands.
a. demonstrated
b. encouraged

c. organized

2. Alice didn’t want to come to the party, but I managed to____ her.
a- threaten
b. shrink
c. organize
3.

d. convinced
d. convince

The reason Fiona is so good at sports is because her parents really ____ her when she was
young.
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a. demonstrated

b. experimented

c. launched

4. I could never be ___ - I don’t like exercise.
a. an author
b. an athlete
c. a robot
5. His friends are ____ a surprise party for him.
c. convincing
a. organizing
b. inviting

d. encouraged
d. a junior.
d. limiting

B.

Complete the passage with items from the box. Write the letter of the word. One item is extra. (1
pt each/5 pts)
A. Stir up
B. result in C. extreme
D. show promise
E. convince
F. junior.
The X Games are a competition for athletes in 1. ____ sports. In addition to the X Games , and the 2.
____ X Games (for younger athletes), there is also the X Trials, where competitors in the X Games
travel to other countries to 3. ____ interest in the competition. If athletes 4. ____ in the X Trials, this
might 5. ____ them going on to prepare in the X Games.
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ANNEX 13
READING SECTION – FINAL EXAM –BASIC 3 2007.2
I.
A.

READING (20 PTS)
Read the article about New Year celebrations and do the exercises below. You can remove
the article from the back of this exam.
(1 pt each/10 pts)

Circle the letter of the best answer.
1. What is the main idea of the reading?
a. the meaning of “Happy New Year”
b. what date New Year is celebrated in different cultures.
2. Which culture celebrates New Year in the morning?
a. the United States
b. Spain

c. various New Year traditions.
d. why people make resolutions.
c. France
d. the passage doesn’t say.

3. What is a resolution?
a. something you burn
b. something you eat.

c. something you say
d. something you wear.

4. What is the topic of the fourth paragraph?
a. bringing good luck
b. keeping away bad luck

c. planning for the next year.
d. remembering the past.

5. Which is probably true about eating black-eyed peas on New Year?
a. Black-eyed peas taste bad.
c. The peas are very difficult to
cook.
b. One pea brings one day of luck.
d. It is bad luck to eat a lot of
black-eyed peas.
B.

Look at these New Year traditions and write down the name of the country where they are
practiced. If it is not mentioned write NM (1 pt each /5 pts)

1. People wear tuxedos and evening gowns

countries.

2. Families make a big doll and burn it.
3. People eat grapes.
4. Some people eat black-eyes peas.
5. People throw things into rivers or the ocean.
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C.

Complete the passage with items from the box. One item is extra. These words are in bold
in the article. (1 pt each/5 pts)
get rid of

prefer

promises
evening

afresh

gowns

start

New Year is celebrated around the world through many different customs. In Western countries, many
people go to parties in the 1. _____________________________ wearing formal clothes, like tuxedos
and 2. ________________________ . In other cultures, people 3. _______________________ to get
up early and watch the sun rise. Many cultures also have New Year traditions to 4.
_________________ bad luck and 5. _______________________ in the new year.
HAPPY NEW YEAR

Almost all cultures celebrate the end of one year and the beginning of another in some way. Different
cultures celebrate the beginning of a new year in different ways, and at different times on the calendar.
In western countries, people usually celebrate New Year at midnight on January 1st. people may go to
parties, dress in formal clothes – like tuxedos and evening gowns, and drink champagne at midnight.
During the first minutes of the New Year, people cheer and wish each other happiness for the year ahead.
But some cultures prefer to celebrate the New Year by waking up early to watch the sun rise. They welcome
the New Year with the first light of the sunrise.
It is also a common Western custom to make a New Year’s promise, called a resolution. New Year’s
resolutions usually include promises to try something new or change a bad habit in the New Year.
Many cultures also do special things to get rid of bad luck at the beginning of a new year. For example, in
Ecuador, families make a bid doll from old clothes. The doll is filled with old newspapers and firecrackers. At
midnight, these dolls are burned to show the bad things from the past year are gone and the New Year can
start afresh. Other common traditions to keep away bad luck in a New Year include throwing things into
rivers or the ocean, or saying special things on the first day of the New Year.
Other New Year traditions are followed to bring good luck in the New Year. A widespread Spanish tradition
for good luck is to eat grapes on New Year’s Day. The more grapes a person eats the more good luck the
person will have in the year. In France, people eat pancakes for good luck at New Year. In the United
States, some people eat black-eyed peas for good luck – but to get good luck for a whole year you have to
eat 365 of them!!
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ANNEX

14

- INSTANT BOOK REPORT

Date: ____________
Name : ________________________________________
Class: English 3 Bloque: INO3B3
Title:
“ _________________________________”
1.

What is the book about? What happens?

_____________________________________________________________________________
_____________________________________________________________________________
_____________________________________________________________________________
2.

Did you like it? Why? What comments do you have about the book?

_____________________________________________________________________________
_____________________________________________________________________________
3. Book Rating:

GOOD

4. This book was: a) too easy for me

FAIR
b) at a good level for me

POOR
c)too difficult

6. New vocabulary:
_____________________________________________________________________________
_____________________________________________________________________________
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ANNEX 15

EXIT QUESTIONNAIRE 2007.2
1. TIME:
How long did it take you to read the following:
RCQ as homework
RCQ in class
a. 20 to 30 minutes
a. 10 to 15 minutes
b. 30 minutes to 1 hour
b. 15 to 20 minutes
c. 1 to 2 hours
c. more than 20 minutes
2. THE READING EXPERIENCE:
Did you like the experience?
RCQ as homework
YES
NO
3. PROBLEMS:
What difficulties did you have?
RCQ as homework
a. lack of time at home
b. text was too difficult
c. text was too long

4. TOPICS:
RCQ as homework
a. Interesting
b. fairly interesting
c. boring

Reader
a. 4 to 6 hours
b. 7 to 9 hours
c. more than 9 hours

RCQ in class
YES

Reader
NO

YES

NO

RCQ in class
a. little time to read in class
b. text was too difficult
c. text was too long to read in
class.

Reader
a. lack of time
b. too many new words
c. reader is above my level

RCQ in class
a. Interesting
b. fairly interesting
c. boring

Reader
c. Interesting
b. fairly interesting
c. boring

5. WHAT IS NEXT?
Would you like to continue with...? You can choose more than one.
RCQ as homework
RCQ in class
YES
NO
YES
NO

YES

Reader
NO

6. USEFULNESS:
Was it useful to read other texts besides the reading you have to do in your normal classes?
YES
NO
COMMENTS: You can write your comments in Spanish, if you like.
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
Thanks a lot for your cooperation
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ANNEX 16
STUDENT’S COMMENTS – SAMPLE
Me parece una buena manera de poder aprender palabras nuevas y poder
saber más.
I like it, you can practice the language different moments and not only in
class.
Las lecturas son productivas, pero las tareas, no hay tiempo para ellas.
Fue interesante, además que aprendí mas palabras en ingles que me van a
servir para avanzar en el idioma.
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ANNEX 17
MATRIX OF ACTIVITIES
PRACTICUM OUTLINE 2007.2
WEEK
1
1
1
2
2
3
3
3

4

5
5
5
7
7

10

12
13
13

14
15
16
16
16

ACTIVITIES
Survey – collection of data
Entrance test
Analysis of survey-data collection
Marking of entrance exams and
recording of grades
Delivery of first reading lesson
First Reading Comprehension quiz:
Speed Dating.
Evaluation of quizzes. Recording of
grades
QUIZ 1
Recording of scores from reading
section.
Choosing a book from the library (1st
graded reader) for extensive reading.
Reading for pleasure at home
Delivery of Second Reading Text
Second Reading comprehension quiz.
The Sphinx
Evaluation of quizzes. Recording of
grades
Return books to library
Quiz 3
Recording of scores from reading
section
Choosing a book from the library (2nd
reader) for extensive reading. Reading
for pleasure at home
Delivering of third reading text.
Space Explorer
Third Reading comprehension Quiz
Space explorers
Quiz 5
Recording of scores from reading
section
Delivering of fourth text.
Text messaging
Fourth Reading Comprehension Quiz
Text messaging
Exit exam
Exit Survey
Analysis of Results
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DATE
August 15th
Aug. 17th
From Aug. 15th to 17th
Aug. 22nd
Aug. 24th
Aug 27th
Aug. 27th to 30th
Sept 3rd to 4th
Sept 3rd to 4th
Sept 14th
Sept 14th
Sept 19th and 20th
Sept 24th
Oct 1st -2nd
Oct 15th to Oct 29th
Nov 2nd
Nov 5th
Nov 12th and 13rd
Nov 16th
Nov 21st
Nov 26th
Nov 26th
Nov 28th to Dec 10th

ANNEX 18

READING COMPREHENSION QUIZ – RCQ # …..

Name :_______________________________

Date : ___/___/___

Teacher: ____________________________

Semester : 200… - …

Course : English

Class: ___________

Grade

:

A. Reading Comprehension
Circle the letter of the best answer
1.

(A)

(B)

(C)

(D)

2.

(A)

(B)

(C)

(D)

3.

(A)

(B)

(C)

(D)

4.

(A)

(B)

(C)

(D)

5.

(A)

(B)

(C)

(D)

B.

Vocabulary Reinforcement

Circle the letter of the word or phrase that best completes the answer.
1.

(A)

(B)

(C)

(D)

2.

(A)

(B)

(C)

(D)

3.

(A)

(B)

(C)

(D)

4.

(A)

(B)

(C)

(D)

5.

(A)

(B)

(C)

(D)

Write the letter that best completes the passage
1.

_________

2.

_________

3.

_________

4.

_________

5.

__________
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RCQ
RCQ1

RCQ2

RCQ3

RCQ4

QUIZ 1

QUIZZES
QUIZ 3

QUIZ 5

MT

EXAMS
Exit Test

FE

141
16
11
6

12 Oscar T.
13 Pedro Z.
14 Bianca Z.

0

10

11 Amadeo T.

absent

20

179

17

9 Daniel R.
10 David S.

12.78

13

8 Maria R.

average

19

7 Corina P.

total

9

7

4 Silvia L.

10

13

3 Miguel L.

6 Julio M.

12

2 Claudia G.

5 Mariana M.

16

0

13.21

185

20

11

17

4

16

18

13

17

12

16

5

15

9

12

0

15.07

226

20

17

10

16

16

18

15

20

20

16

10

15

11

8

0

12.79

179

15

14

10

15

15

10

12

14

15

15

10

12

12

10

0

15.7

220

18

18

17

16

15

17

15

20

15

15

12

16

14

12

0

3.5

52.5

5

3

4

3

4

2.5

3.5

4

1.5

3.5

3.5

4

3.5

4

0

14

210

20

12

16

12

16

10

14

16

6

14

14

16

14

16

0

3.2

49

4

3

4

2.5

3

2.5

3

4

4.5

3

1.5

4

3.5

3.5

0

13.06

196

16

12

16

10

12

10

12

16

18

12

6

16

14

14

2

3.62

43.5

4

2.5

3

1.5

3.5

5

4.5

4

3

5

3.5

4

4

14.5

174

16

10

12

6

14

20

18

16

12

20

14

16

0

13.14

184

7

14

13

11

20

12

11

20

16

20

3

14

13

10

0

14.2

200

11

11

16

17

17

13

15

18

13

14

11

17

15

12

0

17.5

245

16

20

16

15

19

17

16

19

17

19

20

20

15

16

(/20 PTS) (/20 PTS) (/20 PTS) (/20 PTS) (/20 PTS) (/5 PTS) (/20 PTS) (/5 PTS) (/20 PTS) (/5 PTS) (/20 PTS) (/20 PTS) (/20 PTS) (/20 PTS)

entry Test

1 Gino B.

ENGLISH III EXPERIMENTAL GROUP

READING ENGLISH PROJECT

ANNEX 19

EXCEL CHARTS
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entry Test

13

256
13.47
0

14 Jorge T.

total
average
absent

9

9 Diego M.

8

13

8 Karina L.

8

17

7 Miguel H.

13 Luis T.

12

6 Mauricio G.

12 Luis S.

16

5 Mariagrassia F

9

12

4 Sara E.

11 Alfredo s.

13

3 Luciano b.

11

14

2 Margarita B.

10 Erick O.

14

(/20 PTS)
1 Luis A.

ENGLISH III CONTROL GROUP

READING ENGLISH PROJECT

QUIZ 1

3

2.54

28

2.5

1.5

2.5

2

1.5

4

3

2.5

2

4

2.5

(/5 PTS)

QUIZ 3

3

10.18

112

10

6

10

8

6

16

12

10

8

16

10

3

2.54

28

3

2

2

2

2

4

3

1.5

2

3.5

3

(/20 PTS) (/5 PTS)

QUIZ 5

3

9.59

105.5

12

8

8

8

8

16

12

6

8

7.5

12

2

2.75

33

1.5

2

2.5

2

2.5

1.5

4.5

5

1.5

3

2

5

(/20 PTS) (/5 PTS)

FE

2

11.27

124

6

8

10

8

10

6

18

20

6

12

8

20

3

11.54

127

12

3

14

2

13

20

16

6

13

11

17

0

13.64

191

8

15

12

13

11

15

18

16

14

14

7

14

15

19

(/20 PTS) (/20 PTS) (/20 PTS)

MT

EXAMS

ANNEX 20
SAMPLES OF BOOK REVIEWS
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144

145
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ANNEX 21

LIST OF GRADED READERS
TO BE USED WITH PROJECT
ENGLISH 3

TITLE

Robin Hood
Alice in
Wonderland
Death of a
Soldier
A tale of
two cities
The woman
in Black
Love Story
Room 13

AUTHOR

LEVEL

Adapted by
D.K.Swan
Lewis Carrol

Stage 1/Longman

NUMBER OF
BOOKS
AVAILABLE
9

Stage 1 /Longman

12

Beginner /Heinemann

10

Philip
Prowse
Charles
Dickens
Susan Hill

Beginner /Heinemann

10

Elementary/Heineman

13

Erick Segal
M.R. James

Stage 3 /OUP
Elementary/Heinemann

10
7
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ANNEX 22
INITIAL FINDINGS
I.

II.

YES: 8

EXPERIMENTAL GROUP
ABOUT THE STUDENT
Age range 20.3
Sex: 9 male and 7 females students

I.

ABOUT YOUR KNOWLEDGE OF
ENGLISH
1. Studied English at USIL before
NO: 6
2. What level have you taken?
12 students were placed at
English 3 through a placement
exam. 2 students were
promoted from English 2

IV. ABOUT YOUR READING HABITS
Do you read in your mother tongue
(Spanish)?
YES: 14 NO: 0
What do you read?
Articles, hand outs, books for
university study.
Do you read in English?
YES: 4 students NO : 10 students
If YES, what do you read?
Articles on the Internet.

III. ABOUT YOUR KNOWLEDGE OF
ENGLISH
1. Studied at USIL before
YES: 10
NO: 4
2. What level have you taken?
10 students were promoted
from English 2.
4 students were placed at
English 3 through placement
exam.
V. ABOUT YOUR READING HABITS
Do you read in your mother tongue
(Spanish) ?
YES: 14 NO: 0
What do you read?
Articles , hand out, books.

How often do you read in English?
4 students: Once or twice a week.
When you read in English, which is
the most difficult?
*56Grammar
Vocabulary
Topic
Length
IV.
ABOUT
YOUR
READING
INTERESTS AND ATTITUDES
Would you like to be able to read and understand
texts in English?
YES: 14
If YES, how would you like to achieve this?

V.

*By being tested on the reading
material.
By reading in class
By reading on the Internet.
By reading at home.

56

CONTROL GROUP
ABOUT THE STUDENT
Age range 19.43
Sex: 10 male and 4 female students

*In order of importance from results in surveys.
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Do you read in English?
YES: 2 students NO: 12 students
If YES, what do you read?
Articles and lyrics of songs on the
Internet.
How often do you read in English?
2 students: once a week.
When you read in English , which
is the most difficult?
Grammar
Topic
Vocabulary
Length
ABOUT
YOUR
READING
INTERESTS AND ATTITUDES
Would you like to be able to read
and understand texts in English?
YES: 14
If YES, how would you like to
achieve this¿
*By reading in class
By reading on the Internet
By being tested on the reading
material.
By reading at home

ANNEX 23
RESULTS – EXIT QUESTIONNAIRE
1. TIME
RCQ AS HOMEWORK
a. 6 ss
b. 5 ss
c. 3 ss

RCQ IN CLASS
a. 2 ss
b. 10 ss
c. 2 ss

READER
a.5 ss
b.9 ss
c.0 ss

2. THE READING EXPERIENCE
RCQ AS HOMEWORK
RCQ IN CLASS
YES 10 ss
YES 14 ss

READER
YES 14 ss

3. PROBLEMS
a. 11 ss
b. 3 ss
c. 0 ss

a. 4 ss
b. 14 ss
c. 0 ss

a. 0 ss
b. 9 ss
c. 5 ss

4. TOPICS
a. 6 ss
b. 3 ss
c. 4 ss

a. 6 ss
b. 5 ss
c. 3 ss

a. 10 ss
b. 4 ss
c. 0 mss

5. WHAT IS NEXT?
RCQ AS HOMEWORK
YES 10 ss
NO
4 ss

RCQ IN CLASS
YES
12 ss
NO
2 ss

READER
YES 14 ss
NO
0 ss

6. USEFULNESS
YES 14 SS

NO

COMMENTS: See samples.
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0 SS

