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SUMMARY 
 

 

The present research carried out by Grazia Angelina Telenta 

Scattolon, poses the following problem: Is there a gap between the 

teaching of English in Peru and the education of the 21stcentury? To 

answer this question, the overall profile of the Peruvian teacher was 

elaborated to compare it with that of the 21
st
 century. For this purpose a 

qualitative research has been carried out using documents and 

instruments that have served to validate the findings. The results have 

been obtained from the analysis of four documents; three of them issued 

by MINEDU and the fourth document prepared by the British Council 

(2015); The instruments of our own elaboration consisted of surveys and 

observation guides that were applied to teachers, hierarchical staff of 

educational centers and executives of publishing houses as well as to 

their pedagogical advisers distributed at national level. Among the 

conclusions are: that the characteristics of the profile of the teachers of 

the public sector coincide with that of the teacher of the private sector. In 

a global form there is a marked gap between the profile of the Peruvian 

English teacher and the profile of the educator of the 21
st
 century. This 

gap can only be shortened through a series of actions ranging from 

teacher training to permanent updating which should be monitored 

systematically. The research includes a proposal for multimodal training 

in methodological topics for the development of critical thinking through 

questioning. 
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INTRODUCTION 
 

 

When the Peruvian State tried to change policies in the teaching of 

English, it started from an analysis where a series of deficiencies were 

identified but only referred to the English teachers of public schools. 

Somehow, since 2014 the Ministry of Education (MINEDU) has been 

developing different actions aimed at solving the problems that exist in 

the teaching of English at the level of public institutions; however, these 

efforts do not reach the private sector. Nowadays there is no diagnosis of 

the situation and not even a plan or strategy aimed at overcoming 

possible problems, allowing a comprehensive view of the status of the 

teaching of English in Peru, which includes the public and private sector. 

The present work looks to build the global profile of the Peruvian 

English teacher compared with the requirements established to define the 

profile of the education of the 21
st
 century. This contrast will be carried 

out by focusing on the methodology to teach English as a foreign 

language. The research will be done by applying various instruments to 

teachers who carry out their professional practice in private schools of 

the main cities of the Peruvian coast because. These institutions are 

expected to be those that have a better educational level of work in this 

field due to their recognition to the value of English as the language of 

the globalized world, which is expressed in their educational offer. 

 

The investigation presents four chapters. The first chapter aims to 

establish the criteria on which the study approach is carried out, so this 

section includes the Problem Formulation, the Hypothesis System, the 
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Objectives that the study proposes, as well as its Justification, 

Limitations, and Antecedents of the Investigation.  

 

The 2nd chapter develops the Theoretical Framework, organized 

into five sections as follows: Education in the 21
st
  Century: Challenges 

and demands; The teaching of English in the Peruvian educational 

system; Critical thinking and its importance in the 21
st
  century 

education; Questioning:  importance and application; Competencies, 

Definition and Importance for  the Education of  the 21st Century. These 

topics form the theoretical basis on which the research is constructed and 

from which should be designed the profiles of the Peruvian English 

teacher and the profile of the education of the 21
st
 century to proceed 

then to compare and contrast them. 

 

In the third chapter, will be discussed everything related to the way 

the research has been structured, explaining the design used as well as the 

applied methodology that in this case corresponds to a qualitative type. 

The chapter includes the techniques of data collection and processing as 

well as reliability and validity analysis. The instruments used aim to 

analyze the variables of the research through its various indicators and 

allow us to obtain results that later will be triangulated and contrasted, 

and finally reach the conclusions of the investigation. 

 

In the fourth chapter, the findings of the research will be announced 

as well as its implications and limitations. Finally, in a separate section, 

will be considered the conclusions reached and suggestions. 

Subsequently, a list of appendices will be included, formed by the 

documents about motivational workshops, official documents from the 

Peruvian Government, a survey about English in Peru as well as a 

complementary methodological guide to train teachers of English. 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

CHAPTER 1 

RESEARCH DESIGN 
 

 

1.1. Formulation of the problem 

 

The progress of the 21
st
 century comes with a diversity of 

challenges and changes to people's lives but with particular emphasis on 

the younger ones. These changes are mainly observed in scenarios within 

the society, but when referring to the educational practice, in most cases, 

it remains to show traits of what is considered traditional or conservative 

ways of teaching and not according to the necessities of today's world. 

 

The current century is considered as the age of information and 

communication, for this reason, it becomes necessary that its citizens 

reflect the profile of someone who is an active thinker, able to criticize 

and to solve problems creatively. Nowadays people are becoming more 

conscious of the necessity to analyze and digest significant amounts of 

information consistently received; this information fosters the cognitive 

development and has a leading role in the building of the mental scheme 

to perceive reality. In the case of children and young people, this scheme 

is in the process of development. Critical thinking is a cognitive process 

that proposes the systematic analysis of information, opinions or 

statements, which are usually accepted as valid or absolute.  It is 

considered as a fundamental ability for a free, responsible and competent 

citizenship. 

 

To what has been stated, it can be added the importance of the 

efficient use of English as the language of the globalized world. For this 

reason, the teaching of this foreign language as an inclusive and 
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integrative tool offers characteristics that turn it into the appropriate 

scenario to promote the application of questioning strategies to develop 

critical thinking skills that means the capacity to analyze, understand and 

evaluate besides favoring the knowledge development, and reinforcement 

of the language itself. 

 

The situation of English teaching in Peru, as part of the curricular 

structure, especially in public schools, is still quite precarious and 

limited. This situation improves in some way in the context of some 

schools that belong to the private regime located in the most developed 

cities in the country. Despite this situation, the statistical results, evidence 

the survival of overwhelming problems consistent with the urgent need to 

provide the students with an education in agreement with the 

requirements of the 21
st
 century. In general terms, the problem is 

exacerbated, by the lack of teacher training, a situation that is particularly 

sensitive among teachers of English due to their diverse academic origin 

and the condition of being in many cases unrelated to the professional 

formation established by the teaching career. It is through 

methodological training courses that the objective to make appropriate 

use of the methodological tools at their disposal can be accomplished. 

Despite the efforts undertaken by the Peruvian government that is 

investing in teacher training, the progress is still not perceptible, making 

difficult the correct application of didactic and bibliographic material that 

could not be used effectively by teachers due to a lack of prerequisite 

technical knowledge.  Therefore, it is necessary to think, design and 

execute, as soon as possible, a program oriented to the teachers of 

English starting from the infusion of methodological foundations to unify 

and clarify the concepts applicable to the teaching of this language to the 

perspective of favoring the development of critical thinking. 

 

The research has started analyzing the role proposed for the teacher 

of the English from a global perspective in agreement with the 

requirements of the knowledge society of the 21
st
 century. The central 

roles assigned to the teacher are as follows: 

 

Set goals, organize learning and assessment, facilitate things, 

develop skills, promote learn to learn, develop the 4 Cs of the 21
st
 

Century (Critical thinking, communication, collaboration, and creativity) 

among others.  
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It is close to the end of the second decade of the 21
st
 century, that 

the Peruvian government has launched in 2016 as State policy the 

Supreme Decree "Inglés, Puertas al Mundo." It establishes a particular 

position of the State as a structure that promotes the knowledge and use 

of English. The initial steps of this policy consider the characterization of 

the situation of the English teacher that works for the public sector but 

does not include those English teachers who work in the private sector. 

For this reason, it has been considered convenient to construct a global 

vision of the reality of the English teacher in Peru; a profile to be 

contrasted with that of the teacher required for the society of the 21
st
 

century. The research then is defined in the following terms: Is there a 

gap between the Peruvian English teacher and the education of the 

21st century? 

 

 

1.2. Hypothesis 

 

General hypothesis 

 

The gap between the professional practice of the Peruvian English 

teacher and the education of the 21st century demands a reform in 

teacher training. 

 

Specific hypothesis 

 

The professional training that allows overcoming the deficiencies of 

the Peruvian teacher of English must focus on methodologies that 

develop critical thinking through questioning strategies and the 

development of ICT. 

 

 

1.3. Statement of the objective 

 

General objective 

 

To demonstrate that a significant percentage of English teachers in 

Peru presents a gap between their teaching practice and the profile of the 

education of the 21
st
 century. 
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Specific objectives 

 

 Compare the characterization done by The Ministry of education 

(MINEDU) about the profile of the English teachers in public schools 

with the results of the investigation done about the profile of the 

English teachers from private schools. 

 

 Design a methodological training in questioning strategies to develop 
critical thinking during the English class, applicable to both groups of 

teachers by using the methodological tool to be offered in different 

modes. 

 

 

1.4. Justification of the investigation  

 

The challenges that experts pose for the education of the 21
st
 

century consider essential to work on aspects such as the development of 

creativity, entrepreneurship and the ability to function in the digital 

world. It results important to develop collective intelligence that allows 

taking advantage of the possibilities open to a world in permanent change 

where challenges and possibilities are constantly renewed. Changes in 

the educational system should be oriented to improve the students' 

competencies. The present society requires competencies that educational 

systems should develop (autonomy, adaptation, processing of 

information, among others) by reforming the capacity to think critically, 

to question oneself and to learn. Education should be adapted to the 

current demands: the curriculum construction should build the new 

profiles that society requires where the teacher plays a decisive role.  

 

The interests of this investigation start from the empirical 

knowledge of more than 20 years of experience as a teacher trainer that 

lets know and value the importance of having good methodological up - 

dated skills. In this trend, the research wants to find out about how the 

Peruvian teacher of English is doing to up - date his professional practice 

according to the 21
st
 century exigencies.  

 

The use of questioning as the tool to dig in the students' brain to 

promote reasoning, to ignite curiosity and to develop critical thinking 

skills is becoming more and more necessary to become a competent 

citizen of the globalized world. However, what really happens inside the 
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English classes in most cases is far away from what this society demands 

from education and the English course. 

 

This knowledge will help to infer if teachers would need 

specialized support on the topic; for this reason, a previous research was 

carried out which tried to establish what happens in the English class 

with the aim to arrive at some conclusions.  

 

 

1.5. Limitations of the investigation 

 

 The present investigation has had to face a set of limitations that 

have made difficult its execution. Among the most significant limitations, 

it will be pointed out: 

 

The importance assigned to the teaching of the English language 

within the official curricular structure of school education in Peru has 

undergone variations over time as they obey political criteria. The will to 

advance in this process expressed through the Supreme Decree: "Inglés, 

Puertas al Mundo" is still incipient. What was done up to now, as the 

work in the public schools, does not prove to be an adequate environment 

for studying the teacher performance since the existing limitations come 

from many other angles. 

 

The limitations in the public sector also include the prime schools 

of the system called High-Performance Schools (COAR). Despite 

invoking excellence in the quality of teachers called to work there, this 

research has had access to official information that indicates the 

recruitment of personnel not qualified as a teacher of English, graduated 

from a higher education center such as Pedagogical Institute or 

University.  

 

Carrying out any research presupposes having the reachability to 

know, visit and apply instruments in a determined institution, activity or 

sector. Given that the research on the stated problems was already carried 

out in public schools, it was necessary to complete this investigation by 

researching private educational institutions. 

 

It has been possible to detect severe limitations in the use of 

English in a significant number of teachers, who despite being 
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responsible for teaching the subject do not have an adequate knowledge 

of the language. This situation restricts the easiness for an 

implementation that includes and emphasizes the proper use of English 

as a foreign language. 

 

The heterogeneous academic origin of the English teachers, forced 

to present previous workshops to establish basic methodological 

knowledge as pre-requisite to deal with critical thinking, questioning 

strategies and the 21st-century basic skills. This act of sharing knowledge 

was aimed to motivate teachers to participate in future training actions 

that start by discovering the importance of these concepts. The 

workshops presented were: 'Critical Thinking: How Relevant it is in 

Today's Education,' held at Sociedad Nacional de Industrias, and the 

second one was about 'Developing Competencies for Lifelong Learning' 

at ‘Centro de Innovación y Emprendimiento de Los Olivos,' organized by 

University of Dayton Publishing.  

 

A deficiency that also restricts contact with teachers in the actions 

of pedagogical support and the use of didactic resources for class work is 

the lack of knowledge and management of technological resources, 

which includes the didactic use of applications online. The type of 

service provided by many teachers ‘part – time' teachers reduces the 

availability of this group for any research, counseling or training. 

 

Because of the lack of time to carry out face-to-face training 

sessions, a situation proved through the minimal reception shown by 

teachers participating in free online training workshops given by 

prestigious international academic institutions; a multimodal training 

system had to be organized. This situation emphasizes the need to 

establish different ways to contact teachers and make the information 

accessible to them.  

 

 

1.6. Antecedents of the investigation 

 

When collecting and subsequently working on the analysis of the 

documents that could be considered as antecedent of the investigation, it 

was done having clear the necessity to consider a reference of the 

evolution experienced in the process of the teaching of English, as well 

as the subsequent training of the personnel in charge of such work; It was 
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aimed to allow the understanding of the current situation and to observe 

critically what is to come. 

 

In the last 50 years, the interest in learning English has remained 

active among Peruvian people, despite all the conflicts experienced in the 

country. For the present analysis it can be traced the effects of the 

political decisions taken during the military government of the Armed 

Forces (1968 -1980) that left consequences in what was the evolution in 

the teaching of English as part of the school curriculum. In this sense, it 

has been incorporated as background of the investigation, two documents 

that have been considered historical, to describe the ELT situation and 

the problems related to teacher training in the early eighties 

 

 

1.6.1. Document N° 1 

 

Name of the investigation work:’ La Situación de la 

Enseñanza de Idiomas en el Perú’ (The Situation of Language 

Teaching in Peru) 

 

• Author (s): Carolina Zierer-Wu 

• Year: 1980 

• Objectives of the research: To describe the problematic of the 

teaching languages in basic education in Peru 

• Methodology used: The author of the investigation is a linguist 

who is aware of the educational and cultural reality of the country 

from the moment of the return to democracy (1981); writes a 

research article about the problem of language teaching in the 

country, addressing in a specific way the situation of the teaching 

of English in that historical moment. 

• Conclusions: The main conclusions of the researcher regarding 

the teaching of foreign languages are the following: 

1. Huge shortage of qualified language teachers; 

2. Absence of a positive policy related to the second language 

subject in the curriculum for basic education; 

3. Lack of teaching materials - texts, media, and so forth,  for 

language teaching; many students without textbooks; 

4. Absence of an official program duly drawn up for language 

teaching; 
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5. Inappropriate infrastructure conditions: inadequate classrooms, 

etcetera. 

6. Lack of administrative support in schools: inappropriate 

schedules, excessive number of students per section, etc. 

7. Lack of technical supervision actions; 

8. Little of opportunities for teacher improvement; 

9. The fact that in the admission examinations to the universities 

the applicants’ knowledge on the domain of the foreign 

language is not explored; 

10. Almost absence of scientific research in the problem of 

language teaching within the Peruvian educational system. 

11. Lack of cooperation between educational authorities, 

educational centers and higher education institutions offering 

academic programs for the training of language teachers; 

12. Lack of understanding of many educational authorities and 

many teachers, the role of learning a foreign language within a 

comprehensive language policy of the country. 

 

 

1.6.2. Document N° 2 

 

Name of the research work: ‘Teaching of Languages in the 

Peruvian Education’ (‘Enseñanza de idiomas en la educación 

peruana: a propósito de un libro de la Fédération Internationale 

des Professeurs de Langues Vivantes (FIPLV)). 

 

• Author (s): Michele Vanden Eyden 

• Year: 1980 

• Objectives of the research: To describe the problem of language 

teaching in Peru. 

• Methodology used: From the professional point of view, a 

specialist from the Bilingual Education Unit of the Ministry of 

Education describes the reality of its historical moment from the 

analysis of several works related to language teaching 

• Conclusions: The main conclusions reached by the specialist are: 

1. There is a need to distinguish between public education and 

private education. In this last one, the teaching of English was 

mandatory but not exclusive, in the five years of secondary 

school. It could begin in primary school and even before it, as it 
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happens in a few private schools called "Bilingual", in which 

good quality of teaching ensures that the foreign language can 

also be used as an instrumental language since primary 

education. Unfortunately, these schools are not of quantitative 

importance at the national level, compared to the thousands of 

schools where such teaching is not given. 

2. About public education, English language teaching was 

compulsory only in secondary school. It was characterized - 

with honorable and very few exceptions - by the poverty of its 

results, due to the reduced number of hours devoted to teach it, 

the lack of suitable educational material, the high number of 

pupils per classroom, and the small number of specialized 

teachers. This lack have determined that the English course was 

taught by teachers of other specialties who occasionally received 

such order as part of their obligations just to complete their 

working hours; this situation aggravated the problem. This 

situation has been maintained since 1972 with the application of 

the so-called Adapted Programs, which use has been reduced by 

the progress of the substitute Regular Basic Education for 

students under the age of 15 years old. Regarding the teaching 

of English to adults who studied secondary at evening schools, it 

has disappeared by the substitute implantation of Basic Labor 

Education, which does not include language teaching. 

3. The proliferation of private academies to meet the demands of 

parents who really understand the importance of their children 

learning a foreign language, and who can at the same time make 

the expense that it requires; has raised the prestige of those 

private schools that offer such teaching . 

 

The reinsertion of the country into the world economic 

system after years of estrangement as a result of the unilateral 

moratorium on the payment of the foreign debt of the 1980s, the 

fight against terrorism and the breakdown in the democratic 

process, one more time aroused the interest in learning of English. 

This is the result of the need to expand and internationalize the 

national economy. Both in times of crisis and hope to reach higher 

levels of development, English has been present as the language 

that establishes the point of communication between Peru and the 

world, thus ratifying its position as the language of globalization. 
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As it has been seen in the first documents, this position as well as 

the problems for its teaching were present for years. 

 

Having reached the second decade of the twenty-first century, 

the country came to confront a new situation that of living in a 

period in which the Peruvian economy was growing incessantly 

and in which competitiveness for attracting foreign investments 

that ensure the continuation of sustained growth has become a 

priority concern. In this juncture, being fully recognized the 

importance English has in the assessment of the collective of the 

Peruvian community, it was necessary to determine the way in 

which this perception was assimilated in the curriculum structure of 

the national education. It was relevant to know the level and the 

quality of service provided, particularly in a country like Peru 

where growth in the attention to educational demands was not 

achieved by the increase of public investment in education but on 

the contrary, by the development of private investment in the 

sector. The objective was to know in detail how was the quality of 

the educational service offered in ELT for Peruvian schools in the 

in recent years. It has been used the description of the public school 

reality, developed in a crude and precise way by the Ministry of 

Education, from the documents that served to establish the 

guidelines which would later be successive legislative decrees. 

These documents have reconfigured the legal landscape of the 

educational activity and the use of the English language at the level 

of the Peruvian State. 

 

 

1.6.3. Document Nº 3 

 

Name of the work: R.S. 2060 -2014 MINEDU 

 

• Author (s): MINISTRY OF EDUCATION 

• Date: NOVEMBER 10, 2014 

• Research objectives : 

Implement the teaching of English in public educational 

institutions according to international standards. 

• Synthesis of the problematic situation raised 

Study of the situation of the curriculum, to know the level of the 

service offered. It has as indicators the results obtained by the 
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teachers in tests of evaluation of the English language knowledge 

applied by ICPNA. To compare the Peruvian situation in relation 

to the regional reality in South America. To pose the changes that 

were considered essential to be applied. 

• Methodology used for the development of the work: 

Qualitative and quantitative studies of teaching performance in 

the public sector. 

• Most important findings and conclusions 

Urgent need to introduce changes in aspects such as teacher 

training, curriculum, number of hours assigned, methodology 

used for the development of the subject, establishment of 

international standards in the training of teachers of the specialty. 

 

Among some of the concepts expressed in this document, it 

could be highlighted that: 

 

Although a large part of secondary school students have 

contact with English in social networks, television, music, the 

Internet, among other means, such contact is passive; it means that 

students cannot understand because their mastery of language 

achieved in the educational institution is insufficient (‘Si bien, gran 

parte de los estudiantes de educación secundaria tienen contacto 

con el inglés en redes sociales, televisión, música, internet, entre 

otros medios, dicho contacto es pasivo, es decir que los estudiantes 

no logran entender debido a que su dominio del idioma logrado en 

la institución educativa es insuficiente’) (DS 2060. p.3). 

 

In relation to the qualification and suitability for the 

performance of the role of the English teacher, this document was 

also categorical, noting that in the initial evaluation applied by 

ICPNA between 2010 and 2011, 40% of the staff evaluated did not 

pass the basic level in the knowledge of the language to teach . The 

initial training of teachers has been carried out without considering 

international standards, as has happened in other countries of the 

region. (“la formación inicial de los docentes se ha realizado sin 

considerar estándares internacionales, como sí ha sucedido en otros 

países de la región” (Loc. Cit.). 

 

This serious description of the teaching of English considered 

as a transversal competence to all the subjects and indispensable to 
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place the student in a better level of understanding of the 

knowledge and of future academic and labor performance, was 

only a problem of the public education. Was there any study or 

reference regarding the quality of service provided by private 

sector institutions? Our search of studies related to the subject, 

revealed that there was no treatment of the aforementioned 

problem. On the contrary, it was evident the attitude of neglecting 

the mandatory supervision the State should provide to private 

education. Considering the incessant emergence of centers, focused 

in areas with limited resources, has made possible an increase of 

the educational offer without making substantial changes by the 

State in the percentages of the national budget allocated to the 

education sector. In this case, the study published by the British 

Council in 2015, "English in Peru", has been of great importance, 

as it goes into the study of the use and teaching of English in our 

country today. 

 

 

1.6.4. Document Nº 4 

 

Title of research work: "English in Peru" 

 

• Author (s): British Council 

• Year: 2015 

• Objectives of the research: To know and disseminate an analysis 

of English learning, the motivations to learn English, the demands 

of English spoken by the world of work, factors affecting 

learning, teacher training and opportunities linked to this activity. 

• Synthesis of the problematic situation raised 

To analyze the Peruvian educational reality regarding the study of 

English, identifying the importance and assessment of this 

competence as well as the factors that make learning difficult in 

order to contribute to the solution of these impediments. 

• • Methodology used for the development of work: 

 

Phase 1, work of local language analysts to compile extensive 

background information on local education and political 

environment. An audit of secondary data sources classified the 

structure and design of the primary data collection. 
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Phase 2. Compilation of quantitative primary data • an online 

survey of 1,002 people from the general population, most of whom 

were between 16 and 35 years of age • an online survey of 137 

Peruvian entrepreneurs with a range of 10 to more of 1,000 

employees; the sample of the managerial and executive personnel 

was taken. 

Phase 3 Compilation of Qualitative Primary Data, Detailed 

Interviews with Stakeholders The final phase of our research and 

data collection involved a series of face-to-face and telephone 

interviews conducted in Peru. 

 

Most important findings and conclusions: 

- In Peru, it is widely accepted the importance of English for 

economic development. 

- The current reform in English teaching aims to provide quality 
courses at low cost through the public education system. 

- The country has a shortage of English teachers and this shortage 
will be heightened if the government seeks to increase the 

number of English language hours required weekly in secondary 

schools. 

- The government hopes to encourage new teachers and transform 
the image of the teaching profession, although it should address 

aspects such as the number of students per class, schools with 

few resources and low salaries. 

- The government is also working with other Ministries to ensure 

that the teaching of English meets the needs of high demand 

industries such as business, commerce and tourism. 

- There is a considerable gap in educational attainment among the 
major Spanish and linguistic ethnic minority groups, often with 

a geographical dimension. 

- Areas such as tourism and business services have been identified 
as sectors with high growth potential, but there are few skilled 

workers, as well as few workers with strong English skills  

- Learning English through technology is considered a potential 
means to reach communities with a greater need for socio-

economic benefits. 

 

Besides the important conclusions previously outlined, the 

attention is drawn to the following considerations that emphasize 

the educational situation of private schools in resource-limited 
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areas and find a position of indispensable supervision and state 

support: 

 

The rapid expansion of private schools allowed the 

government to move towards its objectives without increasing 

public spending on education as a percentage of GDP. As such, 

private schools represent a growing portion of the education 

system. Demand from private schools has increased because of 

quality problems in the public sector, including frequent teacher 

strikes in the 1990s and favorable government policies. Many 

private schools operate for profit and lack of supervision or 

accounts, resulting in higher or lower quality (La rápida expansión 

de las escuelas privadas permitió al gobierno avanzar hacia sus 

objetivos sin aumentar el gasto público en educación como 

porcentaje del PBI. Como tal, las escuelas privadas representan una 

porción cada vez mayor del sistema educativo. La demanda de las 

escuelas privadas ha aumentado como resultado de problemas 

sobre la calidad en el sector público, incluyendo frecuentes huelgas 

de profesores en la década de 1990 y favorables políticas 

gubernamentales. Muchas escuelas privadas funcionan con fines de 

lucro y con falta de supervisión o de cuentas, lo que resulta en 

mayor o menor calidad) (1) (BRITISH, P 11) 

 

The British Council itself, among the data cited in its study, 

considers the following statistical references: 

 

'Between 1990 and 1997, enrollment in private schools grew 

by 62 percent in pre-primary, 9 percent in primary, 28 percent in 

secondary and 37 percent in non-university higher education. The 

growth exceeded the rate of increase in these levels in the public 

sector, which increased only 34 percent in pre-primary education, 8 

percent in primary, 10 percent in secondary and 25 percent in non-

university higher education "(2) (Mesones, Jorge A., Jorge R. 

Peschiera Cassinelli, and Jorge F. Baca Campodónico, "The Impact 

of Public Expenditures in Education, Health, and Infrastructure on 

Economic Growth and Income Distribution in Peru." IDB Working 

Paper Series, Feb. 2014.) 

 

The situation described above makes it necessary to propose 

alternatives in search of creative solutions. In this context it is 
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fundamental the contributions of the Commission chaired by 

Jaques Delors, which outlined a new way of conceiving educational 

action towards the 21
st
 century, as well as the approximations that 

have carried out projects and studies aimed at enhancing the ability 

to teach to think, to analyze, to create and to communicate of the 

future citizens; in that sense, Project Zero of the University of 

Harvard goes precisely in this task. 

 

 

1.6.5. Document N° 5 

 

Name of the research work: “The Four Pillars of Education". 

Report done for UNESCO on Higher Education. 

 

• Author (s): Jacques Delors 

• Date: 1996 

• Research objectives : 

Identify the challenges of the 21st century by designing a new and 

broader conception of education, which should lead each person 

to discover, awaken and increase their creative possibilities, thus 

updating the hidden treasure in each of us, which implies 

transcending a vision purely instrumental of education. 

• Synthesis of the problematic situation raised 

It proposes guidelines so that humanity can progress towards the 

ideals of tolerance and mutual understanding, democracy, 

responsibility, universality, cultural identity, search for peace, 

fight against poverty, safeguarding the environment, demographic 

regulation and health. The Commission has taken full account of 

the ideal of ‘Education for All’ emanated from the Jomtien 

Conference (Thailand, 1990). There is special attention on 

children and adolescents’ education, which will take over the 

future generations. It cannot be forgotten the need to have good 

teachers who favor the education of all people throughout life, 

that is, in lifelong education, and for this is based on the four 

basic pillars of how to educate, learn to know, to do, to live 

together and, to learn to be. 

• Methodology used for the development of the work: 

The book "Education, a treasure within" is a report for UNESCO 

prepared by the International Commission on Education for the 

twenty-first century chaired by Jacques Delors, prepared with 
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other fourteen eminent personalities of the world from various 

cultural and professional backgrounds. The Director-General of 

UNESCO, Mr. Federico Mayor Zaragoza convened a Special 

Commission whose objective was to reflect on education and 

learning in the twenty-first century. The Commission was 

officially established in early 1993 and the book was published in 

1996. The content is universalistic in inspiration, as it is based on 

the Universal Declaration of Human Rights (UDHR) adopted by 

the General Assembly of the United Nations in 1948 

• Most important findings and conclusions 

"Lifelong education is based on four pillars: learning to know, 

learning to do, learning to live together, and learning to be. 

• Learn to know, combining a broad enough general culture with 

the possibility of deepening knowledge in a small number of 

subjects. What it also means: learning to learn in order to take 

advantage of the possibilities offered by education throughout 

life. 

• Learning to do, in order to acquire not only a professional 

qualification but also, a competence that enables the individual to 

deal with a large number of situations and to work as a team. But 

also, to learn to do in the context of the different social or work 

experiences that are offered to young people and adolescents, 

either spontaneously because of the social or national context, or 

formally thanks to the development of alternative education. 

• Learning to live together by developing the understanding of the 

other and the perception of forms of interdependence - realizing 

common projects and preparing to deal with conflicts - respecting 

the values of pluralism, mutual understanding and peace. 

• Learning to be so that one's own personality flourishes better and 

is able to act with an increased capacity for autonomy, judgment 

and personal responsibility. To this end, do not disparage in 

education any of the possibilities of each individual: memory, 

reasoning, aesthetic sense, physical abilities, aptitude to 

communicate... 

 

The 21
st
 century, which will offer unprecedented resources to 

the circulation and storage of information and communication, will 

bring to education a double demand that, at first glance, may seem 

almost contradictory: education must transmit effectively a volume 

every time greater theoretical knowledge and evolutionary 
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techniques, adapted to the cognitive civilization, because they 

 are the bases of the competences of the future. (1) 

 

‘It is in this way that the education of the new millennium 

must be reinvented to "provide the nautical charts of a complex and 

perpetually agitated world and, at the same time, the compass to 

navigate it. (‘Es de este modo como la educación del nuevo milenio 

deberá reinventarse para “proporcionar las cartas náuticas de un 

mundo complejo y en perpetua agitación y, al mismo tiempo, la 

brújula para poder navegar por él”) (2) 

 

Definitively, philosophical approaches, with humanist criteria 

and future projections, outlined by the group of renowned experts 

chaired by Jacques Delors required and requires actions to build 

and develop strategies that make tangible reality the principles and 

guidelines contained therein. It is necessary to pass from the 

formulation to the action, through programs accessible to the daily 

practice of the common teacher, in this case, the Peruvian teacher 

of English. Taking the experiences in this order of ideas it is 

transcendental the contribution offered by the project Zero of the 

University of Harvard, which is collected in a work on 

EDUCATIONAL TRENDS FOR THE 21
st
  CENTURY, by a Latin 

American specialist. 

 

 

1.6.6. Document N° 6 

 

Name of the work: EDUCATIONAL TRENDS FOR THE 

XXI CENTURY. ONLINE EDUCATION, ONLINE AND 

@LEARNING 

 

• Author (s): Guillermo Cardona Ossa 

Master's Degree in Education U. Javeriana, PhD Candidate 

• Date: 2002 

• Research objectives: 

- Explore how to teach for understanding-in other words, help 

students learn to use knowledge to solve unexpected problems, 

instead of simply reciting past events. 
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- Design strategy to create a "culture of thought" in the 

classroom that encourages students to think critically and 

creatively 

- Make continuous assessment an integral part of the curriculum, 
so that it strengthens the institution and guides students 

through a process of reflection on a job; 

- Develop and implement assessment criteria and procedures 
within the school that can document all types of student skills. 

- Ordering the power of new technologies, especially computers, 

to advance learning and provide access to new terrain of 
knowledge. 

- Match instruction in the classroom with tasks and experiences 

that students will encounter outside of school and particularly 

in the world of work; 

- Evaluate the varied efforts of cultural institutions to enrich 
education in the arts by bringing artists to schools as mentors, 

interpreters, or teacher training. 

- Design games, interactive exhibits, and other activities that 
attract a variety of learning styles and attract new audiences to 

museums. 

• Methodology used for the development of the work: 

Project Zero is a research project developed at Harvard 

University. It focuses on the design of research on the nature of 

intelligence, understanding, thinking, creativity, ethics, and other 

essential aspects of human learning. 

 

Its aim is to understand and improve education, teaching, thinking 

and creativity in the arts, as well as in humanistic and scientific 

disciplines, at individual and institutional levels in a variety of 

contexts including schools, companies, museums and digital 

environments. 

 

• Conclusions: 
Among other considerations, some of the most significant 

conclusions for the present research are: 

Changing roles 

The pedagogical model supported by computer and telematics 

means involves the change of roles in the actors of the teaching-

learning process. 
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THE TEACHERS, go from playing the role of provider of 

knowledge to a role of facilitator, advisor, motivate and learning 

consultant. The interaction with the student will no longer be to 

give  knowledge the teachers have, but to share experiences, 

support and advise during the learning process and especially to 

stimulate and challenge the ability to learn. It should be the author 

of each student to create their own paradigm, appropriate, own 

their knowledge and then share with others, and grow. Therefore, 

this teacher should be the facilitator of learning, taking advantage 

of it not only in face-to-face interaction, but also in virtual 

interaction. The teacher will then play his usual role of being the 

teacher. 

 

THE STUDENT, will no longer be the passive receiver of a 

knowledge that is given to him to learn it and then repeat it to his 

transmitter. He will no longer be a passive actor of his learning. 

 

The student of the future will be autonomous for his learning who 

will advance at its own pace, grow with its own learning. 

 

It is time, then, to have an active role in the knowledge society, to 

represent science and technology in all schools, as an 

international phenomenon of great magnitude that develops from 

the intelligent access to the state of the art in which requires 

rigorous discipline and monitoring to maintain a basic level of 

information in any area of knowledge. 

 

The mandate of the present time is to be part of what science and 

technology offer to the citizen of the 21st century as a collective 

effort, from which people can be beneficiaries if they intelligently 

access to all this immense revolution and what it means to be part 

of the knowledge society. For this scenario to happen, it will be 

indispensable to develop critical thinking and be able to receive 

and to issue information, so it is necessary to be part of the 

language that the world speaks: English. The action that in this 

sense is carried out would help the teacher internalize the 

transcendental mission that will make the difference. 

 

After the counting of the presented material it can be concluded 

that there are no theses aimed at the analysis of the professional 
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profile of the Peruvian teachers of English contrasted with the 

profile demanded by the Education of the 21
st
 century. The 

reorientation in the teacher’s action must be based on a concept 

aligned with what was expected for Education in the present 

century. It implies severe changes in methodological matters, in 

the use of technology and in the quest to overcome a reality that 

as described in the documents presented, seems to remain 

unchanged despite the passage of time and the availability of new 

resources 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

CHAPTER 2 

THEORETICAL FRAMEWORK 
 

 

2.1. Education in the 21
st
 Century: Challenges and Demands 

 

2.1.1. Globalization, education and the role of English as a 

global language 

 

“Globalisation is a word which everyone today uses very 

normally and associates it with any and every thing, but 

the vastness of the word is not the way it appears to us 

normally. The Oxford English Dictionary (OED) says 

globalisation is “the act of globalising”; from the noun 

“global” meaning, “pertaining to or involving the whole 

world.”
1
 

 

Today's world lives marked by the globalization process that 

is understood as the movement intended to integrate all nations in a 

kind of single system characterized by the interdependence 

between states; this situation involves all aspects of life and reaches 

a global character. This relationship establishes that in fact no State 

can consider itself as a self-sufficient island, and consequently 

cannot be apart from the integration process. Everybody needs each 

other in more or less degree, but the necessity of inclusion is latent 

                                                 
1
  Oxford University Press. (2000, June 1). English Dictionary -2

nd
 edition [electronic 

edition]. Oxford: Oxford University Press 
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and progressive. Even though globalization started at the beginning 

of the modern world with the development of communications, it is 

nowadays that technology lets people talk about a growing global 

structure of politics, economy and the cultural relationships, that go 

beyond any traditional bonds and interconnects societies that before 

were separated in a single system. It is until now that one can talk 

about a human society thanks to an increasing interconnection. 

 

In the cultural area it  can be observed a progressive 

homogenization. The mass media, and in special the internet spread 

and the use of social networks, has turned the whole world into a 

‘global village,' where information and images of the most distant 

events, reach people in ‘real time,' reported by users who become 

witnesses and protagonists. Citizens forearmed with smartphones 

connected to the Internet immediately report all significant 

worldwide events. The present movements of people, the migration 

for different causes, even wars or the escape of opposers to 

authoritarian governments, job search in other countries, tourism, 

etcetera. Provide an immediate, direct familiarization with foreign 

models. These interactions are those that have forced the 

emergence of a global language. The English language adopts this 

role for the professional communication in science, technology, 

business, computers, transportation and private business and 

tourism. Meanwhile, technology has reinforced the appearance of 

programs and applications for computers that keep other 

unification: the one of software, where the same programs are used 

all over the world as a typical model for the organization and 

processing of data and information. A mass culture that 

impregnates the entire world has appeared and has put itself as a 

kind of universal culture.  

 

 

2.1.2. The importance of English in the globalized world 

 

Several factors make the English language essential to 

communication in our current time. First of all, it is the most 

common foreign language, and this means that two people who 

come from different countries (for example, a Mexican and a 

Swede) usually use English as a common language to 

communicate. That is why everyone needs to learn the language to 
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get in touch on an international level. Speaking the language will 

help to contact people from countries all over the world, not just 

English-speaking ones
2
. 

 

The need of an international language has always been a 

permanent search, present since the biblical Tower of Babel. 

Today's technologies help to communicate instantly with others 

anywhere in the world; this situation accelerates learning processes 

in different languages. In recent years, there has been a 

massification process about the use of English at the global level. 

There is a growing number of people who do not have English as 

their mother tongue but who can use it frequently and speak it 

fluently. 

 

The need to communicate results in considering English as 

the language of official use by various organizations, both private 

and formal, that deal with sociocultural and political issues. 

Discussion forums in International Organizations such as the UN, 

UNESCO, international congresses, world conventions, shows, 

among others, have English as the most widely used language. 

 

The geographic expansion of English in the world is 

immense. Since the second half of the 20
th

 century, the use of 

English grew exponentially, particularly in the international media, 

with a growing number of people adopting it as the language they 

use to carry out the bulk of their transmissions and dispatches. With 

the rise of the Internet as the principal means of communication 

and information the trend was not reversed, on the contrary, it was 

increased. In that sense, the greater amount of information, 

programs, and applications used both in computers and 

smartphones use English as the core language.  

 

The number of English speakers all over the world surpasses 

the seven hundred million people, being used as mother tongue, 

second language, and foreign language. Although it is true that the 

Chinese surpass English only in native speakers; it is due to its 

                                                 
2 

Naved, Z. (2015, July 12). The Importance of the English Language in Today's 

World. Retrieved from Owlcation: https://owlcation.com/humanities/importance 

ofenglishlanguages 

https://owlcation.com/humanities/importance
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structural complexity that it does not have the international 

diffusion as English does. 

 

About the linguistic varieties of English, it must be taken into 

account the geographic, social and situational variations among 

others. There are predominant types such as American English (Am 

E) or British English  (Br E). The American English variety -Am- 

has its origin in the influence of the languages of immigrants from 

Europe who arrived in America in the nineteenth century; Italians, 

Germans, Irish immigrants out of necessity caused by the great 

hunger of the 1940s and Jews from Central Europe who, due to 

anti-Semitic persecutions, migrated to the United States. No less 

significant is the contribution of Afro-American communities to the 

lexicon.  

 

Some historians have proposed that since the middle of the 

20
th

 Century, the globalization trend has fundamentally changed the 

historical processes. Anything that happens in the world has global 

determinants as well as a global implication. The national or 

regional scales are not enough; nowadays events reach such 

importance that let them expand through all over the world. In the 

globalized world, history circulates differently; it has new agents, 

new mechanisms, and new directions; not all this can be ignored. 

 

 

2.1.3. Effects of globalization in Latin-American education 

 

The majority of Latin American children do not have a high-

quality and relevant education.  

 

As a result, too many Latin American youths entering the 

labor force lack the skills necessary to find dignified 

work and participate in an increasingly competitive, 

information-rich and globalized economy. At the same 

time, employers cannot find enough qualified people to 

fill open positions. This profound human resource 

mismatch is suppressing economic growth and 

perpetuating a system of haves and have-nots. Unequal 

societies are less efficient at converting growth into 
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poverty reduction. In Latin America, the education gap 

mirrors the income gap between rich and poor.
3
 

 

In Latin America, the effects of globalization have not 

reverted the situation of backwardness and inequality of 

opportunities in the educational field. Even though all countries 

have reduced the rates of illiterates in the adult population, it still 

represents high percentages of people who have not finished 

primary school, which implies an insufficient management of the 

necessary competencies: reading, writing, and math. This 

phenomenon is particularly alarming because of its magnitude. 

 

Substantial progress has been achieved regarding 

universalization to the access to primary education, but still, a 3% 

of children who are in the age to study it, is out of schools. To this 

situation, it has to be added that entering primary school does not 

mean to finish it, nor finishing it with quality. There are high levels 

of school grade retention, which cause problems in age and lead to 

dropout. 

 

This situation gets worse because the demand of 

kindergarten, secondary and tertiary school is concentrated in urban 

areas; this situation forces country people to migrate to have access 

to this educational services. Inequality also reflected in the fact 

that, urban schools systematically reach the best levels of learning, 

and private schools are part of this group. In this way, problems of 

equity are not only related to the access to educational services but 

also to the quality of these services as well as to the results of 

learning reached by students.  

 

The limitations about equity propose meaningful questions 

about in which extent the region is taking favorable steps to create 

equal opportunities for everybody. 

A predominantly centralized education management does not 

provide the agents of the educational process, enough spaces where 

they can participate and consequently contribute to foster a better 

approximation of the offer to their present necessities. For example, 

                                                 
3  Worldfund.org. (2013). World fund inspiring teachers. Retrieved from 

https://worldfund.org/en/about-us/education-gap.html 
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the school calendars are not usually adapted to the rural 

background, or curricular plans lack local cultural reference, 

making the education offered, lose relevance and significance. The 

decentralization of some responsibilities has not been accompanied 

by an allocation of resources and technical, administrative and 

pedagogical support that allows the creation of autonomous and 

efficient schools.  

 

On the other hand, the provision of public resources to the 

financing of the education appears seriously limited by the 

restrictions derived from the pressure of the external debt. The 

situation described leads to levels of expenditure per pupil that can 

hardly guarantee a provision of quality services for everybody. At 

the same time, the inefficiency of the system is reinforced, in some 

cases, by high administrative costs that lead to the waste of 

valuable resources. 

 

Likewise, the trend towards privatization in several countries 

in the region is widening the gap between public and private 

education; the growing separation of schools according to the level 

of income affects the basis of coexistence and the integration and 

social cohesion of a country. Despite the existence of a growing 

number of compensatory actions developed in a focused way, most 

of the public spending on education is homogeneously done without 

paying close attention to the peculiarities of the population served.  

 

A “(…) recent research has deepened the understanding of 

how human capital contributes to economic growth; it has 

established convincingly that what counts is not how many years of 

schooling students complete, but what they actually learn”
4  for this 

reason it is important to focus on the quality of our teachers who 

are the most important factor in the organization and the delivery 

of educational services; however, the region lacks comprehensive 

policies that articulate initial and in-service training; the 

requirements of admission, permanence, and responsibility for 

results as well as their remuneration. The efforts of educational 

reforms have tended to consider the teacher as an executant of 

                                                 
4
 Bruns, B., & Luque, J. (2014). Great teachers. How to raise student learning 

in the Latin America and Caribbean. Banco Mundial. 



29 

policies, usually defined without their opinion or knowledge, 

which has apparently limited the possibilities for educational 

systems to become practices adequately developed in schools and 

classrooms. 

 

The productive time spent on learning continues to be 

insufficient, although in some countries the timetable and the official 

working day have been increased. However, this increment does 

not necessarily happen in practice - especially in depressed areas – 

instead, working hours are usually organized using traditional 

methods of instruction that fail to promote the integral development 

of students and therefore do not contribute to cognitive, affective, 

attitudinal and axiological development for life. According to Bruns 

& Luque (2014), education coverage in Latin America and the 

Caribbean has expanded rapidly, the greatest economic benefits of 

education investments come from what students learn and not from 

finishing school. 

 

Education must, therefore, be measured by its effectiveness 

in the achievement of student learning, a factor that has not always 

been achieved in formal education. “Educational inequality is 

caused by deeper forces in society that extends well beyond the 

boundaries of educational systems, institutions, and processes.”
5
 

 

The reality of education in the region shows that there is still 

a long way to go to achieve full participation and equal 

opportunities in the field; this situation particularly affects people 

with disabilities, those living in rural areas, in poverty conditions, 

and the original populations. This inequality in education 

legitimises and accentuates the inequality of social opportunities 

and creates a vicious cycle difficult to break. To this end, it is 

imperative that educational policies focus on strengthening the 

public school since it can foster the building of more inclusive and 

equitable societies.  

 

                                                 
5
  EFA Global Monitoring Report Team. (2003). EFA Monitoring Report .París: 

Printed by Graphoprint. 



30 

2.1.4. Changes in the teacher´s and student´s role in the 

education of the 21
st
 century 

 

The school as an institution and the teacher as a socializing 

agent face the challenge to open the doors of the 21
st
 century by the 

introduction of changes in their work and to ensure that these are 

not operated only in the discourse but in the daily actions of the 

teacher. 

 

It is being witnessed a period of global change, in which the 

future is uncertain for many reasons: the demands of society and 

individuals' change, the international situation is different, new 

rules of the game appear and the roles of institutions, new agents, 

and social actors. 

 

Education systems do not remain inert, processes of reforms 

and transformations have been initiated, resulting from the 

awareness of the burnout of a traditional model that has not 

reconciled quantitative growth with satisfactory levels of quality 

and equity, or satisfaction of new social demands.  

 

The school serves a particular type of organization and social 

structure that responds to the needs of the historical moment in 

which events occur. In that sense, the school now called 

"traditional", emerges in the seventeenth century in Europe as an 

expression of modernity; as an institution, it was concretized and 

consolidated between the eighteenth and nineteenth centuries with 

the emergence of the public school in Europe and Latin America, 

with the success of the Republican revolutions of the political-

social doctrine of liberalism. The pedagogical thought responds to 

the changes at the cultural and economic level to favor the 

development of the production within the framework of industrial 

revolutions. In that context, the primary objective of this school 

was that the learner, the only receiver, would learn from the 

teacher's way of teaching, who was the only source of wisdom, the 

only emitter. The teacher used the term "teaching" as a process of 

transmitting knowledge that involved the delivery of an 

accumulated culture. The objectives were elaborated in a 

descriptive and declarative way, directed to the task to be carried 

out by the teacher and not to the actions to be performed by the 
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student. Hence, the evaluation was led to the result, using 

reproduction exercises. The roles to be fulfilled by teacher and 

student were the following: 

 

STUDENT 

The passive role, with little cognitive independence and 

reduced development of theoretical thinking. The practical 

activities that the student performs are less since the teacher 

through the explanation does the fundamental work. The student 

receives information in silence, repeats it and memorizes it. There 

is no room for reflection because knowledge is already given. He 

knows nothing; he is evaluated by measuring knowledge and not by 

the generation or construction of it. The pupil-teacher relationship 

is based on the predominance of authority, through imposed 

discipline; obedience is demanded above all; the student's attitude 

is passive and receptive, the teacher's relationship with them is 

paternalistic. 

 

TEACHER 

The teacher is the center of the teaching process, is the person 

with the total mastery of the subject, knowledgeable about the 

subject, a good speaker, knows, directs; is the holder of knowledge 

and the only selector and organizer of contents, methods, 

techniques, materials, among others.  

 

The teacher is responsible for transmitting the knowledge 

taking care that the student learns it without change. The student 

memorizes what the teacher narrates and exposes offering a vast 

amount of information. In this school, the teacher does not always 

know how to put into practice the knowledge that is transmitted, 

only repeats it. 

 

Nowadays humanity is facing a world markedly different 

from the one known. Consequently, changes in the situation of 

education and its protagonists must also change, if it is wished to 

contribute as part of the scientific, cultural and social framework to 

which one belongs. One certain feature of this new era is the 

unparalleled importance of technological, scientific knowledge. 

The trends that indicate that society enters the "age of knowledge" 

are clear, economic systems rest on a 'knowledge base.'  
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In this new social, political, economic and cultural structure, 

education will always have much to say, starting from the roles 

played by teachers and students.  

 

From time to time and as far as it can be seen in the future, 

the teacher is the soul of the teaching process. The quality of the 

educational process depends mainly on it since its professional task 

is decisive, but on this subject, there is a problem. In most of the 

Latin American countries, the growth of school systems for 

universalization had an unintended but real consequence: on the 

one hand, teachers' depreciated salaries, and on the other, the gates 

of a system were opened too permissive, which, in any case, 

increased the sector's expenditure. Today it is clear that there is no 

long-term educational transformation without better-paid teachers 

but with much more rigorous working conditions, which above all, 

increase the responsibility for learning outcomes. It is necessary to 

consider that the great majority of Latin American teachers 

demonstrate a low level of professional competence. This situation 

limits the progress in education that results in inequality and 

poverty. 

 

There is also the issue of teacher education and training. It is 

true that teachers today are not prepared to teach the contents of the 

21
st
 Century among other reasons because they were not trained for 

it. It requires a massive training effort (which costs your good 

money) and changes the teaching career. These efforts are 

expensive and long, upgrading all in-service teachers is not a year 

or two task, and requires a sustained policy over at least two years 

for educational leads of different political signs. However, on the 

other hand, this is nothing more than what is being done in many 

other sectors of society, which are also facing processes of 

structural transformation. 

 

If it could be pointed out, the main responsibilities of teachers 

in the education of 21
st
 century would be: 

 

a. Responsibilities 

- Set goals 

- Organize learning 

- Assessment 
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- Facilitate (help things happen in the learning process) 

- Develop skills 

- Learn to learn; promote the 4cs 

b. Involve 

- School members 

- Parents 

- Community 

c. Acquire Knowledge 

- Content knowledge (subject matter) 

- Pedagogic content (adapt content) 

- General academic knowledge (classroom management) 

- Process knowledge (learning skills, observation skills) 

- Curricular + contextual knowledge (content of teaching) plus 

cooperation and flexibility. 

 

This bet to change education is a great effort and is not a 

problem that concerns only teachers; it is a survival dilemma of the 

society, which under new concepts should respond to the problems 

the current era present. 

 

Bruns & Luque (2014), point out that teachers performance 

in the region is characterized by poor management of academic 

content and inefficient classroom practices. Teachers also show 

misuse of teaching materials and limited knowledge in ICT that 

affect to manage and keep the attention and participation of the 

students. 

 

To say that today's school cannot continue applying the 

learning models that were valid for a hundred years is a concept 

accepted by all the players involved in the educational process. 

However, it still seems distant to take the necessary actions to 

implement the formative, Curricular and methodological changes 

that the necessity of the transformation imposes and that allows 

taking the educative action to a level of advance and consistent 

updating with the current demand. The future society requires 

creative, entrepreneurial, critical, ICT competent individuals, with 

high social skills, who adapt quickly to the work environments, 

able to cooperate with any person, anywhere and at any time. If 

there is anything one is clear on, is that children today must have 

highly developed the ability to adapt to new and demanding 
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situations. Citizenship education is defined as educating children, 

from early childhood, to become clear-thinking and enlightened 

citizens who participate in decisions concerning society. “Society is 

here understood in the special sense of a nation with a 

circumscribed territory which is recognized as a state.”
6
 

 

Any attempt to reform education must be clear about its 

primary objective: to form a new citizen, who will be an integral 

part of the society of tomorrow. It is towards that goal that the 

efforts done by various institutions and people around the world 

have been working on; the aim is not only interpreting needs as 

efficiently as possible but to see the way of attending them. As a 

corollary of many of the efforts made so far is the identification of 

what are considered the challenges posed for the education of the 

future:  

 

Forming the 21
st
 Century Citizen: the society of this 

Millennium requires creative, enterprising, critical people, 

competent with the digital world, with high social skills and ability 

to adapt themselves to diverse work environments. 

 

Promote social inclusion as the backbone: it is essential to 

establish regional public policies for sustainable development in 

which one of the pillars is social inclusion. 

 

Develop institutional leadership: Educational institutions 

cannot remain being indifferent, so that institutional leadership 

based on building a strong sense of community should be 

developed. 

 

Extract collective intelligence: To survive in an increasingly 

complex society, it depends more and more on collective 

intelligence.  

 

Contents + Pedagogy + Technology: the intersection between 

three fundamental factors are essential to the introduction of ICT in 

                                                 
6
  Mitchell, D. (2017). Diversities in education. New York: Routledge, Taylor & 

Francis Group. Retrieved from http://www.unesco.org/education/tlsf/mods 
/theme_b/interact/mod07task03/appendix.htm 

http://www.unesco.org/education/tlsf/mods%20/theme_b/interact/mod
http://www.unesco.org/education/tlsf/mods%20/theme_b/interact/mod
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educational processes: solid knowledge of content, mastery of 

pedagogical skills and management of technological tools as well 

as their possible applications. Technology does not reinvent 

pedagogy; it only broadens its possibilities. 

 

ICT involves new methods of evaluation: learning using ICT 

requires a methodological approach different from that of mere 

content acquisition.  

 

A need of breaking the myth of digital natives: that is, the 

consideration that all young people are digital natives and dominate 

ICT for beneficial use in the 21st century. 

 

Encouraging creativity: there is an imminent need to rethink 

education systems to avoid stifling the creativity of learners.  

 

The importance of emotional education: the primary purpose 

of education is that each subject can reach an optimal level of 

social and emotional well-being; that is why emotional education 

must have a privileged place in educational systems. To this end, 

teacher-training programs should devote greater attention to such 

skills. 

 

Necessary cooperation between family, school, and 

community: education is not exclusive to educational institutions: it 

is possible to learn anywhere in society. For this reason, there must 

be connection and cooperation between family, school, and 

community. Education is a matter of the whole community. 

 

Leadership without bureaucracy: leadership in an educational 

institution should have as its primary objective the educational 

improvement of students. All agents of the educational community 

must be involved in the achievement of the center's goals.  

 

Objective: competence development. Changes in the 

education system must be geared toward improving students' 

competencies. The digital society requires competencies that the 

education systems must develop (autonomy, adaptation, treatment 

of information, etcetera.), reforming the curriculum.  
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Focus on the interests of the learner: learning must take place 

naturally, starting from the interests of the learner, considering 

what he already knows, from practice and from making mistakes, 

to be reoriented by the teacher.  

 

A new role of the teacher and his training: from the 

transmission of content to the student’s guidance and support, 

generating the conditions so that he is the one that actively and 

experimentally builds his knowledge. This situation implies that 

teacher training is reconfigured, taking a more stable view of the 

pedagogical use of digital environments for 21st-century society. 

 

The new ecology of learning: construct ecology conscience 

friendly with the environment. 

 

Challenge to consider all possible educational areas: The 

learning produced in formal and informal environments is growing 

at a galloping pace, and there is no choice but to consider the 

benefits of all these educational fields. 

 

Interaction on content: learning is not in the content but in the 

interactions that take place around them. Network learning through 

interactions should consist of adding, remixing and putting 

knowledge into practice. 

 

Training adapted to the demands: the construction of the 

curriculum that will configure the new profiles required 

by society will have to be made among all the agents 

involved in its development. Society and schools must 

collaborate to adapt training to the social demands of the 

21st century.
7
 

 

Try to train citizens, not just skilled professionals: an 

educational system open to the community based on collaborative 

learning involving the whole of society. The work of this scheme is 

                                                 
7
  Canfranc, P. R. (2013, December 19). Key Concepts of education in the 21st-century 

digital society. Retrieved from http://blogthinkbig.com/20-key-aspects-of-education-

in-a-digital- society 

http://blogthinkbig.com/20-key-aspects-of-education-in-a-digital-
http://blogthinkbig.com/20-key-aspects-of-education-in-a-digital-
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not to educate citizens just to be useful to a market, but to train 

citizens capable of developing at all social levels. 

 

Avoid technological anxiety: technology advances at a 

blistering pace, it is impossible to predict what kind of technology 

will be used shortly. What society will have to do is to design how 

it wants to be 21st-century education to be; the technology that will 

accompany education will be the one that is available at the time of 

implementation 

 

 

2.1.5. Changes in English teaching in the context of 
21st.

 

Century 

 

The teaching of languages as L2 has been, perhaps, one of the 

items of education in which there has been a greater volume of 

changes. The situation probably connects to the growing need to 

bring people closer together, as well as to respond to the needs of 

trade, migratory waves and particular circumstances that have 

affected the situation peoples´ life style; it is the case of various 

wars and socio-political processes that have affected the world 

since 1800 up to now. These situations have been reflected in the 

educational field through the creation and successive modification 

of different methodologies to teach ESL. 

 

Making an inventory of the various teaching methods that 

characterized different stages since 1,800; as follows: 

 

- The method of grammatical translation (1800-1900). 

- The direct method (1890-1930). 

- The structural method (1930-1960). 

- The reading method (1920-1950). 

- The audio-lingual method (1950-1970). 

 

Paradigm changes in TEFL generated the following 

proposals: 

- The situational method (1950-1970). 

- The communicative approach (1970-present) 
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The approaches before the seventies, in the 20
th

 century, are 

mostly based on repetitive structures and exercises. Behavioral 

theories of language learning have emphasized the formation of 

correct linguistic behavior through the formation of habits based on 

repetition of structures. The emergence of Krashen´s model - ASL 

(1981) - and the Interactionist models that lead to studies on 

language acquisition, have considered the pedagogical principle of 

providing students with understandable information in the 

classroom so they can develop their inter-language in L2. The 

situation described, encourages students to actively negotiate 

meaning, reduce their anxiety, motivate them to speak fearlessly 

and take risks, and develop their ability to self-monitor to self-

correct. Language acquisition theories have converged with the 

emergence of functional linguistics to focus on the use of the 

foreign language by the learner to achieve authentic and 

meaningful interaction and self-expression. Teachers of 

communicative language teaching have since then developed 

repertoires of techniques to promote the communicative use of the 

target language in the classroom. 

 

It can be seen that this development is in itself related to the 

teaching of a second language, however, thinking about the 

curricular design of the English course in the context of the 21st-

century education supposes much more than what has described 

above. It openly focuses on an exclusively linguistic approach to 

the subject. The teaching of English to educate the citizen of the 

21
st
 century poses, to develop a new competitive work force, to 

recognize a change in the abilities demanded by the labor market. 

The evidence in the developed economies points to a set of 

cognitive and non-cognitive abilities that affect the educational and 

work outcomes of the young ones. Being able to communicate 

effectively, to understand and express oneself in other languages, to 

identify problems and strategies to solve them, and to have the 

ability to work like a team, are examples of such skills.  

 

Mastering English as a second language will be an essential 

ability to have access to better opportunities in this new century. 

The English language is the most useful for international, 

interregional and multilateral communication and is the lingua 

franca in areas such as marketing, international trade, and tourism. 
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In addition, it is the current course language in academia and 

science, and the main gateway to cutting-edge technology. 

 

Introducing innovative tools that will improve the students 

and teachers’ English simultaneously. It should be one of the 

primary objectives of our educational activities, incorporating new 

methodologies and the use of technological resources to the usual 

way of teaching. It is necessary to strengthen initiatives to improve 

the teaching of English as a foreign language by enhancing the 

English skills of in-service teachers. However, it should not be 

overlooked that most of these teachers do not have pedagogical 

training, lack efficient use of technological resources and present 

severe limitations in the mastery of aspects of the language such as 

grammar, pronunciation, vocabulary, among others.  

 

The world is about to finish the second decade of the 21
st
 

century, and yet it cannot be seen any tangible changes in the way 

of learning and teaching; it is common to hear that teaching with 

formulas from the past is evident. Even at the very best, it can be 

found in schools a recurring pattern: modern technology and 

outdated pedagogy. In many schools, significant amounts of money 

are being invested in the purchase of multimedia material, 

computers, and other state-of-the-art elements, with the mistaken 

idea that the mere possession of such items will guarantee a change 

that will not happen by spontaneous generation. It is necessary to 

innovate learning techniques. It is necessary to teach content 

differently. Good teachers should be able to understand that the 

new methodology has revolutionized paradigms and the teacher is 

no longer an exhibitor but a moderator or facilitator. In the sense 

that the teacher of today must acquire skills and knowledge that 

allow him to live up to the requirements of education in the 

changing world. The English teacher cannot be excluded from this 

demand, particularly for the role that this language has assumed as 

the language of globalization, so teachers must know how to use 

information and communication technologies (ICT) which are a 

basic competence for life, as well as reading, writing, and 

mathematics. A teacher of the 21
st
 century must know how to 

transmit this knowledge to students, and to do so, he needs to learn 

it for himself. 
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Today's teacher should be clear that students are different, 

learn differently, and have particular skills and talents. To this is 

added that, through their cell phone, tablet or computer, they have 

instant access to any information, for this reason, the teacher 

should, as far as possible, adapt the instructions to the needs of 

each student. In this way, the student will see and feel free, 

motivated about the tasks, he will feel like the "master of his 

learning." 

 

In this increasingly interconnected world, people have the 

opportunity to learn about other cultures firsthand. If in class 

students have to research terms related to Japan, instead of just 

using textbooks, they can use tools like Google Earth to "visit" the 

country, use social networks to find a Japanese willing to chat with 

them about their culture. The possibilities are endless. Instead of 

learning by heart facts about the geography and history of a place, 

students will have the chance to understand their culture 

authentically and memorably. 

 

Although today's students are considered digital natives and 

have a myriad of tools at their fingertips, institutions continue to 

call for traditional paper tasks while students only use their devices 

to communicate with their families or friends. Instead, for teachers 

it would be stimulating and engaging to encourage their students to 

create and edit creative, dynamic videos, info graphics, and blogs. 

These tasks are the ones that will remain in the students´ memory, 

and they will want to share with others, rather than end up in the 

trash bin once qualified. To this should be added the importance of 

encouraging self-production by students, i.e., project-based 

learning; In this way, students are in charge of carrying out their 

research, contact experts and create end products taking advantage 

of all available tools. The teacher should be clear that the goal of 

teaching the skills of thought should not be seen as opposing the 

teaching of general content, but as a complement to it.  

 

People often reason less than optimal; therefore, efforts to 

develop methods to improve thinking skills are essential. The real 

school leadership has to be directed to help people to think and to 

teach them how In other words, the teacher has to teach learning 

strategies and must promote the student's effort to encourage the 
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construction of schemes and facilitate lifelong learning. The 

teaching of English cannot in any way evade this mandate, quite 

the contrary, it must help the student to think and use the L2; 

language as a form of elaboration and expression of more 

elaborated forms of thought. 

 

About the presence of Information and Communication 

Technologies (ICT) in the 21
st
 Century Education, let´s stress a 

reality that brings a series of challenges, for both educators and 

learners. However, the advantages and benefits of ICT exploitation 

in the teaching-learning process are incalculable and, to that end, 

teachers and pedagogues cannot remain being indifferent. At 

present, ICT allows the creation of new environments or learning 

environments, providing teachers with the opportunity to transform 

the educational process and improve the quality of education. In 

this context, virtual education appears as a flexible form of training 

that allows the student not only to have access to information but 

also to transmit and produce knowledge based on data obtained 

through modern communication networks, regardless of the time or 

place, which gives more wealth to the educational process. At this 

stage of technological development, in a changing world, that every 

day introduces new ways to interact, research, store information or 

create new products. Is not only absurd but even fraudulent to 

pretend to educate a young person without considering approaches 

that include the use of new technologies. It will be the duty of 

educators to show students the proper way to use the resources that 

science makes available to them, and whose ability to manage them 

may depend in the future on their quality of life and subsequent 

incorporation into the world of work and knowledge. 

 

 

2.2. The Teaching of English in the Peruvian Educational System 

 

 

2.2.1. Historical evolution of the teaching of English since the 

second half of the 20th century up to now 

 

Having finished the Second World War (1945) and the later 

Korean War (1948), started the Cold War, and with that, the 

Western world was marked by the growing role of the United 
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States as an undisputed power worldwide and the increasing 

diffusion of English as the predominant language at the 

international level. In Peru, the government of General Manuel 

Odría boosted significantly the system of public education 

expressed through an entire national program of large school 

buildings. In the case of English, it became evident as a high 

interest to include it in the official curriculum. However, and in the 

name of truth, there has been a substantial difference since then in 

the emphasis on language teaching in public and private schools. 

 

About foreign language teaching, including English, at state 

schools, it was only at the secondary level and the minimum hours. 

In the case of private schools, particularly in the so-called 

"bilingual" schools, English was compulsory, intensive and 

provided since the basic levels of education (kindergarten and 

primary), is in many cases given the same hour than Spanish. This 

modality of teaching became more habitual in private schools of 

the capital, and later it arrived at the educational institutions of the 

principal cities of the country, mainly those located in the region of 

the coast.  

 

Although there was qualitatively advance in the cultural 

formation of our students, the low quantitative representation of the 

school population served did not mean significant volumes in the 

educational statistics at the national level, when compared to the 

tens of thousands of Schools where such teaching was not given or 

was provided in a restricted way. This situation shows that the 

poverty in the results obtained in the public education of the time 

was a faithful reflection of the shortage of teaching hours. The lack 

of suitable educational material, the high number of students per 

classroom, and the small number of specialized teachers, a lack 

expressed in the fact that many times teachers of other specialties 

received hours of English as a way to complete their workload, 

which aggravated the situation by masking the problem. That is, 

initially there was interest in disseminating the teaching of English 

as a foreign language, but there was not enough quantity or quality 

of resources, especially human resources, to meet the needs of 

national secondary schools. 
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According to Zierer-Wu (1981), there is a chronic shortage of 

language teachers with academic preparation in ELT and it may be 

the reason why language teaching has always been discriminated in 

the educational system compared to teaching other academic 

subjects. 

 

This situation remained unchanged until 1972, when, 

following the military coup that brought to power the government 

headed by General Juan Velasco Alvarado, various changes were 

made and implemented within the structure and organization of the 

Peruvian State. As part of these changes, the Revolutionary 

Government of the Armed Forces launched the so-called 

Educational Reform, which had as one of its transitions measures 

the implementation of the so-called "Adapted Programs," which 

was the prelude to Regular Basic Education for students Children 

under 15 years of age. 

 

About changes in ELT it can be mentioned the progressive 

elimination of the subject from the official curricular structure; At 

first, it was replaced by the "Language Teaching," considered 

optional in a set of work options taught at the secondary level.  

 

All this curricular change meant a serious setback regarding 

compulsory, frequent and quality teaching. In many cases the so-

called Labor Training Coordinators, along with the authorities of 

the public school, based on administrative and budgetary reasons, 

decided on the continuity in teaching the English course. All this 

leads us to affirm that in the early eighties’ the teaching of English 

had not only receded but also had almost disappeared from public 

education. 

 

The situation described brought significant consequences in 

the general view of national education. On the one hand, it is 

notorious the progressive loss of prestige of public schools. An 

example of this condition is the overcrowded classrooms that had 

around sixty students per class. Class schedules that not only 

reduced the class period to forty-five minutes but also reduced the 

school day to accommodate two shifts per day in the same facility. 

A progressive loss of qualified teachers, who felt forced to 

emigrate in search of better recognized and remunerated positions. 
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On the other hand, private schools grew in prestige and distanced 

themselves from public institutions. The emergence of private 

language schools were understood as an alternative by parents who 

valued the importance of learning the foreign language for their 

children’s education. 

 

A report from the early eighties on the situation of English 

language teaching in Peru written by Carolina Zierer – Wu (1981) 

reads as follows:  

 

“It is a fact that in almost all educational centers of Basic 

Education of Peru, the results of five years of teaching 

English are so poor that they correspond approximately 

to the levels that the Official Program establishes for the 

First Year of the study of the English language.” 
8
 

 

The situation described so crudely and objectively at the 

beginning of the 80s, remained almost unchanged in a country that 

at that time reassumed democratic life after 12 years of military 

rule but did so to begin to face the aftermath of a poor economic 

management and to suffer a growing terrorist phenomenon. Started 

in 1985 the first government of Alan Garcia Pérez the situation did 

not change, on the contrary, it became more difficult. The terrorist 

phenomenon continued to grow, threatening progressively the 

capital of the republic and the decision of the administration of the 

day to declare the moratorium on the payment of the country's 

external debt placed us as ineligible country for future loans from 

the international community. These facts influenced internally in 

two situations that had an impact on the teaching of English; the 

absolute diregard of a State bankrupt and the massive migration of 

Peruvian citizens. They left abroad in search of better horizons and 

immediately needed to have at least a basic knowledge of the 

language that would enable them to function in foreign lands. 

Demands that were again attended by private institutions of English 

teaching, particularly by  ‘ Instituto de Idiomas de la Universidad 

Católica del Perú’ that offered an English program based on the 

communicative approach. 

                                                 
8
  Zierer- Wu, C. (AEPE, año XIV, N° 25 -1980). La situacion de la enseñanza de 

idiomas en el Perú. . 
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In the 90's, during Alberto Fujimori’s first government, the 

renegotiation of the payment of foreign debt as well as the fight 

against terrorism, allowed to sign new international cooperation 

agreements to resume the educational work in the teaching of this 

language. The first of the agreements was signed with the British 

Council. 

 

It has taken more than 20 years to perceive some changes in 

the State policy for the development of the English language 

teaching as part of the curriculum structure of Peruvian education. 

A situation that is still in the evolutionary phase, the most 

significant fact being The provision in 2016 of the Supreme Decree 

"Inglés Puertas al Mundo", a legal instrument that establishes as a 

State Policy, the commitment to develop the use of the English 

language in State agencies, as well as the priority interest in 

favoring the provision of standards that facilitate their proper 

teaching. Based on the situation described some actions have been 

taken in the field of education.  

 

 

2.2.2. Characterization of Peruvian Education about the 

teaching of English 

 

Being close to the end of the second decade of the 21
st
 

century, it is considered pertinent to analyze some of the 

characteristics of the national educational system, particularly 

about English language teaching. 

 

Having overcome the severe episodes of political, social and 

economic instability, and the state of internal convulsion resulting 

from the terrorist phenomenon, it  can be said that in general terms,  

primary education has been expanded at a national level. 

 

The lack of limitations of public education, due to its meager 

budget, has been widely covered by the enormous impetus that has 

been given in the creation of privately managed educational 

institutions, which have been established in areas populated by 

sectors emerging in the periphery of the major cities. Now it is not 

strange to find colleges with well-built infrastructure and 
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interesting academic proposal in places that not long ago, it would 

have been considered unthinkable. Although the quality of the 

educational service there is varied and not always stable, it means a 

significant effort done by sectors that progressively moved from 

the countryside to the city and made it their new habitat. They are 

traders, service providers and even small-scale industrial who 

aspire to a better future for their children through education. 

 

In 2014, during the government of the incumbent president, 

Ollanta Humala Tasso, it was announced that bilingual education 

was a priority and set the goal of achieving this by 2021, the year 

of the bicentennial of Peru's independence. It was established as the 

deadline for the challenge of completing English as a priority 

language among foreign languages. This decision was coupled with 

the fact of allocating additional budget to carry out actions that 

were conducive to the achievement of such objective. This decision 

meant adopting measures such as: increasing the time for English 

lessons in public schools and prioritizing teacher training and 

professional development through online and face-to-face training 

within Peru as well as in English-speaking countries, other actions. 

 

The Peruvian State, represented by MINEDU and based on 

what was stated, has been signing memoranda of understanding 

with international institutions, foreign governments, various 

educational institutions, to receive support for the execution of 

different actions and programs in the of English teaching subject. 

There is currently the encouragement of scholarships abroad for 

students and teachers who qualify, awarded by MINEDU through 

PRONABEC. 

 

Based on the research published by the BRITISH COUNCIL 

entitled “English in Peru.”  

 
Most Peruvian English learners studied English in 

secondary school (57%), while 46 per cent learned during 

undergraduate study and 41 per cent attended private 

language schools; education is also a major motivating 

factor for language learning: 44 per cent learned English 
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because it was mandatory in secondary school and 40 per 

cent learned because they needed it for university.
9
 

 

Despite the fact that the majority of the population recognizes 

the importance of English for the personal development of the 

individual, as it significantly increases employability, facilitates 

academic development and promotes communication. However, 

cost and time factors make it difficult learning. This condition 

specifically affects the poor sectors, since they are forced to 

comply with the scarce training in this language that is taught at the 

public secondary school. 

 

Although the Peruvian economy is particularly oriented 

towards export products, tourism is a great employment alternative 

for large groups of young people who see their job options training 

in professions related to the country's varied tourist offer. Trainers 

of these future professionals recognize that only 1 in 10 has an 

adequate knowledge of the English language, although at the level 

of companies that require the daily management of this language 

there is not enough willingness to support training actions for their 

staff. 

 
Less than one in five employers in our survey (17%) offered 

English language training and development opportunities. More 

than three-quarters of surveyed companies (78%) believe that 

English is an essential skill for managerial staff, while a similar 

share (77%) feel that English is key to Peru’s growth and 

progress.
10

 

 

This situation of significant need to increase training in the 

knowledge of the English language encounters an obstacle that can 

be insurmountable if actions are not taken immediately to 

overcome them: the lack of qualified teachers to carry out this work 

"Currently, 70 percent of English classes are taught by teachers 

who are not qualified to teach this language”
11

 
 

                                                 
9
  British Council. (2015). English in Peru- An Examination Policy, Perceptions and 

Influencing Factors. 
10

  Loc.cit. 
11

 Ibíd. p. 23. 
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Indeed, as described in the documents quoted above for 

almost half a century, the problem of English teaching, does not 

seem to have undergone any considerable changes. The country 

continues in a situation of lack that must be faced in a peremptory 

way. 

 

In September of 2015, a leading public opinion consulting 

firm conducted a poll to find out how many people in the country 

speak some other language, no matter what level of expertise they 

may have. The result revealed that three-quarters of the population 

speak only one language, Spanish. Despite the importance of the 

English language, at the time of the consultation, only 8% stated 

that they had some level of its knowledge. The characteristics of 

the group that declares to know some of the English languages, 

80% is in Lima, and belongs to the socioeconomic sectors A-B-C 

and is less than 25 years old. Coincidentally shares the 

characteristics of the population sector that claims to be a regular 

Internet user. 

 

English is the third most spoken language of the country 

(behind Spanish and Quechua). It is particularly anecdotal that the 

average citizen assigns so much importance to a foreign language 

that he considers his opportunity to open up to the world but that, 

nevertheless, there are no initiatives by the state that seriously 

seeks to meet the needs of the people in this area. As it was 

mentioned at different times in this study, the situation of English 

teaching must be assumed and faced by the present administration. 

Currently, the educational offer of this language in Lima city, is 

made up of 37 specialized institutions. Those who study the 

language in an Institute during the so-called "ideal age," (between 4 

and 25 years old) are estimated to reach 3.1 %, wich means that 

more than 100,000 Lima students are the current users of these 

services. 

 

In addition to what was mentioned, it can be pointed out that 

the teaching of English is going through a particularly delicate 

period. There is a large number of teachers lacking studies and 

certifications that cannot demonstrate the adequate knowledge of 

the language they are expected to teach besides the lack of 



49 

education in the field of Education, situation that worsens training 

and any professional development. 

 

The country's progress essentially consists of training the 

entire potential work force to assume its position in the labor 

structure of the country at any time; unfortunately, although their 

professional options demand the knowledge of the foreign 

language, they do not know it. In light of the above, the Peruvian 

government made some political decisions that will be analyzed in 

the following section. 

 

 

2.2.3. New political decisions regarding the teaching and use of 

English in Peru 

 

The development of the international situation in the context 

of an increasingly globalized world, as well as the need to train our 

labor force in order to make it competitive with regard to supply 

and demand in the regional concert, led the Peruvian government to 

consider the need to analyze the shortcomings of our educational 

system, with particular interest in the problem of teaching English. 

This situation resulted in studies, evaluations and finally in the 

provision of legal instruments aimed at improving them. Because 

of this effort, for example, a comparison is made about teaching 

English in the countries of South America, finding that in 2014 the 

country was in a situation of absolute delay concerning other 

neighbor nations. 

 

In the General Secretariat Resolution NO.2060-2014 

MINEDU regarding the characterization of the situation of English 

teaching in our country. In this document they present a 

comparative chart that let us learn about the analysis of the internal 

reality of the countries of the region. 

 

Although many secondary school students have contact with 

English in social networks, television, music, the Internet, among 

other means, this contact is passive. It means that students cannot 

understand much because their level of language mastery 

developed in the educational institution is insufficient; they have 

the English teacher as the only recourse to the English language in 
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the classroom and a reduced number of weekly hours dedicated to 

its teaching (70 hours per year). 

 

At the primary level, English language teaching is not 

part of the curriculum. It is only offered when the Parent 

Associations (APAFA) decide to contribute additionally 

with the payments of the teacher and the material, or 

because of the isolated initiatives of some regional 

governments. As for the situation of English teachers, the 

initial assessment of the English language proficiency of 

the National English Specialization Program (2010-

2011), carried out by ‘Instituto Peruano Norteamericano’ 

(ICPNA), more than the 40% was not above the basic 

level, which implies an elemental mastery of the 

language, insufficient for the teaching of English as a 

global communication language. 
12

  

 
Table 1. Comparative Chart about the Teaching of English in Latin 

America 
Países Argentina Colombia Chile Ecuador Uruguay Méxic

o 

Brasi

l 

Perú 

Política 

Nacional 

SI SI SI SI SI SI SI NO 

Inglés en 

Primaria 

3 hrs 2 hrs 3 hrs 2 hrs 3 hrs 2 hrs 2 hrs NO 

Inglés en 

Secundaria 

3-5 hrs 3 hrs 3-4 

hrs 

3 hrs 3 hrs 3-4 hrs 2-3 

hrs 

2 HRS 

Referente 

Internacional 

 

Marco Común de Referencia para las Lengua Modernas 

NO 

Programa 

Nacional  

Programa 

Nacional de 

Inglés para 

Educación 

Básica 

Colombia 

Bilingüe 

Inglé

s 

Abre 

Puert

as 

Vamos  

profesor

es 

Ceibal PNIEB 

PEI 

 NO 

Inicia Plan 

Nacional 

2010 2009 2003 2012 2012 2008  No 

aplica 

Source: MINEDU. Dirección de Educación Secundaria, 2014 

(Elaboración propia). 

 

As it has been noted in previous sections, the teaching of 

English in Peru presents problems that coincide with the beginning 

of the process of implementing the incorporation of this language 

as part of the curricular structure of secondary education in our 

                                                 
12

 MINEDU 2060-2014. (2014, November 10) Resolución de Secretaría 

General. Lima, Lima, Perú 
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country. For various causes and situations and despite the passing 

time, the problems have remained unresolved up to the present 

time. The educational system has the challenge of serving a 

population that grows incessantly and that needs to have the tools 

that allow the effective and fluent use of English as a foreign 

language, so that it favors the learners’ insertion in the world of 

work and their development in the field of research. 

 

In 2015, through Supreme Decree No. 012-2015-MINEDU, 

the National Policy for Teaching, Learning and Use of the English 

Language - "Inglés Puertas al Mundo", (English- Doors to the 

World) policy was approved, and became the main guiding 

instrument of the Sectoral and institutional plans, programs, 

projects and other activities related to the teaching, learning, and 

use of the English language, in charge of the public entities. This 

decree established the creation of a Multi-sectoral Commission, 

which on December 3, 2015, signed the report and the proposed 

implementation of the “Inglés Puertas al Mundo “Policy 2021, 

which was approved. In this legal device, it is declared of national 

interest to 2021, the universalization of the Policy "Inglés Puertas 

al Mundo," providing that, for this purpose, the Ministry of 

Education, assumes the role of the governing body of  the Policy. 

 

As objectives of the aforementioned political decision, it was 

established that, by the end of 2016, the Education sector intended 

to achieve the following: 

 

 To increase the English level of the secondary students from 

public educational institutions in two categories, having as 

reference the Common European Framework of(CEFR), and 

considering the different types systems offered for school days. 

 To guarantee the access of the students in the last years of the 
primary level of public educational institutions, to the 

acquisition of basic skills in English, in significant pedagogic 

environments. 

 To strengthen the capacities of English language teachers to 
reach level B2 of the Common European Framework of 

Reference for Languages (CEFR), defined as the minimum 

standard and be prepared for the pedagogical management of the 
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available resources through training activities in language and 

language level accreditation, according to the CEFR. 

 To allow teachers of other subjects, to start learning the 

language for effective access to global knowledge, for which 

English language learning among such teachers will be 

promoted as an incentive for professional development and 

access to opportunities to improve their performance. 

 

What are the approaches to teach English? 

 

 Teaching in the classroom:  The teacher introduces a series of 
resources from the text, graphic material, multimedia 

presentations and other didactic means. 

 Remote teaching: The presence or teaching of the English 
language through video conference works with classes 

facilitated by a remote teacher, combined with face to face 

sessions of the local teacher, based on a curricular program and 

digital material for interactive activities and evaluations online. 

 Online learning: The student's one-to-one interaction with the 

computer that generates self-learning on a virtual platform with 

English software that includes different levels of the language 

and allows the acquisition of the language at their own pace. 

This method requires online connection during the study 

process. 

 Mixed model (Blended):  Technology and teacher work in an 
integrated way and with specific roles. In the "one-to-one" 

sessions of student-computer / software interaction, the student 

internalizes the language, and in the classroom sessions, guided 

by a multimedia tutor with an English base and Blended domain, 

this facilitates the internalization of the language . The internet 

connection is used to upload the recorded history of student 

performance. (Taken from ‘Política Nacional de Enseñanza, 

Aprendizaje y Uso del Idioma Inglés- Ingles Puertas al Mundo- 

2015)
13

 

 

                                                 
13

  MINEDU. (2015, Setiembre 8). 560952 Normas Legales - Minedu.gob.pe. (n.d.). . 

Política Nacional de Enseñanza, Aprendizaje y Uso del Idioma Inglés - “Inglés, 

puertas al mundo” (. Retrieved from MINEDU.gob.pe: www.minedu.gob.pe/ingles-

puertas-al-mundo/.../ds- n12-2015-min... 

http://www.minedu.gob.pe/ingles-puertas-al-mundo/.../ds-
http://www.minedu.gob.pe/ingles-puertas-al-mundo/.../ds-
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2.3. Critical Thinking: What it is and its importance in the 21
st
 

Century education 

 

In recent times has grown an interest in knowing, understanding 

and developing the concept of Critical Thinking as an ability inherent to 

the human being of the present century. CT (critical thinking) is 

characterized by being interested in knowing, understanding and 

investigating the causes, factors, implications, and consequences of 

events occurring, even those of daily life, as an act of a permanent state 

of reasoning, pondering through the application of mental processes 

properly structured. Critical thinking is that way of thinking about a 

topic, content or problematic situation. The quality of thinking improves 

by seizing the inherent structures of the act of thinking and subjecting 

them to intellectual standards. 

 

Critical thinking is the process of analyzing and assessing thinking 

to improve it. Critical thinking presupposes knowledge of the most basic 

structures in thinking (the elements of thought) and the most basic 

intellectual standards for thinking (universal intellectual standards). The 

key to the creative side of critical thinking (the actual improving thought) 

is in restructuring thinking as a result of analyzing and effectively 

assessing it. 

 

A critical thinker, properly trained, will be able to identify 

problems and formulate vital questions, with clarity and precision; will 

be able to accumulate and evaluate relevant information and use abstract 

ideas to interpret the information received that will not be accepted as a 

fact and will be questioned efficiently and operationally. The trained 

thinker will be able to reach conclusions and solutions, proving them 

with relevant criteria and standards. This kind of thinker will face 

situations with an open mind considering the alternative systems of 

thought, being able to recognize and evaluate, as required, those 

assumptions, implications and practical consequences that may arise 

when thinking about solutions to complex problems, and finally, will find 

an efficient way to communicate them. 

 

In short, critical thinking is self-directed, self-disciplined, self-

regulated, and self-corrected. It presupposes rigorous standards of 

excellence and a conscious mastery of its use. 
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Swartz (2008) states that "Thinking rigorously and efficiently” is 

just assessing what a person is asked and applying the mental skills and tools 

he has developed, thinking skills and habits of mind, combined so that one 

achieves an optimal result. It implies effective communication and problem-

solving skills and a commitment to overcome aspects of egocentricity and 

natural centrism of the human being. 

 

Developing critical thinking will then mean forming an individual 

with a capacity for thinking, judging and acting in a disciplined way, 

knowing in depth, free from prejudices or pre-established concepts and 

open to the possibilities that opportunity presents. 

 

When talking about Critical Thinking, it is necessary to make clear 

some of its central elements, among which one must consider: Critical 

thinking can be characterized as follows in Swartz 2008 words… 

Effective thinking can and should be taught to learners of any level. 

Moreover, it can be taught without risking the aims of the education 

system. 

 

The existence of a particular purpose means that there is always an 

objective to achieve. There will always be a question to be resolved, 

which expresses the issue or problem to be addressed. There must be 

verified, duly substantiated data, on which the search for a solution to the 

question is enhanced. 

 

The point of view that it is a part of a frame of reference is 

constructed precisely on facts, observations or experiences; The collected 

data will allow formulating hypotheses that are posed as a means of 

understanding or solving a problem. 

 

From the processes carried out applying the existing data to the 

analysis of the proposed topic will reach interpretations, conclusions or 

solutions, which in turn can be submitted to procedures of verification, 

validation, and constant updating or improvement. Nothing is 

untouchable. 

 

Used with awareness of the Universal Intellectual Standards, 

critical thinking seeks to achieve clarity, accuracy, depth, relevance, 

precision, importance 
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According to Ennis (1987), critical thinking is reasonable, 

reflective thinking that is focused on deciding what to believe or do. 

Richard Paul (1988, 49) says ‘it is the ability to reach sound conclusions 

based on observation and information.
14

. For Norris (1985) critical 

thinking helps students to apply everything they already know and feel, to 

evaluate their thinking, and especially to change their behavior. It can be 

concluded that critical thinking is a way to evaluate our own or 

somebody else’s thoughts; it refers to a way of reasoning that has 

supporting facts for what the person considers true, right or logical and 

there is no desire to change it unless different logical supportive ideas or 

concepts are provided. 

 

 

2.3.1. The role of critical thinking in the formation of the 

citizen of the 21
st
 Century 

 

Critical thinking is becoming increasingly important due to 

four trends: accelerating change, intensifying complexity, 

escalating interdependence, and increasing danger. In a world 

charged with fear and insecurity, masses of people are unthinkingly 

following leaders who tendentiously divide the world into good 

versus evil, who use force and violence to enforce their views.
15

 

 

The pressent era is always changing; if anything is certain, 

nothing will be unchangeable. Everything learned is subject to 

continual review; the speed with which discoveries occur, and new 

inventions are created becoming more and more vertiginous. 

Wherever one looks, it is possible to see that science and 

technology grow by leaps and bounds and that their limits are 

increasingly beyond where one used to conceptualize them. The 

speed of change is impressive, and its acceleration goes to a pace 

that already seems to be unstoppable; sometimes it infuses fear due 

to the accumulated power and political implications of the ethical 

aspects that could be immersed and, often confronted in this 

development. Advances in fields such as electronics, astrophysics, 

                                                 
14

  Paul, R. (1988, April). Critical thinking in the classroom. Retrieved from 
ericdigests.ord: https://www.ericdigests.org/pre-929/critical.htm 

15
  Paul & Elder. (2004). The Miniature Guide to Critical Thinking: Concepts and 

Tools. Dillon Beach: Foundation for Critical Thinking Press. 

http://www.ericdigests.org/pre-
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bioengineering, and medicine among others, have and will have a 

significant impact on our lives. Some of these changes will require 

a significant change of mindset. Everybody must evolve, both 

researchers and society as a whole. The citizens of the 21
st
 century 

who want to be part of the workforce should consider that the only 

thing that is permanent and accurate is change.  

 

Society, economics, science and technology, culture and 

ethics are vertiginously transformed. Therefore, one can no longer 

teach and memorize all the theory that has been generated around 

each discipline; if it keeps happening that way, professionals in 

many of the careers will be outdated before they graduate. The 

educational system is facing a great challenge: to be continually 

updated, to remain at the current rate of evolution, its distance from 

the situations and needs of society and the world of work will be 

insurmountable. In practice, the bulk of educational practices, 

particularly in our country, is lagging behind the advances of the 

world.  

 

Educators must recognize with great responsibility and even 

guilt that they are educating the citizen of tomorrow with the 

methods ad procedures of our ancestors. The system must provide 

students with an education that prepares them both for the demands 

of today and for the next 70 years of their lives to  fulfill the 

mission of education. The capacity for analysis, inference, 

interpretation, explanation, and evaluation, sustained by self-

regulation and investigative, vigilant, honest and flexible attitude, 

are the traits that distinguish the professional who is qualified to 

face the challenges of modern society.  

 

“To help students counter the defaults, we need to help them 

give thinking more time, broaden their thinking, work for clarity 

and precision, and maintain some systematic organization”.
16

 

 

                                                 
16

  Perkins & Swartz. (n.d.). The Nine Basics of Teaching Thinking- If Minds Matter- A 

Foreword to the Future. Vol Two. Palatine, Illinoi: Skylight Publishing, Inc. 

Retrieved from https://www.academia.edu/18468371/The_Nine_Basics_of_Teac 

hing_Thinking 

http://www.academia.edu/18468371/The_Nine_Basics_of_Teac
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There is exigency to teach and exercise efficient thinking as it 

is a necessary skill in the present society and for that reason, it 

should be present in all subject matters of the curriculum. 

 

Today's world, which is very complex, demands high-quality 

thinking; this factor makes it necessary to focus teaching and 

learning in the development of critical thinking; for this reason, it is 

required to redefine the roles of the actors in the educational 

process and to select the appropriate methods and means. High-

quality thinking then is an urgent and complex task; Latin 

American pedagogical literature is scarce in proposals of means 

and methods that can help the teacher to fulfill this role. However, 

some researchers have been offering fascinating contributions to 

the treatment of this important issue. 

 

The starting point for this debate is the report of the United 

Nations Educational, Scientific and Cultural Organization 

(UNESCO), generated by the Delor’s team (1996). This report 

poses the particular challenge facing education to enhance 

understanding, to arouse intellectual curiosity, to stimulate the 

critical sense and at the same time to acquire autonomy of 

judgment. The Declaration on Higher Education in the 21st 

Century, developed by the World Conference on Higher Education 

(UNESCO, 1998, Paris), reinforces this position and states that: 

educational institutions must train students to become good citizens 

who are informed and genuinely motivated, with a critical sense 

and ability to analyze the problems of society, seek solutions, apply 

them and assume social responsibilities.  

 

The social demand to modify educational models is of such 

importance that it forces scientists around the world to be more 

proactive in their struggle for the development of critical thinking. 

For example, the Critical Thinking Initiative (IPPEC-CR, 2003), on 

its website, expresses: the constant search for objective truths is 

important, recognizing that eventually, our understanding of them 

is subject to change as a product of generation Of new knowledge. 

The progress of humanity is achieved with the tools of 

philosophical materialism, critical thinking and scientific method of 

research. These indications and demands are already taken into 

account by prestigious institutions of higher education, in the 
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understanding of the urgent need to adequately train the individuals 

that will integrate the workforce in a short time. 

 

 

2.3.2. Strategies for the development of critical thinking 

 

Critical thinking needs to be promoted and the classroom 

should be a good place to do so. Teachers need to implement 

strategies and plan activities to facilitate achievement. 

 

It becomes crucial to prepare students for the world they will 

face when reaching maturity. Schools and teachers are responsible 

for preparing students for this challenging century affected by 

globalization, greater competition among workers, and the 

necessity to interact effectively in working teams that in many 

cases could be multicultural, to deal with a world in constant 

change. For this entire difficult and challenging situation our 

students have to face they need to be prepared to use their 

intellectual capacities such as self-monitoring, self- evaluation, 

ability to discuss and problem- solving abilities and the 

development of processing skills and reasoning processes. 

 

Not all this can happen if students are not given the 

opportunity to develop critical thinking and reasoning skills. 

Teachers play a significant role, as they are the ones in charge of 

designing programs that will facilitate the appropriate conditions to 

ease the process. The appropriate conditions include forcing the 

students to use their critical thinking and reasoning skills, giving 

them room to use them, which means that the teacher does not have 

the central role anymore; as a result, the person will have better 

development as this is a skill essential for functioning effectively in 

this modern world. 

 

Working on the development of critical thinking implies an 

extensive revision of what has been happening in most classrooms, 

means re-engineering the teacher training programs to turn 

education into an empowering media, a powerful resource in our 

lives as teachers and as students. 

 

The Critical Thinking Community (2007) says that…  
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“Critical thinking is the art of taking charge of your own 

mind.  Its value is simple: if we can take charge of our 

own minds, we can take charge of our lives.” 

"… it is a seminal goal which, done well, simultaneously 

facilitates a rainbow of other ends.  It is best conceived, 

therefore, as the hub around which all other educational 

ends cluster”.  For example, as students learn to think 

more critically, they become more proficient at 

historical, scientific, and mathematical thinking.  Finally, 

they develop skills, abilities, and values crucial to 

success in everyday life..
17

 

 

The development of critical thinking for girls and boys 

should be fully developed from the beginning to the end of 

schooling, regardless of the subject - matter. In this sense, the 

development of Critical Thinking should be a crosscutting 

objective, developed in all subjects and at all levels of education, 

from the initial phase of higher education, but this does not happen. 

 

Critical Thinking in the English class   

 

“.. There is always a close link between language and 

thinking. Language is there to express thinking. If the thinking is 

poor, then the language skills by themselves will not be much 

use”.
18

 

 

The teaching of CT in all subjects is very important. For 

those who English is a foreign language, not only critical thinking 

is considered a priority within the list of skills to be developed, but 

what also accompanies that priority in that list, is the acquisition of 

English as means of communication in the globalized world. Thus, 

the English class, because of its versatility in subjects in and its 

work of developing communicative ability in students, becomes the 

best place to develop critical thinking and develop English 

language skills at the same time. English teachers should not 
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  Critical Thinking Community. (2007). www.criticalthinking.org. 

Retrieved from www.criticalthinking.org 
18

  De Bono, E. (1992). Six Thinking Hats for Schools, Book 4. Logan, Iowa: Hawker 

Brownlow Education 
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restrict their objectives to the teaching of the linguistic aspect but 

also to promote the analysis, the evaluation of the information they 

manage and one of the best tools to achieve it is through the 

strategies of questioning which they must learn to then, apply them 

efficiently in class. For Penny Ur, “language use implies thought; 

and a task must also involve thinking out.”  “… thinking –as it 

often does- involves an aspect of problem-solving: in this case, 

how to get someone else to do what you want, and it’s most simple 

and obvious implication is the use of speech”.
19

 

 

Nowadays besides learning the language itself, it is also 

important to learn content, and this may happen at the same time. 

One good example of this approach is CLIL (content and language 

integrated learning). In this method, the use of questions about 

academic content acquires a particular relevance. 

 

... to learn academic content students must learn to ask 

questions - both general and specific - to develop 

discipline, to help them master it, to help them see the 

complexities inherent in the discipline and to unify it. 

The questions define the disciplines therefore, it is 

necessary to learn in a systematic way to formulate 

questions, as well as the answers that these look for. 

(Critical Thinking Community, 2007)
20

 

 

For this reason, the answers are closely linked to the 

formulated questions. 

 

Students think mathematically only when they ask math 

questions and then find correct answers to those 

questions. Students ask historically only when they can 

ask history questions and then seek correct or reasonable 

answers to those questions. Students think biologically 

only when they can formulate biology questions and seek 

correct or reasonable answers to those questions. We 

study chemistry to know how chemicals work (to answer 

                                                 
19

  Ur, P. (2000). Discussions that Work - Task centred fluency practice. 

Cambridge, United Kingdom: Cambridge University Press. 
20

  Critical Thinking Community. (2007). Op.cit. 
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questions about chemicals). We study sociology to get to 

know people (to answer questions about how and why 

people behave as they do in groups). Thus, to understand 

and think inwardly of any subject, students must become 

active and disciplined questioners, within the theme’
21

 

 

Several proposals arise to close the gap between the 

educational process and the requirements of society, aimed at 

incorporating practices that should be part of the methodological 

management of the education system. Among them, it be clear the 

following:  

 

1. To ask, to learn to do it, to exercise in it, comes first 

Effective questioning is the core of critical thinking: 

encouraging students to ask questions foster curiosity. Integrating a 

flow of questions during an important part of class development in 

a large forum is an essential strategy. In primary education, 

teachers should teach students to ask questions that lead to 

knowledge, learning, compression, and communication, trying to 

redirect insufficient or ineffective questions in the right direction: 

ask yourself sample questions or ask questions to guide them in 

another direction. The teacher cannot be placed as the sole and 

great interrogator; questions must be the patrimony of all, 

especially the student. 

 

2. Let's start with a "provocative" question, let's create 

controversy 

Building challenges, challenging, confronting, generating 

discussion is a way of forcing the student to seek arguments, 

clarify, take positions and finally define their criteria based on 

arguments that appeal to reason and break dogmatism. For 

example, "Is poverty the responsibility of the individual or is it the 

result of external factors?" In this example, there are many obscure 

terms that would need definition, such as “individual,” external, 

"responsibility" and, "poverty." Trying to define them will be a 

challenge; the debate will be a challenge. 

 

                                                 
21

 Paul & Elder, 2004. Op.cit. p.2 
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3. The intervention of the teacher as moderator, leading the 

debate 

Expressions such as "I agree …" or "I disagree ….” In 

addition, "Can you explain that?  What you do you mean by ___?” 

Are helpful verbal tools to help discussions flow. It is also 

important to explain concepts and keep a reflective attitude. 

 

4. Guidance on the correct way to participate. 

Demonstrations and examples on how to enter a debate, 

structure interventions, learning to talk, make analytical summaries 

as well as follow established rules for discussions. Socratic rules 

for discussions is a good example.  Taken from (Paul & Elder, 

2004). 

 

5. Constructive controversies 

Different perspectives in the discussions are welcomed in the 

classroom, which may be real or part of roles assigned by the 

teacher or feelings, but should support by sustained arguments or 

evidence. Opinions should be respected on the part of all 

participants. 

 

6. The teacher promotes the identification of relevant contents 

Especially at the basic levels, teacher participation in the 

choice of topics to be investigated or discussed will be 

fundamental. What topics are relevant and what do they need to 

know to start the debate 

 

7. Socratic debate 

The Socratic debate is a real intellectual challenge, and the 

teacher is in the background, limited to observation and meditation. 

 

8. Evaluation 

Evaluating critical thinking is very complicated. The teacher 

needs to have ways of knowing the development of the thinking 

process of his students. Essays, projects or debates can be used to 

observe students' abilities and draw a line of progress, which, 

therefore, gives us a qualitative evaluation of their achievements.  

 

 

 



63 

9. Students evaluating each other 

Understanding that Critical Thinking is developing the ability 

to observe, analyze and critique, including their creations; the 

development of varied forms of self-assessment could be of great 

help. Likewise, it could be positive to develop the students' critical 

spirit as observers, allowing them to judge peer performance. In 

any case, it will be necessary to guide the process gradually and 

provide specific rubrics for such tasks. 

 

10. The teacher is not the center of the teaching practice 

anymore 

It may be difficult for the teacher to allow students to have 

higher levels of autonomy. There is a need not only to modify the 

forms and strategies of class development and students 

participation, but also to create new codes for classroom 

management, and give room for spontaneity,  The process takes 

some time, but the gain will provide plausible reasons for the 

effort. 

 

To what has been previously mentioned, it would be possible 

to add some general techniques oriented to favor the development 

of the critical thought in the classroom: 

 

Know and understand the different ways of asking, how it 

can be done, and the usefulness of knowing how to ask what is 

needed at the right time. 

 Learn to read and interpret graphics. 

 Learn to debate, knowing some basic techniques of the debate. 

 Encourage random participation and active listening. 
 

Disseminate research techniques, information search, data 

collection, and storage, ensuring that the student can progressively 

exercise these skills autonomously, to use the moments in class as 

instances of debate and exchange of information. 

 

According to Richard Paul and Linda Elder, creators of the 

Foundation for Critical Thinking, the key to the connection between 

learning and critical thinking is this: "The only ability we can use to 
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learn is thinking. If we think well while we learn, we learn well. 

If we think badly while we learn, we learn badly”.
22

 

 

Undoubtedly, one of the tasks inherent in today's teacher job 

will be to know which are those competencies that favor the 

development of critical thinking; helping them to determine up to 

what extent the students are internalizing these ways of thinking and 

being able to intervene properly in this developmental process 

 

 

2.3.3. Bloom’s Taxonomy and its relation with critical 

thinking 

 

From the second half of the twentieth century, Bloom’s 

taxonomy has been necessary for anyone who considers working 

with objectives to carry out an educational task. Benjamin Bloom 

(Lansford, Pennsylvania, February 21, 1913 - September 13, 1999) 

an influential American psychologist and pedagogue; as the leader 

of a team of specialists at the University of Chicago, Bloom made 

significant contributions to the taxonomy of educational objectives. 

Is a group of cognitive psychologists developed a taxonomic 

hierarchy-driven cognitive behavioral considered to be important to 

learn and make measurable what was learned? In other words, a 

learning goal that is stated with verbs like “name; create, decide" 

can be measured while others that are specified with verbs like 

"understand, think, imagine" cannot. 

 

Bloom also considered “…to promote higher forms of 

thinking in education, such as analyzing and evaluating concepts, 

processes, procedures, and principles, rather than just remembering 

facts (rote learning). It is most often used when designing 

educational, training, and learning processes”.
23

  

 

Three domains of Educational Activities were identified: the 

Cognitive, the Affective and the Psychomotor. The committee 

worked on the first two, the cognitive and the affective domains, 

                                                 
22

  Loc.cit. 
23

  Clark, D. (2015, January 12). http://www.nwlink.com/~donclark/hrd/bloom.html. 

http://www.nwlink.com/~donclark/hrd/Bloom/knowledge_matrix.html
http://www.nwlink.com/~donclark/hrd/Bloom/knowledge_matrix.html
http://www.nwlink.com/~donclark/hrd/bloom.html
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but not on the Psychomotor; later other authors developed the last 

domain. 

 

The cognitive taxonomy proposed by Bloom's team considers 

that cognitive operations can be classified into six levels of 

increasing complexity. The theory suggests that each level depends 

on the student's ability to perform at the previous levels or the 

present level. The capacity to evaluate is the highest level of the 

cognitive field in the former taxonomy. In the updated version, 

evaluation is in the fifth position and synthesizing changes to 

creating and goes to the highest place. There is the assumption that 

to be able to evaluate, first of all, one has to be able to understand 

that information; then be able to apply it, analyze it, synthesize it 

and, finally, evaluate it. The taxonomy is an attempt to organize the 

cognitive processes identified in the hierarchical order. 

 

Assumptions are implicit in the classification of Bloom’s 

Taxonomy 

 

PLANNING: It is a complex task, as it has to consider 

different aspects that should work in coherence and cohesion to 

create a logical and efficient tool to help teachers with the 

organization of the class sessions. It’s necessary to have clear the 

setting or learning area,  that is who and what you are about to 

teach and the implied conditions.It is of great importance to 

establish clear and well-stated goals. The goals are closely related 

to consider the appropriate evaluation tools and finally decide on 

the kind of tasks to be completed that will show how objectives 

were accomplished. 

 

Bloom’s taxonomy classifies and organizes the learning 

activities, and turns to be a beneficial tool that facilitates the 

teacher the planning work. 

 

THE COGNITIVE FIELD: This field consists of the 

intellectual aspect and is formed by the six levels of the taxonomy: 

Knowledge, comprehension, application, analysis, synthesis, and 

evaluation; where it should be noted that some of these have 

subdivisions. 
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KNOWLEDGE: Knowing facts as well as means and ways to 

deal with them; knowledge of the universal and the specific 

abstractions of a given field of knowledge. They are, in general, 

elements that must be memorized. 

 

COMPREHENSION: It is the most basic aspect of 

understanding; which consists in grasping the direct meaning of 

communication or a phenomenon, such as understanding a written 

or oral order, or the perception of what happened in any particular 

event. 

 

APPLICATION: Knowledge of application is what concerns 

the interrelationship of principles and generalizations with specific 

or practical cases. 

 

ANALYSIS: It implies the separation of a whole thing into its 

parts and perceive the meaning of the whole. The process includes 

the analysis of elements, relationships, etc. 

 

SYNTHESIS: from the union of the elements forms a new 

whole. It may consist of the production of different things the 

individual needs to create: part of communication, a plan of 

operations,  etcetera. This level was placed at the highest level and  

renamed as Creating 

 

EVALUATION: This mental process includes a critical 

attitude to the facts. The evaluation level refers to judgments that 

relate internal and external evidence.  

 

Bloom's Taxonomy, which can be understood as The 

Objectives of the Learning Process, means that after performing a 

learning process, the student must have acquired new skills and 

knowledge. 

 

 

  



67 

Table 2. Bloom’s Taxonomy 
BLOOM’S TAXONOMY 

COMPETENCY SKILLS DEMONSTRATED ACTION VERBS 
KNOWLEDGE  Observation and recall of information 

 Knowledge of dates, events, places 

 Knowledge of major ideas 

 Mastery of subject matter 

List, define, tell, describe, 

label, collect, examine, 

tabulate, name, who, 

where, identify 

COMPREHENSION  Understanding information 

 Grasp meaning 

 Translate knowledge into a new 

context 

 Interpret facts, compare, contrast 

Summarize, describe, 
interpret, contrast, predict, 

associate, distinguish, 

estimate, discuss, extend 

APPLICATION  Use information 

 Use methods, concepts, theories in new 

situations 

 Solve problems using required skills/ 

knowledge 

Apply, demonstrate, 
calculate, complete, 

illustrate, solve, show, 

examine, classify, relate, 

experiment, discover 

ANALYSIS  Seeing patterns 

 Organization of parts 

 Recognition of hidden meanings 

 Identification of components 

Analyze, separate, order, 
explain, connect, classify, 

arrange, divide, compare, 

select, explain, infer 

SYNTHESIS  Use old ideas to create new ones 

 Generalize from given facts 

 Relate knowledge from several areas 

 Predict draw conclusions 

Combine, integrate, 
modify, rearrange, 

substitute, plan, create, 

design, invent, compose, 

formulate, prepare, rewrite 

EVALUATION  Compare and discriminate between 

ideas 

 Assess value of theories, presentation  

 Make choices based on reasoned 

arguments 

 Verify value of evidence 

 Recognize subjectivity 

Assess, decide, grade, test, 
measure, recommend, 

convince, select, judge, 

explain, discriminate, 

conclude , compare, 
summarize 

Illinois Online Network. 

http://www.ion.illinois.edu/resource/tutorial/assessment/bloomtaxonomy.asp  

 

Bloom´s Taxonomy of Thinking Skills 

 

The following chart presents detailed information about 

categories related to thinking skills. They include the skills students 

may demonstrate at each level. The chart proceeds with what 

students can do plus the verbs that trigger the actions. Finally, some 

samples of tasks students can do per level that will show their 

achievements according to the level of thinking they have reached.  

 

http://www.ion.illinois.edu/resource/tutorial/assessment/bloomtaxonomy.asp
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Table 3. Bloom’s taxonomy of thinking skills 

Category Knowledge 
Information 
Gathering 

Comprehension 
Confirming 

Application 
Making Use of 
Knowledge 

Analysis  
(Higher Order) 
Taking Apart 

Synthesis  
(Higher Order) 
Putting Together 

Evaluation  
(Higher Order) 
Judging the 
Outcome 

Description 
The skills 
demonstrated 
at this level 
are those of: 

- observation 
and recall of 
information; 
- knowledge of 
dates, events, 
places; 
- knowledge of 
major ideas; 
- mastery of 
subject matter. 

- understanding 
information;  
- grasping 
meaning; 
- translating 
knowledge into 
a new context; 
- interpreting 
facts, 
comparing, 
contrasting; 
- ordering, 
grouping, 
inferring 
causes;  
- predicting 
consequences. 

- using the 
information;  
- using methods; 
- concepts, 
theories in new 
situations; 
- solving 
problems using 
required skills or 
knowledge. 
 

- seeing patterns; 
- organization of 
parts; 
- recognition of 
hidden meanings; 
- identification of 
components. 

- using old ideas 
to create new 
ones;  
- generalizing 
from given 
facts; 
- relating 
knowledge from 
several areas; 
- predicting, 
concluding. 

- comparing and 
discriminating 
between ideas;  
- assessing value 
of theories, 
presentations; 
- making 
choices based on 
the reasoned 
argument; 
- verifying the 
value of 
evidence;  
- recognizing 
subjectivity.  

What the 
Student 
Does 

Student recalls 
or recognizes 
information, 
ideas, and 
principles in the 
approximate 
form in which 
they were 
learned. 

Student 
translates, 
comprehends, or 
interprets 
information 
based on prior 
learning. 

The student 
selects, 
transfers, and 
uses data and 
principles to 
complete a 
problem or task. 

Student 
distinguishes, 
classifies, and 
relates the 
assumptions, 
hypotheses, 
evidence, or 
structure of a 
statement or 
question. 

Student 
originates, 
integrates, and 
combines ideas 
into a product, 
plan or proposal 
that is new to 
him or her. 

Student 
appraises, 
assesses, or 
critiques on a 
basis of specific 
standards and 
criteria. 

Sample 
Trigger 
Words 

- define 
- list 
- label 
- name 
- identify 
- repeat 
- who 
- what 
- when 
- where 
- tell 
- describe 
- collect 
- examine 
- tabulate 
- quote 

- predict 
- associate 
- estimate 
- differentiate 
- summarize 
- describe 
- interpret 
- discuss  
- extend  
- compare 
- contrast 
- distinguish 
- explain 
- paraphrase 
- illustrate 

- apply 
- demonstrate 
- complete 
- illustrate 
- show 
- examine 
- modify 
- relate 
- change 
- classify 
- experiment 
- discover 
- use 
-compute 
- solve 
- construct 
- calculate 

- separate 
- order 
- explain 
- connect 
- divide 
- compare 
- select 
- explain 
- infer 
- arrange 
- classify 
- analyze 
- categorize 
- compare 
- contrast 
- separate 

- combine 
- integrate 
- rearrange 
- substitute 
- plan 
- create 
- design 
- invent 
- what it? 
- Prepare 
- generalize 
- compose 
- modify 
- create 
- design 
- hypothesize 
- invent 
- develop 
- formulate 
- rewrite 

- decide 
- grade 
- test 
- measure 
- recommend 
- judge 
- explain 
- compare 
- summarize 
- assess 
- judge 
- recommend 
- critique 
- justify 
- discriminate 
- support 
- convince 
- conclude 
- select 
- rank 
- predict 
- argue 

Sample 
Task(s) 

Name the food 
groups and at 
least two items 
of food in each 
group. 
Make an 
acrostic poem 
about healthy 
food. 

Write a simple 
menu for 
breakfast, lunch 
or dinner using 
the food guide 
chart. 

What would you 
ask shoppers in 
a supermarket if 
you were doing 
a survey of what 
food they eat? 
(10 questions) 

Prepare a report 
about what the 
people in this 
class eat for 
breakfast. 

Create a song 
and dance to sell 
bananas. 

Make a booklet 
about ten 
important eating 
habits that 
would be 
suitable for the 
whole school to 
follow to eat 
correctly. 

 (Taxonomy of Thinking Skills) 
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Revised Bloom’s Taxonomy  

 

Bloom’s student, Lorin Anderson, and David Krathwohl 

revisited the cognitive domain in the mid-nineties and made some 

changes. 

 

 
Figure 1. Revised Bloom’s Taxonomy. (Petram, 2010)  

 

The new version of Bloom’s taxonomy was revised and 

expanded in 2001 by Anderson and Krathwohl. The taxonomy goes 

beyond the learning objectives, by presenting a common key 

language to facilitate the selection of learning: content,  activities, 

discussion questions, assignments, and evaluation. 
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Table 4. Updated taxonomy and mental processes per level.  

 
 

 

2.3.4. Bloom’s questioning and taxonomy as weapons of 

critical thinking development 

 

Thinking skills are directly related to cognition, which refer 

to knowing, collecting, organizing and using knowledge. Cognition 

relates to many other processes, practically with all those that 

involve perception, memory, learning; this implies that all activities 

derived from thought have cognitive components. In this sense, 

thinking has been assumed as a cognitive process, a mental act 

through which knowledge is acquired. However, cognition includes 

different ways of knowing something, including perception, 

reasoning, and intuition; of these mental processes mentioned, 

reasoning is considered the most important skill of thought. 

 

Learning is a consequence of thought because of the 

processes that are derived from it: ideas, knowledge, conclusions, 

and arguments; at a higher level, judgments, problem-solving and 

critical analysis, are considered. 
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Some approaches to the processes of thought involved are 

proposed by different authors who consider that thought involves 

mental process of search, discovery, continual research, 

demonstrated through the construction of hypotheses, reasoning, 

and evaluation. 

 

Although thinking is a normal activity that occurs without the 

need for entertainment, it is important to increase the ability to 

apply different cognitive operations, such as observing, supporting 

a point of view, inferring, evaluating, among others, through 

conscious practice.In this sense, it seeks to help people improve 

their cognitive performance. 

 

“Bloom identified six levels within the cognitive domain, 

from the simple recall or recognition of facts, as the lowest level, 

through increasingly more complex and abstract mental levels, to 

the highest order which is classified as evaluation”.
24

 

 
Bloom’s taxonomy and its 

levels: 

In the highest levels, 

learners are required to use 

Critical Thinking skills 

Anderson and Krathwohl 

used verbs in the taxonomy 

and organized them from 

LOTS to HOTS 

 Each category has some 

verbs, and according to 

them, teachers may plan 

tasks for students that with 

the right questions will help 

to encourage Critical 

Thinking (CT) at higher 

levels. http://hlwiki.slais.ubc.ca/index.php/Benjamin_Bloom 

 

Bloom’s taxonomy offers an essential framework for teachers 

to focus on the six levels presented, to understand and promote the 

practice of the different levels of thought. Bloom’s taxonomy also 

                                                 
24

  Dabbagh, N. (n.d.). The Instructional Design Knowledge Base. Retrieved from 

http://cehdclass.gmu.edu/ndabbagh/Resources/IDKB/bloomstax.htm 

http://hlwiki.slais.ubc.ca/index.php/Benjamin_Bloom
http://cehdclass.gmu.edu/ndabbagh/Resources/IDKB/bloomstax.htm
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helps teachers to design performance tasks, create questions to 

access and develop higher order thinking levels that at the same 

time foster the development of critical thinking skills within the 

cognitive domain. The taxonomy also helps students to improve by 

paying attention to details, increase comprehension and expand 

problem-solving skills that get them into the trend of the skills 

required of a citizen of the 21
st
 century. 

 

...The fundamental task of general education [is] that of 

‘enabling the individual to understand the world in which he [or 

she] lived and to attack the significant problems he [or she] 

encountered both as a [person] and as a citizen. “   Benjamin 

Bloom
25

 

 

The development of Critical Thinking: LOTS VS HOTS 

 

Bloom suggested a categorization of thinking skills. Higher-

order thinking skills (HOTS) include analysis, evaluation, and 

synthesis, or the creation of new knowledge. They require different 

learning and teaching methods than the learning of facts and 

concepts, which Bloom's Taxonomy describes as lower order 

thinking skills (LOTS).  

 

 
Figure 2. LOTS and HOTS. 

https://visualassessments.wikispaces.com/Revised+Bloom%27s+ 

Taxonomy 

                                                 
25

  HLWIKI International. (n.d.). Retrieved from http://hlwiki.slais.ubc.ca/index.php/ 

Benjamin_Bloom 

https://visualassessments.wikispaces.com/Revised+Bloom%27s+%20Taxonomy
https://visualassessments.wikispaces.com/Revised+Bloom%27s+%20Taxonomy
http://hlwiki.slais.ubc.ca/index.php/%20Benjamin_Bloom
http://hlwiki.slais.ubc.ca/index.php/%20Benjamin_Bloom
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Thought Skills are classified into Lower order skills (LOTS) 

and Higher-order thinking skills (HOTS). At any moment of the 

learning process and in any instance or procedure the learner will 

pass from one to another. When working with textbooks, teachers 

and students move from concrete thinking ( the here and now; the 

real and the specific) to the abstract thought, that is, the compound 

and the analytic: the creative and evaluative. 

 

Teachers need to help students develop both LOTS and 

HOTS. The questions that encourage LOTS are those that answer 

questions such as when, where, what, how many, and who, while 

the questions that are asked by HOTS include why, how and more 

questions such as, what evidence is there?  

 

As academic training progresses, students are often 

challenged with analytical, creative and evaluative concepts as part 

of the curriculum requirement. However, many traditional 

materials, as well as styles, do not pose the development of such 

skills in the early stages of training. 

 

To create the necessary conditions to reach the desired 

progress successfully, teachers need to go deep into the taxonomy, 

become aware of the value it has as a guide tool for the different 

stages of a lesson such as planning, learning, and evaluation among 

others.  

 

Bloom's Taxonomy provides an excellent structure for 

planning, designing, assessing and evaluating training 

and learning effectiveness. It serves as a sort of checklist, 

by which you can ensure that training is planned to 

deliver all the necessary development for students, 

trainees or learners, and a template by which you can 

assess the validity and coverage of any existing training, 

be it a course, a curriculum, or an entire training and 

development programme for a large organisation.
26

  

 

                                                 
26  businessballs.com. (2017). Retrieved from 

 http://www.businessballs.com/bloomstaxonomyoflearningdomains.htm 

http://www.businessballs.com/bloomstaxonomyoflearningdomains.htm


74 

The taxonomy turns to be an excellent tool for teachers and 

students when talking about organization and planning the teaching 

practice. Bloom’s taxonomy functions as a roadmap for the teacher, 

and it helps them to organize balanced and coherent classes from 

planning to evaluation. 

 

Development the High Order Thinking Skills 

 

Teaching to think is a major task in today´s education and 

Bloom –Anderson’s revised taxonomy (skills were renamed and 

expressed in verbs) show the six levels of thinking skills, well-

known as LOTS and HOTS: (low and high order thinking skills). 

 

LOTS recall knowledge, while HOTS apply that knowledge 

for different tasks where knowledge is used in new situations.  

 

Higher thinking skills are the processes of analysis, synthesis, 

and evaluation. They are carried out by the learner with the purpose 

of learning; then they are organized and coordinated through 

mental operations by which one processes the information received 

and allow the development of intellectual, psychomotor and 

affective partners as well as problem-solving and decision-making. 

Higher-order skills aim at knowledge and identification of 

information, and seek the understanding and application of 

knowledge in specific situations. 

 

Examples of these are Critical Thinking, management of 

information, problem-solving, creativity, analysis, 

conceptualization and self-evaluation. These high order-thinking 

abilities allow the processing of the information received and its 

subsequent use, applying them to the knowledge and resolution of 

problems within the framework of particular and concrete 

situations. 

 

As already mentioned, these skills are: 

 

 ANALYSIS: What it means to identify the parts of a whole, to 

separate it, to understand its interrelation, the function they play 

individually and their contribution to the purpose of the whole.  
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 SYNTHESIS: Ability to arrive at the composition of a whole 

from the knowledge and meeting of its parts.  

 CONCEPTUALIZATION: understood as the ability to define a 
situation, phenomenon, fact or product based on a particular 

criterion.  

 INFORMATION MANAGEMENT: Understand the data 
inherent to the fact studied, discern about the membership of the 

available information, the ability to report on what happened 

and also to identify or generate trends or relationships between 

existing materials.  

 SYSTEMIC THINKING: The ability to visualize as a system, 

the constituent elements of a situation or phenomena, as well as 

the ability to see the systems as totalities that are part of larger 

totalities and that can be decomposed into smaller totalities. 

Operationally it implies analysis and synthesis capabilities but 

adds dynamic character and focuses on the study of interactions. 

 CRITICAL THINKING: Ability to provide information, process 
it, formulate hypotheses or projects, analyze its origin, and 

analyze its effectiveness in solving a given problem. 

 RESEARCH: The ability to raise clear questions regarding a 
particular situation or phenomenon; applying the fundamentals 

of the scientific method for study and the formulation of a 

proposed solution to the problem examined. 

 METACOGNITION: These strategies allow people to learn how 

to process ideas, to know and to identify the style of learning 
through which is increased their learning.  

 PROBLEM-SOLVING: It is the procedure that the individual 

designs, organizes, executes and evaluates for completing, 

solving, redesigning or correcting something. 

 CREATIVITY: Original thinking, constructive imagination, 
divergent thinking or creative thinking, help to the generation of 

new ideas or concepts, or new associations that allow proposing 

innovative solutions. 

 EVALUATION: The process that allows evaluating, to measure, 
to compare or to quantify the results obtained because of a 

process or implementation of some design, theory or procedure. 

 SELF-ASSESSMENT: The subject values his behavior, ideas, 

or knowledge through the method. Self-evaluation of conscience 

is an introspective process that allows visualizing and judging 
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one's behaviors and thoughts, to reinforce them or to apply 

corrective actions. 

 

The importance of strengthening in students the high-order 

thinking skills in the present time and the importance of developing 

these skills in learning is to prepare professionals able to identify 

problems, plan strategies, make decisions and solve real-life 

problems in any field in which they perform, people, able to 

propose and carry out these proposals in search of common goals. 

 

Within the cognitive paradigm, it can be found another 

example in competency-based educational models, where learning 

demands the development of these skills to be able to develop 

problem-based learning or situated projects. One of the goals of 

today´s  education is to train reflective, analytical and critical 

people. It is necessary to build knowledge to achieve these aims 

and that implies to foster the development of intellectual abilities in 

the learning process by planning activities in which they are 

favored. Students need to become producers of new knowledge, but 

also able to self-regulate the mental processes. 

 

 

2.4. Questioning and Development of Critical Thinking  

 

The methodical dialogue created by Socrates through which the 

interlocutor discovers the truths for himself is based on the old resource 

of extracting and finding the truth through the precise and  adequate 

construction of questions. It can be assumed then that the dialogues and 

interrogative forms subsist from the Old age and are opposed to the 

passive attitude that over the time was expected through the expository 

method. It was at the beginning of the 20th century that research on the 

processes in the classroom became known, since then until today, many 

didactic forms have changed. 

 

Despite these changes, the strategy referred to the interrogation 

remains valid and current in our time. It is not exaggerated to say that 

much of the verbal interaction in the classroom is focused on 

questioning. Asking questions always involves an interpersonal 

relationship; a teaching, and learning approach that allows the 

interchange of teacher-student roles; an approach to the experience and 
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the point of view of the respondent. The question itself should be the 

starting point of any process that seeks to inquire, to know and to 

question the reality and the attitude that the subject of educational action 

assumes when facing it.  

 

It is characteristic to observe that young children, particularly from 

3 or 4 years of age, develop a progressive and growing interest to ask. 

They practically ask for everything, and they do it regularly and 

repetitively as if through the questions they pretend to know all their 

surroundings. This interest, which reaches its highest point towards the 

first five or six years of life, progressively decreases the natural curiosity, 

the need to know; the very nature of children is what leads them to that 

constant: What? For what? Who?  How? Above all the necessary, Why? , 

that opens the reason for them and builds a solid base on what will be 

later on their way of interacting concerning the information offered by 

their environment. Thanks to these questions, the teacher also learns and 

is forced to prepare more and more, to know better the level of 

knowledge of his disciple, his experiences, ideas, and expectations. A 

child questioner will be an adult researcher, knowledge builder, 

knowledge architect. This attitude, which is the natural method that the 

child uses to inquire, decreases in relation inversely proportional to the 

increase of age. In students of more advanced grades, one perceives an 

apathy for asking as well as a marked disinterest for the subjects or 

contents. The reasons to explain this behavior consider the exposure to 

inappropriate contents that do not arouse interest, to the devastating 

routine that suffocates any curiosity, to alternate with teachers with 

different teaching styles. Finding the key to formulating motivating 

questions that revitalize practice in the classroom and arouse curiosity is 

of great importance, facilitating inquiry and avoiding considering the 

question as one more element of teaching strategies, formulated without 

any definite purpose. It is necessary that the teacher knows and 

understands the importance and usefulness of the inquiry, applying it in a 

way that is a resource used regularly and more efficiently to stimulate the 

student's desire for knowledge. 

 

The didactic interrogation can have different meanings, and 

purposes can be used in the various phases of the teaching-learning 

process and are equally valid at any age and level of education. It can be 

asked to investigate the mere knowledge or verify the understanding of 

the given, also to go deep into the degree of analysis that has been 
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achieved in the development of a given topic and the level of synthesis 

that the learner achieves in his response. In this order of ideas, it is 

necessary to delimit the didactic questioning according to the state of 

development of the student and the objectives of the class, analyzing the 

motivation or not that can be a said strategy, which must be drawn from a 

proper perspective and with an adequate intentionality. 

 

The question as a teaching strategy facilitates in the classroom the 

directionality of the class and the stimulation of the group, but all this is 

the result of a good questioning that is well thought, and proposed from 

the social, chronological and cognitive context of the learner. 

 

The interrogation appears as an adequate alternative in the diversity 

of pedagogical models, approaches, and methodologies; strengthening 

the development of interactive, motivating and analytical classroom 

practices that stimulate students in their cognitive exercise by questioning 

reality and enabling the teacher to improve the quality of their teaching. 

 

The positioning of the question as a way that leads to learning, to 

learn to think and build knowledge, is part of the conception of how to 

teach from research as a didactic intervention. It is the critical and 

investigative approach, which gives an innovative nuance to the old art of 

asking questions. The considerations regarding the interrogation as a 

method of didactic intervention acquire their greatest importance insofar 

as it finds its correlate with the development of critical thinking. 

 

The concept of critical thinking does not escape the controversy or 

confusion of any field of knowledge. Teachers and students themselves, 

have some notions of what critical thinking is, although this concept is 

not always connected to reality. Some think it is a negative thing, such as 

making a judgment, or the ability to declare or express a personal point 

of view; others have the vague notion that it refers to "logical thinking" 

or "good thinking"; they manage to grasp the meaning of what such ideas 

achieve. Some teachers have a list of skills and do not know how to 

integrate or orchestrate them in their daily work, or "are unaware of the 

levels of intellectual development that people go through as they improve 

as thinkers...
27

 

                                                 
27  Elder, L., & Paul, R. (2010). Critical Thinking Development: A Stage Theory. 

Retrieved from The Critical Thinking Community: www.criticalthinking.org 

http://www.criticalthinking.org/
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Many educational programs and the objectives formulated by 

teachers often include statements that suggest the formation of critical 

students. They become aware or question their social and historical 

reality and participate in their role as social actors as main goals. 

However, these educational agents are unclear to what it is to think 

critically or how they can intervene pedagogically to foster such ability. 

From a psychological perspective, the cognitive and self-regulating 

components of the concept stand out as the complex, high-level thinking 

skill that involves other skills (comprehension, deduction, categorization, 

judgment, among others). Although, some writers believe that critical 

thinking cannot remain in the sum of specific skills isolated from a given 

context and content. Multiple authors who constitute an innovative 

movement define critical thinking; they question the traditional concepts 

of learning and the development of thinking skills in school. As critical 

thinking is such a complex capability, and any attempt to provide a 

definitive definition could be futile. According to the extensive research 

done on the topic of Critical Thinking, it is suggested to teach it 

explicitly as part of a content course because critical thinking skills 

(CTS) do not develop spontaneously. Critical thinking is conceived as 

rational and thoughtful thinking interested in deciding what to do or 

believe. 

 

From a wider point of view, "… Critical thinking consists of seeing 

both sides of an issue, being open to new evidence that disconfirms your 

ideas, reasoning dispassionately, demanding that claims be backed by 

evidence, deducing and inferring conclusions from available facts, 

solving problems, and so forth".  
28

 

 

It constitutes a complex cognitive process of thought that 

recognizes the predominance of reason over other dimensions of thought. 

Its purpose is to acknowledge that which is just and that which is true, in 

other words, the thought of a rational human being. Likewise, critical 

thinking is a reflexive activity, because it analyzes the reliable results of 

one’s reflection as those of the reflection of others. It emphasizes the fact 

that it is an action-oriented thinking. Nowadays, however, beyond the 

cognitive competencies or dispositions, the fundamental to develop the 

                                                 
28

  Willingham, D. T. (2007). American Federation of Teachers. Retrieved from 

https://www.aft.org/sites/default/files/periodicals/Crit_Thinking.pdf 
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critical thinking are the metacognitive competencies and the 

epistemological evaluation (to think about what is thought), which has 

implications for the teaching. In short, all definitions associate critical 

thinking and rationality.  

 

The reflective character of the thinking unfolds into its 

self-monitoring and self-corrective capacity. It is 

possible that thinking could be reflective without 

evaluating or correcting itself. However, a reflective 

thinking that did so would be uncritical and hence would 

form no part of critical thinking. 
29

 

 

This thinking is characterized by managing and mastering ideas. Its 

main function is not to generate ideas but to review and evaluate what is 

understood, processed and communicated through other types of thinking 

(verbal, mathematical, logical, and so forth). Therefore, the critical 

thinker is one who can think for himself. Critical thinking consists of 

both skills and dispositions of relevant knowledge as metacognitive 

competencies. 

 

Although the development of critical thinking is an educational 

goal of unquestionable validity, it is concerned that in practice the 

integration of critical thinking strategies in the ordinary curriculum and 

the use of critical capacity in students are not promoted. Among the 

reasons that explain this situation is in the first place that, students prefer 

to socialize than to learn; second, students are seen only to obtain a mark 

without meaning for their lives. Students do not seem to have 

encountered interesting challenges in studying, or the system has not 

given them the opportunity to reflect and explain their views for 

themselves. The difficulties detected seem to suggest the need to 

implement measures to improve the teaching of critical thinking in 

classrooms among which some researchers have proposed:  

 

To vary the teaching methodology according to the subject of 

study: 

                                                 
29

  Hoaglund, J. (1993). Critical Thinking a Socratic Model. Netherlands. Retrieved 

from © Kluwer Academic Publishers: 3 

http://www.unesco.org/education/tlsf/mods/theme_b/interact/mod07task03/appendix.

htm. (n.d.). 

http://www.unesco.org/education/tlsf/mods/theme_b/interact/mod07task0
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• Consider the context in which one wants to teach. 

• Plan according to the age of the students and their interests. 

• Integrate content; find common themes among the different areas of 

the curriculum and give them an interdisciplinary treatment. 

• Move the center of attention, from the teacher to the student. 

Changing roles, the teacher would help students guide their thoughts; 

ask questions that help clarification, instead of passively dicing their 

class for the learner. 

• Use the cooperative learning model by organizing the curriculum on 

the students' tasks.  

 

Three pedagogical strategies have also been proposed to assess 

progress in critical thinking. On the one hand, make a list of observation 

of specific skills in a particular subject, to check the progression of the 

students and prepare them for the exams. On the other hand, it is also 

suggested to conduct private interviews with students to know the skills 

of each student directly, detecting both their strengths and weaknesses. 

Finally, evaluating through the portfolio and rubrics, where the student's 

progress is observed during a particular period, requiring the student to 

reflect on his thinking. 

 

It can be seen, that there are different conceptions of what is critical 

thinking, as well as various models and techniques to promote it in 

school, but none is sufficient or superior. Some of these techniques refer 

to general skills that can be taught, such as keeping an open mind; avoid 

premature judgments, consideration of other people's points of view, and 

evaluation of one's thoughts and beliefs. Furthermore, it is a matter of 

providing an adequate environment for the reflection and expression of 

arguments. Critical thinking is one of the rising values both for solving 

everyday problems and the academic and labor world, as well as for 

creating new products, therefore implementing strategies of systematic 

teaching of cognitive, metacognitive and dispositional skills is a 

challenge that must not be overlooked by educational institutions at all 

levels. 

 

Any of these strategies and methodologies have to start from a 

central element, as it will be necessary that the child keep his natural 

inclination to ask, considering that, the natural curiosity decreases over 

the years. Creative and adequate use of interrogation that should be 

encouraged, as a fundamental element of the teaching practice. 
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2.4.1. The importance of questioning 

 

Asking questions is natural and intuitive. Teachers ask 

questions from the start of the lesson until the end. Asking 

questions forms part of any lesson because it invites the student to 

think, and even within a ‘lecture' style lesson, rhetorical questions 

are used to invite silent agreement or begin the organization of 

ideas to present a response. Research suggests teachers ask over 

400 questions a day.
30

   

 

Inquiry is a fundamental part of the teaching-learning process 

because it allows the participants (students and teachers) to 

establish a starting point to register the knowledge that has a 

domain and to develop new ideas. It also provides a framework for 

examining different notions and new information. It requires that 

students and teachers reflect on their understanding and with them 

can introduce changes and improvements in their learning, in their 

thinking and teaching. Therefore, it can be said that the process of 

inquiry or interrogation helps to: 

 

• broaden thinking skills and clarify understanding 

• obtain feedback on teaching and learning 

• provide tools to correct strategies 

• create links between different ideas 

• encourage curiosity 

• Provide challenges; students can learn better in a classroom 

environment where their contributions are valued. 

 

Both the type of questions that are asked, how the questions 

are asked and the answers given, affect the student's self-esteem 

and participation. For this reason, teachers must provide 

experiences that allow all students to develop problem-solving and 

problem-solving strategies expertly, in a safe environment that 

allows them to improve complex thinking. For this, it is necessary 

                                                 
30

  Cox, J. (2016, April 04). Effective Questioning Strategies. Retrieved from 

THOUGHTCO: https://www.thoughtco.com/effective- questioning-strategies-

3887224 
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to know the elements required to ask good questions and to 

recognize the different types of questions that can be elaborated. 

 

 

2.4.2. The purpose of questioning and the role of different 

types of questions 

 

It is necessary for students to learn to participate in society as 

responsible citizens, being able to build their arguments and to 

create a well-formed and informed opinion. Inquiry is one of the 

main phases of the development of the critical spirit, so it is vital to 

work from very small to get students to develop their own beliefs 

and ideas. Developing an adequate strategy in the use of the inquiry 

as a didactic instrument implies to have clarity on the role of this 

procedure, on the most appropriate and effective way of using it as 

well as the knowledge of the types of questions that can be 

formulated depending on the particular situation. 

 

There are many ways to classify questions; among the most 

common categories, these are ordinary, inquiry, complex, open, 

closed, rhetorical, divergent and Socratic. For example, (Painter, 

1997) in her publication cites Splitter & Sharp (1995) who describe 

five types of questions: the ordinary, the closed, the open, the 

inquiry, and the rhetoric. The ordinary, are used in any situation 

where someone wants something the other one does not have, such 

as information, some direction or food. It is assumed that the 

person asked has the answer to the request. Closed questions are 

those in the formulation of which is the specific subject that is 

being investigated. They are used to gather information, to evaluate 

prior knowledge. The inquiry questions differ from the ordinary 

ones in which the questioner does not assume that the other person 

knows the answer. The answers may stimulate further inquiry. 

These types of questions, for example, are part of the problem-

solving process. Rhetorical questions are not considered questions 

because the respondent usually knows the answer. Teachers use 

these types of questions to find out what their students know about 

certain topics, but they do not help those students in their formative 

process. Sometimes what triggers closed answers is not the kind of 

questions that are asked, but the environment in which they are 

formulated. If in a given setting, asking questions is an important 
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activity in itself, and encourages students to use a variety of 

strategies to continue their inquiry; closed answers may be able to 

"open up." Other researchers emphasize the importance of the so-

called Socratic questions. With these types of questions it is a 

question of ascertaining the fundamental logic or the structure of 

the thought produced, which allows making reasonable judgments, 

for example: 

 

1. Clarification: What do you mean by that? Could you give me an 

example? 

2. Explain assumptions and sources:  What is the assumption? 

Why would anyone say that? 

3. Investigate reasons and evidence:  What reasons do you have to 

say that? On what criteria do you base this argument? 

4. Investigate implications and consequences:  What would be the 

consequences of such behavior? Do not you think you'd be 

jumping to conclusions? 

5. About points of view or perspectives: Is there another way to 

say that? How are Jane's ideas different from those of Joe? 

6. About questions: How can this question help us? Could you 

think of any other questions that might be helpful? 

 

The Socratic questions are open, and their proper use can 

stimulate inquiry and exploration. Questions that involve complex 

thinking require some detail in their response and probably some 

time to think and reflect. Usually, these types of questions are 

called open-ended questions, and they allow for a personal 

construction of the information, which can generate more 

discussion and questioning. Questions that do not require a precise 

or definitive answer can serve to start a session and invite reflection 

in this way. In addition, open or divergent questions promote 

freethinking and encourage multiple responses or possibilities. 

They can stimulate the exploration of concepts and ideas to 

facilitate the processes of creative and critical thinking, which is a 

challenge for students' thinking. In short, good questions help to 

improve and broaden learning, so it is convenient to know what 

kind of questions are appropriate for each type of learning 

environment, to enable students to relate their previous knowledge 

and experiences, formulate their questions, and include them in the 

planning of their learning. 
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2.4.3. The effectiveness of questioning for the development of 

critical thinking 

 
To develop dialogic, talking and learning behaviors, teachers 

should set clear rules and model good thinking, learning, and talking 

approaches.31  It is also important to establish suitable values for the 

classroom, to build confidence, enabling all to participate fully, 

promoting tolerance and respect for the views of others and the 

contributions of others.   
 

According to Plata Santos, the question is a strategy that turns 

to be an educational option that helps thinking and contributes to 

developing flexible forms of thinking as well as critical and 

creative attitudes towards knowledge. These features support the 

inquiry work and turn to be fundamental for the training of 

professionals in today's society. 

 

The question is considered the most versatile didactic tool 

accessible to everybody, but in practice, it is not exploited 

efficiently due to lack of strategies as part of the teacher's toolbox. 

Teachers need to learn how to ask questions to be able to develop 

those skills in their students. Cox J. expresses that questions turn to 

be the basis of the teaching practice." A good question asked by 

you, the teacher, can make a huge impact on your students' 

educational success.”
32

 It is necessary then to be equipped with a 

set of questioning strategies to stimulate critical thinking and 

learning in the classroom.  

 

Without the intention of reviewing in depth each of these 

didactic strategies, it could be said that all of them are mediated by 

the action of the question; it is the question of the teacher asked to 

himself or the question that is addressed to the student or the 

question that the student asks the teacher. 

 

Questions are present in the different teaching- learning 

strategies, techniques or methods that the teacher decides to include 

                                                 
31

  Ibid.p.6   
32  Loc.cit. 
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in the teaching practice. Questioning strategies facilitate the routes 

to reach knowledge. 

 

The didactic strategies must be modified according to 

different settings and circumstances, cognitive matters, procedures, 

and students' level to be developed, category, materials, and 

suggestion based on previous experience. 

 

The Importance of inquiry 

 

When talking about learning, it needs to be addressed the 

process through which the student learns to question the reality in 

which he lives, the problems he confronts, the resources he 

possesses, the possibilities and limitations that are part of his 

nature, community and environment. All this process will be 

carried out through a successive and methodical questioning. The 

answers to those questions should be the result of a process of 

personal investigation that brings the inquirer to the means, 

situations or sources that allow him to know the reality, to form an 

idea of the same and from it constitute answers, interpretations or 

alternatives to solve the problems that could be confronting. All 

this is to investigate, so it will be indispensable that the educational 

process in an organized and systematical way, understands that the 

search of knowledge is raised through questions; they allow 

increasing knowledge. It can also refer to the fact that research 

makes it possible to carry out intellectual activities and work with 

the purpose of increasing knowledge on various topics. 

 

The teacher must assume his role of the researcher in the 

professional practice, generating an environment of search in the 

classroom, avoiding at all times that the student assumes a role of 

the repeater of a passive and uncritical, the teacher must, therefore, 

seek to form active and critic citizens. 

 

Building the students' research spirit requires knowing the 

mental operations that are part of the teaching-learning process. It 

is necessary to consider as a primary aim the development of 

awareness on the things they learned and the way they did it. 

Thinking about their learning processes will contribute to their 

development. 
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The teacher should have very clear ideas about topics such 

as… Why investigate? Educators should keep in mind that the 

fundamental objective of researching is to expand the frontiers of 

knowledge and to produce new findings that lead us to broaden our 

horizons.  It is necessary to fill voids in the field of intellectual 

requirements, to provide new elements to the knowledge of the 

subject matters and to be able to approach problems. The research 

will contribute new elements in the educational work, 

reformulating the attitudes and points of view with which 

intellectual work is undertaken. 

 

The teacher has the imperative need to promote innovation, 

and the search for knowledge through the collection of information, 

experimentation, the contrasting of results, processes of analysis 

and synthesis. All this allow us to arrive at conclusions with which 

it is finally possible to reach findings that allow the best knowledge 

of reality and the identification of novel ways of solving problems. 

 

Research modifies the attitude of the teacher, activating the 

development of other capacities of the human mind and favors the 

process of development of critical thinking in students, 

strengthening a reflexive attitude that must be made consubstantial 

to their own processes of appreciation of their experiences and 

personal information.  

 

The role of the teacher in the course of this process should be 

primarily to motivate students to question their reality, the world 

around them, the problems they face and the attitude they should 

have before them. As a result, according to Carrillo (2015), 

students are expected to develop an active and critical attitude 

towards situations and their surrounding environment.  

 

The teacher should never lose sight of the fact that the 

interrogation is the bi-directional tool that allows opening a process 

of communication between him and the student, and between the 

student and his / her classmates. Interrogation is thus the 

omnipresent resource throughout the whole process of teaching – 

learning. Interrogation becomes the great master key aimed to open 

doors, to unravel mysteries, to generate changes, to provoke the 
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exchange of ideas. Interrogation is inextricably linked to research, 

and consequently to the critical attitude, searched to establish a 

distinctive feature of the mentality of the citizen of the 21st 

century. According to what was stated, the didactic questioning 

understood as the oral, written or gestural requirement through 

which the teacher elicits a response. It can also be of varied forms 

and raised at different times of the educational act, with different 

purposes; it is an inherent part of the act of teaching and learning. 

 

 

2.5. Competencies and its importance in the education of 21
st
 

Century 

 

2.5.1. Competencies. Definition, importance, and benefits. The 

eight key competencies for lifelong learning 

 

“Developing in students the abilities necessary for life in the 

Knowledge Society has become a priority for educational systems 

around the world.”
33

 

 

In 1998, the UNESCO World Conference on Education 

stated that it was necessary to promote lifelong learning and the 

building of appropriate skills to contribute to the cultural, social 

and economic development of the Knowledge Society. It was also 

pointed out that the main tasks of education have been and will 

keep on being, the development of competencies and linked to four 

of its primary functions: 

 

• Generation of new knowledge (the functions of research). 

• Training of highly qualified people (the role of education). 

• Provision of services to society (the social function). 

• The ethical function, which involves social criticism. 

 

UNESCO defined competencies in education as the set of 

socio-affective behaviors and cognitive, psychological, sensory and 

motor skills that enable the person to perform a function, activity or 

task adequately 
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The concept of competence is multidimensional and includes 

different levels such as knowledge (data, concepts, knowledge), 

knowing how to do (skills, skills, methods of action), knowing how 

to be (attitudes and values that guide behavior) Interpersonal 

communication and cooperative work). In other words, 

“competence is the capability to apply or use a set of related 

knowledge, skills, and abilities required to successfully perform 

"critical work functions" or tasks in a defined work setting”.
34

 

 

The initiatives that were progressively incorporated into the 

world of education emerged as a concern shared among people 

linked to institutions that articulate the encounter between work 

environment and academic activity. There is the conviction that one 

of the main reasons to train the individual was to be able to join the 

work activity in conditions of efficiency. From this vision, it was 

progressively understood that the person has to adequately develop 

a set of learning acts called competencies that individuals need to 

be successful in the society.   

 

“A competency is more than just knowledge and skills. It 

involves the ability to meet complex demands, by drawing on and 

mobilizing psychosocial resources (including skills and attitudes) 

in a particular context”.
35

 

 

As time passes by and the increasing incorporation of the 

concept of “Competence”  to the education field, has motivated the 

appearance of different versions offered by scholars; here are some 

of them: 

 

A set of social, affective and cognitive, psychological, 

sensory and motor skills that allow the proper performance of a 

role, performance, activity or task.  
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“A competency is more than just knowledge and skills. It 

involves the ability to meet complex demands, by drawing on and 

mobilising psychosocial resources (including skills and attitudes) in 

a particular context”.
36

 

 

Silva Laya (2016) considers that a "competence implies a 

know-how (skills) with knowledge (knowledge), as well as the 

assessment of the consequences of the impact of ‘doing’ (values 

and attitudes). In other words, the manifestation of a competition 

reveals the putting into play of knowledge, skills, attitudes, and 

values for the achievement of purposes in a given context”.
37

 

 

The concept of competencies had at its origin a simple labor 

application. However, it is affecting decisively in the field of 

education in general. This contribution not only covers preparation 

for working life, but also the educational field focused on 

comprehensive training. At work, the concept began to be used 

since 1960 alluding to the skills that were necessary for a worker to 

perform adequately in the industrial area. After many discussions 

on the concept and scope of this term, it was established that while 

attributes are necessary for competition, alone are not enough, in 

that sense, the term ‘competence’ must include the notion of 

aptitude or ability applied to certain tasks. A ‘competence’ is 

placed halfway between knowledge and concrete skills; 

competition is inseparable from the action and must demonstrate its 

effectiveness in the real world, allowing the person to respond to 

the daily challenges, solve concrete problems, propose better ways 

to carry out activities that could entail some level of complexity or 

difficulty.  

 

The human being has the intelligence and capacity to solve 

the challenges that life, work,  and studies pose to him.  He is 

critical, creative, cooperative and communicative and goes through 

mental processes that let him receive,  analyze, process, create and 

share answers to improve his life and environment. 
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A radical difference was established to the concept of 

‘competence.' It referred to the development of skills and abilities 

applicable to a specific job, and that was managed as a potential 

capacity, referring to manual and automatic exercise but the 

cognitive appropriation of productive processes; their ‘content’ 

there was a decisive change that brought significant consequences 

concerning the educational field. It was thus that concept was 

initially applied to the area of vocational training (because of its 

implications for the field of work) to cover educational levels later. 

It was in this way that the debate about competencies and their 

links with education became one of the central axes of the global 

educational debate. 

 

Because of this evolution, it realized that the core pretension 

of the school is not to transmit information and knowledge but to 

provoke the development of basic competencies. The purpose of 

teaching processes should not be for pupils to learn the disciplines, 

but to reconstruct their mental models, their schemes of thought. 

Education should motivate the student to initiate processes of 

research, study, experimentation, reflection, application, and 

communication of knowledge. The educational action must then 

start from real situations and propose authentic activities against 

which the student can find his answers. Our goal thus becomes the 

need to link knowledge to the main problems of everyday life. 

 

The eight core competencies 

 

The existence of a consensus on the aims of education 

systems, about the need for students to complete their school 

education, having developed fundamental skills to evolve in a 

changing society and to build a participatory and democratic future, 

is what led the European Union to establish what was called ‘basic 

competencies.' They have gradually been incorporated into 

education systems from other latitudes, including ours. “key 

competencies are those of particular value, that have multiple areas 

of usefulness and that is needed by everyone”.
38

 

 

                                                 
38

 Op.cit. 
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This approach aims to respond to the new demands that the 

current society of information and knowledge addresses both daily 

life and the development of skills and abilities beneficial and 

indispensable to develop autonomously and develop a life project. 

 

The eight core competencies were established as follows: 

 

 Competence in linguistic communication 

 Mathematical Competence 

 Competence in knowledge and interaction with the physical 
world 

 Treatment of information and digital competence 

 Competence to learn to learn 

 Social and civic Competence 

 Autonomy and personal initiative 

 Cultural and artistic Competence 
 

The approach of the educational activity from the basic 

competencies demands a new approach that affects all the fields of 

the educative action; it will be necessary to formulate objectives, 

strategies of teaching and forms of evaluation different from the 

traditional ones. It is not possible to achieve the objectives if one 

continues working on already obsolete modalities. Incorporating 

key competencies into the curriculum has undoubtedly important 

implications for educational practices, which have to affect 

teaching methodologies, assessment strategies, and school 

organization 

 

If general characteristics of competencies are established, it 

should be pointed out its prescriptive and transversal character, i.e., 

that all the subjects present in the compulsory school curriculum 

should contribute to its development. For this reason, the 

integration of the three forms of contemporary knowledge must be 

sought. 

 

 Theoretical Knowledge (knowledge); TO KNOW 

 Practical Knowledge (skills and problem-solving skills); KNOW 
TO DO 

 Knowing Being (attitudes); BEING 
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To listen, to expose and to dialogue means to use codes, 

linguistic and non-linguistic abilities and personal rules of the 

communicative interrelation in different situations, based on the 

knowledge of the language and its usage rules. It is necessary to 

add the treatment of information and digital competence (ICT), 

learning to learn, social and civic or cultural and artistic. 

 

The development of competencies is also linked to the ability 

to mentally represent oneself, to interpret and understand reality, to 

organize and self-regulate knowledge and action as well as 

providing them with coherence. It implies the empathic capacity to 

put oneself in the place of other people, counts different opinions to 

their own, to express their ideas and emotions, and to accept and 

criticize constructively. 

 

The design of a curriculum work plan cannot, therefore, be 

limited to allocating materials and credits. It must specify the 

teaching methods that allow an average student to achieve the 

proposed learning; that is to say, to specify the modalities and 

methodologies of work of the teacher and the student that is 

considered adequate in function of the intended objectives. 

 

This process, therefore, requires three key questions: a) to 

know what the teacher wants to be learned by the student, b) to be 

clear about how he will acquire knowledge and c) to establish how 

learning will occur. 

 

 

2.5.2. Linguistic competence; critical thinking and its relation 

to the teaching of English as a foreign language 

 

Competition in language communication or  

“communicative competence, the socially appropriate use of 

language, and the methods reflect this shift from form to 

function".
39

 which implies the capacity to communicate effectively 

                                                 
39

  Paulston, C. B. (1992). Introduction: English Teaching as a Foreign or Second 

Language." Linguistic and Communicative Competence. Multilingual Matters. 
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in different registers, at the oral and written level where aspects of 

interaction are implicit. 

 

Perhaps none of the competencies are as intimately related to 

learning as the communication competence is. The process of 

learning itself involves the ability to think, create concepts, ideas, 

and mentally visualize reality, followed by connecting concepts 

and facts from real life, which are then expressed through words.  

 

The human being needs channels of expression, to both 

receive information, to process it, file it and put it back into the 

environment, perhaps transformed through personal contribution. 

In all that process, language is present and is of particular 

importance when one wants to expose something that is not 

tangible, nor can be grasped through our senses. The forms of 

language are certainly multiple, varied and personal but always 

seek to convey an intelligible message and establish the link 

between the sender and the receiver. 

 

The importance of this competence in the development of the 

human being has created the need to build pedagogical proposals 

that allow promoting the development of the competence and its 

use as an instrument for the construction, development, and 

communication of critical thinking. It is not redundant to say that 

for an infant to become aware of his individuality, to start 

recognizing and using his abilities and to initiate the path of self-

realization will be necessary to know and use forms of language 

that empower the autonomy and allow an efficient relationship with 

the environment. 

 

If this linguistic competence about learning a foreign 

language like English is linked, it can be found a particular 

situation related to the highest importance that language has in the 

context of a world increasingly interconnected and defined by the 

phenomenon the globalization. Nowadays being competent in 

English is not just considered as a plus; it is understood as a must. 

English competency as established by UNESCO is required to be 

part of the globalized world due to the access to international 

markets and technology it offers. 
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It is clear that in this case, the linguistic competence is not 

limited to the knowledge and ability to use the language code. It 

has other broader dimensions, which put it directly about other 

competencies such as information processing and digital 

competence (ICT), learning to learn, social and civic or cultural and 

artistic and in particular, teaching to think. Communicating and 

talking are actions that imply the ability to establish links and 

constructive relationships with others and with the environment. 

Reading and writing are actions that suppose and reinforce the 

abilities to search, compile and process information, as well as to 

understand, compose and use different types of texts with different 

communicative or creative intentions. Reading is also a source of 

pleasure, of discovering other environments, languages, and 

cultures, of fantasy and knowledge. All this, which is inherent to 

the act of communicating, in the case of learning and 

communicating in English as the language of the globalized world, 

transcends much further, behaving as a "hinge" that facilitates the 

access to other levels of learning and towards new job options. The 

development of this competence will then also be linked to the 

ability to mentally represent, interpret and understand reality, and 

to organize and self-regulate knowledge and action by providing 

them with coherence to integrate as a citizen of the world.   
 

It is said that precisely in the times of the knowledge society, 

communication reaches levels of importance until now unknown 

and in that sense, it is necessary to create new, better and varied 

forms of communication that allow all men access to knowledge.  

 

Understanding and communicating in a foreign language, 

mainly English, must be based on reflective knowledge about the 

functioning of language and its rules of use, but it also means being 

aware of social conventions, values and cultural aspects and 

versatility of language regarding context and communicative 

intention. It implies the empathic ability to put oneself in the place 

of other people; to consider different opinions of their own, to 

express their ideas and emotions, and to accept and criticize in a 

constructive spirit, assuming with respect the cultural, ethnic, 

geographical and socio-political. 
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In the aspect of reading and writing in a foreign language, 

one would expect the student to achieve the following specific 

objectives:  

 

 Identify forms of reasoning  

 Differentiate between facts and assumptions included in a text.  

 Differentiate facts from opinions.  

 Compile and summarize information related to a topic included 

in various documents.  

 Compare texts based on pre-established criteria, such as order, 
sequence, consistency, persuasiveness, and validity of 

arguments with which concepts or theories are exposed.  

 Express judgments about the validity of the information 
contained in a text, based on external criteria, such as opinions 

of people versed in the topic.  

 Re-evaluate a particular text based on new information on the 

subject.  

 Approach specialized scientific text, through various sources of 
information and research tools. 

 

The whole formulation of the competence that precedes this 

conclusion focuses on the fact that the mastery of the language is 

one of the learning areas essential for the achievement of the 

following purposes in students: personal fulfillment exercise active 

citizenship, development of critical conscience, successful 

incorporation into adult life and development of lifelong learning. 

 

 

2.5.3. The role of teachers in the development of competencies 

 

The Commission’s document states..supporting the teaching 

profession notes that a lack of clarity about what society can expect 

from its teaching staff, can make it more difficult for the Member 

States to ensure that the same high standards of teaching apply in 

all schools; it can hinder sound decisions about expenditure on 

staffing, including recruitment, selection, and human resource 

development. This can also have a negative impact on the status 

and development of the profession, the Member States increasingly 

acknowledge the need to clearly define, what teaching staff is 
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expected to know, and be able to do; such frameworks of teacher 

competencies can then be the basis for: defining the learning 

outcomes of initial teacher education programmes, defining criteria 

for recruitment and selection to teaching posts,  assessing teachers’ 

needs for in-service training , and  arranging the provision of 

professional learning opportunities so that teachers continue to 

develop their competencies throughout their whole careers.
40

 

 

The role of the teacher in the development of competencies 

can be conceived as the tutoring of students' learning. It implies 

designing, planning, organizing, stimulating, accompanying, 

evaluating and redirecting their learning processes  The teacher’s 

role is to stimulate changes in students but it is necessary to be 

professionally prepared to enhance those changes efficiently.    

 

“Revise and strengthen the professional profile of all 

teaching professions [by] reviewing the effectiveness as 

well as the academic and pedagogical quality of Initial 

Teacher Education, introducing coherent and adequately 

resourced systems for recruitment, selection, induction 

and professional development of teaching staff based on 

clearly defined competencies needed at each stage of a 

teaching career, and increasing teacher digital 

competence”.
41

    

 

How important it is then to focus the attention of all those 

involved directly or indirectly with what happens in the education 

field, to make significant efforts to design policies and programs 

oriented to the professional development of the teaching career. 

Coolahan (2002) considers that when referring to education and 

training, it needs “.. to be at the cutting edge of societal change. It 

is predominantly through the educational process that people can 

be enabled to develop the knowledge, attitudes, and skills required 

in the learning society”.
42

 Training in these matters should also 

consider working on making teachers aware of the importance the 

                                                 
40

  Caena, Op.cit. p.5 
41

  Loc.cit 
42

  Coolahan, J. (2002). “Teacher Education and the Teaching. Retrieved from 

http://www.oecd-ilibrary.org. p.7 

http://www.oecd-ilibrary.org/
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development of lifelong learning through the development of key 

competencies to everybody’s lives. 

 

“…the teaching profession must be trained and equipped so 

that it will have the capacity to cope with the many changes and 

challenges which lie ahead. … must adapt a great deal so that it can 

act constructively within a fast-changing society”.
43

 

 

Therefore one of the determining variables for the 

effectiveness of the teaching of any subject is undoubtedly the 

quality of the teacher who will teach it. In that sense it is 

fundamental to attend the teacher training needs that society 

demands; it is necessary to redefine the teaching profession for the 

21st century: to promote a methodological change and to guide 

teachers towards the development and evaluation of the core 

competencies of their students: the student as the center of their 

teaching work. 

 

The international reports agree on emphasizing the 

importance of having well-trained teachers to improve the quality 

of education, for this, it is necessary to have an effective system of 

teacher training and create incentives for professional development 

and to carry out a constant work of educational innovation. 

 

To face the challenge of transforming teacher training, the 

following questions should be answered: what is the continuous 

training of teachers? In what competencies? How to carry it out? 

 

The answer to the first question is that teacher education 

should contribute to the citizens of the future being good 

interpreters of an environment in continuous change and can create 

debate, build and share in the society in which they live. The 

situation entails learning to educate in this changing environment 

by developing the competencies of students, innovating and 

creating in the classroom, in short transforming the learning 

environment, the educational center, while changing our social 

environment. 

 

                                                 
43

  Ibíd. p.8 
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The first challenge to be faced is the development of a 

framework of professional teacher competencies, including digital 

teacher competence, which guides the training of teachers for the 

development of this renewed and changing educational task. 

 

The priority is to reflect on the quality and effectiveness of 

the training activities in their different modalities that are offered to 

teachers with the aim of changing their methodological design and 

ensuring their impact in the classroom.  

 

To improve the quality of teaching, the following nine key 

ideas are presented: 

 

The contents of the training activities should be a tool to learn 

and not a purpose in themselves. One of the proposals of the 

European Commission on professional teacher competencies refers 

to the knowledge of the subject matter and its teaching, which 

implies an in-depth knowledge of its content and its structure. It is 

clear that the contents are not enough if they are not associated with 

a plan of activities, leading to a final work of direct application of 

the contents learned in the classroom. That is, they must develop 

professional teacher competencies, which are complex 

combinations of knowledge, skills, perspectives, values , and 

attitudes; Which help to carry out the tasks of the teaching function 

efficiently, achieving the desired results; And efficient, optimizing 

resources and efforts. 

 

Training activities should provide teachers with the 

development and evaluation of key competencies of students. 

Recommendation 2006/962 / EC of the European Parliament and of 

the Council of 18 December 2006 considers that…  

 

“At the center of the framework of key competencies is the 

ability of individuals to think for themselves as an expression of 

moral and intellectual maturity, and to take responsibility for their 

learning and their actions”.
44 

 

                                                 
44

  OECD Op.cit. p.5 
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No less important is the integration of digital media into 

training activities, thus ensuring the development of digital-teacher 

competence. Humanity is immersed in a digital society, so this 

teaching competence is already a requirement. 

 

Training activities should facilitate the creation of 

communities of practice for teachers to collaborate and work 

together. Training activities cannot continue to be oriented to the 

individual teacher; the objective must be extended to teams of 

teachers to generate projects of educational innovation in the 

centers so there is a transformative movement. 

 

Another concern has to do with the modalities of the training 

activities. So far the training modalities have been face-to-face 

courses, online courses, seminars and training projects in centers, 

the first two modalities have focused more on individual teacher 

training and seminars; groups of teachers of the same educational 

center work on training projects. It is necessary to include new 

training modalities that aim to develop the digital competence of 

teachers, to facilitate the creation of virtual communities of practice 

and the creation of open educational resources. 

 

All training modalities must have one part online and all 

online courses one part face-to-face. The blended courses are a 

form of training where at least 30% of the activity is developed in a 

virtual space. This modality allows the methodology " understood 

as “flipping the classroom” means that students gain first exposure 

to new materialoutside of class, usually via reading or lecture, 

videos, and then use class time  to do the harder work of 

assimilating that knowledge, perhaps through priblem-solvin 

discussion or debates.”  
45

 This way the teachers’ work in the face-

to-face the plan of activities facilitated by the speaker with the 

contents housed in a virtual space. Seminars and projects for 

innovation in schools should also have their virtual space.  

 

In terms of Bloom’s revised taxonomy (2001), this means that 

students are doing the lower levels of cognitive work (gaining 

                                                 
45

  Brame, C. (2013). Flipping the Classroom. Retrieved from Vanderbilt University 

Center for Teaching: http://cft.vanderbilt.edu/guides- sub-pages/flipping-the-

classroom/.p.1 
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knowledge and comprehension) outside of class, and focusing on the 

higher forms of cognitive work (application, analysis, synthesis, and / 

or evaluation) in class, where they have the support of their peers and 

instructor. This model contrasts with the traditional model in which 

‘first exposure’ occurs via lecture in class, with students assimilating 

knowledge through homework; thus, the term “flipped classroom”. 46 
 

Networked learning activities, personal learning 

environments, and open online courses are training modalities in 

which teachers should participate because they offer innovative 

possibilities for training, collaboration and professional 

development associated with the implementation of typical 

experiences and educational resources using the digital platforms 

that facilitate it. It is necessary to learn how to work in new virtual 

spaces and to know how to manage social networks as a powerful 

communication and collaboration tool. 

 

Changes must be made in existing educational models to 

improve. If there are no questions and criticism about what is being 

done, there will be no change, no improvement, and much less 

innovation. Innovation has to be systemic: little but all. Innovation 

comes when there are a need and teachers who accept the challenge 

of changing things; is not a specific activity but a process that 

affects everyone. To innovate in education is to situate the student 

as the protagonist that is student-centered learning, authentic 

learning, and personalized learning. 

 

If innovation is done by changing the role of the teacher with 

a student-centered teaching model and using active methodologies 

for the development of key competencies, then new and more 

innovative educational resources that allow the personalization of 

learning are needed. It is necessary to offer the teacher the 

innovative educational resources that enable them to transform 

their educational center. 

 

In addition to what has already been pointed out as 

competencies that must be developed by teachers in general, in the 

case of English teachers, the cross-curricular nature of the subject 

                                                 
46  Loc.cit. 
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will imply the development of knowledge, skills, and strategies. 

They allow students from the very first grades of schooling, the 

possibility to simultaneously develop the knowledge of the formal 

academic language. This kind of language includes the 

development of the four skills related to the content of subjects 

developed as part of the school curriculum. This level of foreign 

language learning is instrumental so that students not only succeed 

in school but also can project themselves with expectations of 

success towards later forms of professional development. There is a 

serious problem in case the student does not learn to communicate 

in English of an academic nature; the knowledge acquired in social 

English turns to be too superficial or not acquired properly. Delays 

at the beginning of English language learning, particularly in its 

academic mode, can lead to endless delays in the progress of 

students, particularly in the case of the children of migrants or 

disadvantaged persons who find themselves in need of further 

learning in a foreign language. It is not enough, therefore, that 

among the general competencies, the communication competence 

is established; it is necessary to go further, determining that foreign 

language mastery should be required in its academic mode, with 

the following training to transmit this knowledge to students. 

“Academic language acquisition is not just the understanding of 

content area vocabulary. It includes skills such as comparing, 

classifying, synthesizing, evaluating, and inferring.”
47

 Students 

have the opportunity to learn not only the language but also 

contents at the same time. This way of working is the main 

characteristic of the CLIL approach (Content and Language 

Integrated Learning). 

 

It can be seen then that learning academic language involves 

building a tool that is fundamental to the development of the 

process of teaching to think and therefore to learn the basics of 

critical thinking. 

 

 

                                                 
47
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EverythingESL.net: http://www.everythingesl.net/inservices/bics_calp.php. p.1 

http://www.everythingesl.net/inservices/bics_calp.php


 

 

 

 

 

 

 

 

 

 

 

CHAPTER 3 

RESEARCH METHODOLOGY 
 

 

3.1. Type of research 

 

The design refers to a plan or strategy that is applied to obtain the 

desired information. The research aimed at knowing the reality of the 

professional practice of the English teacher in Peru in general and it was 

built by the application of various tests to those teachers in charge of the 

English class. Besides,  there is no research to analyze the situation of 

English teachers working in private schools or studies of a global nature 

involving both sectors. This lack impeded the contrast of both profiles, 

which led us to initiate our research by constituting a study population 

made up of private educational centers, contacted to know the most 

outstanding characteristics of the teaching practice. The information will 

be obtained through various survey-type documents, observations, and 

interviews. They will be properly structured in alternatives, allowing its 

processing and tabulation in a precise, objective and reasoned manner; 

being optimal to gather information, since it allows precise notions, 

attitudes, and knowledge of the studied population and professionals who 

by the nature of their work have a direct relationship and expertise about 

the professional performance of the population under study.  

 

Additionally, for general assessment and profile data of English 

teachers in public schools, the official information offered by MINEDU 

through Resolutions, Supreme Decrees and studies carried out with the 

collaboration of international institutions, will be used. It is necessary to 
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emphasize that the investigation will have as a corollary, the presentation 

of a proposal for a solution to the difficulties found; for this reason, it 

combines the results of qualitative research, with action research as it 

presents a suggestion to overcome the problem studied.  

 

 

3.2. Research design  

 

The design of the research has been worked following the 

methodological guidelines determined to conduct qualitative research, 

which involves the collection of a variety of materials that describe the 

routine and problematic situations with a special meaning and value in 

the life of communities or people. 

 

The course of this research has gone gone through different phases: 

first, an exploratory phase was carried out. Experiences accumulated for 

more than 20 years as a teacher trainer of the specialty were analyzed. It 

has been added the knowledge supplemented by a documental 

exploration of the current pedagogical concepts and the perspectives of 

the Peruvian State concerning the development of the educational policy 

in general with emphasis on the teaching of English in the country, and 

the revision of theoretical information. After completing this stage, the 

investigation proceeded to sketch a first approximation to the problem of 

study, as well as the scenario in which the investigation would take place 

and the duration and costs of the project.  

 

During the second phase when the investigation itself starts, three 

moments are identified. In the initial moment, the population is clearly 

established, the problem to be studied and the processes to be followed. It 

is also clear how the management and the hierarchical staff of the schools 

are included in the research to be able to observe classes, organize 

motivation courses and interviews with teachers, administrators, 

application of instruments and actions to be taken after the development 

of the investigation.   

 

The first of the instruments used had the purpose to carry out a 

structured observation of the real situation accompanied by a checklist to 

find out the current situation of the English course in private schools 

located in the main cities of the Peruvian coast. At the same time, it was 

developed the whole process of bibliographical and documentary 
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research aimed at getting a better understanding of the situation that 

specialists are planning for 21st century education, as well as the analysis 

carried out by the Peruvian State and prestigious public and private 

organizations. During the second moment or 'execution' phase, based on 

the results obtained in the initial phase, it proceeded with the definition of 

problem, hypothesis formation and the construction of the research 

objectives was reached. The next step referred to the design and 

application of instruments to investigate the truthfulness of the questions 

raised and to construct a workshop that allows us to contribute to the 

solution of the problems that were identified.  

 

During the third moment or 'closing', a third sample was formed, 

that participated in the workshop mentioned before. It was carried out to 

help solving the methodological deficiencies found in the teaching staff. 

After the implementation of this instrument, the participants were asked 

to analyze the relevance and effectiveness of the workshop. It is 

important to point out that this action rescues one of the characteristic 

methods of the qualitative research, which is action research. A modality 

that aims to produce knowledge and design useful actions for particular 

groups of people. 

 

In phase three, or process and analysis of the information, after the 

application of the various instruments considered as part of the 

investigation, the results obtained were rigorously and objectively 

analyzed.  

 

In the last phase called 'Exit,' the conclusions were reached, 

allowing then to establish answers to the research questions by checking 

the hypotheses and fulfilling the proposed objectives. A set of 

conclusions and suggestions that have in themselves pedagogical 

implications and opened new possible lines of action for future 

researchers have also been pointed out. 

 

It can be said then that the research has been structured around the 

effort to answer the following questions: 

 

 Is there a gap between the Peruvian English teacher and the education 

of the 21
st
 century? 

 Will the reform of the professional training of English teachers close 
the existing gap in relation to the demands of 21st century education? 
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 What are the priorities to be considered in 21st century teacher 

training? 

 

 

3.3. Variables  

 

From General Hypothesis 

 

Independent Variable  

Professional practice of English teachers 

 

Dependent Variable 

Gap with the profile of the education of the 21st century 

 

Intervening Variable  

Teacher training  

 

From sub- hypothesis  

X1 methodologies that develop critical thinking through questioning 

strategies and the development of ICT 

Y1 teaching practice 

Z1 Teacher training 

 

 

3.4. Population and sample group 

 

For the present research, it has been considered a group of 

educational institutions, referred by representatives of prominent 

publishing houses of the market that develop their activities in different 

cities of the country.They identify these private educational organizations 

as potential purchasers of the bibliographic production used for the 

development of the English course in the main cities of the Peruvian 

coast. This geographical region is where the most significant impulse in 

the teaching of English as a foreign language has developed for 

approximately 50 years. This resource was used for two reasons: 

 

a. Lack of studies and official data regarding the situation of English 

language teaching in our country. 

b. The confidentiality condition of the databases handled by publishing 

companies concerning their clients.  
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Due to the aspects stated and having as starting point the public 

databases of private schools in the country that let access to general data 

about name, location, social level, kind of management and services 

offered. The research continued with an interview to a group of 

representatives of prominent publishing houses in the market.They 

contributed by identifying their clients in five of the main cities on the 

coast of the country, namely: Lima, Arequipa, Trujillo, Chiclayo, and 

Piura. Based on the answers obtained, it was possible to triangulate the 

information that allows presenting the list of the mentioned schools 

located in these cities. They belong to the private sector and have an 

institutional profile that emphasizes the teaching of English as a 

distinctive factor of the quality of service offered. 

 

A determinant element for the constitution of this population has 

been the criterion of accessibility to the institutions, allowing us to know 

them, to evaluate their educational reality as well as showing acceptance 

to receive methodological information and training requirements. 

 

Within our population, private schools have been included that can 

be identified as members of three segments determined by their 

acceptance and acquisition of didactic material applicable to the English 

course. It has been established a modality of academic support with the 

teachers of English, building a relationship of advice, support, presence, 

and reliability between representatives of publishers, educational 

authorities and the teachers of English. 

 

The three groups of private schools considered for these purposes 

are: 

 

a. The first group, top colleges, which have excellent infrastructure and 

equipment, bilingual education with selected teachers and a training 

program, many of them accredited with professional management, 

offer a series of extracurricular workshops in music, painting, art, 

sports, and so forth. 

b. A second group, consisting of schools with variable quality between 

good and regular, with differentiated characteristics; traditional, 

religious, parochial, personalized or alternative, as well as schools of 

educational consortia, chains or franchises. These are various 

proposals seeking the one that most closely matches the personality of 
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our child, and that the philosophy of the school meets the expectations 

of parents. 

c. The third group consists of emerging educational institutions -

especially in the peripheral area of Lima and provinces that have been 

growing and consolidating their educational proposal. 

 

Finally, there is a group of precarious schools that have 

deficiencies in both infrastructure and equipment; teachers with low 

qualifications in ELT, and even with salaries less than those in the public 

sector, which has not been considered within this population. 

 

Samples 

For the present study, three types of samples were considered. 

The first of them was intended for the elaboration of the ‘Initial 

moment’ previously described. This step was used to collect data to 

determine what the research topic would be, in assessing the priority, 

geographical origin and feasibility to carry out a study. The work with 

the first sample was done through visits, interviews, talks and online 

counseling. A group of 90 teachers from the population formed this 

sample. 

 

Sample 1 
Table 5. Population 
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Sample 2   

 

Thirty teachers formed this sample. The criteria for selecting the 

participant schools of the second sample was as follows: 

They belong to the Population and Sample N° 1. 
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Geographical accessibility to carry out the application of the 

various research instruments. These instruments would let the research 

know in depth the difficulties or limitations these teachers face. 

Collaboration offered by institutions through their participation in 

training sessions. 

 
Table 6. Sample 2 

 
Source: own creation 

 

 
Figure 3. Schools sample 2 

 

60% 20% 

20% 

Schools  

Private

Parochial

Consortium
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Figure 4. Participants sample 2 

 

 

Sample 3   

 

Formed by sixteen teachers that belong to the population. This 

sample showed a better attitude, responsibility and availability to 

participate in an extensive training workshop, that was elaborated based 

on the prior issues required for the education of the 21
st
 century. 
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11% 

18% 

Provenance of Participants 

Private

Parochial
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Source: Own creation 

 

 

 
Figure 5. Participants sample 3 

 

 

3.5. Techniques and instruments to collect data 

 

a. Techniques of data collection 

 

The execution of the present research work has considered the 

organization of stages by providing the instruments to gather the 

necessary information to reach the proposed objectives. 

 

The techniques used have been the documentary and field 

technique. In the case of the documentary technique, the information was 

compiled to enunciate the theories that support the concepts included in 

the present work. Both in the historical aspects and in the presentation of 

the data of the educational reality officially accepted by the Peruvian 

State as well as the vision of education in the twenty-first century, 

represented by renowned specialists and institutions of global relevance. 

Within this category are included studies of various types and 

characteristics published through a variety of media, such as books, 

newspapers and magazines, brochures and electronic publications, which 

have been cited through references or bibliographic citations, as it is the 

case. 

56% 

13% 

31% 

Provenance of Participants 

Private

Parochial

Consortium
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About the techniques of data collection through fieldwork as it is 

known, its intention is to see, to interact and go over the information that 

the reality studied offers us. In the context studied, a variety of 

instruments has been used, that have precisely sought to provide such 

opportunities for approximation in relation to the research topic. The 

instruments used are the following: 

 

Observation Guide.- Used during the exploratory phase of the 

research with the intention of obtaining intentional and selective 

information about the reality of English teaching in the private 

institutions that constitute the study population and that are located in the 

main cities of the Peruvian coast. It was a natural observation in which 

the holder of the present research has had the opportunity to observe 

directly the educational reality in which the work of the teachers of the 

specialty is developed. 

 

Checklists. - They have been used as a list of aspects to be 

evaluated (contents, abilities, skills, behaviors, etc.), next to which has 

been qualified with a check or by assigning a score according to the 

compliance or existence of a determined criterion. They have been used 

primarily as verification tools. The approach used corresponds to the 

qualitative nature of the research. 

 

Interviews. - In the present investigation the type of interviews 

were not based on closed questionnaires and highly structured but in 

scripts with questions sequenced and aimed at stimulating the expression 

of the interviewee that allow to know their  information, management 

and criteria about the aspects investigated. 

 

Questionnaires. - One of the types of instruments in the present 

investigation  were the questionnaires, formulated as written instruments 

constituted by a set of questions that have been used to obtain 

information from a set of informants. The questionnaires used have been 

applied mainly to personnel directly or indirectly linked to the 

educational work, such as managers, directors and other hierarchical 

personnel who work at educational institutions; managers and staff of 

publishing houses as well as educational consultants working in such 

companies, were also considered. These people had to answer 

questionnaires that had evaluation questions oriented to know their point 
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of view and the assessment they give to different aspects related to the 

professional practice of the English teacher from private schools. 

 

 

b. Techniques to process data 
 

The processing of the data obtained during the present investigation 

has gone through the phases of: 

 

a. Entry: In which the data obtained has been grouped for processing. In 

this phase, its classification has corresponded to the type of instrument 

and type of informant. 

b. Process: During this phase, the necessary operations have been 

performed to transform the data into meaningful information. 

c. Output: Phase in which the necessary processes have been executed 

so that the information becomes useful data for the investigation. 

 

Tabulation: The tabulation of the data has consisted in counting 

the answers contained in the instruments, by counting the numerical 

codes of the alternatives of the closed questions and the codes assigned to 

the answers of the open questions, in order to generate results that are 

displayed in tables or/ and in graphs. The tabulation has been handled 

manually because a large number of instruments have been applied (12 in 

total) but the population included in them has never exceeded 30 

individuals. 

 

Data presentation: The statistical data presented in the research 

indicate the frequency and percentage obtained from the tabulation of 

each of the instruments, as it corresponds to a qualitative research. The 

presentation of statistical data obtained through the application of the 

various instruments has been presented in the following ways: 

 

Written presentation: Modality used to describe some results, 

specifically as it has been the case of the Observation Guide, after the 

application of this checklist, a set of conclusions derived from this 

activity was formulated. 

 

Tabular presentation: In cases where the statistical data has been 

presented through a set of rows and columns that respond to a logical 

order through tables that include the following elements: 
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Title, Column Matrix, Body and Source. 

Graphic presentation: Graphic presentations have been 

predominantly bar charts; although to a lesser extent pastel graphics have 

also been used. 

 

 

c. Operational definition of research variables 

 

The definition of the variables has been done in a number of ways, 

first through the formulation of the objectives of the research, where the 

actions set out are explicitly stated, constituting the expression of the 

concept of the variables. In addition to this is presented the "Operational 

definition of the variables of the investigation" constituted by a series of 

procedures or indications to carry out the measurement that the research 

proposes. 
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d. Reliability analysis of research instruments 

 

The reliability of a test generally refers to the consistency of the 

grades obtained by the same people on different occasions. The concept 

of reliability seeks to overcome the risk of error that could be found 

underlying the instrument and that could influence conclusions that have 

no basis in reality. In the broadest sense, the reliability of a test indicates 

the extent to which the individual differences in test scores are 

attributable to the random error of measurement and to the extent that 

they are attributable to present differences in the characteristic or variable 

measured. In that sense, any condition that is irrelevant to the purpose of 

the test represents error of variance. 

 

In the present investigation, the reliability of the research is given 

not only by the tests themselves but also by the variety of instruments 

and participants subjected to the different forms of data collection, 

providing in all cases information not only coincident and 

complementary but even fully corroborated by similar studies carried out 

in previous stages and applied by various national and international 

institutions.  

 

To assess the reliability and validity of the twelve qualitative 

instruments several methodologies were used. About the reliability of 

these qualitative instruments, a panel of masters and a PHD with 

educational background assessed the present thesis and its instruments 

and indicated that the twelve instruments comply with the indicators presented 

for their validation; for these the score was assigned according to the intervals 

presented in the 'instrument validation sheet' from UDEP.  The experts were 

Master Teresa Narvaez Pereda, Professor at Escuela de Traducción UCV; 

Master Janet Beatriz Navarrete Sandoval, Main teacher at Pedro Ruiz 

Gallo School; Master Jesus Crisólogo Galván, Professor at Universidad 

San Martin, UCAL, Alas Peruanas; and Ph.D Luciano Carlos Scattolon 

Benedetti, former Evaluation Chief at Colegio Militar Leoncio Prado and 

professor at Universidad Inca Garcilaso de la Vega. In addition, the 

instruments associated to evaluation of teacher’s performance showed 

that most of the 30 teachers interviewed and assessed, showed teaching 

skills ranging from poor to fair. These findings are consistent with 

studies conducted by OECD Development Center – 2016, Skills strategy 

(OECD.org, 2016) and Pronabec, as well as studies undertaken by 

MINEDU that include the evaluation applied by UNESCO to more than 
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three thousand teachers of English, a report prepared by the British 

Council, English in Peru: An examination of policy, perceptions and 

influencing factors (British, 2015). ICPNA evaluations as well, reflect 

aspects of the reality that the very MINEDU recognizes and assumes as 

problems that need to be overcome.  

 

These studies concluded, among other points, that there is no 

qualified personnel to teach English due to lack of preparation or 

training
48

.  The following chart summarizes what reliability measure 

technique for qualitative instruments were used for each of the 12 

instruments used. 

 

To assess the validity of these qualitative instruments several 

methodologies and approaches were used. For example, the assessment 

made by the experts mentioned before, viewed as an application of the 

Delphi method to assess the content validity of the tools
49

.  The 

concurrent criterion validity was used since the following groups of 

instruments yielded the same or similar results: the six instruments 

related to assess the teachers’ performance on one hand and the 

instruments associated to class observation guide and assessing the 

teaching practice. Regarding the construct validity, it is confirmed that 

instruments measure what they claim because they were built based on 

models and suggestions offered in methodology books. It is important to 

                                                 
48

  Please refer to the appendix section for a brief summary for these documents. 
49

  The Delphi method (/ˈdɛlfaɪ/ DEL-fy) is a structured communication technique or 

method, originally developed as a systematic, interactive forecasting method which 

relies on a panel of experts.
[1][2][3][4]

 The experts answer questionnaires in two or 

more rounds. After each round, a facilitator or change agent 
[5]

 provides an 

anonymised summary of the experts' forecasts from the previous round as well as 

the reasons they provided for their judgments. Thus, experts are encouraged to 

revise their earlier answers in light of the replies of other members of their panel. It 

is believed that during this process, the range of the answers will decrease and the 

group will converge towards the "correct" answer. Finally, the process is stopped 

after a predefined stop criterion (e.g. number of rounds, achievement of consensus, 

and stability of results) and the mean or median scores of the final rounds determine 

the results.
[6]

 

Delphi is based on the principle that forecasts (or decisions) from a structured group 

of individuals are more accurate than those from unstructured groups.
[7]

 The 

technique can also be adapted for use in face-to-face meetings, and is then called 

mini-Delphi or Estimate-Talk-Estimate (ETE). Delphi has been widely used for 

business forecasting and has certain advantages over another structured forecasting 

approach, prediction markets.
[8]

 

https://en.wikipedia.org/wiki/Help:IPA/English
https://en.wikipedia.org/wiki/Help:Pronunciation_respelling_key
https://en.wikipedia.org/wiki/Forecasting
https://en.wikipedia.org/wiki/Delphi_method#cite_note-1
https://en.wikipedia.org/wiki/Delphi_method#cite_note-1
https://en.wikipedia.org/wiki/Delphi_method#cite_note-3
https://en.wikipedia.org/wiki/Delphi_method#cite_note-3
https://en.wikipedia.org/wiki/Facilitator
https://en.wikipedia.org/wiki/Delphi_method#cite_note-5
https://en.wikipedia.org/wiki/Mean
https://en.wikipedia.org/wiki/Median
https://en.wikipedia.org/wiki/Delphi_method#cite_note-rw1999-6
https://en.wikipedia.org/wiki/Delphi_method#cite_note-rw2001-7
https://en.wikipedia.org/wiki/Prediction_markets
https://en.wikipedia.org/wiki/Delphi_method#cite_note-kag-8
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notice that aspects related to the teaching practice is knowing about the 

background of the teaching – learning situation of a specific group, 

progress, motivation, current needs, aims for organizing an ELT course 

and specific purposes among others. The ways to research about these 

topics include Surveys to get feedback, opinion, preferences, and needs. 

They include getting information from those involved in the teaching-

learning activity in the form of self-evaluation, questionnaires, needs 

analysis, and feedback among others. 

 

The chart below summarizes the instruments and methods used to 

measure their reliability and validity: 

 

 
 

The Validity summary chart presented was shared through 

FUNIBER´s guide from Observation and Research in the Classroom, 
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which is based on information taken from Seliger and Shohamy (1989: 

190). 

 

The chart below summarizes the instruments applied to teachers 

and those applied to other people related to the ELT world. 

 

 
 

Technique 
Instruments 

used 
Observations Focus 

Reliability I1- I2- I4 
I5- I6 

I2-I4-I10-111 

Agreement among scores 
Agreement among responses 

Agreement among responses 

Methodology ; Use of 
English; use of  ICT 

Methodology: 

questioning , 

Knowledge of CT 
Use of ICT 

Inter-rater 12 instruments Agreement among judges 
about scores assigned 

The experts assign 
similar scores to the set 

of instruments 

Parallel 

form 

I1- I2- I4 

I5- I6 

Two similar instruments 

supposed to measure the same 

thing actually do 

Profile of the ELT teacher 

Methodology ; English 

performance; use of  

ICT 

Methodology, Use of 
English; use of ICT in 

the ELT class 

Internal 12 instruments  Results obtained match when 

contrasted to the profile of the 

Peruvian ELT teacher and the 

Education of the 21st C 

The gap between the 

Peruvian ELT teacher 

and the Education of the 

21st C. is evidenced. 

Validity 12 instruments Procedure measures what is 

supposed to measure 

External audit 

 12 instruments Procedure accurately 12 instruments 
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Technique 
Instruments 

used 
Observations Focus 

represents the content it is 

supposed to measure 

Concurrent Instruments that 

research the 
teacher’s 

performance: 1-2-

3-4-7-8-9-10-11-

12 

The different   instruments 

correlate well when 
measuring Methodology, use 

of English, Use of ICT in the 

ELT class. 

Results in the categories 

mentioned match well. 

Predictive I9 meditating on 

progress 

The instrument shows that up-

dated training improves 
methodology knowledge 

Confirms what was 

stated in the General 
Hypothesis 

 

Construct I1-I2-I3-14 

I8-I9-I10-I12  

Kramer/Kappa/Odds 

Kramer/Kappa/Odds 

The construct represents 

the variables measured: 

Methodology; Use of 

English ; use of ICT; 
profile of the education 

of the 21st C. 

 

 

e. Validity analysis of the research instruments  
 

Four experts validated the twelve instruments.  

N° EXPERT 

1 M.A. JANET BEATRIZ  NAVARRETE SANDOVAL 

2 M.A. TERESA MILAGROS NARVÁEZ  PEREDA 

3 M.A. JESUS MARTÍN CRISÓLOGO GALVÁN 

4 PhD. LUCIANO CARLOS SCATTOLON BENEDETTI 
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CONSOLIDATED CHART ABOUT EVALUATION OF EXPERTS FOR VALIDATION 

OF INSTRUMENTS 

No. INSTRUMENTS EXP 1 EXP 2 EXP 3 EXP 4 AVERAGE 

1 Observation guide 0.90 1.00 0.95 0.90 0.94 

2 
Guide to assess the teaching 
practice 

0.90 0.90 0.90 0.90 0.90 

3 
PROFILE OF TEACHER 21th 

CENTURY 
1.00 1.00 1.00 1.00 1.00 

4 
Language classroom 

observation 
0.90 0.90 0.90 0.90 0.90 

5 Interview  0.89 0.90 0.90 0.89 0.89 

6 Needs analysis 0.90 1.00 0.95 0.90 0.94 

7 Ethnographic card 0.90 0.90 0.90 0.90 0.90 

8 Meditating  on progress 0.80 1.00 0.90 1.00 0.93 

9 
Management and hierarchical 

personnel 
1.00 0.90 0.95 0.90 0.94 

10 
Management team from 

publishing houses 
0.90 0.90 0.90 0.90 0.90 

11 Educational advisors 0.90 0.90 0.90 0.90 0.90 

12 
Profile of Peruvian ELT teacher 
and the education of the  21st 

century 

1.00 0.90 0.95 0.90 0.94 
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• LISTAS DE COTEJOLISTAS DE COTEJO 

 

TRIANGULATION OF 

OBSERVATIONS: 

CONTRAST OPINIONS OF 

PROFESSIONALS 

TRIANGULATION OF 

DOCUMENTARY SOURCES: 

CONTRAST OPINIONS  

INSTITUTIONS AND  

PEOPLE RELATED TO THE 

RESEARCH TOPIC  
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 0.94   0.90  
 1.00  

 0.90   0.89   0.94   0.90   0.93   0.94   0.90   0.90   0.94  

AVERAGE - INSTRUMENTS' 

VALIDATION 
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3.6. Procedure 

 

a. Stages of research execution 
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b. Investigation activities of each period of the research 
 

The present research has used a variety of instruments applied in 

each of the stages of its execution and with diverse participants. This has 

been done by trying to meet specific aims of each of the stages of the 

investigation. Two tables presented below show the details of the 

instruments included during each moment of the research. 

 

Instruments applied to those teachers part of the samples 
 

 
 

 



 

 

 

 

 

 

 

 

 

 

 

CHAPTER 4 

RESULTS OF THE INVESTIGATION 
 

 

4.1. Data analysis 

 

4.1.1. Context 

 

a. Global 

 

To carry out the present research, an exploratory phase has 

been started, through which started an initial contact with 

educational centers located in the main cities of the Peruvian coast, 

belonging to an administrative regime of private management and 

characterized by assigning a prominent position to the teaching of 

the English language in their respective institutions. This situation 

has favored the availability of a greater number of class hours, the 

hiring of teachers with better qualification levels, the existence of 

technological facilities as well as the availability of educational 

material and latest generation texts. 

 

The status of these schools also predisposes their authorities 

to favor and encourage various forms of advice and training for 

their teaching staff. Starting from this concept it was decided to 

carry out an investigation that had assured its feasibility when there 

was interest on the part of the potential beneficiaries, expressed 

through the granting of facilities to conduct the research. 
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Established the criteria described, a population of 78 private 

schools located in the cities of Piura, Chiclayo, Trujillo, Huacho, 

Lima, Ica and Arequipa was selected, analyzed and investigated 

with the help of educational consultants who have experience in the 

publishing market. 

 

These institutions, in addition to their type of management, 

are mainly considered in the socio-economic levels A, B and C. It 

is relevant to emphasize that a common element in all of them is 

the importance given to the teaching of English  based on the 

recognition they make of this language that has the condition of 

communication instrument of the globalized world. 

 

 
Figure 6. Chart about population 

 

 



129 

 
Figure 7. Percentage of schools per city. 

 

 

Specific 

 

The study itself has been developed with a sample of 30 

teachers from different schools part of the population described in 

figure 7. During the exploratory phase, a contact observation, 

interviews and motivational workshops with teachers of the English 

specialty of educational institutions located along the Peruvian 

coast were carried out. It can be concluded that the existing 

problem was common to all of them, without showing a greater 

difference between them due to the geographic location or the 

socioeconomic level they belong.  

 

The selection criterion, in this case, is the availability to have 

access to their respective educational institutions to observe the 

work system, infrastructure, didactic resources and how they use 

them. A subsequent access to attend face-to-face meetings and via 

Skype for counseling and training sessions. A set of research 

instruments was applied to this group, formed by a) Class 

Observation, b) Interview and c) Needs analysis. Based on the 

results obtained from the mentioned instruments, it was possible to 

determine that among the most significant problems in the 

professional practice of the average teacher of the English course, 

Piura 
6% 

Chiclayo 
3% 

Trujillo 
2% 

Huacho 
6% 

Lima 
67% 

Ica 
8% 

AQP 
8% 

SCHOOLS PER CITY 
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there are the shortcomings and limitations in methodological 

aspects. This finding was triangulated with the appreciation of 

specialists from two different fields: a) the educational one, and b) 

the publishing houses. This staff made up of senior management 

and hierarchical staff of schools, executives and educational 

consultants, specialists in the promotion and sale of ELT products. 

They were interviewed about their opinions regarding the 

professional profile of the teacher of English as well as the level of 

performance in the English Language, ELT product knowledge, 

modern methodologies and use of ICT, among others. 

 

After consolidating the research findings for the second 

sample, a training program focused on the use of questioning as a 

tool for the development of critical thinking in the English class 

was developed. Questioning to develop CT,  has a protagonist role 

in the art of interrogation as an excellent didactic resource; a role 

that has been stressed over time in the constant search of 

knowledge by human beings and that nowadays, is mainly 

structured around the development of critical thinking itself. CT is 

considered as one of the pillars of the profile of the citizen of the 

21
st
  century. 

 

This training program was applied to sample three made up 

of 16 teachers originally belonging to the population (sample 1 and 

sample 2). This staff of teachers participated in the workshop 

mentioned having as the first activity to fill out an ethnographic 

card and as a corollary the completion of a self-assessment form 

called ‘Meditating On Progress’; it was about the knowledge 

acquired during the workshop. 

 

Data Presentation 

Instruments with comments and graphs 

 

In the present research a total of 12 instruments have been 

used, consisting of: Observation Guide(14 items); Profile of the  

teacher of the 21
st
 century (15 items) Class Observation Sheet (with 

39 items) and Guide to assess the teaching  practice (24 items), 

Ethnographic Card (7 items), Needs Analysis Interview (10 

items),” Interview - Questionnaire "(5 items), Survey to 

Management and Hierarchical Personnel from educational 
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institutions (23 items), Survey to management team of publishing 

houses (12 items), Survey to Educational Advisors from the 

publishing area (3 items) and self-evaluation (12 items); Checklist 

to contrast the profile of the Peruvian English teacher and the one 

of the 21
st
 Century.(15 items). 

 

The following chart shows all the instruments applied to the 

different participants that took part in the present investigation. 

 

Instruments applied to the teachers that belong to the samples: 

 

 
 

3 
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Figure 8. About the general hypothesis 

 

 

The gap between the professional practice of the Peruvian 

English teacher and the education of the 21st century demands a 

reform of teacher training. 

 

Document 1  

“La Situación de la enseñanza de idiomas en el Perú”. 
50

 

 

The document in reference presents a historical view 

regarding the situation of the teaching of English in Peru from the 

perspective of the 80´s at the beginning of the second government 

of Fernando Belaúnde Terry and the return to democratic life after 

twelve years of military dictatorship. 

 

This long period in the political life of the country left 

sequels in all areas and particularly in the educational field in 

which the so-called educational reform, which directly and 

profoundly affected the teaching of English, was introduced after 

1,973. 

 

                                                 
50

 Op.cit 

18% 

64% 

18% 

INSTRUMENTS APPLIED 

SAMPLE  1 SAMPLE 2 SAMPLE 3
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The analysis carried out in this document reveals a set of 

problems that at the time prevented the proper development of 

English teaching, proceeding to give a general description of the 

problematic situation experienced, which could already be 

summarized in the following criteria: 

 

• Marked shortage of appropriately qualified language teachers 

• Absence of a stimulus policy for teaching English 

• Lack of adequate teaching materials 

• Lack of appropriate infrastructure  

• Lack of technical supervision 

• Lack of opportunities for teacher development 

• Null scientific research on the problem of language teaching in 

Peru. 

• Lack of cooperation between educational authorities and 

institutions dedicated to the training of language teachers 

• Lack of understanding of the role of learning English in the 

development of a language policy in the country. 

 

At the beginning of the decade of the 80's, the researcher of 

the present document goes towards a characterization of the 

problem of the teaching of the English language that has complete 

validity in the present time. She concludes her research expressing 

the hope that this situation can be reversed  

 

Zierer-Wu (1980), states that the new constitutional 

government initiated in the mid - 80’s, is projecting a substantial 

change in the education system. There is a well-founded hope that 

concrete actions will be taken to re-evaluate the teaching of foreign 

languages in Peru's educational system. Forty years later the 

situation remains the same.  
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Document 2 
Enseñanza de idiomas en la Educación Peruana.

51
 

 

The document signed by the Bilingual Education Unit of the 

Ministry of Education, states that in the early 80’s, there was a 

situation related to English teaching characterized by a lack of 

awareness of its importance and insufficient technical information 

in the field by those in charge of educational planning during the 

last decade the analysis of causes and consequences, lets state that:  

 

The initial impulse soon lost strength due to the lack of 

interest of the Ministry’s authorities and the negligence of a 

bureaucratized administration. 

 

There is also a marked difference between public and private 

education. In the  latter, the teaching of English was mandatory but 

not exclusive of secondary school as it could begin in the primary 

and even before as it happens in a few  private schools called 

"Bilingual.” In those bilingual schools, good quality of teaching 

ensures that the foreign language can also be used as an effective 

language since the primary education. Unfortunately, these schools 

have no quantitative relevance at the national level. The document 

has not only a historical value to perform an analysis of the 

situation that confronted the teaching of English in the early 80s, 

but also means a diagnosis of the State of affairs at the term of the 

twelve years of the military regime that ruled Peru from 1968 to 

1980. The shortcomings, problems, and needs outlined there seem 

to have remained unchanged over the years. 

 

  

                                                 
51

  Vanden Eydn. (2013). Enseñanza de idiomas en la educación peruana : a propósito 

de un libro de la Fédération Internationale des Professeurs de Langues Vivantes 

(FIPLV). Obtenido de http://revistas.pucp.edu.pe/index.php/lexis/article/view/4877/ 

4875 

http://revistas.pucp.edu.pe/index.php/lexis/article/view/4877/


136 

 

Document 3 

OECD Skills Strategy Diagnostic Report –
52

 

 

The Education of the 21st century means the development of 

the so-called Global Competencies that must be maximized to 

promote a more diversified and productive economy. The 

complexity of the Peruvian productive structure is lower than that 

of most of the countries of reference. "In 2012, Peru ranked 80 out 

of 144 countries regarding economic complexity and, unlike most 

Latin American countries, this positioning has become worse in the 

last two decades." 

 

The Peruvian economy must undertake a process of structural 

renewal that will allow the most demanded sectors to keep the 

current growth and to redirect workers to more productive areas of 

the economy, which will mean strengthening the development of 

the skills that the world of work requires. One of those 

competencies is communication, where English plays a 

fundamental role as the language of globalization. 

 

 

Document 4 

Making Development Happen. Avanzando hacia una mejor 

educación para el Perú . OECD Development Centre 2016 

(OECD Development Centre) . 

 

Peru has significant differences in school performance 

closely linked to socioeconomic and cultural factors. This situation 

was verified through the application of the PISA tests which made 

evident the imbalance between the academic results of the students 

according to the socioeconomic level they belong to.  In the 2012 

evaluation, 25% of the richest students outnumbered the poorest in 

about 2.5 years of schooling in secondary education (OECD / CAF 

/ ECLAC, 2014).  

 

About 36% of the variation in performance of students in 

Peru is explained by the economic, social and cultural situation of 

                                                 
52

 OECD.org, 2016 
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the students and the school, which is the highest percentage among 

the Latin American countries that participated in PISA 2012.The 

correlation between the socioeconomic status of students and the 

educational resources of the school is greater than in the rest of the 

8 Latin American countries that participated in PISA and the 

average of the OECD (OECD Development Centre)
53

 

 

Cultural and linguistic diversity also has an impact in 

students’ performance. Many differences may be observed 

depending on the students’ mother tongue. There are also 

significant differences according to the region students come from, 

tending to be better the performance of those coming from cities in 

the coastal region. 

 

According to PISA 2012 tests, there is more than two years 

of schooling delays from rural to urban schools, explained to a 

significant part by the differences in the socio-economic status of 

the school students’ families (OECD / CAF / ECLAC, 2014). The 

quality of higher education falls far short of international standards 

and is quite heterogeneous. Explanatory variables are the 

economic, social and cultural status of the student as well as the 

school. Source: (Organisation for Economic Co-operation and 

Development (OECD), 2005) 

 

"The quality of teaching is one of the main factors affecting 

the performance of students" The problems that afflict the teaching 

practice have been one of the main factors behind the poor quality 

of education in Peru. "These include inadequate teacher training, 

insufficient remuneration, and a regulatory framework that does not 

encourage professionalism.
54

 

 

The reform of the teaching profession is a significant step 

forward to improve the quality of education in Peru. Teachers are 

the fundamental pillars of the education system. The introduction 

of evaluation processes to place meritocracy at the epicenter of the 

                                                 
53

  OECD Development Centre 2016. Making development happen. Avanzando hacia 

una mejor educación para el Perú .  
54

  Rivero, J. (2010). “Teacher performance and its impact on the quality of education 

in Peru”, Policy Paper, . Ottawa, CANADA: FOCAL FOCAL (Canadian 

Foundation for the Americas). 
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teaching career and to improve the remuneration of teachers is a 

successful step in enabling the profession to regain social prestige 

and to attract the best talent. 

 

An important aspect of raising teacher quality is the use of an 

evaluation system based on criteria and instruments that capture the 

quality of teaching, getting as close as practicable to classroom 

teaching (OECD, 2013b). The formative aspect of evaluation also 

has to play a relevant role. In the countries that achieve the greatest 

learning, evaluation also aims to give feedback to teachers and 

direct them to professional development opportunities that allow 

them to improve their practices.  

 

In Peru, the relevance of competencies appears weak, as 

suggested by the difficulties that companies have to get labor force 

with the skills they need to develop their activity. The low 

educational performance in the country is one of the main 

explanations to the low pertinence of the competencies, something 

that is manifested through the significant gap between the 

competencies  

 

According to other sources, "about 2 out of 3 companies 

(68%) report difficulties to fill their vacancies in Peru, being in 

2015 the second largest problem in the world, and well above the 

global average of 38%.”  (2015 Talent Shortage Survey from 

ManpowerGroup, 2015).  

 

Nowadays more people in the country access the education 

system, but it is still full of inequalities on the socioeconomic 

aspect, gender, geographic location that is related to L1. These and 

many other issues become determinant when moving forward to 

higher levels of education. Considering the necessity to promote 

the education of high quality in the country should keep on the 

direction of recent policies adopted. 

 

Initiatives to modernize the curriculum and to train in 

competencies more connected to the real needs of individuals, 

through elements such as the National Policy of English Language 

Use and Teaching of Physical Education, are good examples. 
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Document 5 

Resolución de Secretaria General 2060 – 2014 MINEDU 

(MINEDU 2060-2014). 

 

The reference document was issued by the General 

Secretariat of the Ministry of Education of Peru as part of the 

process that would finally conclude with the issuance of the 

Supreme Decree “Inglés, Puertas al Mundo.” In the Resolution 

above, the elements of the teaching of the English language in the 

public schools of the country are approved. This document makes a 

comparative analysis of the teaching of this language in Latin 

America (The situation of total delay in which the English language 

in Peru was at that moment, compared to other countries of the 

region, is completely verified.). Then, the status of the  ELT 

teachers is analyzed. It refers to the assessment of the linguistic 

competence of the National Program of English Specialization 

(2010-2011), that was in charge of ICPNA. It was verified that 

more than 40 % of the teachers of the specialty of English did not 

exceed the basic level, which means that their domain was entirely 

elementary, situation that invalidated them to exercise the teaching 

of the English a foreign language. 

 

Another aspect was that the training of English teachers "has 

developed without considering international standards, as has 

occurred in other countries in the region." (MINEDU 2060-2014). 

This situation has been trying to remedy with actions taken in later 

stages without the official report of the results obtained until now. 

 

 

Document 6 

English Language Teaching in the Peruvian Education System 

and its Importance. (de la Puente Gonzales, 2015) 

 

The document, which is the responsibility of the director of 

UGEL in Requena (Department of Loreto), aims to give a global 

vision of progress in the approach of ELT in the Peruvian 

educational system, from the perspective of a State Officer. In this 

sense, a recount is done of what has happened in educational work 

in the public sector. It is important to establish a sense of purpose, 
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to guide the work of those involved in the subject; having the 

referral of the Common European Framework for Languages 

(CEFR), which allows setting the criteria applied to an oral and 

written expression, and the understanding of a particular language. 

Because of the importance of learning  English as an essential tool 

for the development of the country, since 2014 it has been 

considered to improve the level of performance of English teachers, 

as they are the agents of change, regarding the achievement of 

competencies at the B2 level by the end of secondary school. These 

aims are expected to be achieved by 2021, due to the requirements 

of foreign universities to access undergraduate studies "That is, 

after reiterating the importance of learning the English language as 

a central element for the personal and academic development of the 

individual.” De la Puente Gonzales (2015) in the present document 

reaffirms the inequalities in the resources and means available for 

teaching the foreign language, highlighting that one of the central 

aspects has been the lack of suitable personnel. "The shortage of 

language teachers with a university degree was one of the reasons 

to relegate this subject for many years, compared to teaching other 

subjects.” This situation limits the possibility to develop the work 

on the topic and its extension to the different levels of education, 

constituting a severe limitation for the academic development of 

students.  

 

The Ministry of Education did not provide resources or 

materials much less teacher training to improve L2  skills. For this 

reason, teachers established a  traditional teaching methodology as 

a unique method, which resulted in students having five years of 

secondary education who had limited knowledge of the English 

language, and when they entered the university, they returned to 

study the beginner level.
55

 

 

The statements contained here emphasize not only the limited 

number of teachers trained to teach the course but also the lack of 

didactic resources as well as limitations in the use of technology. 

All this puts the need for a diversified, timely and constant training, 

capable of generating substantive changes in the way the teacher 

                                                 
55

  De la Puente Gonzales, Y. (2015). English Language Teaching in the Peruvian 

Education System and its Importamce. Conocimiento Amazonico, vol 6 N° 2. p. 152 
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faces the teaching-learning process, on the agenda. "Another 

difficulty was the lack of opportunities for teacher improvement, 

Despite the fact, that during the 90’s the Ministry of Education and 

the British Council signed an agreement entitled "Improvement of 

English Teaching in Secondary Public Schools in Peru". (de la 

Puente Gonzales, 2015, p. 154); Within this program, courses of 

linguistic treatment and pedagogical skills were carried out. All 

this, points out that the cornerstone of any work in educational 

reform starts from having trained and permanently updated 

personnel capable of adequate use of those resources that science 

and technology offer us nowadays.  

 

 

Document 7: 

English in Peru: An examination of policy, perceptions and 

influencing factors. (British, 2015) 

 

The Peruvian State has formalized through D.S. “Inglés, 

Puertas al Mundo” its policy regarding the use of English language 

at levels of State agencies and their teaching in public schools. 

MINEDU anticipates a shortage of 2,300 English teachers by 2015 

and by 2,021, they will need 30,000 teachers of English. 

"Currently, 70 percent of English classes are in charge of teachers 

who are not qualified to teach this language.” 

 

Teaching development goals include attracting the most 

qualified candidates through a salary increase and incentives such 

as scholarships, immersion courses, and competitions. 

 

It is an evident fact that the vast majority of teachers in the 

field lack a pedagogical degree issued by institutions of higher 

education, which drastically cuts the possibility of having a 

professional staff trained in aspects such as methodology. 
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Document 8 

DECRETO SUPREMO Nº 012-2015-MINEDU.  Política 

Nacional de Enseñanza, Aprendizaje y Uso del Idioma Inglés - 

“Inglés, Puertas al Mundo”  

 

Supreme Decree approving the National Policy for the 

teaching, learning, and use of the English Language. "“Inglés, 

Puertas al Mundo”" SUPREME DECREE No. 012-2015-

MINEDU, supports the rationale of this legal instrument in the 

importance of "increasing the competitiveness of the country, to 

increase formal employment and the well-being of the population. 

Establishing that in Human Capital, its objective is to increase 

labor productivity, promoting the formation of capacities linked to 

the labor market, including the Ministry of Education, among 

others, is responsible for related activities. To reach the objective of 

the National Agreement called ‘Promotion of the Competitiveness 

of the country’ which contains sectoral development policies, 

highlighting equal opportunities and investment in human 

capacities. It is decided to promote the development of education, 

diffusion, and application of the English language in different 

activities of the Peruvian State, adopting in that trend the measures 

to promote it. In this sense, the mentioned decree, appealing to a 

series of other legal instruments, seeks to include the English 

language between "national and sectoral policies, which are of 

mandatory compliance by all State entities. 

 

" Specifically creating a Commission, Multisectoral made up 

of representatives of the various ministries and chaired by the 

representative of MINEDU. This commission would be in charge 

of elaborating the ‘Plan of Implementation’ of the stated policy 

“Inglés, Puertas al Mundo”. Its purpose would be "that its 

beneficiaries develop communicative competencies of the English 

language; that the designing and supervising national and sectoral 

policies are of mandatory compliance by all entities of the State ." 

 

The corresponding provisions include: 

"Adoption of international standards of competence in 

English The implementation of the policy “Inglés, Puertas al 

Mundo,” will be carried out taking into account the parameters of 
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the Common European Framework of Reference for Modern 

Languages (CEFR).  Levels of the Council of Europe describe the 

levels as follows:  

 

User 1 A1 Beginner; Elementary 2 A2; Elementary 3 B1; 

Intermediate Independent 4 B2; Intermediate; high 5 C1 Advanced; 

Experienced 6 C2 Advanced high.  Source: Common European 

Framework of References for Modern Languages Second.- 

Implementation Plan to 2021 of the Policy “Inglés , Puertas al 

Mundo” within a period of no more than sixty (60) working days 

after the installation of the Multisectoral Commission; the Ministry 

of Education will approve by Supreme Decree endorsed by those in 

charge of the sectors for the Plan of Implementation to 2021 of the  

Policy "Inglés Puertas al Mundo", which will contain the strategies, 

initiatives, goals and actions for the period 2015-2021, in charge of 

the entities indicated in article 6 of this Decree Supreme, as well as 

the tools to carry out the corresponding monitoring and evaluation.  

 

 

Document 9 

Decreto Supremo N° 007-2016-MINEDU. Aprueba el Plan de 

Implementación al 2021 de la Política Nacional de Enseñanza, 

Aprendizaje y Uso del Idioma Inglés - Política “Inglés, Puertas 

al Mundo” ( MINEDU gob.org, 2015) 

 

Document constituted by the "Implementation Plan to 2021 

of the National Policy on Teaching, Learning, and Use of the 

English Language – Policy “Inglés , Puertas al Mundo”,  The 

present document establishes the following criteria and provisions: 

The Multisector Commission Permanent nature for the 

implementation of the “Inglés , Puertas al Mundo” Policy, attached 

to the Ministry of Education, with the purpose of issuing reports 

and monitoring and enforcement of the mentioned policy. 

 

Among the items considered in this document are: the 

importance of English as a global language, that constitutes 

communicative competence, indispensable for achieving better 

perspectives for personal development both in the academic and 

work field. However, there is no policy aimed at boosting their 

learning and making available to the bulk of the population. In this 
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sense, the comparative study is carried out concerning other 

countries of the region, demonstrating that by the time the 

mentioned decree was issued (2016), the situation was absolute 

behind other neighbor nations that had undertaken this challenge 

some years before. 

 

The bulk of the document details the insufficiency of the 

teaching staff, the incapacity of a majority sector of the same to 

face the education work in the specialty, a situation that is verified 

through evaluations applied by specialized institutions to those in 

charge of the mentioned subject in public schools of the republic. 

The concept of the importance of achieving levels B1 or B2 

considered by the European Common Framework for Languages 

(CEFR) is reaffirmed as indispensable for the efficient exercise of 

teaching in this field. Finally, guidelines are formulated for actions 

to be carried out in the short and medium term, in the different 

instances of the state, towards 2021. 

 

Contrast instruments 
The first element to be highlighted is the report prepared by 

the researcher of the present project resulting from the work of 

making contact with the studied population, which includes visits, 

interviews, dialogues, training, workshops and class observations 

during the exploratory phase. 

 

The report contains a series of statements that contrast with 

the profile of the education of the 21st century 

 

Procedure followed 

Match conclusions from the first instrument (Observations 

done during the exploratory phase to English teachers from schools 

along the Peruvian coast) with the second instrument (Profile of the 

English teacher of the 21
st
 century). 

 

Evaluate and assign a score using the criteria provided. 

Obtain the total average, assign a result: 2 = less than expected, 

which means: Shows inconsistency in the teaching performance 

from time to time. Needs to be monitored. With hard work and 

planning can improve. Sometimes shows a lack of organization. 

Requires training in weak aspects of the profile. 
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Comments 

The contrasting of the hypotheses that constitute the starting 

point of our investigation has been made by a consolidated of 

competencies that the different institutions and writers point out as 

characteristics of the educator of the 21st century. 

 

The first instrument used for the proof of this hypothesis is 

constituted by the Ethnographic card because it is an instrument 

that shows the general characteristics of those participants that are 

considered within the population and the corresponding samples. 

Through this instrument it is possible to know about the 

professional background of ELT teachers from private schools as 

well as their work experience. 
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81% 

19% 

TEACHER COORDINATOR

SAMPLE 3 - TEACHER EXPERIENCE 

25% 

18% 

57% 

SAMPLE 3 - PROFESSIONAL 

EDUCATION STUDIES 

FINISHED

NOT FINISHED

WITHOUT EDUCATION STUDIES
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The Ethnographic card is an instrument that offers very 

interesting data. It shows that most participants who work as ‘ELT 

teachers, lack of pedagogical studies in general terms and even less 

in the ELT specialty. These results become relevant to understand 

the information obtained through the application of the different 

instruments used in the research process. These results confirm that 

when talking about the average ELT teacher, one is talking in 

general terms, about someone who does the teaching activity 

without the required professional studies. 

 

 

Observation Guide 

The instrument was constructed and applied to serve as a 

guide to the observation made on teachers from the schools part of 

the population during the exploration phase and with the purpose of 

collecting structured information that serves to define the 

parameters of research. 

 

The instrument shows four categories, which are School, 

Class, Teacher, and Material. 

6% 

25% 

31% 

38% 

EDUCATION LEVEL - SAMPLE 3 

School Language Institute

University Not finished University finished
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In the item SCHOOL, the questions covered the position 

assumed by the institution about the teaching of English. The 

assigned assessment was the lowest attribute: POOR. It is about the 

management of the English course, the number of hours allocated 

in its work plan. The integration to other subjects and aspects of 

school activity is downright deficient. 

 

The following item was referred to the CLASSROOM. In 

this case and despite not being an ideal situation there is a slight 

improvement in the general condition of the situation observed, 

being able to notice that the number of students and the furniture 

used is quite adequate. There is still work to be done in aspects 

related to technological facilities and ambiance that includes and 

incorporates material ready – made or belonging to the English 

course. 

 

In the case of the TEACHER, the assessment is actually 

deficient. It  can be observed significant problems in the aspects 

related to their knowledge on pedagogical subjects and their 

command of the English language, however, the subject becomes 

particularly critical when there is a definite impact on the 

methodological aspects and in the use of technological tools as part 

of the teaching strategy. 

 

Finally, the last criterion observed was the use of 

MATERIALS. Within this item, it is considered physical and 

virtual didactic materials as well as the use of the course textbook. 

In general, terms, there was a deficient use of all the material, 

which became especially sensitive when these elements had a 

virtual character, and this problem affected the inappropriate use of 

the course book as well, wasting their resources and preventing 

their full use. 
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In general, the guided observation through its items showed 

as attribute LOW / DEFICIENT, which allowed gathering general 

information about the population studied in the aspects related to 

teaching work in the English class. In broad terms the findings 

were that: the level of English of teachers was low - deficient; 

English was disintegrated from other areas of the curriculum; There 

is low - use of multimedia equipment; The teacher's 

methodological strategies were simple and traditional; 

Methodologies and state-of-the-art technologies are only known in 

high socioeconomic schools; the virtual material is not used 

regularly, and its use is not promoted among the students; Modern 

textbooks are not exploited adequately so they are used in the 

traditional style. 

 

These deficiencies, which form the list of conclusions after 

observing the teaching performance of the constituent schools of 

the studied population, determined the urgent necessity to be 

monitored. 

 

The second instrument to be compared is Language 

Classroom Observation Sheet. It is made up of six sections that are 

subdivided into a varied number of items. These items reflect 

aspects to be considered within the observable phases in a class 

0

1

2

3

4

5

SCHOOL CLASSROOM TEACHER MATERIALS

OBSERVATION GUIDE 

OBSERVED IDEAL
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such as Preparation, Language Use, Lesson Presentation, 

Classroom Management, Classroom Atmosphere and Use of 

Technology. These aspects have been evaluated with a scale that 

goes from 0 to 4 going from major to minor in the degree of 

acceptance and leaving the possibility of a fifth option NA Not 

available equivalent to zero or omission of presentation. 

 

Scale 
The scale that will be used is from 1 to 5, with the following tags: 

NA= Not Available (Zero) 

0 = NA not available 

1 = Poor 

2 = Fair 

3 = Good 

4 = Outstanding 

 

All scores granted, will be based on the average of the mark 

assigned to the answers of the corresponding dimension. The bar 

graphs have Y values ranging from 1 to 4 and the X values will be 

the dimensions. Each of the statements, constructed in a structured 

way and as closed response. Options will be evaluated individually 

and then presented both through statistical tables and through 

charts. 

 

Dimensions of competencies to evaluate 

 
Preparation Language use Lesson presentation 

Classroom 

management 

Classroom 

atmosphere 
Use of technology 

 

The Language classroom Observation instrument was applied 

in educational institutions that integrate Sample 2; it was done 

through a process carried out by the holder of the present research. 

It aims to contrast the teaching performance concerning the 

demands of education in the 21
st
 century. 
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Language Classroom Observation Guide 
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3 3 
27 

33 
27 26 

20 

37 40 

30 

43 
47 

30 

40 
33 

37 
30 27 

47 

20 

ACTIVE PART. WARM SENSITIVE ATTENTION INVOLVEMENT EYE CONTACT 

Classroom Atmosphere 

Outstanding Good Fair Poor NA



156 

 
 

 
 

 

Analyzing the results obtained in the class preparation section 

is a stifling result of 75% of omission to the presentation of the 

lesson plan. The lack of lesson planning was expressed in real 

terms through the recurrence of the use of traditional patterns that 

affected the balance between structured and communicative 

activities, restricting the actual use of English, evidencing serious 

methodological deficiencies lacking in innovation, restricted use of 

didactic material, and poverty in context management.  

 

About the second section of the observation form, ‘language 

use,' the information obtained is expressed in the following 

statements:  

 

Despite the fact of being observing ELT teachers who 

supposedly should use this language efficiently, the results 

5 15 20 5 25 40 5 5 5 5 20 10 35 
55 

80 
70 

APPROP. USE OF 
TECH 

CREATIVE USE LIMITED USE KNOW HOW 

Use of Technology 

Outstanding Good Fair Poor NA
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obtained show severe problems in this aspect, and in general terms, 

a marked mediocrity in the different items analyzed. A 51% does 

not demonstrate an efficient use of the English language, 57% does 

not apply the language according to the needs of the student; 67% 

does not promote language use among the students in a real way. In 

the same percentage the teacher is not shown as a good model of  

language use. A 57% does not promote the exercise of the language 

to carry out the activities and in 70% students are not prepared by 

the teacher to apply useful language in the tasks.  

 

Obtaining the average of the valuation of the six constituent 

items of this section of the observation sheet,  the result was    2 = 

FAIR;  that means to be in the lower half of the value scale which 

is extremely serious when talking about the specialists in English 

language teaching (ELT). 

 

The analysis of the third section ‘Lesson Presentation’ shows 

the conduction of the learning session. It considers aspects such as 

the introduction of the class subject, the transition from one activity 

to another or from one class moment to another, the timing of 

scheduled activities to fit within the class session, the amount of 

teacher talking time (TTT), provision of effective feedback, and 

integration of the content of the session. Data from the observation 

of tables and statistical graphs made from the answers given offer a 

clear idea in general terms expressed in the following results: 

 

Evidence of serious methodological deficiencies lacking in 

innovation, restricted use of didactic material, and poverty in 

context management.  

 

In the section classroom management, the same mediocre or 

poor performance is observed. There are even aspects of grouping, 

effective use of visual aids or attention to the group that show the 

lowest percentage. In the section ´Classroom Atmosphere’, 

deficiencies are also evident as there is a trend to let students be in 

a passive mode. 

 

‘Use of Technology’ is the final section of the instrument 

dedicated to assessing the use and exploitation of technological 

resources. It consists of 4 items: appropriate use of the technology, 
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creative use of it, limited use but suitable outside class, knowledge 

of the use of digital material. The results reveal a widespread 

problem regarding ICT management. This situation shows the 

generational gap between teachers and their native digital students. 

It loses the value of technology as a motivational element and 

integration of the student to the class. Also shown in how to use 

technology creatively and appropriately. The negative results reach 

up to 80% in the limited option use and in 70% to know how to use 

the technology. 

 

The resulting average is 1 = POOR again found in the lower 

mean of the proposed scale.  

 

The third instrument to be compared is the survey oriented to 

Management and Hierarchical Personnel from Educational 

Institutions. This instrument consists of a survey applied to 

management and hierarchical personnel of educational institutions 

who are interrogated about their expectations regarding the profile 

of the teachers of the English specialty, as well as what they really 

observe in the everyday work. The Survey comprises varied aspects 

and is used as a means of information obtained from other 

instruments. 

 

Dimensions to evaluate: 
1. Ideal profile 

2. Limitations of teacher average 

3. Training 

4. Curricular programming 

5. Didactic material 

6. Employment of ICT 
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I part - What they look for 

 

 
 

 
 

 
 

The 1
st
 section asks about: language management, up-to-date 

knowledge of methodology, need of international certification and 

a teacher to have a specialized or related pedagogical degree and to 

have experience in the teaching task. The average answer was the 

highest assessment (4 = definitively), except in the case of the need 

to have a pedagogical title, where it descends to (3 = necessarily). 

 

20 20 100 40 80 80 60 

PROFICIENT IN 
L2 

UP DATED 
METH 

INT CERTIF. DEGREE 
/SIMILAR 

EXPERIENCE 

What they look for  

NA / No Somewhat Important Definitely
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II. - Training 

 

 
 

 
 

 
 

The second section of the instrument values the aspects 

referred to TRAINING. This question asks if teachers are trained 

and apply what they have learned, if the schools promote training 

of their staff through MINEDU, if the training is an element taken 

into account for decisions related to permanence or promotion, and 

finally if the schools have support from the publishing houses to 

train their staff. Responses tell us about problems in training, (60%) 

and almost no presence of MINEDU in this area (80%), a relative 

valuation for recruitment or promotion issues (60%) and a growing 

participation and interest in the training sessions offered by 

publishing houses (80%). 

 

 

40 80 20 29 20 20 20 40 40 20 40 40 

TRAINING/ APPLY PROM. TRAINING T. FOR PROMOTION PUBLISHERS' 
SUPPORT 

Training 

NA/No Somewhat Important Definitely/yes
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III. - Curricular Programming 

 

 
 

 
 

 
 

The 3
rd   

 topic developed in the instrument is the one referred 

to curricular programming. In this case, the questions are the 

following: if teachers can organize ELT academic programs for the 

school if they make annual programs without difficulty if they plan 

a class to incorporate knowledge of modern methodology and if 

they facilitate student-centered learning and communication in 

English. On all items, the answers were below the meant value, 

with the answer 1 = Irrelevant as the most chosen. According to 

these results the participation, knowledge, initiative, and creativity 

of the teacher in the matter of Programming is frankly poor and in 

some cases, it could be considered as non-existent. 

 

40 40 40 
20 20 20 2 2 3 

ORGANIZE CP MAKE ANNUAL CP PLAN USING 
MODERN METH. 

Curricular Programs 

NA/NO Somewhat Important Definitely/Yes
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IV. - Material 

 

 
 

 
 

 
 

The 4th. Section of the survey, inquires about ‘Didactic 

Material’. It asks if teachers choose the material according to 

modern methodological criteria and handling of topics according to 

the 21st century, if in the material they look for  development of 

mental processes, through the use of English, if they  look for 

material that promotes active participation in L2, the development 

of projects and key competencies for life. Again, in this field, the 

answers reflect a problem that can be classified as acute when all 

items are marked by a 60% of dissatisfaction with the personnel 

questioned. 

40 60 60 40 20 20 40 40 40 40 

BASED ON NEW 
METH. CRITERIA 

TO DEVELOP 
MENTAL PROCESSES 

TO PROMOTE 
INTERACTION 

TO DEVELOP 8KC 

Material 

NA/No Somewhat Important Definitely
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V.- ICT 

 

 
 

 

 
 

 
 

The 5th. Part of the survey asks about the use of information 

and communication technology (ICT). In this case, the questions 

covered the following items: management of communication and 

information technology (ICT) by teachers, promoting the 

development of digital competence in students, incorporation of 

ICT in classes, use of didactic material that develops digital 

competence in students. The answers in this case, as in the previous 

sections of the instrument, were mostly negative, with a signal that 

in very few cases the teacher incorporates these competencies into 

the professional practice. 

20 
40 40 

4.5 
40 

20 20 20 20 20 20 
40 

20 20 

GOOD USE OF ICT SCHOOL DEVELOPS 
ICT  

ICT IN CLASS MATERIAL THAT 
DEVELOPS ICT 

ICT 

NA/No Somewhat Important Definitely/Yes
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Contrasting the results of this instrument concerning the ideal 

profile of the teacher of the 21
st
 Century, deficiencies in many of 

the aspects contained in the mentioned instrument can be noted. It 

should be pointed out that only those aspects that have been alluded 

through the questions posed in the instrument were considered. 

Those aspects that were not marked mean that they were achieved. 

 

Instrument four: Survey to the management team of 

publishing houses. The document is a structured interview applied 

to the executive staff who work in the publishing area dedicated to 

the production of ELT teaching materials; they supply this material 

in various geographical areas of the national territory including the 

coastal cities in which the teaching of the English language in 

private higher-level schools is preferably developed. The interview 

is structured in three categories that cover the respondents' 

assessments of the ELT teacher profile, the teaching materials and 

the educational needs of the publishers in which they work. In each 

of the sections, respondents expressed opinions on 4 items raised 

through closed questions; the respondents will assign a score of 4 

to 1 that goes in a range of totally agree to disagree totally. The 

answers will be presented in tables and graphs. 

 

Evaluation dimensions 

Teacher profile 

Teaching materials 

Educational needs contemplated by editorial 

 

The instrument has three sections and each one is subdivided 

into four items. 
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I. - Teacher Profile 

 
 

 

 
 

The first subtitle refers to the teaching profile. The 

conclusions obtained in this area are as follows: 

 

Only 17% consider that the teaching staff is adequately 

qualified to carry out the pedagogical work. Only 33% consider 

that there is knowledge of methodological issues. Only 16% say 

that there is competence in the management of ELT 

methodological aspects. 
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III. - Education Needs Considered by Publishing Houses 
 

 
 

 

 
 

There is an absolute coincidence in the fact that teachers do 

not handle new technologies.  

 

The representatives, consider that there has been an evolution 

regarding content, methodology, importance in the use of 

multimedia resources and emphasis in the development of mental 

processes, nevertheless 100% considers that the teachers need 

support for the correct use of the didactic material as well as for the 
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use of new methodologies and strategies. In spite of the indicated 

needs, only 33%, in the opinion of the respondents, shows 

responsibility for going to face-to-face training workshops 

organized by publishers. The lack of responsibility to take 

advantage of the training also reaches those that are provided 

online. 84% of respondents believe that teachers do not assume 

responsibility for online training. 

 

The following instrument used is Profile of the English 

teacher of the 21
st
 century 

 

The instrument was built as a structured checklist. The most 

important attributes of what constitutes the profile of the education 

of the 21st century were considered. This instrument allows 

comparing the results obtained from data obtained about ELT 

teachers from public and private sector. The data was obtained, 

both through direct observation and through the application of 

other instruments.  

 

Once the EXPLORATORY phase was completed, the first 

contrast of results was done using the instrument formed by 15 

attributes that in the opinion of the experts should characterize the 

educator of the present century. The instrument includes a 

valuation scale consisting of 5 attributes: 

 

1 = Much less than expected 

2 = Less than expected 

3 = As expected 

4 = More than expected 

5 = Much more than expected 

 

The result of this comparison and consolidation of the 

observation shows that in 14 of the 15 attributes, obtained 2 = Less 

than expected, a result that was finally taken as the general average 

obtained from the observation. The only item that did not receive 

this valuation was the one about values because this aspect could 

not be observed.  
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Contrast the Description of the Teacher of English from 

Private Schools Obtained from instruments applied with the Profile 

of the English Teacher of the 21st Century 

 

The following chart presents the average resulting from the 

information obtained from the instruments applied to the samples 

previously referred in the chapter. 

 

Expectation ranking   
Much less 

than expected 

Less than 

expected 

As 

expected 

More than 

expected 

Much more than 

expected 

1 2 3 4 5 

 
 

DESIRED PROFILE OF THE 21 ST CENTURY score 

1. Seeks to adapt its performance to the requirements 

established in the frames of reference for the education of 

the 21st century. (adapt to changes) 

1 

 

2. Promotes experimentation and research. 1 

3. Applies a flexible curriculum /  (construction and use of 

Lesson plan) 

2 

4. Evaluates based on the innovative methodology used. 1 

5. Gives importance to values. - 

6. Promotes cultural identity while respecting diversity. 2 

7. Promotes the construction of knowledge through modern 

methodologies (Constructivism, Experiential learning, 

Communicative Approach, Flipped Teaching, CLIL) 

1 

8. Promotes Student-centered teaching/learning. 1 

9. Promotes varied interaction (groups; pairs). 2 

10. Uses ICT resources. 1 

11. Applies what is learned to real life and encourages problem-

solving learning. 

1 

12. Develops critical ability, social autonomy, and application 

of the scientific method by  

1 

13. Promotes higher levels of thought through debate, inquiry, 

and development of critical thinking by using metacognitive 

strategies. 

1 

14. Uses strategies to manage, monitor, and organize and to 

motivate the group of students. 

2 

15. Demonstrates expertise in everything inherent to ELT  

(General topics (local-global) culture, teaching strategies, 

English language proficiency, ICT) 

2 
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Contrast the Description of the Teacher of English from 

Public Schools Obtained from Official Documents with the Profile 

of the English Teacher of the 21st Century. 

 

Due to the efforts made by the Peruvian government in their 

intention to upgrade the quality of the educational service provided 

by public schools in relation to English language teaching, since 

the beginning of this decade, MINEDU has approached entities 

recognized in the market as successful in Teaching English. These 

efforts had the purpose to know what was the state in which these 

teachers were; in this sense, teachers were evaluated both on their 

level of English and in their methodological knowledge of teaching 

English as a foreign language. 

 

The documents elaborated by MINEDU about the changes to 

be implemented in the policy of English teaching in 2014 

(Secretariat Resolution 2060-2014 MINEDU) and 2015 AND 2016 

(Supreme Decree 012-2015 MINEDU AND DS No. 007-2016- 

MINEDU), collect the results obtained from various evaluations 

applied to teaching staff, which allows the characterization of the 

situation of the staff working in English language teaching in 

public schools. Based on the findings contained in the documents 

that underpin the policy “Inglés, Puertas al Mundo”, a contrast was 

performed between the profile of the education of the 21st century 

and the teacher of English from public schools.  The results of this 

contrast are presented in the following table: 
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Expectation ranking   

Much less 

than 

expected 

Less than 

expected 
As expected 

More than 

expected 

Much more 

than 

expected 

1 2 3 4 5 

DESIRED PROFILE Score  
1. Seeks to adapt its performance to the requirements established in the 

frames of reference for the education of the 21st century. (adapt to 

changes) 

 

1 

2. Promotes experimentation and research. 1 

3. Applies a flexible curriculum /  (construction and use of Lesson plan) 1 

4. Evaluates based on the innovative methodology used. 1 

5. Gives importance to values. - 

6. Promotes cultural identity while respecting diversity. 1 

7. Promotes the construction of knowledge through modern methodologies 

(Constructivism, Experiential learning, Communicative Approach, 

Flipped Teaching, CLIL) 

1 

8. Promotes Student-centered teaching/learning. 1 

9. Promotes varied interaction (groups; pairs). 1 

10. Uses ICT resources. 1 

11. Applies what is learned to real life and encourages problem-solving 

learning. 

1 

12. Develops critical ability, social autonomy, and application of the scientific 

method by  

1 

13. Promotes higher levels of thought through debate, inquiry, and 

development of critical thinking by using metacognitive strategies. 

1 

14. Use strategies to manage, monitor, and organize and to motivate the group 

of students. 

1 

15. Demonstrates expertise in everything inherent to ELT  (General topics 

(local-global) culture, teaching strategies, English language proficiency, 
ICT) 

1 

 

The comparison of results concludes that: the average score 

of each item recorded in the instrument used was one, that is, much 

less than expected. This result finds its sustenance in the following 

estimate of the situation: 

 

The evaluation of the linguistic competence determined that 

more than 40% of the staff did not surpass the level of basic 

knowledge of English, which means an insufficient situation for the 

language teaching. This position despite slight variations was 

subsequently maintained with results of about 90% of the staff 

placed between levels A1 and A2 of the CEFR. 
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A second concept has been the result of the TKT test that 

showed a staff with insufficient knowledge for teaching English. 

 

MINEDU understands that its staff lacks general and specific 

guidelines for the teaching career in the specialty. 

 

They also manifest the ignorance of modern technology 

applied to teaching, as well as the gross deficiencies and 

inconsistencies in their academic formation. 

 

Contrasting the Specific hypothesis 
The professional training that allows overcoming the 

deficiencies of the Peruvian teacher of English must focus on 

methodologies that develop critical thinking through questioning 

strategies and the development of ICT. 

 

To contrast the specific- hypothesis, one document and 

various instruments will be used, that focus on the aspects 

considered. 

 

Document 1: 

The catalog of a publishing house.  Sections of this document 

are shared in the appendix. This document shows the type of 

educational material currently used and the characteristics they 

have about the development of critical thinking. The catalog 

analyzed has the education of the 21st century as one of its pillars. 

From kindergarten through high school, the series present concepts 

such as critical thinking skills (CTS), basic life skills, global and 

local issues, values, collaborative work, and project development, 

social and academic English improvement through the 

development of curricular links. It promotes research through 

projects and use of a dictionary and online encyclopedia. This type 

of upgraded material requires training to be used properly. 

 

The first of the instruments refers to Methodology: the 

observation report of teachers from schools on the Peruvian coast, 

about the teaching of the English language. The exploratory 

instruments shown were used to get a first picture of the situation in 

general terms: 
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Guide to assess the teaching practice 
This guide is used to evaluate the professional practice and 

complements the ‘Observation Guide.' It helps to observe in detail 

the teacher in the dimensions described below and shares the rating 

scale with the one for ‘The profile of the education of the 21
st
 

century.’ 

 

Dimensions to evaluate 

 Planning and organization 

 Performance /conduction 

 Evaluation / feedback/ Monitoring 

 Teaching skills 
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Almost inflexible use of the lesson plan, and are stuck to it. 

Teachers are not aware of the methodology, resources, or 

adequate procedures to generate motivation in students, regarding 

the content of the English course, particularly in the upper grades 

of high school. 

 

There is disconnection and ignorance regarding the purpose 

of learning English and its role in the culture of the 21
st
 C; the 

expectations regarding the competencies that the citizens of this 

century must develop. 

 

Approximately 70% of the teaching staff contacted are 

teachers who have taken professionalization courses in English 

language schools in the market. 

 

The methodological limitations of most teachers make them 

stay in the ‘what’ when teaching the language (vocabulary, 

pronunciation, grammar). 

 

The shortage of knowledge in the language and in teaching 

resources leads many of these teachers to look for refuge in "safe" 

recipes that guarantee "effectiveness" in the execution of various 

tasks within the learning session. 
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Once the collation between the described reality and the ideal 

profile of the teacher of the 21st century has been achieved, there 

are obvious deficiencies in the aspects related to the topic. 

 

DESIRED PROFILE – TEACHER OF THE 21
ST

 CENTURY                           Yes No X 

1.  Seeks to adapt its performance to the requirements established in the frames of 
reference for the education of the 21st century. (adapt to changes) 

X 

2. Promotes experimentation and research. X 

3. Applies a flexible curriculum /  (construction and use of Lesson plan) X 

4. Evaluates based on the innovative methodology used. X 

5.  Gives importance to values. --- 

6.  Promotes cultural identity while respecting diversity. X 

7.  Promotes the construction of knowledge through modern methodologies 

(Constructivism, Experiential learning, Communicative Approach, Flipped Teaching, 

CLIL) 

X 

8.  Promotes Student-centered teaching/learning. X 

9.  Promotes varied interaction (groups; pairs). X 

10. Uses ICT resources. X 

11.  Applies what is learned to real life and encourages problem-solving learning. X 

12. Develops critical ability, social autonomy, and application of the scientific method. X 

13. Promotes higher levels of thought through debate, inquiry, and development of 

critical thinking by using metacognitive strategies. 

X 

14. Uses strategies to manage, monitor, and organize and to motivate the group of 

students. 

X 

15. Demonstrates expertise in everything inherent to ELT  (General topics (local-global) 

culture, teaching strategies, English language proficiency, ICT) 

X 
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The second element used in the test is the Language 

classroom observation form previously presented. Sections of the 

instrument addressed are presented to illustrate  the comments 

Analyzing the results obtained in the category of ‘Class 

Preparation,' they show extremely poor results due to lack of class 

planning as well as serious methodological limitations; restricted 

use of didactic material and scarce resource management and 

elements generated by the context in which the educational activity 

takes place. The average rating of the six items in this section of the 

scoreboard was 1= Poor. However, it was considered a priority to 

highlight the result obtained in item No. 6 of this instrument, due to 

its particular link to the topic in question: 

 

 
 

93% 

7% 

PROFILE TEACHER 21TH CENTURY 

93% NOT ACHIEVED 
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The assessment showed ranges from modest to non-existent, 

which reveals a thoroughly unsatisfactory performance. 

 

The third instrument used is Survey to management team 

and executives of publishing houses, previously presented.  In this 

survey respondents answered about the profile of the English 

teacher by providing the following data: 83% of the respondents 

considered that the staff is not adequately qualified to carry out the 

pedagogical work, 67% believe that there is serious ignorance of 

the ELT methodology and the new trends in this field as well as a 

deficient level in the English language performance. All these 

results collide with what is established in the corresponding 

sections of the Profile of the teacher of the 21st century. 

 

The fourth instrument used to demonstrate this sub-

hypothesis is Meditating on progress; a self-assessment tool 

applied to ‘sample 2’, formed by the group of teachers who 

participated in the training process on methodological aspects.  

 

Scale 

It uses a verbal scale with the following tags: 

4 = Entirely  

3 = Mostly  

2 = Somewhat  

1 = Not at all  

 

The present tool is structured through closed statements that 

are presented in three main areas: Awareness (to have knowledge); 

Application (apply what has been learned); Assessment (about 

what was achieved/learned). This document applied to teaching 

staff part of sample three, participants of a training workshop 

(‘Workshop in Questioning Strategies to Develop Critical Thinking 

in the English Class’). 

 

In each of the sections, participants would express opinions 

on four items raised through closed statements, assigning a score 

from 4 to 1 that ranges from ‘Entirely to Not at all.' The answers 

are presented in tables and graphs. 
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Evaluation dimensions 

 Awareness: (knowledge of critical thinking, Bloom's taxonomy, 

questioning as a teaching tool, communication in English) 

 Application: (promotion of critical thinking in the high and low 

ranges through questioning) 

 Evaluation: on learning to plan, use, evaluate and give feedback on 

critical thinking development through questioning) 
 

 
 

These participants who belong to sample three, unanimously 

acknowledged having learned a set of new knowledge on the 

subject. 
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The instrument ‘Survey on management and hierarchical 

personnel from educational institutions’ (presented before) in the 

section that investigates on the teaching staff: 'What it looks for'; 

the assertion indicates that the teacher should have updated 

knowledge of methodology on language teaching. 80% opted for 

the highest score that considers it is definitely important to have 

this updated knowledge; the remaining 20%, think it is very 

important; In short, 100% recognizes the importance of having 

updated ELT knowledge. 

 

In general terms, teachers do not have concrete knowledge of 

modern methodologies (student-centered learning, development of 

life skills, constructivism, communicative approach, learning based 

on curricular content (CLIL). An average of 80% considers that the 

available teaching staff does not handle the modern methodologies 

necessary for the 21st-century education.  

 

Regarding planning, incorporating modern methodologies 

and the use of the English to exchange ideas, a 40% considers 

radically that this aspect is not included, which adds a 20% to a 

lesser degree of emphasis. A 40% thinks that modern 

methodologies are included in the curriculum and class planning. It 

should be noted that currently part of the service offered by 

publishing houses, includes delivering annual planning to their 

users (teachers-managers) according to the teaching material they 

use, which handles modern methodologies. This situation does not 

ensure that what is planned is certainly done in class.  

 

The next instrument applied to be presented and analyzed is a 

‘Needs Analysis.'  
 

It does not include an assessment scale as it is formed by 

questions that ask for the opinion of the respondents. 

 

The document is a semi-structured interview applied to the 

teaching staff considered in sample 3. Its objective is to inquire 

about teacher’s knowledge and management of questioning; 

Assessment of students' responses to questions and Critical 

thinking knowledge. The document has ten questions that include 

mixed questions (closed and open), open-ended questions and a 
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multiple-choice question. In each of the sections, the interviewees 

express opinions about the items. The tabulation is done according 

to the frequency of answers, which are presented in tables and 

graphs. 

 

Evaluation dimensions 

 Quality of knowledge and management 

 Assessment of the student response to questions 

 Knowledge of ‘Critical Thinking’  (C T) 
 

The following information obtained from the questionnaire 

shows the tabulation of the answers obtained according to the 

frequency shown.  

 

Questions with open-ended answers:  

To motivate students to talk 
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To get a response from students 

 
 

 
 

To make students SPEAK in English, teachers mostly ask 

questions. The second trend is to ask them to talk about a specific 

topic, and these alternatives can be accompanied by the use of 

prompts and modeling 

 

What kind of questions do you know?  
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The most popular questions are those called information 

questions or open questions (WH), in the first place, and yes/no or 

closed questions in second place. These popular options are 

followed by other kind of questions much less popular such as 

recall and process questions mainly used for teaching tasks as well 

as display questions, and finally choice questions to show a 

preference. 

 

What kind of questions do you usually ask? 
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The same percentages are observed in the kind of questions 

teachers usually ask as they use the questions they know. 

 

Students' answers: The most popular / common 

      
 

 

    
 

Students tend to provide short answers in a bigger percentage 

followed by ´give information' when the teacher requires this. In 
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lower percentages, students use ready-made expressions, provide 

examples or give incomplete answers or make gestures. 

 

There is a trend to go for factual information when requiring 

specific or precise answers, and in less degree those questions that 

require evaluation or interpretation considered within the higher 

levels of thinking. 

 

Factual questions are a trend: Yes / no questions and WH / 

information questions when asking for precise or specific answer  

 

Interpretative/ evaluative questions that are considered HOT 

type. 

 

What’s your opinion about students' answers? 

Responses oriented to:  

 

 
 

How do questions help students’ production?  
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Most of the responses required are oriented mostly for 

training aspects that consider an improvement, provide models and 

give confidence to students. A second group focuses on the 

different ways students answer. The last category identified refers 

to the way teachers feel about the situation. Teachers recognize the 

importance that questions have to help students' production.  
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The answers that are mostly used in class are the short 

answers in affirmative or negative form, precise answers, 

alternatives offered in the questions, and complete answer as they 

are usually required from the teacher based on a reading activity. 

Gestures and ready-made expressions are common as well. In less 

degree of popularity, it can be seen a complete answer with an 

example and finally, no answer at all. A complete answer followed 

by a question that may continue the interaction was not chosen. 

 

Do you think that the quality of students' response in aspects 

of content and use of English can be improved? 

 

 
 

The 100 % of participants consider that questions help to 

improve the quality of students' responses 

 

How do you think the improvement can be achieved? 

 

Teachers suggestions – was considered the most common 
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Teachers suggest that activities or strategies included within 

the category of methodological procedures are considered as the 

way to help  improvement in their students along with questioning 

strategies. 

 

Do you know about C T? 

 

 
 

Do you consider its development is evident in your classes? 
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What do you do to make it evident? Explain 

 

Most popular responses: 

‐ Work on a program to develop metacognition and C T 

‐ Make students speak (exchange points of view) 
 

If not, how could it be beneficial for students? 

 

Most popular responses:   

‐ This course will help to develop content and how to improve 
their answers  

 

‐ To relate topics to their lives and to support their points of 
view and to increase their language level 

 

Less than the 50 % of participants know about CT, as a 

consequence this group says they know about its importance in 

class and that they try to make it evident. The result is that only two 

participants gave appropriate ideas to do so. 

 

 
 

The way to stimulate active participation in class as well as to 

motivate the development of critical thinking is through the use of 

‘questioning strategies’ . According to the information obtained the 

teachers use questions as a means to make students speak and 

participate, but the trend is to look for factual information and to a 

lesser extent, to interpret or evaluate a situation or information. 

Sixty percent said they did not know about critical thinking but 
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considered it would be beneficial to implement it in their classes. 

40% indicated that they knew about it, but when requiring 

examples of their evidence, only 12.5% gave an appropriate 

response.  

 

The second instrument applied to research about questioning 

is an ‘Interview.'  

 

It does not include scale as it is formed by questions that ask 

for the opinion of the respondents. 

 

The document is a semi-structured interview applied to the 

teaching staff part of sample 2. It aims to inquire about the 

importance of questions; their classification; purpose and planning. 

The interview has five questions that include four open and one 

mixed (open-ended and multiple-choice) questions. In each of the 

sections, the interviewees express opinions about the items. The 

tabulation is done according to the frequency of the answers, and 

results are presented in tables and graphs. 

 

Evaluation dimensions 

 Importance of the use of the questions 

 Classification 

 Purpose 

 Planning questions 

 

Question 1: the importance of using questions in a learning session 
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Question 2: Purpose for using questions in class 
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Question 3: Classification of questions 
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Question 4: Prepare questions in advance 

   
 

 
 

 

Question 5: Expected answers that fulfill some requisites 
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5B Alternatives:   

Aims to achieve when planning questions in a lesson 

 

 
 

0

5

10

15

20

25

30

35

40

Structure Methodological

aspects

Specific

responses

Make SS

sepak/Think

EXPECTED ANSWERS THAT FULFIL SOME 

REQUISITES 

Percentage



194 

 
 

Examples congruent with the alternatives 
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Thinking skills:    LOTS / HOTS- Develop metacognition in 

a low percentage. 

 

The answers offered show a trend of the use of  questions. 

These are mainly oriented to focus on the class processes such as: 

requesting information, involving students or somebody specific, 

using display questions that do not look for real information, (they 

aim to verify or to remember information part of previous 

knowledge, but mainly with a marked grammatical accent). These 

percentages range from 87% to 73% while an average of 15% use 

questions to promote the use of English and an average of 6% for 

thought development.  

 

The most popular questions were closed and open questions 

as well, but not necessarily to promote reasoning. The latter is 

corroborated by the lower percentages obtained that correspond to 

the development of thought and reasoning. 

 

 

About the aspect of ICT, varied instruments previously shown 

were used 

 

Class observation is the first instrument to be contrasted. The 

last part of the observation is dedicated to the use of ICT in class. 

There is a significant lack of initiative to use the digital resources 

that come with the ELT material used in class. There is no creative 

use of the digital material and teachers do not promote their use 

outside the class as well. There are digital resources that help the 

motivation to do some research which is not exploited. 

 

Survey to Management and Hierarchical Personnel from 

Educational Institutions is the second instrument to be contrasted. 

Even though the responses show different levels of performance in 

the use of digital resources, it does not mean they are well 

exploited for academic purposes. A 40% considers that the digital 

competence is not promoted which is evident by the lack of 

multimedia equipment in their classrooms. Just a 20% definitely 

considers the use of ICT as part of the classes and then the 

percentages fluctuate. A 60% does not pay much attention to get 
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material that develops the digital competence in students, which 

differs from audiovisual aids considered as material for the teacher. 

 

‘Receptivity on the use of online digital resources’ is the 

third instrument to be contrasted with the use of ICT. 

 

The scale applied is 1 to 100%, with 1% being the lowest and 

100% the highest. The percentages obtained from the answers will 

be grouped in ranges of 10 in 10 and then will be counted the 

frequency of use. 

 

This survey is a structured document with close and explicit 

statements on the subject to investigate, applied to educational 

advisors of publishing houses who are in charge of a portfolio of 

users in seven cities on the Peruvian coast. The information 

obtained will be extracted from the users belonging to sample 2. 

 

The list of included statements considers the appreciation of 

teachers' receptivity regarding the use of digital resources provided 

online as part of the material used for English language teaching 

that inquires about the acceptance of resources, successful 

registration of resources and their subsequent efficient use in the 

classroom. 

 

The three statements presented are answered in percentage 

that ranges from 1% to 100% which is added and averaged 

according to the incidence of the response per item. The results are 

presented in statistical tables and in graphs. The Y represents the 

percentages granted, and the X represents the dimensions. 

 

Dimensions to evaluate 

Spontaneous access;  

Successful registration;  

Efficient use of resources 

 

The instrument is offered in Spanish, as the interviewees are 

not expected to know English. 
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The results obtained refer that just a 13% accesses 

spontaneously to the digital resources, from this group a 10 % 

accesses successfully to the digital resources and finally only an 

8% uses them efficiently. 

 

13 

10 
8 

SPONTANEOUS 

ACCESS 

SUCCESSFUL 

ACCESS TO 
RESOURCES 

EFFICIENT USE 

OF RESOURCES 

Receptivity on the use of digital resources 

provided via online 
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Survey to management team and executives of publishing 

houses is the fourth instrument to be contrasted in its second and 

third section. 

 

 

II. Teaching Material 

 

 
 

 

 
 

 

  

50 50 50 50 50 50 50 50 

CONTENT 

EVOLUTION 

METHODOLOGY 

EVOLUTION 

IMPORTANCE ICT 

TOOLS 

EMPHASIS ON 

DEVELOPMENT 
MENTAL 

PROCESSES 

Teaching Material 

Totally agree Agree Disagree Totally disagree
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III. Education needs to be considered by publishing houses 

 

 
 

 

 
 

The material offered promotes the development of the digital 

competence that is of great importance in the 21
st
 century. They 

also offer online professional training that is offered online at 

international level; the acceptance to this training is very low, just a 

12 % completes a course successfully. 

 

Meditating on progress is the fifth instrument to be 

contrasted. It was applied to sample 3 who attended the training 

workshop. It was prepared as a first attempt to close the gap 

67 67 

33 33 33 

16 

67 67 

17 

Support in material

use

Methodological

support

Responsibility  face

to face workshop

Responsibility

online workshops

Education Needs Considered by Publishing Houses 

Totally agree Agree Disagree Totally disagree
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between the Peruvian English teacher and the education of the 21
st
 

century. First it was first offered in a blended mode but the 

acceptance to participate online in the course of 20 hours was not 

fully accepted; even though those who registered voluntarily had an 

irregular participation. It was decided to offer a face-to-face 

training and create a written guide on the topic. 

 

The catalog of a publishing house. The material published 

there comes in different versions accompanied by digital tools. The 

most modern materials include the use of platforms available to 

students and teachers; in many cases, the material presented offer 

links to virtual encyclopedias or promote the development of online 

projects. Nowadays, reading books and activity books are provided 

on platforms as e-readers and worksites respectively. The platforms 

are used from kindergarten through high school. The teachers take 

the management and administrative control of the course through 

the LMS (Learning Management System). The books come with 

licenses that must be registered by students and the teacher via 

online. As it is observed the advances of technology incorporated 

into ELT classes, in many cases far surpass the digital capacities of 

the teachers who belong to the samples, being necessary training in 

these aspects as well as in these modern resources. 

 

The present research has had as a central aim to build a 

general profile of the Peruvian ELT teacher. This action was 

essential, as this information did not exist until the present research 

was done. The findings reached make us focus on the origin of the 

teachers, how they are trained to work as ELT teachers and at the 

same time, work has been done on how to overcome this difficult 

situation. 

 

 

Contrast the profile of the teacher of the 21
st
 Century and the 

profile of the Peruvian English Teacher 
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Desired profile   Teacher of the 21
st
 century 

Average 

Peruvian 

ELT teacher 

1. Seeks to adapt its performance to the requirements established in 

the frames of reference for the education of the 21st century. (adapt 

to changes) 

 

2 

2. Promotes experimentation and research. 1 

3. Applies a flexible curriculum /  (construction and use of Lesson 

plan) 

1 

4. .Evaluates based on the innovative methodology used. 1 

5. Gives importance to values. - 

6. Promotes cultural identity while respecting diversity. 2 

7. Promotes the construction of knowledge through modern 

methodologies (Constructivism, Experiential learning, 

Communicative Approach, Flipped Teaching, CLIL) 

2 

8. Promotes Student-centered teaching/learning. 2 

9. Promotes varied interaction (groups; pairs). 2 

10. Uses ICT resources. 2 

11. Applies what is learned to real life and encourages problem-solving 

learning. 

1 

12. Develops critical ability, social autonomy, and application of the 

scientific method by  

1 

13. Promotes higher levels of thought through debate, inquiry, and 

development of critical thinking by using metacognitive strategies. 

2 

14. Uses strategies to manage, monitor, and organize and to motivate 

the group of students. 

2 

15. Demonstrates expertise in everything inherent to ELT  (General 

topics (local-global) culture, teaching strategies, English language 

proficiency, ICT) 

1 

AVERAGE 2 
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4.2. Discussion of Results 

 

Answers to the research questions  

Our research was based on the following criteria: 

 

Research Theme: 
The gap between the profile of the Peruvian teacher of English and 

the educational proposal for the 21st century 

 

Elaboration of a general problem: 
Contrast the professional profile of the Peruvian teacher of English 

from public and private schools against the demands of the new 

educational conception of the 21st century to determine the changes that 

must be introduced to meet the needs of the national education in 

agreement with the demands of the present century. 

 

Formulation of research questions: 
Is there a gap between the professional profile of the Peruvian 

teacher of English and the educational proposal for the 21
st
 Century? 

 

If the process of training the Peruvian teacher of English is 

reformed, will it be possible to close this gap? 

 

What are the priorities in the teacher training reform? 
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Conceptual relationships: 

 

 
 

The decisions taken at the beginning of the present qualitative 

research have as a central element the research question that constitutes 

the axis that articulates the study, that is to say, the point on which the 

research process that is structured to find the truth and on which a 

methodological design is formulated. Instruments are designed to collect 

data that would be analyzed and interpreted, and together define the 

theory and the specific environment in which the research will be 

developed. In this research, the subject of study was the Peruvian teacher 

of English.  

 

The investigation wanted  to get the professional profile, so far 

non-existent and only sketched through the reports that have served as 

PROFESSIONAL PROFILE OF THE PERUVIAN ENGLISH TEACHER 

 

--------------- 

 

 

PROFESSIONAL PRACTICE ACCORDING TO THE TYPE OF MANAGEMENT 

OF THE EDUCATIONAL CENTER 

                                                       

                  PRIVATE                                                          PUBLIC 

 

CONTRASTING THE GLOBAL PROFILE 

PROFILE OF THE EDUCATION OF THE 21ST CENTURY 

 

NECESSARY MODIFICATIONS IN THE TEACHER TRAINING 

  
      TEACHERS IN ACTIVITY                                                     TRAINEES 

 

ESSENTIAL INTENSIVE AND UP-DATED TRAINING 

                                                                           

                 LANGUAGE             MODERN METHODOLOGY           USE OF ICT 

                                                                                

                                         

PRESENTATION OF A TRAINING PROPOSAL IN METHODOLOGICAL TOPICS 

ORIENTED TO DEVELOP CRITICAL THINKING THROUGH QUESTIONING STRATEGIES 
 



204 

support for the development of legislative initiatives that have finally 

been constituted in laws of the Republic that regulate the teaching and 

the use of English in public institutions. It was necessary to know if the 

reality described in such documents of the Peruvian Ministry of 

Education, had a correlate in the professional profile of the teacher of the 

specialty working for schools of private management.  

 

Therefore, it should be identified if the problem described was 

exclusive for teachers from the public sector; at what level there was a 

difference about the situation of teachers working in private schools with 

the results obtained by comparing the ideal profile, represented by 

proposals put forward by entities of international level and authorities in 

the matter. Led by this objective, the research proceeded to explore the 

reality of the country's private schools (particularly located in the main 

cities of the Peruvian coast).  

 

Having found a deficiency reality that did not vary substantively 

due to geographical criteria. The research work continued with 

construction and application of new instruments intended for a more 

detailed characterization of the mentioned professional profile. In the 

meantime, the task of collecting and processing information was 

progressing, as well as the work on the aspects of bibliographical 

research and the formulation of a proposal for teacher training that would 

allow addressing the problems encountered. 

 

Having concluded and processed the data and finished the proposal 

of an alternative training to update the teaching practice of ELT teachers, 

intended to develop critical thinking through questioning, a model 

activity was carried out, oriented to know the opinion of the beneficiaries 

about the benefits of the product. From this activity interesting 

contributions were obtained. 

 

The research concluded being able to answer the various questions 

and concerns that were raised at the beginning. Therefore, it can be said 

based on knowledge and foundation the following: 

 

 That there is a deep gap between the professional profile of the 

Peruvian English teacher and the profile proposed by the writers for 

what constitutes the concept of 21st-century education. 
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 That there is no significant difference between the professional 

profile of the teacher of Peruvian English in the public and private 

sector, in that sense the limitations and deficiencies are observed 

equally in both sectors and are not significantly modified by the 

employer they depend on or by the resources available to exercise 

their work. 

 That the coincidences about the academic origin of the teachers and 
the difficulties in acquiring and assimilating new knowledge are 

common to the whole sector, being necessary to implement actions 

that cover both the training of future teachers and those currently 

found exercising the function even without being properly prepared. 

 That any training process cannot be implemented without having as 
central axis the following aspects: deepening the knowledge of the 

language to be taught, knowledge of modern methodological 

techniques (mainly oriented to the development of critical thinking), 

knowledge and application of advances for educational purposes. 

 That it is urgent to rethink the role of the State in the function not 

only of promotion but also of supervision and control of the quality 

of the educational service that is offered. This criterion should not be 

ignored in the case of private institutions and their staff. 

 The  questions posed for this research are answered based on proven 
data obtained from empirical and documentary research. The same 

answers turn to be a proposal presented to collaborate on the training 

of personnel, the only capable resource to progressively shorten the 

current gap and that in the methodological aspect of the research 

complies with the structure of a qualitative research with mention in 

action research. 

 

 

Pedagogical implications of the research 

 

The reflective exercise carried out throughout this research from 

documents formulated by Peruvian specialists in the subject of 

linguistics, associated with the situation of the teaching of English in 

Peru about half a century ago, maintain a meridian validity in the present 

educational situation, leads to a series of considerations that have a direct 

impact not only on education but also on almost all the various areas of 

activity of the Peruvian State and its projections for growth in an 

increasingly globalized world. 
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Today it is evident that the management of a single language is not 

enough in an interconnected world. The ability to be bilingual or 

multilingual is increasingly necessary for study, work and coexistence. It 

is essential for our students to have a pluralistic view of the world, and to 

come into contact with other ways of thinking and expressing 

themselves, so that this recognition of diversity leads to the development 

of tolerance and respect for others, regardless of race or origin. It can be 

added that the need to learn a language is directly related to academic 

performance and responds to three needs: management of other areas of 

the curriculum, the demand of universities to be able to undertake higher 

studies and the demands of the labor market. It will be necessary to work 

for the development of students’ competencies in three main areas. They 

are the formation of stable structures of thought, citizen, and scientific 

competencies, and in stimulating the research spirit. In this sense, English 

stands out above other languages as the language of globalization; in that 

sense all efforts that can be made to spread their knowledge by the bulk 

of our student population will be entirely justified, however, the 

challenge does not end there, it must be understood that this learning 

must serve as a transversal element, that integrated to all lines of action, 

contributes to the development of critical thinking in the framework of a 

society that requires citizens capable of understanding, judging and 

creating. 

 

It is in this trend that the Supreme Decrees emphasizes the need to 

promote and disseminate the teaching of English in the country and its 

use in the realm of the Peruvian State agencies. A need to introduce a set 

of considerations that are expressed in modifications that are urgent to 

consider the process of training of Peruvian teachers, in which it will be 

necessary not only to count with a sufficient number of teachers who are 

knowledgeable about the language they intend to teach but also the 

methodology to stimulate these disciplines of thought in line with the use 

of new technologies. From what was stated, it is clear that there is an 

urgent need to change the conditions in which Peruvian teachers are 

trained in the English language, seeking not only to increase their 

professional quality but also to promote uniformity in the profile of 

future graduate teachers, regardless of which higher education center 

they come from. To this enormous task, must be added the need that the 

Peruvian State promotes training and updating of those who currently 

serve as teachers of the specialty without having sufficient academic 

support to adequately undertake such work. 
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As a corollary, it should be pointed that the Peruvian State should 

not forget its mission as the main guide and supervisor of the quality of 

the educational service offered, without distinguishing the type of 

management the educational institution belongs. 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

CONCLUSIONS 
 

 

1. The greater part of the Peruvian population recognizes the 

importance of English as the language of globalization and as the 

means to obtain better possibilities of development in the academic 

and labor world. 

 

2. According to surveys conducted, English is currently the third most 

spoken language in Peru after Spanish and Quechua. The majority of 

people with knowledge of English are inhabitants of urban areas of 

the coast belonging to socioeconomic strata A-B-C and under 40 

years old. The characteristics of this population coincide with those 

of frequent internet users. 

 

3. Despite the importance given to the knowledge of the English 

language, there is still a severe lack of coverage for teaching and 

access; even the professional options that require the intensive use of 

English, present a serious deficit in their coverage, as in the case of 

tourism. 

 

4. Limitations in the knowledge and management of the English 

language, among the primary competencies required by the world of 

work, restrict the access of many Peruvians to various jobs and limits 

the supply of labor available to entrepreneurs who invest in Peru. 

 

5. The Peruvian State’s recognition of the importance of encouraging 

the learning of  English, as an element of great significance to revive 
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the growth of the productive apparatus in Peru, and to continue along 

the path of economic development, has led to propose the 

implementation of policies intended to stimulate the learning of the 

English language and its use in the State dependencies. 

 

6. The political decision to encourage English language learning and 

use are hampered by serious obstacles in the educational field, which 

are particularly focused on the severe imbalance between the supply 

of properly trained English teachers and the growing demand at the 

national level. 

 

7. The average profile of English teachers in Peru differs considerably 

from the requirements of education in the 21st Century, since there is 

an apparent gap between the performance of teachers and the 

characteristics that must be possessed by the education professional 

of the new millennium. This situation could be characterized by 

deficiencies in aspects of adaptability, flexibility development of 

critical attitude, continuous learning and development of a teaching 

attitude focused on the learner. 

 

8. Regarding professional training, the Peruvian teacher of English 

presents severe imbalances in various aspects such as: 

 

 The level of knowledge of the language: many teachers are in 

levels A1 and A2 that is to say in a degree of elementary 

knowledge that  does not empower him for teaching. 

(CEFR). 

 Methodological limitations: many teachers do not know the 
methodological procedures applicable to the teaching of a 

foreign language, and they are not updated with the latest 

currents that are being implemented on the subject 

 Knowledge and management of technological resources is still 
incipient and deficient for its use in the academic field. 

 The structuring of classes is based on beliefs, knowledge, 

experiences, and preferences of the teacher; without considering 

that the beneficiary of the educational activity is the student; in 

that sense, the potentialities are wasted or not taken into 

account. 
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9. Among the situations that generate problems for the training of 

Peruvian teachers of English are: 

 

 There is no standardization of the curricular scope and sequence 

applicable to professional studies given in institutions dedicated 

to educational training, whether public or private. 

 The low attraction currently expressed by potential students of 
pedagogy has led many educational organizations to 

dangerously lower their levels of demand leaving aside the 

knowledge of the language that once was a mandatory pre-

requisite. 

 Approximately 70% of people who work as teachers of English 
do not have academic training in the specialty to guarantee their 

adequate professional performance. 

 

10. Peru is in the region's saga concerning the efforts and investments 

made by the various States to stimulate knowledge of the English 

language. Only in the last two years, there has been an interest in 

strengthening learning of this language. 

 

11. The research carried out during the present study has demonstrated 

that the problems identified by the Ministry of Education in the 

profile of English teachers of public schools in Peru are quite similar 

to the findings made regarding the characteristics of the population 

studied during the realization of this thesis. 

 

12. The instruments applied during the present study serve to compare 

the features of the professional performance of the English teacher 

with the profile of the professional of the education of the 21
st
  

century. Severe deficiencies were found in each of the characteristics 

of this profile in which the average obtained in the general rating 

table was 2, which means "less than expected". 

 

13. The central aspects that require a much more intense and detailed 

treatment are referred to the methodological and technological 

issues, in which the scientific advance imposes an urgent update so 

that the education is placed in an attitude consonant with the 

requirements of the time. 
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14. The 21
st
-century teacher profile emphasizes the promotion of 

research, experimentation, flexibility, methodological innovation, 

evaluation according to modern methodologies, knowledge building, 

interaction, critical capacity, development and promotion of higher 

levels of thought achieved through debate, areas in which the 

Peruvian ELT teacher is currently deficient. 

 

15. Critical Thinking is one of the 4 Cs of the 21
st
  Century. It acts 

directly on: creativity, collaboration, and communication with the 

aim to analyze, understand or evaluate the way in which knowledge 

is organized to interpret and represent the world; in particular, the 

opinions or affirmations that in everyday life are usually accepted as 

true, it will be indispensable that the educational action developed 

through of all subjects, including English, strengthen their 

development. 

 

16. The teacher must internalize the importance of his work in the 

development of critical thinking that is why he must be trained in the 

use of questioning strategies as the necessary resource to raise the 

levels of thinking (HOTS) 

 

17. The deficiencies that the teacher presents in aspects such as use of 

English, modern methodological knowledge, digital competence 

(applied to education), general culture, dynamics to promote 

interaction, classroom management, would be efficiently overcome 

if the teachers appropriately managed questioning strategies and 

interaction dynamics. 

 

18. The average teacher shows a significant lack of knowledge and a low 

level of acceptance in the management of digital technologies, 

without considering the fact that the teacher has to deal with digital 

natives and that most of them live in cities; they have continuous 

access to internet resources, particularly for recreational and social 

communication purposes. The teacher thus, leaves aside the 

opportunity to integrate these tools for academic use, restricting, in 

turn, the development of digital competence in students, which today 

is considered transversal. 
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19. The low accessibility to the use of technology also limits the 

possibility of the teacher to access forms of updating and training 

through the digital channel. 
 

20. The Supreme Decree, “Inglés, Puertas al Mundo” is part of the State 
policy aimed at achieving national objectives that allow stability and 

permanence in time to actions designed to favoring national 

development. It is necessary to internalize the importance of these 

measures which are not only implemented at the level of public 

institutions but all organizations dedicated to teaching in our 

country, are involved in this policy. 
 

21. There is a huge gap between the profile of the teacher of the 21st 
Century and the way in which the professional practice of ELT 

teachers in Peru is performed.  A circumstance that will negatively 

influence the future competitiveness of the graduate, whether he 

continues studies or joins the world of work. 
 

22. The distance between reality and the requirement of society tends to 

become larger, and there is no prospect of meeting the requirements 

for years to come if actions of greater scope, depth and diffusion are 

not implemented. 
 

23. Measures that can be applied to update or implement teachers in the 

knowledge of new strategies and technologies should include the 

systematic verification of their incorporation into daily professional 

practice, verifying that the teacher has come to internalize the new 

insights. 

 

Our investigation started having as central aim to prove the 

existence of a gap between the professional practice of the Peruvian 

English teacher and the education of the 21
st
 century, a situation that 

asked for particular attention the methodological aspects and the 

knowledge and use of ICT.   

 

The process to carry on this research implied the necessity to build 

a global profile of the Peruvian ELT teacher. After reaching this aim, it 

was possible to identify serious lacks and deficiencies, which may only 

be overcome through appropriate training. It becomes indispensable to 
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check the way current ELT teachers are being trained. For this reason, as 

part of this research, a methodological workshop has been elaborated that 

can be offered in different modalities and through which another 

objective of the present investigation has been reached. 

 

Based on what has been mentioned, it can be concluded that our 

general and specific hypotheses have been fully demonstrated and our 

objectives were reached. The construction of the global profile and the 

workshop in questioning strategies to develop critical thinking in the 

English class are our most important contributions. 

 

As corollary it can be stated that there is not only an evident gap 

between the professional practice of the Peruvian ELT teacher and the 

profile established for the education of the 21
st
 century but also that our 

country is facing a situation of educational emergency. 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

RECOMMENDATIONS 
 

1. The country needs to assume, at the level of its political class, the 

importance of Peruvian people being able to overcome their current 

language limitations, which in the case of  the English language 

represent a severe barrier to global communication and a decisive 

reduction of the possibilities of development of the citizens of Peru 

in their academic and labor aspects, adopting the government 

decisions that favor this task. 

 

2. It is essential that it is considered as a State policy; that Peru's 

children and youngsters start their training in the language of 

globalization from the earliest stages of their school education and 

that they persist in this task even in the most advanced stages of 

formation professional, whatever its modality. 

 

3. It is essential that the use of English in Peruvian education has a 

transversal character in the academic curriculum, and a program to 

attract potential future teachers of the specialty should be put in 

place as soon as possible. 

 

4. MINEDU cannot leave aside those teachers who are working as 

teachers of English part of this universe, which according to 

estimates of the British Council reach the 70% performing this 

function.  

 

5. MINEDU should implement a policy that covers all the teachers who 

currently take the English course in schools, regardless of previous 



216 

training or membership of public or private institutions. In that 

sense, it cannot decline its guiding role in the course of educational 

action at the country level. It cannot be assumed that the existing 

problem of academic training and updating can be solved by isolated 

measures such as sending relatively small groups to English-

speaking countries with whom agreements have been established to 

learn the language and to train teachers. 

 

6. MINEDU should form an advisory panel with the renowned 

institutions that train teachers in the English language, to carry out 

joint work in the same direction. 

 

7. The planning of joint work for teaching English must be seen not 

from the vision of English Academy, but with the goal of training the 

21
st
-century citizen from the perspective of the profile of the citizen-

proposed for this millennium. 

 

8. To work on closing the gap described in this research between the 

professional practice of the teachers of the specialty and the profile 

of the citizen of the 21
st
 Century, but this situation will be 

progressively increased due to the incessant growth of an unmet 

need to learn English. 

 

9. Because of the magnitude of the problem and having English as the 

language of the globalized world, the application of multimodal 

instruments in areas of language as well as methodological and 

technological aspects should be emphasized. 

 

10. It is necessary to promote the reopening of the specialty of English 

in the faculties of education and to encourage the teaching of modern 

methodologies. The suggested reopening should be done under the 

supervision of SUNEDU. 

 

Suggestions for future investigations: 

 

1. It is essential that those who enter to study the career of an educator 

with a major in English meet the pre-requisite for entering, which is 

the minimum level B1, as it is currently required to enter the 

university to study other careers. 
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2. It is an urgent task to standardize the Curricular Scope and Sequence 

of the institutions that train English teachers; regardless of their alma 

mater, any graduate can be trained to exercise the ELT specialty 

appropriately. 

3. An effective way to promote an English teacher's career can be 

through vocational guidance fairs. 

4. It would be important to encourage and stimulate the creation of 

Secondary Diplomats organized by acknowledged universities to 

attract professionals of related careers who possess an adequate 

command of the English language (B2), to attract personnel to help 

bridge the gap between the supply of available staff and the current 

need at a national level. 

5. The re-launching of teacher-training courses during the summer 

vacation period at well-known institutions, such as the IPNM, could 

be a way to give those who currently work as teachers of the 

specialty, the opportunity to achieve a good quality training in the 

English language and the management of curricular and 

methodological aspects. 

 

Any training or innovation program at the national level should be 

subject to a program of constant supervision and follow-up. It allows 

feedback and monitors levels of efficiency in the teaching performance. 
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PART I: INVESTIGATION INSTRUMENTS 

 

Instrument 1: Observation guide 

 

SCALE 
The scale that will be used is from 1 to 5, with the following tags: 

1 = Poor 

2 = Low / Deficient 

3 = Acceptable 

4 = Good 

5 = Very Good 

 

The instrument has been constructed as a table of three columns, 

which contain the following data  

 
POOR LOW/DEFICIENT ACCEPTABLE GOOD 

XX X    

AREA ITEM SCORE 

SCHOOL English Program  

Integration with other areas  

Hours assigned  

CLASSROOM Facilities (tech equipment)  

Room layout (chairs)  

Decoration: (Posters, bulletin board, 

signs) 
 

 Number of students  

TEACHER Level of English  

Knowledge of: 

ELT strategies 

 

Modern methodology  

ICT  

MATERIALS Tangible   

Virtual  

Use of Coursebooks  
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Instrument 2: Guide to assess the teaching practice 

 

This guide is used to assess the professional practice and 

complements the ‘Observation Guide’. It lets us observe in detail the 

teacher in the dimensions described below and shares the rating scale 

with the one for ‘The profile of the teacher of the 21
st
 century’ 

 

Dimensions to evaluate 

1. Planning and organization 

2. Performance /conduction 

3. Evaluation / feedback/ Monitoring 

4. Teaching skills 
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Instrument 3: Profile of the English teacher of the 21st century 

 

Description: 

Scale 
The scale that will be used is from 1 to 5, with the following tags: 

1 = Much less than expected 

2 = Less than expected 

3 = As expected 

4 = More than expected 

5 = Much more than expected 
 

Profile of the English teacher of the 21
st
 century 

The following chart shows the main traits of the desired profile of the 21
st
 

Century teacher. 
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Instrument 4: Language Classroom observation 

 

Scale 
The scale that will be used is from 1 to 5, with the following tags: 

NA= Not Available (Zero) 

 

1 = Poor 

2 = Fair 

3 = Good 

4 = Outstanding 

 

All scores composed of the answers will be obtained by averaging the 

answers of the corresponding dimension. The bar graphs have Y values 

ranging from 1 to 4 and the X values  will be the dimensions. Each of the 

statements, constructed in a structured manner and as closed response 

options will be evaluated individually and presented both through 

statistical tables and through charts. 

 

Introduction 

 

This document contains the Observation of the English class applied in 

educational institutions integrating Sample 2, in a process carried out by 

the holder of the present research. It is intended to contrast the teaching 

performance concerning the demands of education in the 21
st
 century.  

 

 

Dimensions of Competences to Evaluate: 

 

 Preparation 

 Language use 

 Lesson presentation 

 Classroom management 

 Classroom atmosphere 

 Use of technology 
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School : Class:           Section:   

Teacher :     Number of students:   

Observer: A. Telenta Book:  Date:    / 

 Rating Scale:    4 - Outstanding; 3 - Good; 2 - Fair; 1 – Poor   ;  0 = NA not available 

A. PREPARATION  

1. Teacher had a clearly discernible lesson plan.  4    3    2   1  NA 

2. There was an appropriate balance of structured and open-

ended/communicative activities.  

4    3    2   1  NA 

3. The exercises and activities were introduced in context. 4    3    2   1  NA 

4. The plan was oriented toward real/authentic language use.  4    3    2   1  NA 

5. Teacher had the necessary supporting material (visual aids; 

charts; multimedia; realia, etc.) 

4    3    2   1  NA 

6.Teacher organized the class according to the methodologies/ 

approaches promoted (CLIL; Communicative; TPR; Experiential; 

Constructivist; development of competencies) 

4    3    2   1  NA 

B. LANGUAGE USE  

1. Teacher used the target-language in the classroom 

appropriately and effectively. 

4    3    2   1  NA 

2. Use of English was appropriate to student needs. 4    3    2   1  NA 

3. Teacher promoted the use of English. 4    3    2   1  NA 

4. Teacher provided correct models when necessary in an 

appropriate way. 

4    3    2   1  NA 

5. Teacher exercises classroom language in English. 4    3    2   1  NA 

6. Teacher provides and prepares students in the application of 

useful language for the tasks. 

4    3    2   1  NA 

C. LESSON PRESENTATION  

1. The lesson was presented effectively and clearly. 4    3    2   1  NA 

2. The teacher showed clearly the different stages of the class  4    3    2   1  NA 

3. The activities/exercises chosen to achieve the objectives were 

effective.  

4    3    2   1  NA 

4. There were smooth transitions between activities.  4    3    2   1  NA 

5. The time allotted for activities was appropriate and 

communicated to students 

4    3    2   1  NA 

6. The amount of teacher talk and student talk was appropriate.  4    3    2   1  NA 

7. The type and amount of teacher feedback were effective.  4    3    2   1  NA 

8. Cultural instruction was integrated into class activities.  4    3    2   1  NA 

9. The class is balanced between teacher and student centered 

depending on the class stage.  

4    3    2   1  NA 
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D. CLASSROOM MANAGEMENT  

1. The use of small groups/pair work during each activity was 

appropriate. 

4    3    2   1  NA 

2. The seating arrangement facilitated learning.  4    3    2   1  NA 

3. The use of audio-visual & tech materials was effective.  4    3    2   1  NA 

4. Teacher divided his or her attention among students 

appropriately.  

4    3    2   1  NA 

5. Student participation was on task.  4    3    2   1  NA 

6. Teacher managed to control classroom discipline. 4    3    2   1  NA 

7. Teacher assigned and controlled timing for the tasks. 4    3    2   1  NA 

8. Teacher had rules established for routines in class, and these 

were followed. 

4    3    2   1  NA 

E. CLASSROOM ATMOSPHERE  

1. Student participation was active and lively.  4    3    2   1  NA 

2. The class atmosphere was warm, open and accepting.  4    3    2   1  NA 

3. Teacher was sensitive to students' difficulties and abilities.  4    3    2   1  NA 

4. Teacher gave same attention to all students 4    3    2   1  NA 

5. Teacher promoted involvement of all the students. 4    3    2   1  NA 

6. Teacher had eye contact with students. 4    3    2   1  NA 

F. USE OF TECHNOLOGY  

1. Use of technology (video, audio, web materials) was 

appropriate given the material being presented. 

4    3    2   1  NA 

2. Use of technology is especially creative, i.e., it accomplished 

something that could not have been done as easily with other 

media.  

4    3    2   1  NA 

3. Use of technology is limited in the classroom, but used 

appropriately outside the class (e.g., for email, ´practicing, 

background, etc. 

4    3    2   1  NA 

4. Teacher knows how to use the digital material   4   3    2   1  NA 

(form adapted from http://ccat.sas.upenn.edu/~haroldfs/pedagog/evaluation/ 

evaluate.html ) 

 

 

 

 

 

 

 

 

  

http://ccat.sas.upenn.edu/~haroldfs/pedagog/evaluation/%20evaluate.html
http://ccat.sas.upenn.edu/~haroldfs/pedagog/evaluation/%20evaluate.html
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Instrument 5: Interview  

 

Introduction 

The document is a semi-structured interview applied to the 

teaching staff member of sample 1 whose objective is to inquire about 

the importance of the questions; their classification; Purpose and 

planning. The paper has five questions that include four open and one 

mixed (open-ended and multiple-choice) questions. In each of the 

sections, the interviewees expressed opinions about the items. The 

tabulation will be done according to the frequency of the answers, which 

will be presented through tables and graphs.  

 

Dimensions to Evaluate 

 Importance of the use of the questions 

 Classification 

 Purpose 

 Planning questions 

 

Interview 

Please read the questions and give spontaneous and natural 

responses. The interview should not take more than 5 minutes 
 

1. What do you think is the importance of using questions in a learning 

session? 

________________________________________________________________

________________________________________________________________ 

 

2. What is your particular purpose for using questions in a class session? 

________________________________________________________________

________________________________________________________________ 

 

3. How could you classify questions? 

________________________________________________________________

________________________________________________________________ 

 

4. When you plan your class, do you really prepare the questions you would 

ask? 

________________________________________________________________

________________________________________________________________ 
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5. When you ask a question, do you expect an answer that fulfills some 

requisites? If yes, name them. 

________________________________________________________________

________________________________________________________________ 

 

5a When you plan classes, what do you plan to achieve? Choose from the 

alternatives below and give an example for the one (s) you choose to clarify 

your answer: 

 
 Alternatives   Example 

a To Know the topic.   

b To know about foreign 

language. 

  

 

c To know about techniques.   

 

d To develop the ability of 

reasoning. 

  

 

e All of them.   

 

Thanks for your cooperation! 
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Instrument 6: Needs Analysis 

 

Scale 

Does not include scale for including questions that ask for the 

opinion of the respondents 

 

Introduction 

The document is a semi-structured interview applied to the 

teaching staff member of sample 2. The objective is to inquire about 

knowledge and management of questioning; Assessment of students' 

responses to questions; Critical thinking knowledge. The document has 

ten questions that include mixed questions (closed and open), open-ended 

questions and a multiple-choice question. In each of the sections, the 

interviewees expressed opinions about the items. The tabulation will be 

done according to the frequency of the answers, which will be presented 

through tables and graphs. 

 

Dimensions to evaluate 

 Quality of knowledge on questioning techniques 

 Assessment of the student response to questions 

 Knowledge of critical thought 
 

Needs analysis: 
TOPIC: STUDENTS´ORAL PRODUCTION IN THE ENGLISH 

CLASS 
IN ORDER TO ENCOURAGE STUDENTS´ PRODUCTION IN 

ENGLISH WHAT DO YOU DO? CHOOSE FROM THE LIST BELOW 

ASK QUESTIONS  
TELL THEM TO TALK ABOUT…  

OTHER (SPECIFY) 

___________________________________________________________ 

WHEN YOU WANT TO GET A RESPONSE FROM THE 

STUDENT, WHAT DO YOU DO? 

ASK QUESTIONS  

TELL THEM TO TALK ABOUT  

REQUIRE THEIR ANSWER  

OTHER (SPECIFY) 

___________________________________________________________ 
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WHAT KIND OF QUESTIONS DO YOU KNOW? MENTION THEM 

___________________________________________________________ 

 

WHEN YOU ASK QUESTIONS… 

 

WHAT QUESTIONS DO YOU USUALLY ASK? MENTION 

THEM IN ORDER OF FREQUENCY (FROM MOST USED TO 

LEAST USED) 

___________________________________________________________ 

 

HOW DO STUDENTS USUALLY ANSWER TO YOUR 

QUESTIONS?  GIVE A GENERAL DESCRIPTION 

___________________________________________________________ 

 

WHAT’S YOUR OPINION ABOUT THE SITUATION 

DESCRIBED ABOVE? 

 

HOW DOES THE USE OF QUESTIONS HELP THE 

STUDENTS’ PRODUCTION   IN ASPECTS OF CONTENT AND USE 

OF ENGLISH? (VERY MUCH – IN SOME WAY – NOT MUCH) 

PLEASE EXPLAIN. 

 

IF YOU HAD TO ASSESS THE QUALITY OF THE 

STUDENTS’ RESPONSES, WHICH OF THE DESCRIPTIONS 

BELOW ARE CLOSER TO WHAT YOU USUALLY OBSERVE IN 

THE ENGLISH CLASS? 

 

Tick (    )  the ones that correspond 
Affirmative / negative short answers   

Hmm …. Maybe / I’m not sure…   

Nothing    

Precise answer   

Alternative  offered in the question   

Complete answer   

Complete answer and another question   

Complete answer and examples to   clarify points 

of view 

  

A gesture (nod – head shake)   
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DO YOU THINK THE QUALITY OF THE STUDENTS’ 

RESPONSE IN ASPECTS OF CONTENT AND USE OF ENGLISH 

CAN BE IMPROVED?   

TICK THE ALTERNATIVE () 

YES (   )           NO   (   ) 

IF YES, 

 

HOW DO YOU THINK THE IMPROVEMENT CAN BE 

ACHIEVED?  

PROVIDE YOUR ANSWER THROUGH THE FOLLOWING TASK: 

Imagine you have been hired by a school to help improve the students´ 

use of English and the quality of their responses in aspects of content. 

What would you suggest? 
___________________________________________________________

___________________________________________________________

___________________________________________________________

_________________________________ 

 

DO YOU KNOW ABOUT C T?    

Tick () your response    YES (      )     NO (   ) 

IF YES,  

 

DO YOU CONSIDER ITS DEVELOPMENT IS EVIDENT IN YOUR 

CLASSES?   

YES (      )    NO (   ) 

 

IF YES, WHAT DO YOU DO TO MAKE IT EVIDENT? EXPLAIN 

___________________________________________________________

___________________________________________________________

___________________________________________________________ 

 

IF NOT, HOW COULD IT BE BENEFICIAL FOR YOUR 

STUDENTS? 

___________________________________________________________

___________________________________________________________ 

 

Thanks for your Cooperation! 
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Instrument 7: Ethnographic card 

 

Scale 

Does not include a scale to evaluate the information provided by 

the respondents. 

 

Dimension to evaluate 

 Educational background 

 Professional background 

 English language knowledge 
 

 

The ETHNOGRAPHIC CARD is an instrument that has been 

designed in the form of open items that comprise various aspects related 

to training, experience, skills, interests, English language knowledge and 

professional objectives of the teachers participating in Sample 3. 

Simultaneously, data are requested for contacts such as Phone, email 

address and the name of accounts with which it participates in the main 

social networks referred to the knowledge, exchange of experiences and 

professional activity. 

 

The form has been subdivided into seven paragraphs or aspects and 

tabulation based on frequency in the answers will allow us to establish a 

general profile of the average teacher of the population interviewed. It 

will be applied at the beginning of the training sessions on topics related 

to the use of questioning for the development of Critical Thinking. 
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  A B I L I T I E S  

_________________________________

_________________________________

_________________________________

_________________________________

_________________________________

_________________________________ 

E X P E R I E N C E  

Position | Institution(s) | When 

(most relevant) 

_________________________________

_________________________________

_________________________ 

E D U C A T I O N  

Degree | When | Where 

_________________________________

_________________________________

_________________________________

_________________________________ 

English / L2 | When  | Where 

(most relevant (level; certifications) 

_________________________________

_________________________________

_________________________________

_________________________________ 

 

O B J E C T I V E S  

-------------------------------------

-------------------------------------

-------------------------------------

------------------------------ 

  
----------------- -----------------

-- 

  
------------------ -----------------

---- 

 

I N T E R E S T S  

(professional or other) 

_________________________

_________________________

________________________ 
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Instrument 8: Meditating on progress 

 

Scale 

A verbal scale from 4 to 1 is used, with the following labels: 

4 = Entirely 

3 = Mostly (Mostly) 

2 = Somewhat (Somehow) 

1 = Not at all 

 

Introduction 

The document is a structured self-assessment done through closed 

statements that are presented in three main areas: Awareness (to have 

knowledge); Application (apply what was learned); Assessment (to 

evaluate/monitor students’ work). This document will be applied to the 

teaching staff part of the sample two who will participate in a training 

workshop in questioning strategies to develop critical thinking in the 

English class.  

 

In each of the sections, participants will express opinions on 4 

items raised through close- statements, who will assign a score from 4 to 

1 that ranges from ‘Entirely to Not at all.' The answers will be presented 

in tables and graphs.  

 

Dimensions to evaluate 

Awareness: (knowledge of critical thinking, Bloom's taxonomy, 

questioning as a teaching tool, communication in English) 

 

Application: (promotion of critical thinking in the high and low 

ranges through questioning) 

 

Evaluation: on learning to plan, use, evaluate and give feedback on 

critical thinking development through questioning). 
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Meditating On Progress 
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Instrument 9: Survey to Management and Hierarchical Personnel 

from Educational Institutions  

 

Scales 

The scale that will be used is from 1 to 4, with the following tags: 

1 = Strongly Disagree 

2 = Disagree 

3 = Agree 

4 = Strongly agree 

 

All scores composed of the answers will be obtained by averaging. 

The answers of the corresponding dimension. The bar graphs have 

Y values ranging from 1 to 4, and the X values will be the dimensions. 

Each of the statements will be evaluated individually and will be 

presented both through statistical tables such as graphics. 

 

Introduction 

This document contains the ‘Appraisal of Management and 

Hierarchical Personnel from Educational Institutions’ about the profile 

and professional performance of the teachers of English. 

 

The Survey comprises varied aspects and is used as a means to 

contrast information obtained through other instruments. 

 

Dimensions to Evaluate: 
Ideal profile 

Limitations of the average teacher 

Training 

Curricular programming 

Didactic material 

Use of ICT 

 

Survey 

Apreciación del personal directivo y jerárquico de los planteles 

educativos acerca del desarrollo de la enseñanza del idioma ingles 

 
Es irrelevante / 

NO 

Hasta cierto 

punto 

Importante/necesario Definitivamente / 

SI 

1 2 3 4 
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I.- PERFIL DEL DOCENTE DE INGLÉS 

Concepto  # 

Lo que busca  

El docente de inglés debe tener buen manejo del idioma que enseña.  

El docente de inglés debe tener conocimientos actualizados de 

metodología de la enseñanza del idioma. 

 

El docente debe contar con certificación internacional.  

El docente debe tener título pedagógico y/o afines.  

El docente debe contar con experiencia que pueda demostrar (referencias; 

constancias de trabajo, etc.) 

 

 
II.- CAPACITACIÓN 

Concepto  # 

Los docentes se capacitan y  aplican lo aprendido en sus clases.  

Las escuelas promueven la capacitación constante de sus docentes a través 

de entidades del MINEDU. 

 

La capacitación de los docentes se considera para efectos de permanencia, 

contratación , promoción 

 

Las escuelas cuentan con el apoyo de las casas editoriales para capacitar al 

personal docente 

 

 
III.-PROGRAMAS CURRICULARES 

Concepto  # 

Los docentes son capaces de organizar programas académicos ELT para la 

escuela 

 

Los docentes confeccionan programaciones anuales sin dificultad  

Los docentes realizan sus planificaciones sesiones de clase donde 

incorporan sus conocimientos de metodología moderna y facilitan el 

aprendizaje centrado en el alumno y la comunicación en inglés. 

 

 
IV.- MATERIAL DIDÁCTICO 

Concepto  # 

Los docentes escogen el material didáctico según criterios metodológicos 

modernos y manejo de temas acorde al siglo 21. 

 

Los docentes buscan en los materiales didácticos el desarrollo de procesos 

mentales, mediante el manejo del idioma inglés. 

 

Los docentes buscan material didáctico que promueva la participación 

activa del alumno y constante interacción en el idioma; desarrollo de 

proyectos, resolución de problemas, entre otros. 

 

Los docentes buscan material didáctico que desarrolle competencias 

básicas para la vida. 
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V.-TICS 

 Concepto  # 

A Los docentes manejan la tecnología para la comunicación y la 

información (TICS). 

 

C La escuela promueva el desarrollo de la competencia digital en los 

alumnos. 

 

B Los docentes incorporan el uso de TICS en sus clases.  

D Los docentes buscan material didáctico que desarrolle la competencia 

digital en los alumnos 
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Instrument 10: Survey to Management team of Publishing Houses 

 

Scale 

A verbal scale from 4 to 1 is used, with the following labels: 

4 = Strongly agree 

3 = Agree 

2 = Disagree 

1 = Total disagreement 

 

Introduction 

The document is a structured interview applied to the executive 

staff who work in the editorial area dedicated to the production of 

teaching materials for teaching English and cover various geographical 

areas of the national territory, including coastal cities where the teaching 

of the English language is preferred in private higher-level schools. The 

structured interview in three categories covers the respondents' 

assessments of the ELT teacher profile, the profile of the teaching 

materials and the educational needs of the publishers in which they work. 

In each of the sections, respondents expressed opinions on 4 items raised 

through closed questions; the respondents will assign a score of 4 to 1 

that goes in a range from ‘Totally Agree’ to ‘Totally Disagree’. The 

answers will be presented in tables and graphs. 

 

 

Dimensions to Evaluate 

Teacher profile 

Teaching materials 

Educational needs contemplated by editorial 

 

Entrevista 
Nombre: _______________________________________________________ 

Cargo en la casa editorial: __________________________________________ 

Por favor lea detenidamente las siguientes afirmaciones y escoja la alternativa 

que mejor describa su punto de vista en base a su trabajo y experiencia en el rubro 

editorial en el área ELT. Marque con una X su elección.  
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PERFIL DEL DOCENTE ELT: 
 

Descripción / rango 

Totalmente 

de acuerdo 

4 

De 

acuerdo 

3 

Desacuerdo 

2 

Total 

Desacuerdo 

1 

Los docentes se encuentran 

adecuadamente calificados 

para el desempeño de su labor 
pedagógica  

    

Los docentes conocen los 
aspectos metodológicos ELT. 

    

Los docentes son competentes 
en el manejo del idioma 

inglés. 

    

Los docentes manejan las 

nuevas metodologías del 

mundo ELT.(CLIL; Flipped 

teaching, student centered 
entre otras) 

    

 
MATERIAL DIDÁCTICO: 

 

Descripción / rango 

Totalmente 

de acuerdo 

4 

De 

acuerdo 

3 

En 

desacuerdo 

2 

Total 

desacuerdo 

1 

Los libros de inglés han 

evolucionado en su contenido 

estos últimos años. 

    

Los libros de inglés han 

evolucionado en las 

metodologías que proponen. 
.(CLIL; Flipped Teaching, 

student -centered a) 

    

El material ELT da gran 

importancia  al aspecto audio-

visual y a la tecnología 

    

Los libros de inglés hoy en 

día enfatizan el desarrollo de 

procesos mentales a través del 
enfoques tales como: 

constructivismo, CLIL; 

aprendizaje por experiencia , 

desarrollo de competencias, 

entre otros 
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NECESIDADES DE LA EDUCACIÓN CONTEMPLADAS POR LA 

EDITORIAL: 
 

Descripción / rango 

Totalmente 

de acuerdo 

4 

De 

acuerdo 

3 

En 

desacuerdo 

2 

Total 

desacuerdo 

1 

Los docentes requieren de 
apoyo académico para utilizar 

correctamente el material 

didáctico. 

    

Los docentes requieren de 

apoyo académico en relación 

a metodologías y estrategias 
modernas. 

    

Los docentes demuestran 
responsabilidad para asistir a 

talleres presenciales 
organizados por la editorial 

    

Los docentes demuestran 

responsabilidad para 

participar en talleres online 
organizados por la editorial 

    

 

Gracias por su colaboración 
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Instrument 11: Survey: Receptivity about the Use of Digital 

Resources Provided Via Online 

 

Scales 

The scale being used is 1 to 100%, with 1% being the lowest and 

100% being the highest.  

 

The percentages obtained from the answers will be grouped in 

ranges of 10 in 10 and then counted the frequency with which they will 

be used 

 

Introduction 

This survey is a structured document with closed and specific 

statements on the subject to investigate, which will be applied to 

educational advisors of publishers who are in charge of a portfolio of 

users in seven cities on the Peruvian coast. The information obtained will 

be extracted from the users belonging to sample 1. 

 

The list of included statements considers the appreciation of 

teachers' receptivity regarding the use of digital resources provided 

online as part of the material used for English language teaching that 

inquires about the acceptance of resources, successful registration of 

resources and their subsequent efficient use in the classroom. 

 

The three statements presented are answered in the percentage of 

1% to 100%, which will be added and averaged according to the 

incidence of the response per item. The results will be presented in 

statistical tables as graphically. The Y will be the percentages granted, 

and the X will be the dimensions. 

 

Dimensions to Evaluate 

Spontaneous access 

Successful registration 

Efficient use of resources 

 

Encuesta Acerca de Receptividad de Uso De Recursos Digitales 

Proporcionados Via Online 

Estimado compañero solicito su apoyo a través del llenado de la 

encuesta que ofrezco a continuación: 
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La encuesta tiene por objetivo conocer la receptividad de los 

docentes de la especialidad de inglés en relación a la recesión y 

utilización de los recursos educativos que se ofrecen a través del internet 

como parte del soporte didáctico. Las respuestas las debe colocar en 

porcentajes aproximados según su criterio y experiencia referido a la 

zona que trabaja. 

 

Departamento: ________________ Distrito: _________________ 

Cantidad de colegios a su cargo: __________________________ 

Cantidad aproximada de docentes de inglés: _________________ 

 
Enunciado Porcentaje 

Los profesores acceden espontáneamente a los recursos digitales 

ofrecidos. 

 

Los profesores registran exitosamente las licencias para acceder a 

los recursos online.  

 

Los profesores usan eficientemente los recursos online ofrecidos  
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Instrument 12. Tables to compare results  

 

Comparison of results obtained from the observations done during the 

exploratory phase and the profile of the English teacher of the 21
st
 

century. 

 

Scale 

Does not include a scale for questions that require the opinion of 

the respondents. 

 

Table 1 
Findings on the performance of private school teachers Item 21

st
  Score 

The average teacher of the English course has limitations to 

be fluent in English. 

  

The teacher is presented as the center of educational activity.   

The teacher makes almost inflexible use of the lesson plan, 

finding difficulty to get out of it. 

  

The teacher has difficulty in controlling the discipline in the 

classroom and generating a continuous flow of attention of 

the learning session. 

  

The teacher is permissive when using the mother tongue 

during the English classes. 

  

Teachers are not aware of the methodology, resources, and 

adequate procedures to generate motivation in their students 

regarding the content of the English course, particularly in 

the upper grades of the secondary school. 

  

There are disconnection and ignorance relating to the purpose 

of which English is learned, what will be its role in the 

culture of the 21st century what are the expectations 

regarding the competencies the citizens of this century must 

develop. 

  

Approximately 70% of the teaching staff contacted are 

qualified teachers who have taken professionalization courses 

in ‘English language academies’ in the market. 

  

The methodological limitations of most teachers make them 

stay on the ‘what’ aspects of the language that refers to the 

form such as grammar and vocabulary. 

  

The shortage of knowledge and educational resources in 

TEFL leads many of these teachers to look for refuge in 

"safe" recipes that guarantee "effectiveness" in the execution 

of various tasks within the learning session. 

  

Ignorance and fear in the using digital technologies. They 

prefer printed material, concrete information, answers that do 

not demand a higher level of elaboration, discrimination, 

creativity or personal contribution. 
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There is a clear gap in the level of knowledge that most 

teachers have concerning academic English and the use of 

ICT. 

  

There is a constant demand for teachers and hierarchical staff 

from schools for implementation courses, didactic resources, 

means to raise their knowledge or update them, however in 

most cases, these requirements are not assumed 

responsibility, and consequently, there is no real use of the 

opportunities presented to them 

  

                                       total average   
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Table 2 

Table to Contrast the Teacher of English from Private / Public school and 

the Global Profile of the Peruvian teacher 

 

Desired profile- teacher of the 21
st
 century Score  

1. It seeks to adapt its performance to the requirements 

established in the frames of reference for the education of 

the 21st century. (adapt to changes) 

 

2. Promotes experimentation and research.  

3. Applies a flexible curriculum /  (construction and use of 

lesson plan) 

 

4. Evaluates based on the innovative methodology used.  

5. Give importance to values.  

6. Promotes cultural identity while respecting diversity.  

7. Promotes the construction of knowledge through modern 

methodologies (constructivism, experiential learning, 

communicative approach, flipped teaching, CLIL) 

 

8. Promotes student-centered teaching/learning.  

9. Promotes varied interaction (groups; pairs).  

10. Uses ICT resources.  

11. Applies what is learned to real life and encourages 

problem-solving learning. 

 

12. Develops critical ability, social autonomy, and application 

of the scientific method by  

 

13. Promotes higher levels of thought through debate, inquiry, 

and development of critical thinking by using 

metacognitive strategies. 

 

14. Uses strategies to manage, monitor, and organize and to 

motivate the group of students. 

 

15. Demonstrates expertise in everything inherent to ELT  

(general topics (local-global) culture, teaching strategies, 

English language proficiency, ICT) 
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PART II: EVIDENCE OF THE WORK DONE 

 

Observation Guide 

 

Type of School: Private 

Location: Norte Chico  

Social Stratum: A  
POOR LOW/DEFICIENT ACCEPTABLE GOOD 

XX X    

AREA ITEM SCORE 

SCHOOL English Program X 

Integration with other areas XX 

Hours assigned  

CLASSROOM Facilities (tech equipment)  

Room layout (chairs) X 

Decoration: (Posters, bulletin board, 

signs) 
X 

 Number of students  

TEACHER Level of English X 

Knowledge of: 

ELT strategies 
X 

Modern methodology XX 

ICT X 

MATERIALS Tangible   

Virtual X 

Use of Coursebooks 

 
XX 
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Type of School: Private 

Location:  Santa Catalina - Lima 

Social Stratum: B  
POOR LOW/DEFICIENT ACCEPTABLE GOOD 

XX X    

AREA ITEM SCORE 

SCHOOL English Program X 

Integration with other areas XX 

Hours assigned  

CLASSROOM Facilities (tech equipment)  

Room layout (chairs) X 

Decoration: (Posters, bulletin board, signs) XX 

Number of students  

TEACHER Level of English X 

Knowledge of: 

ELT strategies 
X 

Modern methodology XX 

ICT X 

MATERIALS Tangible   

Virtual XX 

Use of Coursebooks X 

 

Type of School: Private 

Location: Carabayllo  

Social Stratum: C 
POOR LOW/DEFICIENT ACCEPTABLE GOOD 

XX X    

AREA ITEM SCORE 

SCHOOL English Program XX 

Integration with other areas XX 

Hours assigned XX 

CLASSROOM Facilities (tech equipment) XX 

Room layout (chairs) X 

Decoration: (Posters, bulletin board, signs) XX 

Number of students  

TEACHER Level of English X 

Knowledge of: 

ELT strategies 

XX 

Modern methodology XX 

ICT XX 

MATERIALS Tangible   

Virtual XX 

Use of Coursebooks XX 
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Language Classroom Observation 
 

School : San Ignacio de Loyola                   Class: 4 B        Section:  Primary 

Teacher : H Plascencia                                Number of students: 25       

 Rating Scale:    4 - Outstanding; 3 - Good; 2 - Fair; 1 – Poor   NA not available 

(0) 

A. PREPARATION  

1. Teacher had a clearly discernible lesson plan.  4    3    2   1  NA 

2. There was an appropriate balance of structured and open-

ended/communicative activities.  

4    3    2   1  NA 

3. The exercises and activities were introduced in context. 4    3    2   1  NA 

4. The plan was oriented toward real/authentic language use.  4    3    2   1  NA 

5. Teacher had the necessary supporting material (visual 

aids; charts; multimedia; realia, etc.) 

4    3    2   1  NA 

6. Teacher organized the class according to the 

methodologies/ approaches promoted (CLIL; 

Communicative; TPR; Experiential; Constructivist; 

development of competences) 

4    3    2   1  NA 

B. LANGUAGE USE  

1. Teacher used the target language in the classroom 

appropriately and effectively. 

4    3    2   1  NA 

2. Use of English was appropriate to student needs. 4    3    2   1  NA 

3. Teacher promoted the use of English. 4    3    2   1  NA 

4. Teacher provided correct models when necessary in an 

appropriate way. 

4    3    2   1  NA 

5. Teacher exercises classroom language in English. 4    3    2   1  NA 

6. Teacher provides and prepares students in the application 

of useful language for the tasks. 

4    3    2   1  NA 

C. LESSON PRESENTATION 4    3    2   1  NA 

1. The lesson was presented effectively and clearly. 4    3    2   1  NA 

2. The teacher showed clearly the different stages of the 

class  

4    3    2   1  NA 

3. The activities/exercises chosen to achieve the objectives 

were effective.  

4    3    2   1  NA 

4. There were smooth transitions between activities.  4    3    2   1  NA 

5. The time allotted for activities was appropriate and 

communicated to students 

4    3    2   1  NA 

6. The amount of teacher talk and student talk was 

appropriate.  

4    3    2   1  NA 

7. The type and amount of teacher feedback was effective.  4    3    2   1  NA 

8. Cultural instruction was integrated into class activities.  4    3    2   1  NA 

9. The class is balanced between teacher and student 

centered depending on the class stage.  

4    3    2   1  NA 

D. CLASSROOM MANAGEMENT  

1. The use of small groups/pair work during each activity 

was appropriate. 

4    3    2   1  NA 
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2. The seating arrangement facilitated learning.  4    3    2   1  NA 

3. The use of audio-visual & tech materials was effective.  4    3    2   1  NA 

4. Teacher divided his or her attention among students 

appropriately.  

4    3    2   1  NA 

5. Student participation was on task.  4    3    2   1  NA 

6. Teacher managed to control classroom discipline. 4    3    2   1  NA 

7. Teacher assigned and controlled timing for the tasks. 4    3    2   1  NA 

8. Teacher had rules established for routines in class and 

these were followed. 

4    3    2   1  NA 

E. CLASSROOM ATMOSPHERE 4    3    2   1  NA 

1. Student participation was active and lively.  4    3    2   1  NA 

2. The class atmosphere was warm, open and accepting.  4    3    2   1  NA 

3. Teacher was sensitive to students' difficulties and 

abilities.  

4    3    2   1  NA 

4. Teacher gave same attention to all students 4    3    2   1  NA 

5. Teacher promoted involvement of all the students. 4    3    2   1  NA 

6. Teacher had eye contact with students. 4    3    2   1  NA 

F. USE OF TECHNOLOGY  

1. Use of technology (video, audio, web materials) was 

appropriate given the material being presented. 

4    3    2   1  NA 

2. Use of technology was particularly creative, i.e. it 

accomplished something that could not have been done as 

easily with other media.  

4    3    2   1  NA 

3. Use of technology is limited in the classroom, but used 

appropriately outside the class (e.g. for email, ´practicing, 

background, etc. 

4    3    2   1  NA 

4. Teacher knows how to use the digital material  4    3    2   1  NA 

 

 

 
School : Nstra. Sra de Cocharcas                  Class: 2        Section: Secondary 

Teacher : J. Sanchez                                      Number of students: 20  

Rating Scale:    4 - Outstanding; 3 - Good; 2 - Fair; 1 – Poor   NA not available 

(0) 

A. PREPARATION  

1. Teacher had a clearly discernible lesson plan.  4    3    2   1  NA 

2. There was an appropriate balance of structured and open-

ended/communicative activities.  

4    3    2   1  NA 

3. The exercises and activities were introduced in context. 4    3    2   1  NA 

4. The plan was oriented toward real/authentic language use.  4    3    2   1  NA 

5. Teacher had the necessary supporting material (visual aids; 

charts; multimedia; realia, etc.) 

4    3    2   1  NA 

6. Teacher organized the class according to the 

methodologies/ approaches promoted (CLIL; Communicative; 

TPR; Experiential; Constructivist; development of 

competences) 

4    3    2   1  NA 
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B. LANGUAGE USE  

1. Teacher used the target-language in the classroom 

appropriately and effectively. 

4    3    2   1  NA 

2. Use of English was appropriate to student needs. 4    3    2   1  NA 

3. Teacher promoted the use of English. 4    3    2   1  NA 

4. Teacher provided correct models when necessary in an 

appropriate way. 

4    3    2   1  NA 

5. Teacher exercises classroom language in English. 4    3    2   1  NA 

6. Teacher provides and prepares students in the application of 

useful language for the tasks. 

4    3    2   1  NA 

C. LESSON PRESENTATION  

1. The lesson was presented effectively and clearly. 4    3    2   1  NA 

2. The teacher showed clearly the different stages of the class  4    3    2   1  NA 

3. The activities/exercises chosen to achieve the objectives 

were effective.  

4    3    2   1  NA 

4. There were smooth transitions between activities.  4    3    2   1  NA 

5. The time allotted for activities was appropriate and 

communicated to students 

4    3    2   1  NA 

6. The amount of teacher talk and student talk was 

appropriate.  

4    3    2   1  NA 

7. The type and amount of teacher feedback was effective.  4    3    2   1  NA 

8. Cultural instruction was integrated into class activities.  4    3    2   1  NA 

9. The class is balanced between teacher and student centered 

depending on the class stage.  

4    3    2   1  NA 

D. CLASSROOM MANAGEMENT  

1. The use of small groups/pair work during each activity was 

appropriate. 

4    3    2   1  NA 

2. The seating arrangement facilitated learning.  4    3    2   1  NA 

3. The use of audio-visual & tech materials was effective.  4    3    2   1  NA 

4. Teacher divided his or her attention among students 

appropriately.  

4    3    2   1  NA 

5. Student participation was on task.  4    3    2   1  NA 

6. Teacher managed to control classroom discipline. 4    3    2   1  NA 

7. Teacher assigned and controlled timing for the tasks. 4    3    2   1  NA 

8. Teacher had rules established for routines in class and these 

were followed. 

4    3    2   1  NA 

E. CLASSROOM ATMOSPHERE  

1. Student participation was active and lively.  4    3    2   1  NA 

2. The class atmosphere was warm, open and accepting.  4    3    2   1  NA 

3. Teacher was sensitive to students' difficulties and abilities.  4    3    2   1  NA 

4. Teacher gave same attention to all students 4    3    2   1  NA 

5. Teacher promoted involvement of all the students. 4    3    2   1  NA 

6. Teacher had eye contact with students. 4    3    2   1  NA 

F. USE OF TECHNOLOGY  

1. Use of technology (video, audio, web materials) was 

appropriate given the material being presented. 

4    3    2   1  NA 
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2. Use of technology was particularly creative, i.e. it 

accomplished something that could not have been done as 

easily with other media.  

4    3    2   1  NA 

3. Use of technology is limited in the classroom, but used 

appropriately outside the class (e.g. for email, ´practicing, 

background, etc. 

4    3    2   1  NA 

4. Teacher knows how to use the digital material  4    3    2   1  NA 

 

 
School : San Ignacio Loyola                  Class: 6        Section:  Primary 

Teacher : M. Chaca                               Number of students: 24 

 Rating Scale:    4 - Outstanding; 3 - Good; 2 - Fair; 1 – Poor   NA not 

available (0) 

A. PREPARATION  

1. Teacher had a clearly discernible lesson plan.  4    3    2   1  NA 

2. There was an appropriate balance of structured and 

open-ended/communicative activities.  

4    3    2   1  NA 

3. The exercises and activities were introduced in 

context. 

4    3    2   1  NA 

4. The plan was oriented toward real/authentic language 

use.  

4    3    2   1  NA 

5. Teacher had the necessary supporting material (visual 

aids; charts; multimedia; realia, etc.) 

4    3    2   1  NA 

6. Teacher organized the class according to the 

methodologies/ approaches promoted (CLIL; 

Communicative; TPR; Experiential; Constructivist; 

development of competences) 

4    3    2   1  NA 

B. LANGUAGE USE  

1. Teacher used the target-language in the classroom 

appropriately and effectively. 

4    3    2   1  NA 

2. Use of English was appropriate to student needs. 4    3    2   1  NA 

3. Teacher promoted the use of English. 4    3    2   1  NA 

4. Teacher provided correct models when necessary in an 

appropriate way. 

4    3    2   1  NA 

5. Teacher exercises classroom language in English. 4    3    2   1  NA 

6. Teacher provides and prepares students in the 

application of useful language for the tasks. 

4    3    2   1  NA 

C. LESSON PRESENTATION 4    3    2   1  NA 

1. The lesson was presented effectively and clearly. 4    3    2   1  NA 

2. The teacher showed clearly the different stages of the 

class  

4    3    2   1  NA 

3. The activities/exercises chosen to achieve the 

objectives were effective.  

4    3    2   1  NA 

4. There were smooth transitions between activities.  4    3    2   1  NA 

5. The time allotted for activities was appropriate and 

communicated to students 

4    3    2   1  NA 
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6. The amount of teacher talk and student talk was 

appropriate.  

4    3    2   1  NA 

7. The type and amount of teacher feedback was 

effective.  

4    3    2   1  NA 

8. Cultural instruction was integrated into class activities.  4    3    2   1  NA 

9. The class is balanced between teacher and student 

centered depending on the class stage.  

4    3    2   1  NA 

D. CLASSROOM MANAGEMENT  

1. The use of small groups/pair work during each activity 

was appropriate. 

4    3    2   1  NA 

2. The seating arrangement facilitated learning.  4    3    2   1  NA 

3. The use of audio-visual & tech materials was 

effective.  

4    3    2   1  NA 

4. Teacher divided his or her attention among students 

appropriately.  

4    3    2   1  NA 

5. Student participation was on task.  4    3    2   1  NA 

6. Teacher managed to control classroom discipline. 4    3    2   1  NA 

7. Teacher assigned and controlled timing for the tasks. 4    3    2   1  NA 

8. Teacher had rules established for routines in class and 

these were followed. 

4    3    2   1  NA 

E. CLASSROOM ATMOSPHERE 4    3    2   1  NA 

1. Student participation was active and lively.  4    3    2   1  NA 

2. The class atmosphere was warm, open and accepting.  4    3    2   1  NA 

3. Teacher was sensitive to students' difficulties and 

abilities.  

4    3    2   1  NA 

4. Teacher gave same attention to all students 4    3    2   1  NA 

5. Teacher promoted involvement of all the students. 4    3    2   1  NA 

6. Teacher had eye contact with students. 4    3    2   1  NA 

F. USE OF TECHNOLOGY  

1. Use of technology (video, audio, web materials) was 

appropriate given the material being presented. 

4    3    2   1  NA 

2. Use of technology was particularly creative, i.e. it 

accomplished something that could not have been done 

as easily with other media.  

4    3    2   1  NA 

3. Use of technology is limited in the classroom, but 

used appropriately outside the class (e.g. for email, 

´practicing, background, etc. 

4    3    2   1  NA 

4. Teacher knows how to use the digital material  4    3    2   1  NA 
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School : San Francisco Javier         Class: 6      Section:  Primary  

Teacher : N Cuenca                                            Number of students: 36  

 Rating Scale:    4 - Outstanding; 3 - Good; 2 - Fair; 1 – Poor   NA not available 

(0) 

A. PREPARATION  

1. Teacher had a clearly discernible lesson plan.  4    3    2   1  NA 

2. There was an appropriate balance of structured and open-

ended/communicative activities.  

4    3    2   1  NA 

3. The exercises and activities were introduced in context. 4    3    2   1  NA 

4. The plan was oriented toward real/authentic language use.  4    3    2   1  NA 

5. Teacher had the necessary supporting material (visual aids; 

charts; multimedia; realia, etc.) 

4    3    2   1  NA 

6. Teacher organized the class according to the methodologies/ 

approaches promoted (CLIL; Communicative; TPR; 

Experiential; Constructivist; development of competences) 

4    3    2   1  NA 

B. LANGUAGE USE  

1. Teacher used the target-language in the classroom 

appropriately and effectively. 

4    3    2   1  NA 

2. Use of English was appropriate to student needs. 4    3    2   1  NA 

3. Teacher promoted the use of English. 4    3    2   1  NA 

4. Teacher provided correct models when necessary in an 

appropriate way. 

4    3    2   1  NA 

5. Teacher exercises classroom language in English. 4    3    2   1  NA 

6. Teacher provides and prepares students in the application of 

useful language for the tasks. 

4    3    2   1  NA 

C. LESSON PRESENTATION  

1. The lesson was presented effectively and clearly. 4    3    2   1  NA 

2. The teacher showed clearly the different stages of the class  4    3    2   1  NA 

3. The activities/exercises chosen to achieve the objectives were 

effective.  

4    3    2   1  NA 

4. There were smooth transitions between activities.  4    3    2   1  NA 

5. The time allotted for activities was appropriate and 

communicated to students 

4    3    2   1  NA 

6. The amount of teacher talk and student talk was appropriate.  4    3    2   1  NA 

7. The type and amount of teacher feedback was effective.  4    3    2   1  NA 

8. Cultural instruction was integrated into class activities.  4    3    2   1  NA 

9. The class is balanced between teacher and student centered 

depending on the class stage.  

4    3    2   1  NA 

D. CLASSROOM MANAGEMENT  

1. The use of small groups/pair work during each activity was 

appropriate. 

4    3    2   1  NA 

2. The seating arrangement facilitated learning.  4    3    2   1  NA 

3. The use of audio-visual & tech materials was effective.  4    3    2   1  NA 

4. Teacher divided his or her attention among students 

appropriately.  

4    3    2   1  NA 

5. Student participation was on task.  4    3    2   1  NA 

6. Teacher managed to control classroom discipline. 4    3    2   1  NA 
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7. Teacher assigned and controlled timing for the tasks. 4    3    2   1  NA 

8. Teacher had rules established for routines in class and these 

were followed. 

4    3    2   1  NA 

E. CLASSROOM ATMOSPHERE  

1. Student participation was active and lively.  4    3    2   1  NA 

2. The class atmosphere was warm, open and accepting.  4    3    2   1  NA 

3. Teacher was sensitive to students' difficulties and abilities.  4    3    2   1  NA 

4. Teacher gave same attention to all students 4    3    2   1  NA 

5. Teacher promoted involvement of all the students. 4    3    2   1  NA 

6. Teacher had eye contact with students. 4    3    2   1  NA 

F. USE OF TECHNOLOGY  

1. Use of technology (video, audio, web materials) was 

appropriate given the material being presented. 

4    3    2   1  NA 

2. Use of technology was particularly creative, i.e. it 

accomplished something that could not have been done as easily 

with other media.  

4    3    2   1  NA 

3. Use of technology is limited in the classroom, but used 

appropriately outside the class (e.g. for email, ´practicing, 

background, etc. 

4    3    2   1  NA 

4. Teacher knows how to use the digital material  4    3    2   1  NA 

 
School : Inmaculada Concepción  Class:    6°  Section:  D 

Teacher :    S. Rodriguez   Number of students:  20 

 Rating Scale:    4 - Outstanding; 3 - Good; 2 - Fair; 1 – Poor   NA not 

available (0) 

A. PREPARATION  

1. Teacher had a clearly discernible lesson plan.  4    3    2   1  NA 

2. There was an appropriate balance of structured and open-

ended/communicative activities.  

4    3    2   1  NA 

3. The exercises and activities were introduced in context. 4    3    2   1  NA 

4. The plan was oriented toward real/authentic language use.  4    3    2   1  NA 

5. Teacher had the necessary supporting material (visual 

aids; charts; multimedia; realia, etc.) 

4    3    2   1  NA 

6. Teacher organized the class according to the 

methodologies/ approaches promoted (CLIL; 

Communicative; TPR; Experiential; Constructivist; 

development of competences) 

4    3    2   1  NA 

B. LANGUAGE USE  

1. Teacher used the target-language in the classroom 

appropriately and effectively. 

4    3    2   1  NA 

2. Use of English was appropriate to student needs. 4    3    2   1  NA 

3. Teacher promoted the use of English. 4    3    2   1  NA 

4. Teacher provided correct models when necessary in an 

appropriate way. 

4    3    2   1  NA 

5. Teacher exercises classroom language in English. 4    3    2   1  NA 

6. Teacher provides and prepares students in the application 

of useful language for the tasks. 

4    3    2   1  NA 
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C. LESSON PRESENTATION  

1. The lesson was presented effectively and clearly. 4    3    2   1  NA 

2. The teacher showed clearly the different stages of the 

class  

4    3    2   1  NA 

3. The activities/exercises chosen to achieve the objectives 

were effective.  

4    3    2   1  NA 

4. There were smooth transitions between activities.  4    3    2   1  NA 

5. The time allotted for activities was appropriate and 

communicated to students 

4    3    2   1  NA 

6. The amount of teacher talk and student talk was 

appropriate.  

4    3    2   1  NA 

7. The type and amount of teacher feedback was effective.  4    3    2   1  NA 

8. Cultural instruction was integrated into class activities.  4    3    2   1  NA 

9. The class is balanced between teacher and student 

centered depending on the class stage.  

4    3    2   1  NA 

D. CLASSROOM MANAGEMENT  

1. The use of small groups/pair work during each activity 

was appropriate. 

4    3    2   1  NA 

2. The seating arrangement facilitated learning.  4    3    2   1  NA 

3. The use of audio-visual & tech materials was effective.  4    3    2   1  NA 

4. Teacher divided his or her attention among students 

appropriately.  

4    3    2   1  NA 

5. Student participation was on task.  4    3    2   1  NA 

6. Teacher managed to control classroom discipline. 4    3    2   1  NA 

7. Teacher assigned and controlled timing for the tasks. 4    3    2   1  NA 

8. Teacher had rules established for routines in class and 

these were followed. 

4    3    2   1  NA 

E. CLASSROOM ATMOSPHERE  

1. Student participation was active and lively.  4    3    2   1  NA 

2. The class atmosphere was warm, open and accepting.  4    3    2   1  NA 

3. Teacher was sensitive to students' difficulties and 

abilities.  

4    3    2   1  NA 

4. Teacher gave same attention to all students 4    3    2   1  NA 

5. Teacher promoted involvement of all the students. 4    3    2   1  NA 

6. Teacher had eye contact with students. 4    3    2   1  NA 

F. USE OF TECHNOLOGY  

1. Use of technology (video, audio, web materials) was 

appropriate given the material being presented. 

4    3    2   1  NA 

2. Use of technology was particularly creative, i.e. it 

accomplished something that could not have been done as 

easily with other media.  

4    3    2   1  NA 

3. Use of technology is limited in the classroom, but used 

appropriately outside the class (e.g. for email, ´practicing, 

background, etc. 

4    3    2   1  NA 

4. Teacher knows how to use the digital material  4    3    2   1  NA 
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Interview  

Teacher: Primary and Secondary 

Please read the questions and give spontaneous and natural responses. The interview 

should not take more than 5 minutes 

 

6. What do you think is the importance of using questions in a learning session? 

It´s important because it’s necessary to know if dominate the topic to work. 

7. What is your particular purpose for using questions in a class session? 

Recognize if the students identify questions, make sentences and can pronounce 

key words.  

8. How could you classify questions? 

It depends on the level of difficulty according the topic and the students’ interests. 

9. When you plan your class, do you really prepare the questions you would 

ask? 

Yes, because it’s according to the topic. 

10. When you ask a question, do you expect an answer that fulfills some 

requisites? If yes, name them. 

Yes, first I ask a student who is motivated and also I know about his good 

performing in class. The responses of this student will be a good example.  

 

When you plan classes, what do you plan to achieve? Choose from the alternatives 

below and give an example for the one (s) you choose to clarify your answer: 

 

 Alternatives   Example 

a To Know the topic.  I explain the topic, I give some examples. 

 

b To know about 

foreign language. 

 I give some phrases and videos to see and listen to the 

foreign language.  

 

c To know about 

techniques. 

 I recognize the appropriate resources according to the 

topic I will work.  

 

d To develop the 

ability of reasoning. 

 By reading and asking key information. 

e All of them.  By using resources with the students can develop the 

following skills: written, speaking and listening.  

 

 

Thank you! 
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Interview  
Teacher and coordinator 

Please read the questions and give spontaneous and natural responses. The interview 

should not take more than 5 minutes 

 

1. What do you think is the importance of using questions in a learning session? 

The let me know ss level if I don’t know them, I can evaluate.  or ask questions to 

give feedback or recall previous information. It depends on the situation 

2. What is your particular purpose for using questions in a class session? 

To see if the student learned something from the previous class  

3. How could you classify questions? 

Information questions, yes / no questions, if they agree or can give an opinion 

4. When you plan your class, do you really prepare the questions you would ask? 

Sometimes, it depends on the topic. 

5. When you ask a question, do you expect an answer that fulfills some requisites? 

If yes, name them. 

Yes of course , it depends on the class. I ask to know if they can connect what I am 

asking with previous topics. It depends on the topic, if it is about grammar I can ask 

how often do you….? 

When you plan classes, what do you plan to achieve? Choose from the alternatives 

below and give an example for the one (s) you choose to clarify your answer: 

 

 Alternatives   Example 

a To Know the topic. x It can be a specific topic: grammar, vocabulary, 

pronunciation, meaning 

b To know about 

foreign language. 

x  

Communicate 

c To know about 

techniques. 

  

 

d To develop the 

ability of reasoning. 

x About a reading, I can ask some questions about it, do 

you agree, what would you do; what’s your personal 

opinion… 

e All of them.   

 

 

Thank you ! 
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INTERVIEW 

Teacher: and ex coordinator Advanced courses 

Please read the questions and give spontaneous and natural responses. The interview 

should not take more than 5 minutes 

 

1. What do you think is the importance of using questions in a learning session? 

It’s important to make them think and reason 

2. What is your particular purpose for using questions in a class session? 

Hmmm.. the purpose of asking questions is to elicit answers related to the topic you 

want to focus that day 

3. How could you classify questions? 

I could classify questions like for example …yes no questions and information 

questions 

4. When you plan your class, do you really prepare the questions you would ask? 

Yes, I do … I plan the questions hmm .. I’m going to ask in my class 

5. When you ask a question, do you expect an answer that fulfills some requisites? 

If yes, name them. 

Yes I ask them questions to make them think about the topic we have to deal with 

that day 

When you plan classes, what do you plan to achieve? Choose from the 

alternatives below and give an example for the one (s) you choose to clarify 

your answer: 

 

 Alternatives   Example 

a To Know the topic. x To be able to talk 

 

b To know about 

foreign language. 

x  

To use the language 

c To know about 

techniques. 

  

 

d To develop the 

ability of reasoning. 

x To develop thinking in English.. to practice the 

language 

e all of them.   

 

 

Thank you ! 
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INTERVIEW  

Teacher and coordinator of primary level 

Please read the questions and give spontaneous and natural responses. The interview 

shouldn’t take more than 5 minutes 

 

1. What do you think is the importance of using questions in a learning session? 

Yes, Because we can know if they understand the lesson and to activate knowledge -

previous 

2. What is your particular purpose for using questions in a class session? 

 ____________________________________________________________________

_________________________To activate previous knowledge. 

3. How could you classify questions? 

Hmmm.. how….open questions, closed questions 

4. When you plan your class, do you really prepare the questions you would ask? 

Sometimes yes, sometimes no. If I want to activate knowledge I plan others are 

spontaneous. 

5. When you ask a question, do you expect an answer that fulfills some requisites? 

If yes, name them. 

Not necessarily; maybe specific information or if it is grammatically correct. 

Depends on the skill. 

 

When you plan classes, what do you plan to achieve? Choose from the alternatives 

below and give an example for the one (s) you choose to clarify your answer: 

 Alternatives   Example 

a To Know the topic. x Do you know…… 

 

b To know about 

foreign language. 

x  

Do you remember… 

c To know about 

techniques. 

  

 

d To develop the 

ability of reasoning. 

x  

What do you think about 

e All of them.   

 

 

 

Thank you ! 
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INTERVIEW 

Teacher: secondary and coordinator of the level 

Please read the questions and give spontaneous and natural responses. The interview   

should not take more than 5 minutes 

 

1. What do you think is the importance of using questions in a learning session? 

It is very important because you can do a feedback about the topic and improve 

some new vocabulary and grammar about the unit. 

2. What is your particular purpose for using questions in a class session? 

Well, we can use questions in class because students are learning every day and they 

need to practice grammar, vocabulary and some expressions in English. 

 

3. How could you classify questions? 

I can consider questions about some information or specific topic. 

Yes/No questions, wh/ questions according to the lesson. Tag questions, Direct 

question, etc. 

4. When you plan your class, do you really prepare the questions you would ask? 

Sometimes. 

5. When you ask a question, do you expect an answer that fulfills some requisites? 

If yes, name them. 

In my case, it depends of the contents, but I sometimes prefer to listen their 

pronunciation, grammar and oral production. 

When you plan classes, what do you plan to achieve? Choose from the alternatives 

below and give an example for the one (s) you choose to clarify your answer: 

 

 Alternatives   Example 

a To Know the topic.   

New expressions and grammar. 

b To know about 

foreign language. 

  

New vocabulary and culture and communication 

language. 

c To know about 

techniques. 

  

I prepare my lesson plan with my own techniques. 

d To develop the 

ability of reasoning. 

  

I prepare some debates, questions round and 

expositions about the lesson. 

e All of them.   

I can improve my English every because teacher must 

be ready every time. 

Thank you! 
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Needs analysis 
 

Needs analysis: Secondary teacher 

 

TOPIC: STUDENTS´ORAL PRODUCTION IN THE ENGLISH CLASS 

IN ORDER TO ENCOURAGE STUDENTS´ PRODUCTION IN ENGLISH WHAT 

DO YOU DO? CHOOSE FROM THE LIST BELOW 

 ASK QUESTIONS 

 TELL THEM TO TALK ABOUT… 

 OTHER (SPECIFY) 

__________________________________________________________________ 

WHEN YOU WANT TO GET A RESPONSE FROM THE STUDENT, WHAT DO 

YOU DO? 

 ASK QUESTIONS 

 TELL THEM TO TALK ABOUT… 

 REQUIRE THEIR ANSWER 

 OTHER (SPECIFY) 

___________________________________________________________________ 

WHAT KIND OF QUESTIONS DO YOU KNOW? MENTION THEM 

General questions (yes/no); for specific information; about previous knowledge, to 

make a choice; asking for their preferences, opinions 

___________________________________________________________________ 

WHEN YOU ASK QUESTIONS… 

WHAT QUESTIONS DO YOU USUALLY ASK? MENTION THEM IN ORDER OF 

FREQUENCY (FROM MOST USED TO LEAST USED) 

General questions (yes/no) 

Questions to make a choice 

About previous knowledge 

About opinions, preferences 

For specific information 

___________________________________________________________ 

  

HOW DO STUDENTS USUALLY ANSWER TO YOUR QUESTIONS?  GIVE A 

GENERAL DESCRIPTION 

They think for a while, look for the words to use, and then answer. Mostly they take 

pauses during talking. 

 

WHAT’S YOUR OPINION ABOUT THE SITUATION DESCRIBED ABOVE? 

I think they need to get more confidence, to increase vocabulary, and to connect what 

they think to how to tell it. 

HOW DO THE USE OF QUESTIONS HELP THE STUDENTS’ PRODUCTION   IN 

ASPECTS OF CONTENT AND USE OF ENGLISH? (VERY MUCH – IN SOME 

WAY – NOT MUCH) PLEASE EXPLAIN. 

It helps very much, because we give then examples or phrases to start the answers, and 

give them time to think. In group activities, first they think about possible answers, then 

they share opinions, and finally they answer to the whole group. The questions are  used 

to guide students, but they should express in their own way. 



278 

IF YOU HAD TO ASSESS THE QUALITY OF THE STUDENTS’ RESPONSES, 

WHICH OF THE DESCRIPTIONS BELOW, ARE CLOSER TO WHAT YOU 

USUALLY OBSERVE IN THE ENGLISH CLASS? 

Tick (    )  the ones that correspond 

 

 AFFIRMATIVE / NEGATIVE SHORT 

ANSWERS 

x 

 Hmm …. Maybe / I’m not sure… x 

 Nothing  x 

 Precise answer  

 Alternative  offered in the question x 

 Complete answer  

 Complete answer and another question  

 Complete answer and examples to clarify points 

of view 

 

 A gesture (nod – head shake) x 

 

DO YOU THINK THE QUALITY OF THE STUDENTS’ RESPONSE IN ASPECTS 

OF CONTENT AND USE OF ENGLISH CAN BE IMPROVED?   

TICK THE ALTERNATIVE () 

YES ( X  )           NO   (   ) 

IF YES, 

HOW DO YOU THINK THE IMPROVEMENT CAN BE ACHIEVED?  

PROVIDE YOUR ANSWER THROUGH THE FOLLOWING TASK: 

Imagine you have been hired by a school to help improve the students´ use of English 

and the quality of their responses in aspects of content. What would you suggest? 
I suggest to start   giving students examples or phrases about how to start expressing 

their ideas. Then they listen or read about contend. They can work in small groups 

taking about some topic provided, and being sure they understand the vocabulary. After 

that, we start making general and simple questions about the topic, and about content. 

They can think about the questions, share the answers with their partners, maybe write 

some notes before they answer. Each student should tell the answers or opinions to the 

whole class. What we want to get at the first stage is that students are more confident 

each time to use English.  

  

DO YOU KNOW ABOUT C T?    

Tick () your response    YES (      )     NO ( X )  Not too much. 

IF YES,  

DO YOU CONSIDER ITS DEVELOPMENT IS EVIDENT IN YOUR CLASSES?   

YES (      )    NO (   ) 

  

IF YES, WHAT DO YOU DO TO MAKE IT EVIDENT? EXPLAIN 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

__________________________________________________________________ 
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IF NOT, HOW COULD IT BE BENEFICIAL FOR YOUR STUDENTS? 

______________________________________________________________________

______________________________________________________________________

___________________________________________________________________ 

Thanks for your Cooperation! 

 

 
  



280 

Needs analysis: Primary teacher 

 
TOPIC: STUDENTS´ORAL PRODUCTION IN THE ENGLISH CLASS 
IN ORDER TO ENCOURAGE STUDENTS´ PRODUCTION IN ENGLISH WHAT 

DO YOU DO? CHOOSE FROM THE LIST BELOW 

 ASK QUESTIONS 

 TELL THEM TO TALK ABOUT… 

 OTHER (SPECIFY) 

CON FLASHCARD LOS HAGO HABLARHAGO PREGUNTAS PARA 

SONDEAR.. HAST donde llega 

 __________________________________________________________________ 

WHEN YOU WANT TO GET A RESPONSE FROM THE STUDENT, WHAT DO 

YOU DO? 

 ASK QUESTIONS 

 TELL THEM TO TALK ABOUT… 

 REQUIRE THEIR ANSWER 

 OTHER (SPECIFY) 

___________________________________________________________________ 

WHAT KIND OF QUESTIONS DO YOU KNOW? MENTION THEM 

Wh..  yes /no .. no no recuerdo bien_______________________________ 

WHEN YOU ASK QUESTIONS… 

WHAT QUESTIONS DO YOU USUALLY ASK? MENTION THEM IN ORDER OF 

FREQUENCY (FROM MOST USED TO LEAST USED) 

_wh /yes no con verb to be  

HOW DO STUDENTS USUALLY ANSWER TO YOUR QUESTIONS?  GIVE A 

GENERAL DESCRIPTION 

___incomplete , _______________________________________________________  

 

WHAT’S YOUR OPINION ABOUT THE SITUATION DESCRIBED ABOVE? 

They need more practice__________________________________________ 

HOW DO THE USE OF QUESTIONS HELP THE STUDENTS’ PRODUCTION   IN 

ASPECTS OF CONTENT AND USE OF ENGLISH? (VERY MUCH – IN SOME 

WAY – NOT MUCH) PLEASE EXPLAIN. 

____very much_______________________________________________________ 

IF YOU HAD TO ASSESS THE QUALITY OF THE STUDENTS’ RESPONSES, 

WHICH OF THE DESCRIPTIONS BELOW, ARE CLOSER TO WHAT YOU 

USUALLY OBSERVE IN THE ENGLISH CLASS? 

Tick (    )  the ones that correspond 

 

 AFFIRMATIVE / NEGATIVE SHORT ANSWERS x 

 Hmm …. Maybe / I’m not sure… x 

 Nothing  x 

 Precise answer x 

 Alternative  offered in the question  

 Complete answer  

 Complete answer and another question  
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 Complete answer and examples to clarify points of view  

 A gesture (nod – head shake) x 

 

DO YOU THINK THE QUALITY OF THE STUDENTS’ RESPONSE IN ASPECTS 

OF CONTENT AND USE OF ENGLISH CAN BE IMPROVED?   

TICK THE ALTERNATIVE () 

YES (  x )           NO   (   ) 

IF YES, 

HOW DO YOU THINK THE IMPROVEMENT CAN BE ACHIEVED?  

PROVIDE YOUR ANSWER THROUGH THE FOLLOWING TASK: 

 

Imagine you have been hired by a school to help improve the students´ use of English 

and the quality of their responses in aspects of content. What would you suggest? 

Base a juegos sketches, singing, motivation.. try to speak in English… motiva el uso del 

idioma y dialogos, spelling 

  

DO YOU KNOW ABOUT C T?    

Tick () your response    YES (      )     NO (  xx ) 

IF YES,  

DO YOU CONSIDER ITS DEVELOPMENT IS EVIDENT IN YOUR CLASSES?   

YES (      )    NO ( x  ) 

  

IF YES, WHAT DO YOU DO TO MAKE IT EVIDENT? EXPLAIN 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

__________________________________________________________________ 

IF NOT, HOW COULD IT BE BENEFICIAL FOR YOUR STUDENTS? 

______________________________________________________________________

______________________________________________________________________

___________________________________________________________________ 

Thanks for your Cooperation! 
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Needs analysis: Teacher all levels 

 TOPIC: STUDENTS´ORAL PRODUCTION IN THE ENGLISH CLASS 

IN ORDER TO ENCOURAGE STUDENTS´ PRODUCTION IN ENGLISH WHAT 

DO YOU DO? CHOOSE FROM THE LIST BELOW 

 ASK QUESTIONS 

 TELL THEM TO TALK ABOUT… 

 OTHER (SPECIFY) 

 __________________________________________________________________ 

WHEN YOU WANT TO GET A RESPONSE FROM THE STUDENT, WHAT DO 

YOU DO? 

 ASK QUESTIONS 

 TELL THEM TO TALK ABOUT… 

 REQUIRE THEIR ANSWER 

 OTHER (SPECIFY) 

___________________________________________________________________ 

WHAT KIND OF QUESTIONS DO YOU KNOW? MENTION THEM 

Yes /no; inf Qs;  

WHEN YOU ASK QUESTIONS… 

WHAT QUESTIONS DO YOU USUALLY ASK? MENTION THEM IN ORDER OF 

FREQUENCY (FROM MOST USED TO LEAST USED) 

Do you… /are you… Yes /No Qs: Or questions; What did you.. for example 

  

HOW DO STUDENTS USUALLY ANSWER TO YOUR QUESTIONS?  GIVE A 

GENERAL DESCRIPTION 

Short answers; 1 WORD ; gestures 

 

 

WHAT’S YOUR OPINION ABOUT THE SITUATION DESCRIBED ABOVE? 

I would like longer answers but usually they can’t do it. 

HOW DO THE USE OF QUESTIONS HELP THE STUDENTS’ PRODUCTION   IN 

ASPECTS OF CONTENT AND USE OF ENGLISH? (VERY MUCH – IN SOME 

WAY – NOT MUCH) PLEASE EXPLAIN. 

 

Very much… they encourage students’ participation , to talk 

IF YOU HAD TO ASSESS THE QUALITY OF THE STUDENTS’ RESPONSES, 

WHICH OF THE DESCRIPTIONS BELOW, ARE CLOSER TO WHAT YOU 

USUALLY OBSERVE IN THE ENGLISH CLASS? 

Tick (    )  the ones that correspond 
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 AFFIRMATIVE / NEGATIVE SHORT 

ANSWERS 

x 

 Hmm …. Maybe / I’m not sure… x 

 Nothing  x 

 Precise answer x 

 Alternative  offered in the question x 

 Complete answer  

 Complete answer and another question  

 Complete answer and examples to clarify points 

of view 

 

 A gesture (nod – head shake) x 

 

DO YOU THINK THE QUALITY OF THE STUDENTS’ RESPONSE IN ASPECTS 

OF CONTENT AND USE OF ENGLISH CAN BE IMPROVED?   

TICK THE ALTERNATIVE () 

YES (  x )           NO   (   ) 

IF YES, 

HOW DO YOU THINK THE IMPROVEMENT CAN BE ACHIEVED?  

PROVIDE YOUR ANSWER THROUGH THE FOLLOWING TASK: 

Imagine you have been hired by a school to help improve the students´ use of English 

and the quality of their responses in aspects of content. What would you suggest? 
To promote activities where students have to talk; imagine situations; experience real 

life situations using visual aids , internet.. 

 

DO YOU KNOW ABOUT C T?    

Tick () your response    YES (      )     NO ( x  ) 

IF YES,  

DO YOU CONSIDER ITS DEVELOPMENT IS EVIDENT IN YOUR CLASSES?   

YES (      )    NO (   ) 

  

IF YES, WHAT DO YOU DO TO MAKE IT EVIDENT? EXPLAIN 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

__________________________________________________________________ 

IF NOT, HOW COULD IT BE BENEFICIAL FOR YOUR STUDENTS? 

______________________________________________________________________

______________________________________________________________________

___________________________________________________________________ 

Thanks for your Cooperation! 
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Needs analysis: General English Coordinator  
 

TOPIC: STUDENTS´ORAL PRODUCTION IN THE ENGLISH CLASS 

IN ORDER TO ENCOURAGE STUDENTS´ PRODUCTION IN ENGLISH WHAT 

DO YOU DO? CHOOSE FROM THE LIST BELOW 

 ASK QUESTIONS 

 TELL THEM TO TALK ABOUT… 

 OTHER (SPECIFY) 

 __________________________________________________________________ 

WHEN YOU WANT TO GET A RESPONSE FROM THE STUDENT, WHAT DO 

YOU DO? 

 ASK QUESTIONS 

 TELL THEM TO TALK ABOUT… 

 REQUIRE THEIR ANSWER 

 OTHER (SPECIFY) 

___________________________________________________________________ 

WHAT KIND OF QUESTIONS DO YOU KNOW? MENTION THEM 

Direct questions and  Indirect questions to get their answer with a correct way.  

___________________________________________________________________ 

WHEN YOU ASK QUESTIONS… 

WHAT QUESTIONS DO YOU USUALLY ASK? MENTION THEM IN ORDER OF 

FREQUENCY (FROM MOST USED TO LEAST USED) 

What do you do? 

When do you do? 

Where do you do? 

Who was with you? 

Why do you do? 

How do you do ? 

How do you get the solution ? 

___________________________________________________________________ 

HOW DO STUDENTS USUALLY ANSWER TO YOUR QUESTIONS?  GIVE A 

GENERAL DESCRIPTION 

They give examples and give information about the question. 

___________________________________________________________________ 

WHAT’S YOUR OPINION ABOUT THE SITUATION DESCRIBED ABOVE? 

I try to give to my students the correct information to get the answer. 

___________________________________________________________________ 

HOW DO THE USE OF QUESTIONS HELP THE STUDENTS’ PRODUCTION   IN 

ASPECTS OF CONTENT AND USE OF ENGLISH? (VERY MUCH – IN SOME 

WAY – NOT MUCH) PLEASE EXPLAIN. 

_To use questions in your classes is so important because your students can participate 

despite their English is very basic but they want to participate. 

___________________________________________________________________ 

IF YOU HAD TO ASSESS THE QUALITY OF THE STUDENTS’ RESPONSES, 

WHICH OF THE DESCRIPTIONS BELOW, ARE CLOSER TO WHAT YOU 

USUALLY OBSERVE IN THE ENGLISH CLASS? 

Tick (    )  the ones that correspond 
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 AFFIRMATIVE / NEGATIVE SHORT 

ANSWERS 

 

 Hmm …. Maybe / I’m not sure…  

 Nothing   

 Precise answer  

 Alternative  offered in the question x 

 Complete answer  

 Complete answer and another question  

 Complete answer and examples to clarify points 

of view 

x 

 A gesture (nod – head shake)  

 

DO YOU THINK THE QUALITY OF THE STUDENTS’ RESPONSE IN ASPECTS 

OF CONTENT AND USE OF ENGLISH CAN BE IMPROVED?   

TICK THE ALTERNATIVE () 

YES (  x )           NO   (   ) 

IF YES, 

HOW DO YOU THINK THE IMPROVEMENT CAN BE ACHIEVED?  

PROVIDE YOUR ANSWER THROUGH THE FOLLOWING TASK: 

 

Imagine you have been hired by a school to help improve the students´ use of English 

and the quality of their responses in aspects of content. What would you suggest? 
_To make situations where we can get different solutions and get other possible 

problems. 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________ 

 

DO YOU KNOW ABOUT C T?    

Tick () your response    YES (    x  )     NO (   ) 

IF YES,  

 

DO YOU CONSIDER ITS DEVELOPMENT IS EVIDENT IN YOUR CLASSES?   

YES (    x  )    NO (     ) 

 IF YES, WHAT DO YOU DO TO MAKE IT EVIDENT? EXPLAIN 

Because my students want to improve their responses and try to speak despite their 

English is basic, They try using Spanglish and they feel good.  

______________________________________________________________________

______________________________________________________________________

__________________________________________________________________ 

IF NOT, HOW COULD IT BE BENEFICIAL FOR YOUR STUDENTS? 

______________________________________________________________________

______________________________________________________________________

___________________________________________________________________ 

Thanks for your Cooperation!   
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Needs analysis: Teacher of primary and secondary 

TOPIC: STUDENTS´ORAL PRODUCTION IN THE ENGLISH CLASS 
IN ORDER TO ENCOURAGE STUDENTS´ PRODUCTION IN ENGLISH WHAT 

DO YOU DO? CHOOSE FROM THE LIST BELOW 

 ASK QUESTIONS 

 TELL THEM TO TALK ABOUT… 

 OTHER (SPECIFY) 

 __________________________________________________________________ 

WHEN YOU WANT TO GET A RESPONSE FROM THE STUDENT, WHAT DO 

YOU DO? 

 ASK QUESTIONS 

 TELL THEM TO TALK ABOUT… 

 REQUIRE THEIR ANSWER 

 OTHER (SPECIFY) 

___________________________________________________________________ 

WHAT KIND OF QUESTIONS DO YOU KNOW? MENTION THEM 

_Questions related to culture, sports,personal questions,e.g 

__________________________________________________________________ 

WHEN YOU ASK QUESTIONS… 

WHAT QUESTIONS DO YOU USUALLY ASK? MENTION THEM IN ORDER OF 

FREQUENCY (FROM MOST USED TO LEAST USED) 

How much do you know about the culture of countries where the English is an official 

language? 

___________________________________________________________________ 

 

HOW DO STUDENTS USUALLY ANSWER TO YOUR QUESTIONS?  GIVE A 

GENERAL DESCRIPTION 

_Why did you decide to study English ? 

How much do you know about English? 

How do you see yourself in a future using English? 

What do you think the advantages of speaking are? 

_________________________________________________________________ 

 

WHAT’S YOUR OPINION ABOUT THE SITUATION DESCRIBED ABOVE? 

_They tend to response the questions briefly due to the lack of knowledge at speaking 

English sometimes 

__________________________________________________________ 

HOW DO THE USE OF QUESTIONS HELP THE STUDENTS’ PRODUCTION   IN 

ASPECTS OF CONTENT AND USE OF ENGLISH? (VERY MUCH – IN SOME 

WAY – NOT MUCH) PLEASE EXPLAIN. 

At the beginning , it is normal or common dealing with those kind of students but 

during the process of learning English they will be improving 

___________________________________________________________ 

IF YOU HAD TO ASSESS THE QUALITY OF THE STUDENTS’ RESPONSES, 

WHICH OF THE DESCRIPTIONS BELOW, ARE CLOSER TO WHAT YOU 

USUALLY OBSERVE IN THE ENGLISH CLASS? 

Very much , it lets them a development of the fluency at speaking and the with 

vocabulary  
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Tick (    )  the ones that correspond 

 AFFIRMATIVE / NEGATIVE SHORT 

ANSWERS 

  

 Hmm …. Maybe / I’m not sure…   

 Nothing    

 Precise answer   

 Alternative  offered in the question   

 Complete answer   

 Complete answer and another question   

 Complete answer and examples to clarify 

points of view 

  

 A gesture (nod – head shake)   

 

DO YOU THINK THE QUALITY OF THE STUDENTS’ RESPONSE IN ASPECTS 

OF CONTENT AND USE OF ENGLISH CAN BE IMPROVED?   

TICK THE ALTERNATIVE () 

YES (   )           NO   (   ) 

IF YES, 

HOW DO YOU THINK THE IMPROVEMENT CAN BE ACHIEVED?  

PROVIDE YOUR ANSWER THROUGH THE FOLLOWING TASK: 

The regular practice of questions and giving students material related to expressions for 

speaking could have a good effect on this improvement 

 

Imagine you have been hired by a school to help improve the students´ use of English 

and the quality of their responses in aspects of content. What would you suggest? 
_Focuse on how is the process of learning of students at the moment of speaking, asking 

questions and the range of vocabulary they have but overall the school should promote 

the development of the different english skills apart from that, the usage of images 

instead of memorizing would be a factor to make the students develop a capacity of 

relation between words and objects  

  

DO YOU KNOW ABOUT C T?    

Tick () your response    YES (      )     NO (   ) 

IF YES,  

DO YOU CONSIDER ITS DEVELOPMENT IS EVIDENT IN YOUR CLASSES?   

YES (      )    NO (   ) 

  

IF YES, WHAT DO YOU DO TO MAKE IT EVIDENT? EXPLAIN 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

__________________________________________________________________ 
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IF NOT, HOW COULD IT BE BENEFICIAL FOR YOUR STUDENTS? 

_No but I believe that this course which is focused on how to develop the content of 

student, answers and how to improve it, would be crucial on the process of learning 

English  

Thanks for your Cooperation! 
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Survey hierarchical personnel from schools 

 

APRECIACION DEL PERSONAL DIRECTIVO Y JERARQUICO DE LOS 

PLANTELES EDUCATIVOS ACERCA DEL DESARROLLO DE LA 

ENSEÑANZA DEL IDIOMA INGLES 

Actividad en el rubro educativo English Coordinator at private school 

Agradecemos de antemano el aporte de su apreciación y conocimiento acerca del tema.  

Use la siguiente escala de valoración para responder: 

Es irrelevante / 

NO 

Hasta cierto 

punto 

Importante/

necesario 

Definitivamente / 

SI 

1 2 3 4 

 

I.- PERFIL DEL DOCENTE DE INGLÉS 

 Concepto  # 

 Lo que busca  

A El docente de inglés debe tener buen manejo del idioma que enseña. 4 

B El docente de inglés debe tener conocimientos actualizados de 

metodología de la enseñanza del idioma. 

4 

C El docente debe contar con certificación internacional. 3 

D El docente debe tener título pedagógico y/o afines. 4 

E El docente debe contar con experiencia que pueda demostrar 

(referencias; constancias de trabajo, etc.) 

4 

 

II.- CAPACITACIÓN 

 Concepto  # 

A Los docentes se capacitan y  aplican lo aprendido en sus clases. 4 

B Las escuelas promueven la capacitación constante de sus docentes a 

través de entidades del MINEDU. 

1 

C La capacitación de los docentes se considera para efectos de 

permanencia, contratación , promoción 

1 

D Las escuelas cuentan con el apoyo de las casas editoriales para capacitar 

al personal docente 

2 

 

III.-PROGRAMAS CURRICULARES 

 Concepto  # 

A Los docentes son capaces de organizar programas académicos ELT para 

la escuela 

1 

B Los docentes confeccionan programaciones anuales sin dificultad 1 

C Los docentes realizan sus planificaciones sesiones de clase donde 

incorporan sus conocimientos de metodología moderna y facilitan el 

aprendizaje centrado en el alumno y la comunicación en inglés. 

1 

 

IV.- MATERIAL DIDÁCTICO 

 Concepto  # 

A Los docentes escogen el material didáctico según criterios 

metodológicos modernos y manejo de temas acorde al siglo 21. 

1 

B Los docentes buscan en los materiales didácticos el desarrollo de 1 
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procesos mentales, mediante el manejo del idioma inglés. 

C Los docentes buscan material didáctico que promueva la participación 

activa del alumno y constante interacción en el idioma; desarrollo de 

proyectos, resolución de problemas, entre otros. 

1 

D Los docentes buscan material didáctico que desarrolle competencias 

básicas para la vida. 

1 

V.-TICS 

 Concepto  # 

A Los docentes manejan la tecnología para la comunicación y la 

información (TICS). 

2 

C La escuela promueva el desarrollo de la competencia digital en los 

alumnos. 

1 

B Los docentes incorporan el uso de TICS en sus clases. 1 

D Los docentes buscan material didáctico que desarrolle la competencia 

digital en los alumnos 

1 

 

 
¡Gracias por su colaboración! 
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APRECIACION DEL PERSONAL DIRECTIVO Y JERARQUICO DE LOS 

PLANTELES EDUCATIVOS ACERCA DEL DESARROLLO DE LA 

ENSEÑANZA DEL IDIOMA INGLES 

Actividad en el rubro educativo Owner and principal of Kindergarten School  

Agradecemos de antemano el aporte de su apreciación y conocimiento acerca del tema.  

Use la siguiente escala de valoración para responder: 

Es irrelevante / 

NO 

Hasta cierto 

punto 

Importante/

necesario 

Definitivamente / 

SI 

1 2 3 4 

 

I.- PERFIL DEL DOCENTE DE INGLÉS 

 Concepto  # 

 Lo que busca  

A El docente de inglés debe tener buen manejo del idioma que enseña. 3 

B El docente de inglés debe tener conocimientos actualizados de 

metodología de la enseñanza del idioma. 

4 

C El docente debe contar con certificación internacional. 3 

D El docente debe tener título pedagógico y/o afines. 4 

E El docente debe contar con experiencia que pueda demostrar 

(referencias; constancias de trabajo, etc.) 

2 

 

II.- CAPACITACIÓN 

 Concepto  # 

A Los docentes se capacitan y  aplican lo aprendido en sus clases. 2 

B Las escuelas promueven la capacitación constante de sus docentes a 

través de entidades del MINEDU. 

1 

C La capacitación de los docentes se considera para efectos de 

permanencia, contratación , promoción 

3 

D Las escuelas cuentan con el apoyo de las casas editoriales para capacitar 

al personal docente 

4 

 

III.-PROGRAMAS CURRICULARES 

 Concepto  # 

A Los docentes son capaces de organizar programas académicos ELT para 

la escuela 

1 

B Los docentes confeccionan programaciones anuales sin dificultad 1 

C Los docentes realizan sus planificaciones sesiones de clase donde 

incorporan sus conocimientos de metodología moderna y facilitan el 

aprendizaje centrado en el alumno y la comunicación en inglés. 

1 

 

IV.- MATERIAL DIDÁCTICO 

 Concepto  # 

A Los docentes escogen el material didáctico según criterios 

metodológicos modernos y manejo de temas acorde al siglo 21. 

2 

B Los docentes buscan en los materiales didácticos el desarrollo de 

procesos mentales, mediante el manejo del idioma inglés. 

1 

C Los docentes buscan material didáctico que promueva la 1 
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participación activa del alumno y constante interacción en el idioma; 

desarrollo de proyectos, resolución de problemas, entre otros. 

D Los docentes buscan material didáctico que desarrolle competencias 

básicas para la vida. 

1 

 

V.-TICS 

 Concepto  # 

A Los docentes manejan la tecnología para la comunicación y la 

información (TICS). 

1 

C La escuela promueva el desarrollo de la competencia digital en los 

alumnos. 

3 

B Los docentes incorporan el uso de TICS en sus clases. 1 

D Los docentes buscan material didáctico que desarrolle la 

competencia digital en los alumnos 

1 

 

 

¡Gracias por su colaboración! 
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APRECIACION DEL PERSONAL DIRECTIVO Y JERARQUICO DE LOS 

PLANTELES EDUCATIVOS ACERCA DEL DESARROLLO DE LA 

ENSEÑANZA DEL IDIOMA INGLES 

Actividad en el rubro educativo Coordinator  at a convenant School  

Agradecemos de antemano el aporte de su apreciación y conocimiento acerca del tema.  

Use la siguiente escala de valoración para responder: 

Es irrelevante / 

NO 

Hasta cierto 

punto 

Importante/

necesario 

Definitivamente / 

SI 

1 2 3 4 

 

I.- PERFIL DEL DOCENTE DE INGLÉS 

 Concepto  # 

 Lo que busca  

A El docente de inglés debe tener buen manejo del idioma que enseña. 4 

B El docente de inglés debe tener conocimientos actualizados de 

metodología de la enseñanza del idioma. 

3 

C El docente debe contar con certificación internacional. 3 

D El docente debe tener título pedagógico y/o afines. 3 

E El docente debe contar con experiencia que pueda demostrar (referencias; 

constancias de trabajo, etc.) 

3 

 

II.- CAPACITACIÓN 

 Concepto  # 

A Los docentes se capacitan y  aplican lo aprendido en sus clases. 2 

B Las escuelas promueven la capacitación constante de sus docentes a 

través de entidades del MINEDU. 

1 

C La capacitación de los docentes se considera para efectos de permanencia, 

contratación , promoción 

2 

D Las escuelas cuentan con el apoyo de las casas editoriales para capacitar 

al personal docente 

3 

 

III.-PROGRAMAS CURRICULARES 

 Concepto  # 

A Los docentes son capaces de organizar programas académicos ELT para 

la escuela 

2 

B Los docentes confeccionan programaciones anuales sin dificultad 1 

C Los docentes realizan sus planificaciones sesiones de clase donde 

incorporan sus conocimientos de metodología moderna y facilitan el 

aprendizaje centrado en el alumno y la comunicación en inglés. 

2 

 

IV.- MATERIAL DIDÁCTICO 

 Concepto  # 

A Los docentes escogen el material didáctico según criterios 

metodológicos modernos y manejo de temas acorde al siglo 21. 

1 

B Los docentes buscan en los materiales didácticos el desarrollo de 

procesos mentales, mediante el manejo del idioma inglés. 
1 

C Los docentes buscan material didáctico que promueva la 1 
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participación activa del alumno y constante interacción en el idioma; 

desarrollo de proyectos, resolución de problemas, entre otros. 

D Los docentes buscan material didáctico que desarrolle competencias 

básicas para la vida. 

1 

V.-TICS 

 Concepto  # 

A Los docentes manejan la tecnología para la comunicación y la 

información (TICS). 

2 

C La escuela promueva el desarrollo de la competencia digital en los 

alumnos. 

2 

B Los docentes incorporan el uso de TICS en sus clases. 1 

D Los docentes buscan material didáctico que desarrolle la 

competencia digital en los alumnos 
1 

 

 

¡Gracias por su colaboración! 
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APRECIACION DEL PERSONAL DIRECTIVO Y JERARQUICO DE LOS 

PLANTELES EDUCATIVOS ACERCA DEL DESARROLLO DE LA 

ENSEÑANZA DEL IDIOMA INGLES 

Actividad en el rubro educativo Ex Academic Director at a Tertiary Education 

Institution 

Agradecemos de antemano el aporte de su apreciación y conocimiento acerca del tema.  

Use la siguiente escala de valoración para responder: 

Es irrelevante / 

NO 

Hasta cierto 

punto 

Importante/

necesario 

Definitivamente / 

SI 

1 2 3 4 

 

I.- PERFIL DEL DOCENTE DE INGLÉS 

 Concepto  # 

 Lo que busca  

A El docente de inglés debe tener buen manejo del idioma que enseña. 4 

B El docente de inglés debe tener conocimientos actualizados de 

metodología de la enseñanza del idioma. 

3 

C El docente debe contar con certificación internacional. 3 

D El docente debe tener título pedagógico y/o afines. 3 

E El docente debe contar con experiencia que pueda demostrar 

(referencias; constancias de trabajo, etc.) 

4 

 

II.- CAPACITACIÓN 

 Concepto  # 

A Los docentes se capacitan y  aplican lo aprendido en sus clases. 4 

B Las escuelas promueven la capacitación constante de sus docentes a 

través de entidades del MINEDU. 

1 

C La capacitación de los docentes se considera para efectos de 

permanencia, contratación , promoción 

4 

D Las escuelas cuentan con el apoyo de las casas editoriales para 

capacitar al personal docente 

3 

 

III.-PROGRAMAS CURRICULARES 

 Concepto  # 

A Los docentes son capaces de organizar programas académicos ELT 

para la escuela 

3 

B Los docentes confeccionan programaciones anuales sin dificultad 3 

C Los docentes realizan sus planificaciones sesiones de clase donde 

incorporan sus conocimientos de metodología moderna y facilitan el 

aprendizaje centrado en el alumno y la comunicación en inglés. 

3 

 

IV.- MATERIAL DIDÁCTICO 

 Concepto  # 

A Los docentes escogen el material didáctico según criterios 

metodológicos modernos y manejo de temas acorde al siglo 21. 
4 

B Los docentes buscan en los materiales didácticos el desarrollo de 

procesos mentales, mediante el manejo del idioma inglés. 

4 
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C Los docentes buscan material didáctico que promueva la 

participación activa del alumno y constante interacción en el idioma; 

desarrollo de proyectos, resolución de problemas, entre otros. 

4 

D Los docentes buscan material didáctico que desarrolle competencias 

básicas para la vida. 
4 

 

V.-TICS 

 Concepto  # 

A Los docentes manejan la tecnología para la comunicación y la 

información (TICS). 

3 

C La escuela promueva el desarrollo de la competencia digital en los 

alumnos. 

4 

B Los docentes incorporan el uso de TICS en sus clases. 4 

D Los docentes buscan material didáctico que desarrolle la 

competencia digital en los alumnos 
4 

 

 

¡Gracias por su colaboración! 

  



297 

APRECIACION DEL PERSONAL DIRECTIVO Y JERARQUICO DE LOS 

PLANTELES EDUCATIVOS ACERCA DEL DESARROLLO DE LA 

ENSEÑANZA DEL IDIOMA INGLES 

Actividad en el rubro educativo English Coordinator Parochial school 

Agradecemos de antemano el aporte de su apreciación y conocimiento acerca del tema.  

Use la siguiente escala de valoración para responder: 

Es irrelevante / 

NO 

Hasta cierto 

punto 

Importante/

necesario 

Definitivamente / 

SI 

1 2 3 4 

 

I.- PERFIL DEL DOCENTE DE INGLÉS 

 Concepto  # 

 Lo que busca  

A El docente de inglés debe tener buen manejo del idioma que enseña. 4 

B El docente de inglés debe tener conocimientos actualizados de 

metodología de la enseñanza del idioma. 

4 

C El docente debe contar con certificación internacional. 4 

D El docente debe tener título pedagógico y/o afines. 4 

E El docente debe contar con experiencia que pueda demostrar 

(referencias; constancias de trabajo, etc.) 

4 

II.- CAPACITACIÓN 

 Concepto  # 

A Los docentes se capacitan y  aplican lo aprendido en sus clases. 2 

B Las escuelas promueven la capacitación constante de sus docentes a 

través de entidades del MINEDU. 

1 

C La capacitación de los docentes se considera para efectos de 

permanencia, contratación , promoción 

2 

D Las escuelas cuentan con el apoyo de las casas editoriales para capacitar 

al personal docente 

4 

 

III.-PROGRAMAS CURRICULARES 

 Concepto  # 

A Los docentes son capaces de organizar programas académicos ELT para 

la escuela 

2 

B Los docentes confeccionan programaciones anuales sin dificultad 2 

C Los docentes realizan sus planificaciones sesiones de clase donde 

incorporan sus conocimientos de metodología moderna y facilitan el 

aprendizaje centrado en el alumno y la comunicación en inglés. 

1 

 

IV.- MATERIAL DIDÁCTICO 

 Concepto  # 

A Los docentes escogen el material didáctico según criterios 

metodológicos modernos y manejo de temas acorde al siglo 21. 

2 

B Los docentes buscan en los materiales didácticos el desarrollo de 

procesos mentales, mediante el manejo del idioma inglés. 

1 

C Los docentes buscan material didáctico que promueva la participación 

activa del alumno y constante interacción en el idioma; desarrollo de 

2 
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proyectos, resolución de problemas, entre otros. 

D Los docentes buscan material didáctico que desarrolle competencias 

básicas para la vida. 

1 

 

V.-TICS 

 Concepto  # 

A Los docentes manejan la tecnología para la comunicación y la 

información (TICS). 

2 

C La escuela promueva el desarrollo de la competencia digital en los 

alumnos. 

2 

B Los docentes incorporan el uso de TICS en sus clases. 2 

D Los docentes buscan material didáctico que desarrolle la competencia 

digital en los alumnos 

2 

 

 
¡Gracias por su colaboración! 
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Survey to Management Team from Publishing Houses 
 

ENTREVISTA 

Cargo en la casa editorial: General Manager 

Por favor lea detenidamente las siguientes afirmaciones y escoja la alternativa que 

mejor describa su punto de vista en base a su trabajo y experiencia en el rubro editorial 

en el área ELT. Marque con una  X su elección.  

 

I. PERFIL DEL DOCENTE ELT: 

Descripción / rango 

Totalment

e de 

acuerdo 

4 

De 

acuerd

o 

3 

En 

desacuerdo 

2 

Total 

desacuerdo 

1 

a. Los docentes se encuentran 

adecuadamente calificados para el 

desempeño de su labor pedagógica  

  X  

b. Los docentes conocen los aspectos 

metodológicos ELT. 
  x  

c. Los docentes son competentes en el 

manejo del idioma inglés. 
  x  

d. Los docentes manejan las nuevas 

metodologías del mundo ELT.(CLIL; 

flipped teaching, student centered entre 

otras) 

  x  

 

II. MATERIAL DIDÁCTICO: 
Descripción / rango Totalmente 

de acuerdo 

4 

De 

acuerdo 

3 

En 

desacuerdo 

2 

Total 

desacuerdo 

1 

a. Los libros de inglés han 

evolucionado en su contenido 

estos últimos años. 

 x   

b. Los libros de inglés han 

evolucionado en las 
metodologías que proponen. 

.(CLIL; Flipped Teaching, 

student centered entre otras) 

x    

c. El material ELT da gran 

importancia  al aspecto audio-

visual y a la tecnología 

 x   

d. Los libros de inglés hoy en día 

enfatizan el desarrollo de 
procesos mentales a través del 

enfoques tales como: 

constructivismo, CLIL; 

aprendizaje por experiencia , 
desarrollo de competencias, 

entre otros 

x    
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III. NECESIDADES DE LA EDUCACIÓN CONTEMPLADAS POR LA 

EDITORIAL: 

Descripción / rango Totalmente 

de acuerdo 

4 

De 

acuerdo 

3 

En 

desacuerdo 

2 

Total 

desacuerdo 

1 

a. Los docentes requieren de 

apoyo académico para 

utilizar correctamente el 

material didáctico. 

x    

b. Los docentes requieren de 

apoyo académico en 

relación a metodologías y 

estrategias modernas. 

x    

c. Los docentes demuestran 

responsabilidad para asistir 

a talleres presenciales 

organizados por la editorial 

  x  

d. Los docentes demuestran 

responsabilidad para 

participar en talleres online 

organizados por la editorial 

 X   

 

Gracias por su apoyo. 
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ENTREVISTA 

 

Cargo en la casa editorial: ELT Manager 

Por favor lea detenidamente las siguientes afirmaciones y escoja la alternativa que 

mejor describa su punto de vista en base a su trabajo y experiencia en el rubro editorial 

en el área ELT. Marque con una  X su elección.  

 

I. PERFIL DEL DOCENTE ELT: 

Descripción / rango 

Totalmente 

de acuerdo 

4 

De 

acuerdo 

3 

En 

desacuerdo 

2 

Total 

desacuerd

o 

1 

a. Los docentes se encuentran 

adecuadamente calificados para el 

desempeño de su labor pedagógica  

  X  

b. Los docentes conocen los aspectos 

metodológicos ELT. 
  X  

c. Los docentes son competentes en el 

manejo del idioma inglés. 
  X  

d. Los docentes manejan las nuevas 

metodologías del mundo ELT.(CLIL; 

flipped teaching, student centered entre 

otras) 

  X  

 

II. MATERIAL DIDÁCTICO: 

Descripción / rango 

Totalmente 

de acuerdo 

4 

De 

acuerdo 

3 

En 

desacuerdo 

2 

Total 

desacuerdo 

1 

a. Los libros de inglés han 

evolucionado en su 

contenido estos últimos 

años. 

  

x 

  

b. Los libros de inglés han 

evolucionado en las 

metodologías que proponen. 

.(CLIL; Flipped Teaching, 

student centered entre otras) 

  

x 

  

c. El material ELT da gran 

importancia  al aspecto 

audio-visual y a la 

tecnología 

  

x 

  

d. Los libros de inglés hoy en 

día enfatizan el desarrollo de 

procesos mentales a través 

del enfoques tales como: 

constructivismo, CLIL; 

aprendizaje por experiencia , 

desarrollo de competencias, 

entre otros 

   

x 
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III. NECESIDADES DE LA EDUCACIÓN CONTEMPLADAS POR LA 

EDITORIAL: 

Descripción / rango Totalmente 

de acuerdo 

4 

De 

acuerdo 

3 

En 

desacuerdo 

2 

Total 

desacuerdo 

1 

a. Los docentes requieren de 

apoyo académico para 

utilizar correctamente el 

material didáctico. 

 X   

b. Los docentes requieren de 

apoyo académico en 

relación a metodologías y 

estrategias modernas. 

 X   

c. Los docentes demuestran 

responsabilidad para asistir 

a talleres presenciales 

organizados por la editorial 

  X  

d. Los docentes demuestran 

responsabilidad para 

participar en talleres online 

organizados por la editorial 

  X  

 

Gracias por su apoyo. 
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ENTREVISTA 

 

Cargo en la casa editorial: ELT Product Specialist 

Por favor lea detenidamente las siguientes afirmaciones y escoja la alternativa que 

mejor describa su punto de vista en base a su trabajo y experiencia en el rubro editorial 

en el área ELT. Marque con una  X su elección.  

 

I. PERFIL DEL DOCENTE ELT: 
Descripción / rango Totalment

e de 

acuerdo 

4 

De 

acuer

do 

3 

En 

desacuerdo 

2 

Total 

desacuer

do 

1 

a. Los docentes se encuentran 

adecuadamente calificados para el 

desempeño de su labor pedagógica  

  X  

b. Los docentes conocen los aspectos 

metodológicos ELT. 
  X  

c. Los docentes son competentes en el 

manejo del idioma inglés. 
  X  

d. Los docentes manejan las nuevas 

metodologías del mundo 

ELT.(CLIL; flipped teaching, 
student centered entre otras) 

  X  

 

II. MATERIAL DIDÁCTICO: 

Descripción / rango 

Totalmente 

de acuerdo 

4 

De 

acuerdo 

3 

En 

desacuerdo 

2 

Total 

desacuerdo 

1 

a. Los libros de inglés han 

evolucionado en su 

contenido estos últimos 

años. 

 x   

b. Los libros de inglés han 

evolucionado en las 

metodologías que proponen. 

.(CLIL; Flipped Teaching, 

student centered entre otras) 

 x   

c. El material ELT da gran 

importancia  al aspecto 

audio-visual y a la 

tecnología 

 x   

d. Los libros de inglés hoy en 

día enfatizan el desarrollo de 

procesos mentales a través 

del enfoques tales como: 

constructivismo, CLIL; 

aprendizaje por experiencia , 

desarrollo de competencias, 

entre otros 

 x   
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III. NECESIDADES DE LA EDUCACIÓN CONTEMPLADAS POR LA 

EDITORIAL: 

Descripción / rango Totalmente 

de acuerdo 

4 

De 

acuerdo 

3 

En 

desacuerdo 

2 

Total 

desacuerdo 

1 

a. Los docentes requieren de 

apoyo académico para 

utilizar correctamente el 

material didáctico. 

 x   

b. Los docentes requieren de 

apoyo académico en 

relación a metodologías y 

estrategias modernas. 

 x   

c. Los docentes demuestran 

responsabilidad para asistir 

a talleres presenciales 

organizados por la editorial 

 x   

d. Los docentes demuestran 

responsabilidad para 

participar en talleres online 

organizados por la editorial 

  x  

 

Gracias por su apoyo. 
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ENTREVISTA 

 

Cargo en la casa editorial: Educational Advisor 1 

Por favor lea detenidamente las siguientes afirmaciones y escoja la alternativa que 

mejor describa su punto de vista en base a su trabajo y experiencia en el rubro editorial 

en el área ELT. Marque con una  X su elección.  

 

I. PERFIL DEL DOCENTE ELT: 

Descripción / rango 

Totalmente 

de acuerdo 

4 

De 

acuerdo 

3 

En 

desacuerdo 

2 

Total 

desacuerdo 

1 

a. Los docentes se 

encuentran 

adecuadamente 

calificados para el 

desempeño de su labor 

pedagógica  

  x  

b. Los docentes conocen 

los aspectos 

metodológicos ELT. 

  x  

c. Los docentes son 

competentes en el 

manejo del idioma 

inglés. 

  x  

d. Los docentes manejan 

las nuevas metodologías 

del mundo ELT.(CLIL; 

flipped teaching, student 

centered entre otras) 

  x  

 

II. MATERIAL DIDÁCTICO: 

Descripción / rango 

Totalmente 

de acuerdo 

4 

De 

acuerdo 

3 

En 

desacuerdo 

2 

Total 

desacuerdo 

1 

a. Los libros de inglés han 

evolucionado en su 

contenido estos últimos 

años. 

X    

b. Los libros de inglés han 

evolucionado en las 

metodologías que 

proponen. .(CLIL; 

Flipped Teaching, student 

centered entre otras) 

 x   

c. El material ELT da gran 

importancia  al aspecto 

audio-visual y a la 

tecnología 

x    
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d. Los libros de inglés hoy 

en día enfatizan el 

desarrollo de procesos 

mentales a través del 

enfoques tales como: 

constructivismo, CLIL; 

aprendizaje por 

experiencia , desarrollo de 

competencias, entre otros 

 X   

 

III. NECESIDADES DE LA EDUCACIÓN CONTEMPLADAS POR LA 

EDITORIAL: 

Descripción / rango 

Totalmente 

de acuerdo 

4 

De 

acuerdo 

3 

En 

desacuerdo 

2 

Total 

desacuerdo 

1 

a. Los docentes requieren 

de apoyo académico 

para utilizar 

correctamente el 

material didáctico. 

x    

b. Los docentes requieren 

de apoyo académico en 

relación a metodologías 

y estrategias modernas. 

x    

c. Los docentes demuestran 

responsabilidad para 

asistir a talleres 

presenciales 
organizados por la 

editorial 

 X   

d. Los docentes demuestran 

responsabilidad para 

participar en talleres 

online organizados por 

la editorial 

  x  

 

Gracias por su apoyo. 
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ENTREVISTA 

Cargo en la casa editorial: Educational Advisor 2 

Por favor lea detenidamente las siguientes afirmaciones y escoja la alternativa que 

mejor describa su punto de vista en base a su trabajo y experiencia en el rubro editorial 

en el área ELT. Marque con una  X su elección.  

 

I. PERFIL DEL DOCENTE ELT: 
Descripción / rango Totalmente 

de acuerdo 

4 

De 

acuerdo 

3 

En 

desacuerdo 

2 

Total 

desacuerdo 

1 

a. Los docentes se encuentran 

adecuadamente calificados 

para el desempeño de su 

labor pedagógica  

  X  

b. Los docentes conocen los 

aspectos metodológicos 

ELT. 

   X 

c. Los docentes son 

competentes en el manejo 

del idioma inglés. 

  X  

d. Los docentes manejan las 

nuevas metodologías del 

mundo ELT.(CLIL; flipped 

teaching, student centered 

entre otras) 

   X 

 

II. MATERIAL DIDÁCTICO: 

Descripción / rango Totalmente 

de acuerdo 

4 

De 

acuerdo 

3 

En 

desacuerdo 

2 

Total 

desacuerdo 

1 

a. Los libros de inglés han 

evolucionado en su 

contenido estos últimos 

años. 

X    

b. Los libros de inglés han 

evolucionado en las 

metodologías que proponen. 

.(CLIL; Flipped Teaching, 

student centered entre otras) 

X    

c. El material ELT da gran 

importancia  al aspecto 

audio-visual y a la 

tecnología 

X    

d. Los libros de inglés hoy en 

día enfatizan el desarrollo de 

procesos mentales a través 

del enfoques tales como: 

X    
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constructivismo, CLIL; 

aprendizaje por experiencia , 

desarrollo de competencias, 

entre otros 

 

III.NECESIDADES DE LA EDUCACIÓN CONTEMPLADAS POR LA 

EDITORIAL: 

Descripción / rango Totalmente 

de acuerdo 

4 

De 

acuerdo 

3 

En 

desacuerdo 

2 

Total 

desacuerdo 

1 

a. Los docentes requieren de 

apoyo académico para 

utilizar correctamente el 

material didáctico. 

x    

b. Los docentes requieren de 

apoyo académico en 

relación a metodologías y 

estrategias modernas. 

x    

c. Los docentes demuestran 

responsabilidad para asistir 

a talleres presenciales 

organizados por la editorial 

  x  

d. Los docentes demuestran 

responsabilidad para 

participar en talleres online 

organizados por la editorial 

   x 

 

Gracias por su apoyo. 
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Survey on the access to digital resources provided online 
 

ENCUESTA ACERCA DE RECEPTIVIDAD DE USO DE RECURSOS 

DIGITALES PROPORCIONADOS VIA ONLINE 

 

Estimado compañero solicito su apoyo a través del llenado de la encuesta que 

ofrezco a continuación: 

 

La encuesta tiene por objetivo conocer la receptividad de los docentes de la 

especialidad de inglés en relación a la recesión y utilización de los recursos 

educativos que se ofrecen a través del internet como parte del soporte didáctico. 

Las respuestas las debe colocar en porcentajes aproximados según su criterio y 

experiencia referido a la zona que trabaja. 

 
1. Zona en la que trabaja  

Departamento: ___LIMA________  Distrito: NORTE 

CHICO__________________ 

2. Cantidad de colegios a su cargo: ____24___________________________ 

3. Cantidad aproximada de docentes de inglés: _23____________________ 

 

 

Enunciado Porcentaje 

1. Los profesores acceden espontáneamente a los recursos 

digitales ofrecidos. 

5% 

2. Los profesores registran exitosamente las licencias para 

acceder a los recursos online.  

5% 

3. Los profesores usan eficientemente los recursos online 

ofrecidos 

5% 

 

 

Agradezco anticipadamente su colaboración con este sondeo. Por favor les pido sean 

muy objetivos en sus apreciaciones. 
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ENCUESTA ACERCA DE RECEPTIVIDAD DE USO DE RECURSOS 

DIGITALES PROPORCIONADOS VIA ONLINE 

 

Estimado compañero solicito su apoyo a través del llenado de la encuesta que ofrezco a 

continuación: 

 

La encuesta tiene por objetivo conocer la receptividad de los docentes de la especialidad 

de inglés en relación a la recesión y utilización de los recursos educativos que se 

ofrecen a través del internet como parte del soporte didáctico. Las respuestas las debe 

colocar en porcentajes aproximados según su criterio y experiencia referido a la zona 

que trabaja. 

 

4. Zona en la que trabaja  

Departamento: _LIMA________  Distrito: San Juan de Lurigancho 

5. Cantidad de colegios a su cargo: 79  en general  y  11 colegios de ingles 

6. Cantidad aproximada de docentes de inglés: 18 

 

 

Enunciado Porcentaje 

4. Los profesores acceden espontáneamente a los recursos 

digitales ofrecidos. 

20 %  

5. Los profesores registran exitosamente las licencias para 

acceder a los recursos online.  

10% 

6. Los profesores usan eficientemente los recursos online 

ofrecidos 

 

10% 

 

Agradezco anticipadamente su colaboración con este sondeo. Por favor les pido sean 

muy objetivos en sus apreciaciones. 
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ENCUESTA ACERCA DE RECEPTIVIDAD DE USO DE RECURSOS 

DIGITALES PROPORCIONADOS VIA ONLINE 

 

Estimado compañero solicito su apoyo a través del llenado de la encuesta que ofrezco a 

continuación: 

 

La encuesta tiene por objetivo conocer la receptividad de los docentes de la especialidad 

de inglés en relación a la recesión y utilización de los recursos educativos que se 

ofrecen a través del internet como parte del soporte didáctico. Las respuestas las debe 

colocar en porcentajes aproximados según su criterio y experiencia referido a la zona 

que trabaja. 

 

7. Zona en la que trabaja  

Departamento: ___ICA_____________  Distrito: _________ICA___________ 

8. Cantidad de colegios a su cargo: ______16_________________________ 

9. Cantidad aproximada de docentes de inglés: ________12_____________ 

 

Enunciado Porcentaje 

7. Los profesores acceden espontáneamente a los recursos 

digitales ofrecidos. 

10% 

8. Los profesores registran exitosamente las licencias para 

acceder a los recursos online.  

5% 

 

9. Los profesores usan eficientemente los recursos online 

ofrecidos 

 

5% 

 

Agradezco anticipadamente su colaboración con este sondeo. Por favor les pido sean 

muy objetivos en sus apreciaciones. 
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ENCUESTA ACERCA DE RECEPTIVIDAD DE USO DE RECURSOS 

DIGITALES PROPORCIONADOS VIA ONLINE 

 

Estimado compañero solicito su apoyo a través del llenado de la encuesta que ofrezco a 

continuación: 

 

La encuesta tiene por objetivo conocer la receptividad de los docentes de la especialidad 

de inglés en relación a la recesión y utilización de los recursos educativos que se 

ofrecen a través del internet como parte del soporte didáctico. Las respuestas las debe 

colocar en porcentajes aproximados según su criterio y experiencia referido a la zona 

que trabaja. 

 

10. Zona en la que trabaja  

Departamento: ________________  Distrito: ____________________ 

11. Cantidad de colegios a su cargo: _____8__________________________ 

12. Cantidad aproximada de docentes de inglés: __11___________________ 

 

Enunciado Porcentaje 

10. Los profesores acceden espontáneamente a los recursos 

digitales ofrecidos. 

10 

11. Los profesores registran exitosamente las licencias para 

acceder a los recursos online.  

5 

12. Los profesores usan eficientemente los recursos online 

ofrecidos 

5 

 

 

Agradezco anticipadamente su colaboración con este sondeo. Por favor les pido sean 

muy objetivos en sus apreciaciones. 
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ENCUESTA ACERCA DE RECEPTIVIDAD DE USO DE RECURSOS 

DIGITALES PROPORCIONADOS VIA ONLINE 

 

Estimado compañero solicito su apoyo a través del llenado de la encuesta que ofrezco a 

continuación: 

 

La encuesta tiene por objetivo conocer la receptividad de los docentes de la especialidad 

de inglés en relación a la recesión y utilización de los recursos educativos que se 

ofrecen a través del internet como parte del soporte didáctico. Las respuestas las debe 

colocar en porcentajes aproximados según su criterio y experiencia referido a la zona 

que trabaja. 

 

13. Zona en la que trabaja  

Departamento: LIMA Distrito: SURCO NUEVO- SAN BORJA 

14. Cantidad de colegios a su cargo: 45 

15. Cantidad aproximada de docentes de inglés: 90 

 

Enunciado Porcentaje 

13. Los profesores acceden espontáneamente a los recursos 

digitales ofrecidos. 

10% 

14. Los profesores registran exitosamente las licencias para 

acceder a los recursos online.  

10% 

15. Los profesores usan eficientemente los recursos online 

ofrecidos 

 

10% 

 

Agradezco anticipadamente su colaboración con este sondeo. Por favor les pido sean 

muy objetivos en sus apreciaciones. 
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Photos of Varied Workshops – Invitations 
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Photos of a Publishing House’s Catalogue 
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PART III: DOCUMENTS 

 

Document 1. La Situación de la Enseñanza de Idiomas en el Perú. 

Carolina Zierer. 
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Document 2. Historical Document. Enseñanza de Idiomas en la 

Educación Peruana. 
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Document 3. Resolution of General Secretariat 2060-2014-MINEDU 
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Document 4. Guidelines for the implementation of English Language 

Teaching in Public Basic Educational Institutions 
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Document 5. Supreme Resolution Nº 200-2015 
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Document 6. Supreme Decree Nº 012-2016 
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Document 7. National Policy Inglés, Puertas al Mundo. 
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Document 8. GFK SURVEYS 
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PART IV: WORKSHOP 

 

First Part 

 

 

WORKSHOP IN QUESTIONING STRATEGIES TO DEVELOP 

CRITICAL THINKING IN THE ENGLISH CLASS 

 

CHECK IT OUT 

 

 

TRAINING WORKSHOP IN QUESTIONING TECHNIQUES 

ORIENTED TO ENGLISH TEACHERS 

 

Introduction 

 

Purpose of the workshop 

The aim of this workshop is to offer Peruvian teachers of English the 

possibility to meditate on the quality of their students’ performance 

compared to what is expected from them in the globalized world of the 

21st century.  

Through this meditation, we will be able to find the roots of specific 

problems and to be instructed on the main topics that will enable us to 

design action plans to overcome the deficiencies detected. 

The key issues are related to raising levels of critical thinking and 

English through the use of questioning techniques. 

Opening words 

 

Welcome to the present workshop ´TRAINING WORKSHOP IN 

QUESTIONING TECHNIQUES ORIENTED TO TEACHERS OF 

ENGLISH’ that aims to help teachers improve some aspects of their 

teaching practice required for the education of the 21st century that 

consider The development of critical thinking and stimulate the learning 

of English. 

The present workshop lasts 20 hours. It is offered in the modality of 

blended learning. It is divided into three parts:  

First part: 8 hours; Second part: 6 hours; third part: 6 hours 

1st- CHECK IT OUT (knowledge - Understanding): 3 hours face to 

face; 5 hours online (through the Edmodo platform) 
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2nd- FIGURE IT OUT (Apply- Analyze 6 hours online mode (through 

the Edmodo platform) 

3rd-TRY IT OUT (Evaluate- Create): 4 hours application in class .2 

hours online (through the Edmodo platform) and  2 hours face to face:  

evaluation of results and closing. 

Key Concepts: 

Globalization; Education in the 21
st
 Century; Critical thinking; The 

Role of English; Bloom’s Taxonomy; Questioning  

Globalization 

 

It is complex to define this concept as it has many angles from where it 

can be described. Below there are two definitions taken from different 

dictionaries:  

 

Definition: becoming universal (Babylon English dictionary) 

Globalization (or globalisation) ‘Is the process of international 

integration arising from the interchange of world views, products, ideas 

and other aspects of culture. Advances 

in transportation and telecommunications infrastructure, including the 

rise of the telegraph and its posterity the internet, are major factors in 

globalization, generating further interdependence of economic and 

cultural activities.’  

Https://en.Wikipedia.Org/wiki/globalization 

 

Globalization 

The 21
st
  century brings many changes to the modern world; they are 

evident in many aspects of our daily lives, in the workplace, or in the 

way, our society functions nowadays. 

As this phenomenon has a universal condition, it affects everybody no 

matter the age, sex, religion or occupation one may have. Because of this, 

people have to be flexible and need to develop the capacity to adapt 

without complications to changes. 

Changes turn to be a synonym of challenges as there is also the 

requirement to develop the necessary skills that will let us manage the 

challenging situations life brings in a successful way. 

Globalization has a great impact on varied aspects such as the economy, 

education, technology and communications as well as world 

development among others. As these aspects are linked, they need each 

other to grow and succeed. Education turns to be a critical topic to move 

bword://!!ARV6FUJ2JP,world%20view/
bword://!!ARV6FUJ2JP,culture/
bword://!!ARV6FUJ2JP,transportation/
bword://!!ARV6FUJ2JP,telecommunication/
bword://!!ARV6FUJ2JP,telegraph/
bword://!!ARV6FUJ2JP,Internet/
bword://!!ARV6FUJ2JP,interdependence/
https://en.wikipedia.org/wiki/Globalization
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forward in the age of knowledge, and it makes the difference in this 

competitive society. 

 

Education in the 21st century 

 

It is clear that the society has experimented many drastic changes that 

have influenced the way we live now but these changes are not so evident 

in education. 

There is a necessity to face the present world´s demands, and that implies 

saying good-bye to traditional practices that respond to outdated 

economic models.  

Updated education of high quality will be the key to success in a 

changing world. To be part of the workforce and to keep a job, it is 

essential to become efficient and productive.  

The situation described demands immediate improvement of the quality 

of teaching that consequently will be reflected in the quality of the school 

or university graduates. To increase the quality of education, it will be 

necessary to:  

 

 Redesign traditional curriculums and assessment 

 Include world issues 

 Work on understanding them 

 Integrate school members and the community 

 

New Teachers’ Role: teach with a global perspective in mind 

 

 Manage information to: 

 Encourage students to obtain, select and transform information into 
wisdom 

 Raise interest in the material presented and link it to real world 
issues 

 Keep students’ curiosity at high levels that will foster motivation 

 Develop basic life competencies 

 Develop critical thinking and problem-solving skills 

 Develop skills necessary to succeed in the 21st century that include: 

 4Cs  (critical thinking, cooperation, communication, and creativity) 

and ICT (information and communication technology) 
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Literacies of the 21
st
 century: 

 Global awareness;  

 Civic, health and  environmental literacy;  

 Financial, economic, business and entrepreneurial literacy) 

 Values 

 Promote research on relevant topics 
 

Learning processes - promote: 

 Student centered classes; even participation and free communication 
and interaction;  

 Experiential; inquiry based; cooperative learning modes 

 Allow critical literacy 

 

New Teacher’s role  

 

Other responsibilities: 

 Set goals 

 Organize learning 

 Assessment 

 Facilitate (help things happen in the learning process) 

 Develop skills 

 Learn to learn; 4cs  

Involve  

 School members 

 Parents 

 Community 

 

Develop knowledge: 

 Content knowledge (subject matter) 

 Pedagogic content ( adapt content ) 

 General pedagogic knowledge (classroom management) 

 Process knowledge (learning skills, observation skills) 

 Curricular + contextual knowledge (content of teaching) plus 
cooperation and flexibility… 

 

The result of a revamped education system will be capable of fighting 

inequity, poverty and will help the growth of communities 
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Comparing Education in the Past vs. Education in the 21
st
 Century 

 

 

PAST NOWADAYS 
– Students learned from the teacher 

– The teacher adopted a lecturer 

style of teaching 

– Most of the information was found 

in books 

– Learning/teaching activity took 

place in the classroom 

– The teacher was the authority in 

class.  

– Roles 

– Leader  

– educator 

 

– Students learn from varied sources:  

– Teacher 

– Other Students 

– Media;  

– Internet 

– Inquiry: An approach to teaching and 

learning 

– Helps to explore, do research, link 

knowledge to the real world, etc. 

– Nowadays both teacher and students are 

learning how to use the internet and have 

it as a tool to help to learn. 

– Students are digital natives 

– Teacher are mostly digital immigrants 

– This distinction also represents the 

challenges education brings for teachers 

who have to use ICT tools to teach, while 

on the other side, students really want 

them to be an essential element of their 

education. 

 

 

 

What do students need? 

 To be ready to respond to a dynamic world 

 Global economy requires new careers, new skills, life competencies, 
master content, so they need to be better oriented/redirected 

 To access to the global workforce 

 Connect real life to their learning 

 Education for life to enable them to function in varied scenarios 

 To be equipped to meet varied challenges, even those that do not 
exist yet. 

 To be prepared for success 

 

 

3. 21
st
 Century Learning 

‘The partnership for 21
st
 century skills’ is a movement in the USA aimed 

to help students to reach their full potential to meet the demands of the 

21st century. 
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NEA: National Education Association convokes leaders in education, 

people related to business and policy circles who share a vision for 

education that will leave students ready for academic, work life and life 

in a general sense.  Present students will be valuable assets for the 

competitive countries of the globalized world. 

 

Preparing 21st-century students for a global society: An educator’s 

guide to the 4 Cs

 
 

 

Master Subject Areas – Skills – English 

 

 
 

 

Geography 

Science 

Social Studies 

History 

Art 

Math 

Global issues 

Civic,  

Environmental, 
health literacy, 

business, 
economics… 
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Skills for the 21st century 

 
 

 
 

The new learning formula: 3 Rs + 4 Cs Skills = 7 skills

 
https://education-2020.wikispaces.com/file/view/Toward_Learning_Societies.pdf/167367227/ 
Toward_Learning_Societies.pdf 

 

 

• Besides the learning and innovation skills: 4 Cs there are other skills that 
complete the framework:  

• Life and career skills 

• Information, media and technology skills (ICT) 

https://education-2020.wikispaces.com/file/view/Toward_Learning_Societies.pdf/167367227/Toward_Learning_Societies.pdf
https://education-2020.wikispaces.com/file/view/Toward_Learning_Societies.pdf/167367227/Toward_Learning_Societies.pdf
https://education-2020.wikispaces.com/file/view/Toward_Learning_Societies.pdf/167367227/Toward_Learning_Societies.pdf
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21
st
 Century Skills and the Workplace 

Professor Lawrence Jones identified job skills for the 21
st
 century: 

seventeen core skills, grouped into four categories, 

 

Foundation skills , which are grouped into four categories: 

Basic skills 

Thinking skills 

People skills 

Personal qualities 

The Basic Skills: related to the language skills which are very close to 

L2 teachers plus math skills 

The four skills: listening- speaking – reading – writing and mathematics. 

 

The Thinking Skills 

 

Creative Thinking: free Use of imagination, creative ways to combine 

ideas or information; look for new links for ideas. 

Problem-Solving Skills: identify problems and state why it considered a 

problem; look for solutions and observe how and evaluate how solutions 

work. Consider possible adjustments if necessary. 

Decision Making Skills: Identify objectives, consider possibilities and 

look information about them; consider positive and negative aspects; 

make a decision and implement it. 

Visualization: Visualize an object through a plan- picture how things 

work (create images, sketches) 

 

 

 

The Role of English 

 

It is well known the leading role English has nowadays as the language 

of the globalized world.  This situation brings great challenges to all 

those involved in the TEFL field because it makes evident the necessity 

to update or consider important changes in the teaching practice to 

satisfy the students’ necessities as citizens of the globalized world who 

need to use the language for varied purposes throughout their lives. To be 

able to face these challenges, teachers need to develop awareness of the 

requirements of the 21
st
 century and at the same time keep updated in 

new trends, methodologies, and approaches among others. 

http://www.careerkey.org/asp/career_development/foundation_skills.html
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Task: Methodologies- Approaches-learning Theories- 

Methods - Questioning and Critical Thinking  

 

 

 

 

 

 

 

 

 

 

 

          
                  

 

 

 

  
http://www.taconichills.k12.ny.us/Instruction/IBLindex.html 

 

Inquiry - based learning   

– State a problem- pre-focus step: select good inquiry questions 
(teacher / student) 

• , 

• , . 

• , 

• ,  . 

TASK 1: Go over the following information and charts to analyze if in your 

opinion...  

1. They are related in some way to questioning and / or critical thinking  

2. In case they are related, create a graph where you can make the relationship 

visible and share with the group. Include a brief explanation (you may use 

the graphs below or create yours) 

. 
. 

. 

. 

. . 

http://www.taconichills.k12.ny.us/Instruction/IBLindex.html
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– Collect data- process step: show how to work with information: 

compare – contrast; take notes. Use graphs, take notes, get references 

– Analyze- creative stage: demonstrate how to organize information 
and how to recreate it in your own words 

– Conclude- share it stage: based on the analysis done, provide 
original solutions to the stated problem, now share it with to your 

audience. Use the channels at your disposal (the internet, face to 

face, bulletin board, etc.) 

– Reflect: evaluate results 

 

 
https://djc25blog.wordpress.com/author/djc25blog/ 

 

Constructivism 

 

The student is at the center of the learning activity. They build new 

knowledge based on prior knowledge. Learning starts with a problem 

relevant for students; teacher starts a discussion. 

Discussions are built through questions and answers, and students 

explore by using varied resources: ask questions, hypothesize, 

investigate, look for solutions, draw conclusions, evaluate results, and 

decide to keep on exploring. 

They have to develop HOT tasks; work in collaboration, participate a lot; 

in other words, students learn how to learn.  

 

 

 

  

https://djc25blog.wordpress.com/author/djc25blog/
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Project based- Problem based learning 

 

 
 

http://classroom2pt0.wikispaces.com/PBL+Resources 

 

They focus on open-ended questions or tasks 

Work on the skills for the 21st century: 4 Cs 

Inquiry and autonomy is emphasized 

Opportunities for authentic use of content and skills 

There are slight differences between them 

Project BL: creation of product/performance 

Problem BL: a proposed solution oral/ written 

 

  

http://classroom2pt0.wikispaces.com/PBL+Resources
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Kolb’s experiential cycle 

 

 
 

– Do - Concrete experience: the student experiences an activity. 

– Think - Reflective observation: conscious reflection on the 
experience. 

– Observe - Abstract conceptualization: think about the issue in 
theoretical terms. Analysis strategies. 

– Plan - active experimentation: learn by doing, it test its value. 
 

Opening questionnaire  
Participants identify problematic features in their teaching practice 

related to the students’ participation and quality of their performance and 

production through a ‘Needs Analysis.'  

Needs Analysis: 
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TOPIC: STUDENTS´ORAL PRODUCTION IN THE ENGLISH 

CLASS 

 

IN ORDER TO ENCOURAGE STUDENTS´ PRODUCTION IN 

ENGLISH WHAT DO YOU DO? CHOOSE FROM THE LIST BELOW 

ASK QUESTIONS 

TELL THEM TO TALK ABOUT… 

OTHER (SPECIFY) 

 ________________________________________________________ 

WHEN YOU WANT TO GET A RESPONSE FROM THE STUDENT, 

WHAT DO YOU DO? 

ASK QUESTIONS 

TELL THEM TO TALK ABOUT… 

REQUIRE THEIR ANSWER 

OTHER (SPECIFY) 

________________________________________________________ 

WHAT KIND OF QUESTIONS DO YOU KNOW? MENTION THEM 

________________________________________________________ 

WHEN YOU ASK QUESTIONS… 

WHAT QUESTIONS DO YOU USUALLY ASK? MENTION THEM 

IN ORDER OF FREQUENCY (FROM MOST USED TO LEAST 

USED) 

________________________________________________________ 

  

HOW DO STUDENTS USUALLY ANSWER TO YOUR 

QUESTIONS?  GIVE A GENERAL DESCRIPTION 

_______________________________________________________ 

WHAT’S YOUR OPINION ABOUT THE SITUATION DESCRIBED 

ABOVE? 

________________________________________________________ 

HOW DO THE USE OF QUESTIONS HELP THE STUDENTS’ 

PRODUCTION   IN ASPECTS OF CONTENT AND USE OF 

ENGLISH? (VERY MUCH – IN SOME WAY – NOT MUCH) 

PLEASE EXPLAIN. 

________________________________________________________ 

IF YOU HAD TO ASSESS THE QUALITY OF THE STUDENTS’ 

RESPONSES, WHICH OF THE DESCRIPTIONS BELOW, ARE 

CLOSER TO WHAT YOU USUALLY OBSERVE IN THE ENGLISH 

CLASS? 
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Tick (    )  the ones that correspond 

AFFIRMATIVE / NEGATIVE SHORT ANSWERS   

Hmm …. Maybe / I’m not sure…   

Nothing    

Precise answer   

Alternative  offered in the question   

Complete answer   

Complete answer and another question   

Complete answer and examples to clarify points of view   

A gesture (nod – head shake)   

 

DO YOU THINK THE QUALITY OF THE STUDENTS’ RESPONSE 

IN ASPECTS OF CONTENT AND USE OF ENGLISH CAN BE 

IMPROVED?   

TICK THE ALTERNATIVE () 

YES (   )           NO   (   ) 

IF YES, 

 

HOW DO YOU THINK THE IMPROVEMENT CAN BE ACHIEVED?  

 

PROVIDE YOUR ANSWER THROUGH THE FOLLOWING TASK: 

Imagine you have been hired by a school to help improve the students´ 

use of English and the quality of their responses in aspects of content. 

What would you suggest? 

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________

___________________________________________________________ 

 DO YOU KNOW ABOUT C T?    

Tick () your response    YES (      )     NO (   ) 

IF YES,  

DO YOU CONSIDER ITS DEVELOPMENT IS EVIDENT IN YOUR 

CLASSES?   

YES (      )    NO (   ) 
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IF YES, WHAT DO YOU DO TO MAKE IT EVIDENT? EXPLAIN 

___________________________________________________________

___________________________________________________________

___________________________________________________________

_________________________________________________________ 

 

IF NOT, HOW COULD IT BE BENEFICIAL FOR YOUR 

STUDENTS? 

___________________________________________________________

___________________________________________________________

___________________________________________________________ 

 

Thanks for your Cooperation! 
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Lacks and Necessities  

 

 
 

 

PROBLEMATIC SITUATIONS 

(Lacks) OBSERVED IN.. 

POSSIBLE SOLUTIONS FOR 

STUDENTS: 

  

 

STUDENTS: 

  

TEACHERS:  

 

 

TEACHERS:  

  

 

Suggested answers: 

Problematic situations (present situation) LACKS 

STUDENTS: 

– Poor communication skills (no initiative to start an interaction 

– Poor English 

– Little capacity to communicate spontaneously 

– Hard to use L2 to express elaborated thoughts 

– Do not volunteer to give personal opinions, points of view, ask for 

clarifications,  

– Ask questions looking for more information 

Task 2:  

 

Based on the information obtained from ‘Needs Analysis’ create a 

checklist of LACKS (problematic situations) on the students’ and the 

teacher’s side  
 Think of possible ways to fulfill the necessities (What needs to be 

done). 
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– Do not have many opportunities to discuss, to interact about 

motivating topics,  

– Do not suggest creative solutions 
 

TEACHERS 

– T centered 

– TTT predominates 

– Trend to use lots instead of HOTS 

– Controlled practice of language dominates 

– Little space for free practice / interaction / discussion 

– Strategies to elicit/promote HOTS 

– Knowledge of C T and its relevance in the 21
st
 c 

– Training on the topic 

– Exigence to use appropriate language in level/content 

– Space for organized discussions on motivating topics 

 

 

Possible solutions to Problematic Situations-  

Task: Suggest solutions to the lacks encountered 

Necessities include… 

Training in: (suggested list) 

– Education in the 21st C and the role of CT and English 

– Deal with motivating topics relevant to the audience 

– Develop content and communication  language as the vehicle  that 
permits fluid participation 

– Move from mechanical, controlled activities to freer practice 

– Strategies to make classes more participatory 

– Questioning strategies that elicit HOTS 

– Incorporate  questioning strategies to the English class to improve 
students’ production in English and to develop CT 

– Planning classes that include sustained discussion activities 

promoted by questioning strategies 
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TOPICS 

Critical thinking and its relevance in the education of the 21st 

century  

  
 

Critical thinking and reasoning 
“Critical thinking is the ability to be in control of one’s thinking. It 

includes the ability to consciously examine the elements of one’s 

reasoning or that of another, and evaluate that reasoning against 

universal intellectual standards - clarity, accuracy, precision, relevance, 

depth, breadth, and logic. It also involves the structured examination of 

sources of information.” Elements of reasoning (n.d.)  

https://www.quia.com/files/quia/users/medicinehawk/1607-

Thinking/reasoning.pdf.   

It considers the use of problem -solving skills added to prior and new 

knowledge to make sustained, effective, choices that lead to innovative 

solutions. 

Reasoning becomes an important tool to make right decisions to solve 

challenging situations; it helps the bad, to prioritize things, to react with 

common sense and us to discriminate the good. 

Effective reasoning is reached using critical thinking techniques like 

focusing on key points, asking questions and synthesizing. 

The reasoning skill starts with questions and with the necessity to 

understand. 

Critical Thinking and Its Relevance in the Education of the 21st 

Century 

Critical thinking along with the creation of Bloom’s taxonomy has been 

considered important issues for so long. However, CT has been 

considered a major issue it has not been widely spread, taught nor 

exercised in our TEFL teacher training programs. 

The definitions for CT and its significance have evolved according to the 

changes observed in today’s society. It is required from education to 

TASK: CT ASSOCIATION 

CT has many definitions and it means different things 

according to one’s personal situation or point of view. 

What does it mean to you? What kind of pictures or concepts, 

people or things come to your mind? 

• Associate CT with ‘something’ and draw it, show 

it, explain it or give an example. (choose 1 way) 

https://www.quia.com/files/quia/users/medicinehawk/1607-Thinking/reasoning.pdf
https://www.quia.com/files/quia/users/medicinehawk/1607-Thinking/reasoning.pdf
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prepare people who are trained to reason effectively, to make a well-

informed and supported decision; someone who can discriminate facts 

from opinions evaluates pros and cons and is prepared to solve problems 

creatively and efficiently. 

In the age of information where we are bombarded by tons of varied data, 

the necessity to choose, make decisions and solve problems is part of 

daily life; we experience this situation in our daily routine activities in 

the academic life as well as in the workplace.  

C T has become a crucial skill to be developed. It applies to all aspects of 

our lives. CT does not work on its own; it needs to be integrated into 

activities and subjects considered in the curriculum. It means that CT 

must be present not only in science matters at school but also in every 

single subject course part of the curriculum or in any other activity that is 

presented to students.  

The development of CT skills will be transferred to solve any kind of 

problems the person may face. This skill is better exercised and 

developed when students at school (even the youngest ones) are 

confronted with situations that require a real solution, where real 

purposes are evident, so the learning experience becomes meaningful and 

motivating. 

As CT implies the development of the higher-level cognitive process, 

someone with strong thinking skills will be able to explore solutions to 

challenging or problematic situations and decide for best ways to solve 

them; all these characteristics are required from workers in today’s 

society. Those with these abilities and some other skills necessary for the 

21st century will be the ones who can compete and get better job 

opportunities,  live in better conditions; in other words, to succeed in life. 

CT is a skill that is indispensable not only for students but also for 

teachers in their professional work that should be evident in the way 

classes are planned and organized. It is important to consider the teacher 

as one of the best models for the students because one should also teach 

with real examples. 

Video about CT:     https://www.youtube.com/watch?v=6OLPL5p0fMg 

Benjamin Bloom’s Taxonomy 

After forty years of intensive research on school learning, Bloom’s major 

conclusion was…..  

 

https://www.youtube.com/watch?v=6OLPL5p0fMg
https://www.youtube.com/watch?v=6OLPL5p0fMg
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“What any person in the world can 

learn, almost all persons can learn 

if provided with appropriate prior 

and current conditions of 

learning."  
 

 
Benjamin Bloom (1913 — 1999), 

American educational classificationist 

and psychologist  

Source: Wiki Commons 

http://hlwiki.slais.ubc.ca/index.php/Benjamin_Bloom 

 

 

 

 

Bloom’s Taxonomy 

 

 

Was created in 1948 by Bloom and 

his staff due to the necessity to 

facilitate communication among 

examiners and to promote the 

exchange of materials and ideas to 

evaluate students’ outcomes. 

Bloom´s taxonomy is considered as 

the objectives of the learning 

process. Learners are expected to 

acquire skills and knowledge. 

Three domains were identified: 

cognitive, psychomotor and 

affective, but the committee mainly 

worked on the first one.  
The taxonomy has six levels that range from the lowest levels of 

thinking: LOTS to the highest levels: HOTS. The lowest level is the 

basis for the other five to be put into practice. 

 

 

 

http://commons.wikimedia.org/wiki/Main_Page
http://commons.wikimedia.org/wiki/Main_Page
http://commons.wikimedia.org/wiki/Main_Page
http://hlwiki.slais.ubc.ca/index.php/Benjamin_Bloom
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Task 1: Life is a never-

ending learning 

experience. THINK-

PAIR-SHARE  

Recall a situation where 

you experience moving 

from the lowest level of 

the taxonomy to the 

highest one.  Look for a 

partner and share it. 

 

 

Task 2:  

Interpret the graph below. 

Create your own saying to share with 

your students  

 

 

 

 

 

 

Revised Bloom’s Taxonomy 

 

1990’s, Lorin Anderson – Bloom’s former student, came up with a 

“revised” taxonomy (on the right below) 
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http://www.psia-nw.org/newsletter-articles/blooms-taxonomy-levels-of-

understanding/ 

 

Revised Bloom’s Taxonomy 

The new version of Bloom’s taxonomy was revised and expanded in 

2001 by Anderson and Krathwohl. The taxonomy goes beyond the 

learning objectives, by presenting a common key language to facilitate 

the selection of learning content, activities, discussion questions, 

assignments and evaluation. 

 
  

Students show 

comprehension and 

learning within 

each level by…. 

http://www.psia-nw.org/newsletter-articles/blooms-taxonomy-levels-of-understanding/
http://www.psia-nw.org/newsletter-articles/blooms-taxonomy-levels-of-understanding/
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Revised Bloom’s Taxonomy and its Levels 

 

 

In the highest levels, learners 

are required to use CT skills 

Anderson and Krathwohl used 

verbs in the taxonomy and 

organized them from LOTS to 

HOTS 
Each category has some verbs, 

and according to them, 

teachers may plan tasks for 

students that with the right 

questions will help to 

encourage CT at higher levels. 

 

 

 

 
http://elearningwiki.com/index.php?

title=File:HigherLowerOrder.png 

 

The Development of Critical Thinking LOTS vs HOTS 
...The fundamental task of general education [is] that of ‘enabling the 

individual to understand the world in which he [or she] lived and to 

attack the significant problems he [or she] encountered both as a 

[person] and as a citizen. “    Benjamin Bloom 

 

 

 
 

 

The development of CT 

skills through the 

development of learning 

objectives and mental 

processes considered for 

each level will help 

teachers and education to 

prepare students to be 

competent citizens able to 

participate effectively in 

the globalized world. 

 

http://elearningwiki.com/index.php?title=File:HigherLowerOrder.png
http://elearningwiki.com/index.php?title=File:HigherLowerOrder.png
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Development the High Order Thinking Skills 

Teaching to think is a major task in today´s education and Bloom –

Anderson’s revised taxonomy (skills were renamed and expressed in 

verbs) show the six levels of thinking skills, well known as LOTS (low 

order thinking skills) as well as HOTS: (high order thinking skills)  

 

LOTS recall knowledge, while HOTS apply that knowledge for different 

tasks where knowledge is used in new situations 

 

Technology and the New Bloom's Taxonomy for the 21st Century 

Learner 

The updated Bloom’s taxonomy has also considered the global expansion 

of technology to all aspects of our lives. 

 

 
http://edorigami.wikispaces.com/Bloom%27s+-+Introduction 

 

  

http://edorigami.wikispaces.com/Bloom's+-+Introduction
http://edorigami.wikispaces.com/Bloom's+-+Introduction
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Task: 

  
Using the information presented, describe a couple of activities to 

develop LOTS and two more to develop HOTS 

 

Activity 1 Activity 2 

 

 

 

 

 

 

Questioning 

 

Task:  Think- Pair –Share  

 
 

Look at the picture and write as many questions as you can about it in 

one minute. 

Get a partner and compare your questions, join them in a single list. 

Avoid repetition. 
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Task:  

Using the revised Bloom’s taxonomy place the questions in your list in 

the corresponding level. 

 

 

 

 

 

https://www.tes.com/lessons/-4AVBNGehQ1q_w/bloom-s-taxonomy 

 

Questioning 

– Questions help to elicit information, evoke a response, and suggest 
something or to persuade someone, among many other uses. 

– Questions facilitate interaction and active participation in a 
conversation. 

– In educational terms, questions are considered as one of the most 

useful tools a teacher may have.  

– Questions help to acquire knowledge through comprehension, and 
that leads to learning. They also help teachers to perform varied 

teaching activities that can be simple or complex, and this distinction 

depends very much on the kind of questions the teacher poses.  

– Questions facilitated by teachers can foster the development of 
critical thinking and cognitive abilities.  

 

a 

v 

n 

https://www.tes.com/lessons/-4AVBNGehQ1q_w/bloom-s-taxonomy
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Not all teachers’ questions may come in the interrogative form as they 

could be presented as commands or statements depending on the 

situation, so the best definition for a question in class may be ‘teacher 

utterance.' 

 

Questions in the Classroom 

Questioning is mainly used as a teaching technique to initiate interaction 

that is to make students participate for varied reasons: 

 Check understanding 

 Evaluate 

 Practice the language 

 Establish real communication (get information) 

 Control the class, etc. 
 

Critical thinking is about asking questions continuously to make 

deductions, evaluate information, arguments, to help reasoning. 

Questions help to become better thinkers, as they foster active 

participation, interest, motivation and consider new ideas to improve 

knowledge. Not only teachers ask questions, but also students can do it. 

 

Students Asking Questions 

In the traditional scenario, that is teacher-centered, the teacher posed 

questions, but in the student-centered model, students ask questions to 

help them: 

Understand, remember, clarify, evaluate, create, etc. 

Students can move within the six levels of Bloom’s taxonomy to develop 

critical thinking skills. Students can also ask themselves questions that 

will lead them to solve problems and be more assertive in their 

deductions, evaluations, conclusions, etc. This situation implies that a 

person can evaluate his own reasoning in any situation of our lives (daily 

life, academic issues, at the workplace, etc.) and it is done by using 

specific criteria. 
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Criteria to Evaluate Reasoning 
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Types of Questions that Develop Critical Thinking Skills Based on 

Revised Bloom’s Taxonomy 

 

 
http://www.teachthought.com/critical-thinking/blooms-taxonomy/25-

question-stems-framed-around-blooms-taxonomy/ 

 

 

  

http://www.teachthought.com/critical-thinking/blooms-taxonomy/25-question-stems-framed-around-blooms-taxonomy/
http://www.teachthought.com/critical-thinking/blooms-taxonomy/25-question-stems-framed-around-blooms-taxonomy/
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Socratic questioning 

Socrates believed it was necessary to activate students’ innate knowledge 

and awareness through questioning with that aim to reach higher levels of 

thinking 

There’s a classification for those questions posed in the Socratic 

questioning that aim to varied targets 

 Conceptual Clarification 

 Probing Assumptions 

 Probing Rationale, reasons and evidence 

 Questioning viewpoints and perspectives 

 Probe implications and consequences 

 Questions about the question 
 

Blosser’s Questions (2000) 

Managerial 

 To manage the group oriented to specific goals  

 Are all of you on page 7 task B? 

 Who didn’t receive the worksheet? 
 

Rhetorical 

 They emphasize or reinforce specific points, ideas, etc. 

 What you use to make a question is an… Auxiliary right? 

 These questions do not look for real answers; the aim is to keep the 
group together, engaged. 

 Who knows? Did you get it?  
 

Closed 

 Check retention of a specific aspect or point  

 What is the plural for a child? Which are the forms of verb to be in 
past tense? 

 To connect previous knowledge to new concepts 

 Open (WH – describe.. Explain.. ) 

 Promote discussion, interaction,  

 To give opinions, personal information 

 Make judgments, to ask for deeper information 
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Questioning Strategy Levels of questions 

Levels: 

 Recall: Facts, cognitive memory 

 Comprehension: check understanding  

 Convergent, analysis. Process, interpret 

 Analysis: divergent, prediction, hypothesis 

 Apply knowledge to new situations 

 Evaluation: Opinion. Critical analysis, evaluate 

 Value. Judge, give an opinion 

 

Varied strategies:  

Five e Model  

 Engage: (start questioning) 

 Explore: guided discussions of what was observed 

 Explain: guided discussions of what was  explained 

 Elaborate: guided discussions of application  to new situations 

 Evaluate: assess information 

 

Http://tlc.Ousd.K12.Ca.Us/~acody/inquiryquery.Html 

 

A p p l e  

Ask the Question; plan them in advance. 

Pause: Seconds of pause let the audience meditate on a response. 

Pick: A student to answer or use any favorite strategy to promote 

participation.  

Listen:  To the answer, thank it and provide necessary feedback in the 

next step 

Explain, expand the learner's Answer.(comment, clarification, letting 

self-correction…) 

 

Evaluating Students’ development of CT using Bloom’s Taxonomy 

(revised) 

We can evaluate the students’ progress in the development of CT skills 

by observing their performance and asking ourselves the questions posed 

in the graph as they have a direct link with the learning objectives based 

on the same taxonomy. 

 

 

http://tlc.ousd.k12.ca.us/~acody/inquiryquery.Html
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http://www.kurwongbss.eq.edu.au/thinking/Bloom/blooms.htm 

 

 

 

GLOSSARY 

Key Concepts 

Education in the 21st century 

Critical thinking 

Content and communication language 

Mechanical/controlled practice vs. free practice 

Questioning strategies 

Bloom´s taxonomy  

Students’ production in English 

 

 

  

http://www.kurwongbss.eq.edu.au/thinking/Bloom/blooms.htm
http://www.kurwongbss.eq.edu.au/thinking/Bloom/blooms.htm


438 

 

 

 

 

 

 

 

 

 

 

Second Part 

 

 

 

 

WORKSHOP IN QUESTIONING STRATEGIES TO DEVELOP 

CRITICAL THINKING IN THE ENGLISH CLASS 

 

 

FIGURE IT OUT 
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TECHNIQUES TO DEVELOP CRITICAL THINKING 

ACCORDING TO BLOOM- ANDERSON’S TAXONOMY 

 

 

Critical thinking is a skill that has priority in today’s life, but surprisingly 

not many teachers have an accurate idea of what it is about and how it 

can be part of every day’s lessons. It is important then to review the 

following features that should be present in classes that aim to develop 

critical thinking skills: 

 

 Inquiry and Problem Solving: The first one is exercised through 

essential questions about cross –curricular/ cultural topics to develop 

deep understanding using input from varied sources, while problem-

solving offers the opportunity to go further with the inquiry activity 

and application of CT skills. 

 

 Questioning: Guiding questions let further investigation and the use 
of sources of information. More questions that are personal arise 

during the quest, and they can be answered through class discussion 

and independent learning. 

 

 Collaboration and Communication: These are two of the four Cs of 
the 21

st
 Century. They work together while putting critical thinking 

and creativity into practice. Collaboration and communication are 

essential elements of student-centered classes where learners are 

responsible for their learning; they need to communicate and 

collaborate to improve understanding and solve problems, work on 

projects, students are engaged in class discussions or varied tasks.  
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Ideas were taken from http://www.p21.org/ 

 

Ways to Promote CT 

Lecturing is the most common way to transmit information to students, 

but it does not help to promote critical thinking; the teacher has the 

leading role, and decides on what to share with students. The teacher 

decides on the sequence the presentation follows. To develop CT, 

students need to be exposed to varied sources of information and decide 

on what is relevant for them. They will see that one problem may be 

analyzed from multiple perspectives and be interpreted in different ways. 

This ambiguity offers opportunities to learn and develop critical thinking 

skills through intensive class work that should include:  

 

 Questioning: to promote debates and negotiation; to find out pros 
and cons; to foster observation of a) mental processes, b) peer 

observation to evaluate performance followed by an interview using 

post evaluation question (see list of questions according to Bloom’s 

taxonomy). 

 

 Class discussions and debates: based on readings or real life events; 
role-play the situations to be analyzed and discussed from different 

perspectives; written assignment based on follow up questions. 

 

 Written assignments as the chance to put into practice their learning 

strategies and CT. Case-study situations to train students in handling 

CRITICAL 
THINKING 

Collaboration 
Communication 

Questioning 

Inquiry + P S 

http://www.p21.org/
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problematic situations. The written assignment can be done by 

answering guiding questions; this will show that there may be many 

possible answers. Decisions made by students can be shared and 

discussed afterward. 

 

 
 

 

Task 1: Foster CT 

“If you cannot explain it simply, 

you don’t understand it well 

enough”- 
 

 
 

Albert Einstein 

How would you explain what we 

have studied so far about critical 

thinking to students in primary / 

high school? (choose one) 

How might the information 

shared about CT affect your 

beliefs about teaching? 

 

Write down your answers 

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC233182/ 

 

For a teacher to be able to teach and develop CT in students, it is 

necessary to know a variety of techniques that may develop a specific 

feature of CT or a combination of them. Some of them can be adapted to 

any level of education while others are oriented to specific ones. We may 

consider the following selection of general recommendations and useful 

techniques: 

 

  

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC233182/
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General Recommendations 

Language Establish the language and 

vocabulary as the vehicle 

needed for discussion on the 

topic 

Identify key language 

Questions To get their thinking move 

forward and make it work 

continuously in the desired 

direction(s)  
 

Stimulate thinking 

Lead understanding 

Draw meaning from content 

Promote the development of 
LOT and HOT 

HOT stems drive students’ 

thinking to a deeper level 

Language 
Let time for thinking before 

answering but limit response 

time 

Engagement   In a variety of questioning to 

relate ideas to content and to 

develop CT and to transfer it to 
real life situations. There are 

different modes of engagement 

Independent work 

Pair work for  discussion and 

feedback 
Collaborative group activities 

Problem-solving 

Role play 

 

Requirements 

Planning To give balance to interaction 

and participation; add variety 
and suitable to the group´s 

necessities. 

Disposition Appropriate atmosphere: Non- 

threatening environment: ideas 

and participation are 

welcomed; CT should be 
nurtured, students should be 

encouraged to be inquisitive, 

not to accept everything they 

are told, feel free to ask 
questions 

Consider learning styles 

 

Material: multi level and   

considering learning styles 

 

Learning styles: visual, 

auditory, kinesthetic mode 

Creativity: writing poems, 
songs, chants, slogans, 

publicity 

 

Teacher’s role Guide, stimulator, collaborator, 

monitor, supporter. 
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Questioning:      Think Tank using Bloom’s Taxonomy 

 

 
Elementary students 

 Introduce the 6 levels of the 

taxonomy 

 Present a topic/story 

 Form groups of students 

 Give the students a group of 

questions about the topic/ story 

 Students decide where to place 

the questions  on the pyramid 

in the think tank 

 Discuss the answers and why 

they placed a question at a 

specific level. 

 Do not say some questions are 

better than others 

 

 
Ideas taken from   

http://rightquestion.org/wp-

content/uploads/2014/03/thinktank.png 

 

Set of questions using the revised Bloom’s taxonomy and the story of 

‘The Little Red Riding Hood.’ 

 

 

Could you write a song /rap/chant about the 
story? 

Do you think this story  really happened? 

Would you do the same/react the same 
way? 

Why do you think she took the other way? 

What was the story about? 

Where did she live? 

http://rightquestion.org/wp-content/uploads/2014/03/thinktank.png
http://rightquestion.org/wp-content/uploads/2014/03/thinktank.png
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Thinking Aloud: a technique that verbalizes mental processes, self-

questioning, rehearsal, monitoring progress, develop awareness, etc. It is 

useful for: 

 Problem-solving to arrive at possible solutions 

 Edit written work 

 Rehearse a role-play, etc. 

 Collaborative /individual work 

 

Concept / Mind Mapping: a visual alternative to brainstorming and 

outlining 

Key concepts: represented through key words or pictures 

Materials: board and markers or post it notes of different colors 

Procedure: 

 The most important concept goes in the middle and related 
concepts are arranged around as sun rays in the form of words or 

pictures 

 Edit the relationship between them (use colors to link words) 

 Later check it again and keep on adding, organizing information 

 Add descriptive links using arrows 

 Use it as reference, review, aide-mémoire, big picture of the topic. 
 

Example: My Eating Habits 

 

Ideas taken from http://www.studygs.net/teaching/crttch.htm 

 

  

http://www.studygs.net/teaching/crttch.htm
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Written tasks: Creative/artistic writing 

 

Example: Based on the story ‘The Little Red 

Riding Hood.’  

Based on the topic presented; students create 

acronyms or poems that let them review 

concepts, the language in a creative way as well 

as CT skills. 

 

 

Task 2: Which of the characteristics in the box 

below are present in the following tasks? 

Kinesthetic; visual, auditory, speaking, writing, reading, problem –solving, 

individual work, pair work, group work, graphic organizers, young learners, 

teenagers, adults. 

 
Task  Information about the task  Characteristics 
Exit slips Teacher delivers exit slips of paper where students write 

down what is indicated. They give it to the teacher by the 
end of the class. Teacher asks for an answer to a HOT 

question about the class; to evaluate today’s class; the 

solution to a problematic situation; a decision. 

 

 

 

 

Four 

corners  

Use: before, after presenting a topic; as a review tool.  

In a worksheet pose a question and 4 alternative 

responses (a) multiple choice b) degrees of agreement 
from very much agree to very much disagree.  

Post the alternatives at each corner of the classroom 

Students choose their response and support it with 2 or 3 

reasons, write them down 
Students go to the corresponding corner and meet 

students that have the same answer.  

Discuss. Indicate time limit 

Students write down new reasons they consider valuable. 

 

KWL Tool to activate prior knowledge (Know) to give a reason 

for learning (Want to know) and to develop awareness 
on what was learned (Learned). Useful to develop 

metacognition. 

 

 

The 

Answer 

Quest 

There are 3 types of questions, and their answers are not 

found in the same place /way. 

Type1: Literal- right there ->in the text and illustrations 

Type 2: Inferential-Think & Search -> speculate and 
interpret clues in text. 

Type 3: Evaluate-> in your mind, what you think. 

 

Think-

Pair-

Share 

Promotes thoughtful discussion. Students read, write an 

opinion or response; get in pairs to share thoughts, and 

new alternatives may arise from the discussion. 
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The 5-

step way 

to 

improve 

decisions 

formulate your question; find what you are looking for 

with a clear view - critically 
Gather your information: have a clear idea weigh 

different options, interpretations, logical sound  

Apply the information: concepts, assumptions   

Consider the implications: what about cause effect 
consequences 

Explore other points of view; alternatives to take 

informed decisions 

 

 

 

 

Task 3: Identify which level of Bloom’s taxonomy these techniques 
belong to. 

Techniques at a Glance Critical Thinking 

Structure Purpose              Diagram Bloom’s 

Taxonomy 

Analyze Break idea 
into parts 

 

 
 

 

Categorize Identify type  

 

 

Compare-

Contrast 

Explain 

similarities 

and 

differences 

 

 

 

Evaluate Tells the 

value or worth 

of something; 
evaluate 

options 

 

 
 

 

 

 

1 

2 

3 
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Task 4: Critical thinking: Discriminate which 

characteristics belong to each column 

Characteristics PROMOTE AVOID 

 

Poor receptive skills 

Awareness 

Open mind 

Prejudice 

Distinguish fact / 

opinion 

Unwarranted 

assumptions 

Group-centered 

thinking 

Considers evidence 

Short term thinking  

 

Egocentrism  

Fairness 

Love for truth  

Fear of change 

Honesty  

Wishful thinking 

Deep thinking 

Superstition 

No  relevant 

information 

Logic  

 

  

 

 

Mental Processes Related to Critical Thinking: Problem Solving and 

Metacognition. 

 

The three of them are mental processes that are of great importance to 

our personal, academic and professional life. Some people may have 

developed them naturally, but they need to be taught and enhanced 

through specific courses or should be included when teaching any subject 

matter. The aim of this inclusion is to understand the mental processes 

and to be trained in their appropriate application according to the 

situation and necessity faced. 

 

The following diagram is adapted from a thinking skills program in 

Northern Ireland called ‘Activating Children’s Thinking Skills. It shows 

that metacognition is related to the other HOT processes. Metacognition 

monitors evaluates and tunes up the other mental processes. 
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http://www.ibo.org/globalassets/publications/ib-research/continuum/student-thinking-

skills-report-part-1.pdf 

 

Problem Solving 

In our daily lives we are in an ongoing interaction with problems of 

different kinds and degrees that may range from simple, predictable to 

complex, and not common.  For common problems, people usually share 

typical ways to solve them, but if we are dealing with complex problems, 

these require a well- thought solution that requires the effective use of 

our critical thinking skills and creativity to find solutions that work for 

us.  

 

Problem -solving requires careful planning to reduce risks. It is necessary 

to define the problem, organize our ideas and work on possible solutions. 

All this information should be handled within an action plan that will 

establish steps and sub- step for each phase of the plan until we reach the 

final product or solution, which can be adjusted and evaluated based on 

the results obtained. 

 

As the main aim of education is to prepare learners for life, the 

implementation and development of problem -solving skills in 

educational programs is of great importance. Students need to be taught 

how to identify problems, find solutions and be able to evaluate the 

proposed solutions and consider if they need to be improved. 

 

http://www.ibo.org/globalassets/publications/ib-research/continuum/student-thinking-skills-report-part-1.pdf
http://www.ibo.org/globalassets/publications/ib-research/continuum/student-thinking-skills-report-part-1.pdf
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The steps proposed to solve problems, usually range from six to eight 

steps as shown in the following chart: 

 

Alternative 1 

PBL an exciting alternative 

to traditional classroom 

learning 

Alternative 2 

Alternative 3 

TASC The 

Problem Solving 

Wheel 

KIPLING 

QUESTIONS 

Tool for 

defining 

Problems 

5 W + 1 H  

Explore the issues 

T. introduces a problem; 

students discuss it 

Problem 

Identification 

Gather/ Organize 

What do I know 

about this? 

What is the 

problem? 

List: What do we know? 

What do you know to solve 

it? 

Structuring the 

Problem 

Identify 

What is the task? 

Why is it 

happening? 

Develop and state the 

problem in your words: 
Write it and agree on it with 

the group 

Looking for 

Possible 
Solutions 

Generate 

How many ideas 
can I think of? 

How can you 

fix it? 

List out possible solutions 

From weakest to strongest, 

choose the best 

Making a 

Decision 

Decide 

Which is the best 

idea? 

Fix it! 

List ‘What do we need to 

know?’ 

Research data to support 
solutions 

Implementation Implement 

Let us do it! 

Why did it work 

/ it didn’t work? 

** If there’s agreement go to 
step 7.. if not go to step 4 

Monitoring / 
Seeking 

Feedback 

Evaluate 
How well did I do? 

What is next? 

Support your solution and 

submit it 

Write it down.  

 Communicate 

Let’s tell someone! 

 

 Learn from 

experience 

What have I 

learned? 

 

http://www.studygs.net/pbl.

htm 

http://www.skill

syouneed.com/i
ps/problem- 

https://sillypete.wor

dpress.com/2013/08
/25/how-i-would-

use-the-problem-

solving-wheel/ 

www.creatingm

inds.org/tools/ki
pling.htm 

 

 

  

http://www.studygs.net/pbl.htm
http://www.studygs.net/pbl.htm
http://www.skillsyouneed.com/ips/problem-
http://www.skillsyouneed.com/ips/problem-
http://www.skillsyouneed.com/ips/problem-
https://sillypete.wordpress.com/2013/08/25/how-i-would-use-the-problem-solving-wheel/
https://sillypete.wordpress.com/2013/08/25/how-i-would-use-the-problem-solving-wheel/
https://sillypete.wordpress.com/2013/08/25/how-i-would-use-the-problem-solving-wheel/
https://sillypete.wordpress.com/2013/08/25/how-i-would-use-the-problem-solving-wheel/
https://sillypete.wordpress.com/2013/08/25/how-i-would-use-the-problem-solving-wheel/
http://www.creatingminds.org/tools/kipling.htm
http://www.creatingminds.org/tools/kipling.htm
http://www.creatingminds.org/tools/kipling.htm
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Problem -solving and Action Research 

Three Elements 

 

 
Adapted from: http://www.stcoll.edu.jm/Education/PDF%5CReflective%20Practicum% 

5Cusing_action_research.pdf 

 
  

• observe + recognize the 
situation 

• AR helps to identify + 
define the problem 

• Can it be improved? 

Find the 
problem 

• Strategies need to be 
taught 

• 2 alternatives of 6 teps e.a. 

• CPS : Creative Problem 
Solution 

•  MEA: Means-End-Analysis 

Find a 
solution • Implement a solution. It 

can be tested and adjusted 

• Evaluation: formative + 
summative 

Test the 
solution(s) 

CPS 

Define the problem 

Offer many solutions 

Choose the best 

Elaborate + refine 

Implement it 

Review, evaluate + 
adjust (optional) 

MEA 

Describe desired 

 End of state 

Define global goals 

 Describe current state 

Analyze means to 
reach EOS 

Plan how to get from 
A to B 

Evaluate + refine the 
plan 

http://www.stcoll.edu.jm/Education/PDF%5CReflective%20Practicum%25%205Cusing_action_research.pdf
http://www.stcoll.edu.jm/Education/PDF%5CReflective%20Practicum%25%205Cusing_action_research.pdf
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Steps to teach Problem Solving Strategies 

Create a Poster (visual 

aid) 

About CPS and MEA. Use it to remind the steps 

 

Identify the problem  Select the strategy and describe each step 

Model the strategy  Verbalize the strategy while going over the steps 

Guided practice  All together step by step  solve a given problem  

Supply problems  Students can work them out on their own (varied 

types of grouping) 

Integrate problems  Include them in the curriculum 

 

Metacognition 

It means thinking about our thinking processes; it implies learning to learn and being 

aware of the strategies we use to tackle things in different aspects of life and the 

processes we follow to do so. During this thinking, we realize what we know and what 

we don’t and consider ways to overcome the lack of knowledge, experience or tools. 

Through metacognition, we monitor and adjust our cognitive skills.  

However,  what is the difference between cognition and metacognition? ‘Meta’ 

indicates cognition about cognition.  The cognitive skills help us to reach the desired 

goal while the metacognitive skills guarantee that the goals stated are reached and 

leaves us ready to consider higher-level goals and values. 

Cognitive and metacognitive skills may use the same strategies as ‘questioning’ that 

could sometimes overlap, but they can be identified due to the purpose of the strategy: 

questioning about our mental processes or questioning to promote discussion or find out 

something. 

Why teach Metacognition? 

In our lives, we have many opportunities to think and reflect on the way we do things. It 

is through thinking that we really learn to learn, but we are not always aware of that. 

Metacognition is a discovery process about what works best for us. 

It is through the right questioning and scaffolding that teacher can teach and develop 

cognitive and metacognitive strategies to regulate the learning experience. Good use of 

strategies is linked to successful language learning and proficiency.  

 
Cognitive 

learning 

Strategies 

How to deal 

with a specific 

task 

 Questioning, memory, attention, 

concept mapping, note-taking, 

visualization, self –checking, 

scanning, underlining, associating, 

substitution, elaborate prior 

knowledge, inferencing, translating 

Metacognitive 

learning 

strategies 

Regulates /self-

directs learning  
 Setting goals, planning for  

learning, comparing, making 

hypotheses,  reviewing, monitoring 

one’s comprehension and 

production; evaluate progress, self-

management 
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DEVELOPMENT OF METACOGNITION 

 

 

 

Summing up: 

 
 

 

 

 

• Direct their 
own 

learning 

• Self-reflect 

• Monitor 
their own 

work 

• Plan + 
Organize 

Set goals skim tasks 
to see how to 

appraoch them 

Create a  timeline to 
segment the big task 

Contrast progress 
with timeline  mediate 

issues Meditate if 
they're doing their 

best 

 

Keep  focused 

Create an optimal 
learning environment 

Intercede for your 
own needs 

self-evaluation on 
task performance 

evaluate 
effectiveness of 

strategies 

plan changes to be 
made 

MAKE THINKING VISBLE (Mental Processes) 

mind maps- pictures-diagrams 

THROUGH SELF-QUESTIONING  

BEFORE-DURING- AFTER 

METACOGNITION 

       MONITOR MENTAL PROCESSES 
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MAKING THINKING VISIBLE – VOCABULARY 

To be able to talk about mental processes with students, it is necessary to 

teach them the language of thinking. It is recommended to teach the 

following vocabulary systematically and according to the age and level 

of cognitive development of students.  

 
Managing information: answer- assume-check- compare. contrast-

consider- classify-clarify-choose –evidence- fact and opinion-find-format- 

judge- question-remember- represent- reliable - select- show-source 

Thinking, Problem-Solving and Decision –Making: action- analyze- 

compare-connect- clues-choose-conclusion- cause and effect- decide- 

estimate- evaluate- for and against- group- guess-justify- like and unlike- 

link- match- outcome 

Working with others: adapt- agree and disagree- cooperation-

communicate- discuss- negotiate- copy – contribute- explain- feedback- 

respond- responsibility- model-prompt- purpose- fairness  

 

 

Task 5: Teaching vocabulary. Choose two 

words from each group. Plan how would you 

teach them to young learners and older students 

but with an A1 level of English. 

 

II.- ALTERNATIVE TECHNIQUES TO DEVELOP CRITICAL 

THINKING 

 

Critical Thinking is becoming more popular nowadays. It is an important 

intellectual skill that needs to be developed in students of all ages as it is 

considered as one of the 4 Cs of the education for the 21
st
 century.  Even 

though there are varied investigations in this topic due to its great 

relevance, teachers are not informed either trained on what it is and how 

to incorporate the development of CT to their teaching practice. 

 

The intention of this section is to share with teachers an array of 

alternatives and to help them build a repertoire of methods and 

techniques to develop CTS that will enrich the objectives and tasks they 

have proposed for their classes. 
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Alternative 1: Joe Lau’s Critical Thinking framework 

 

According to Lau, critical thinkers develop some skills: 

‐ Understand how ideas are linked 

‐ Identify, build and evaluate arguments 

‐ Find contradictions or mistakes in reasoning 

‐ Solve problems in a systematic way 

‐ Identify relevance and importance of ideas presented 

‐ Meditate on the justification of  beliefs and values  
 

These skills can be taught so it is necessary to prepare scenarios where 

students can practice them. The following are examples related to each 

skill 

‐ Present intentional mistakes to be detected (skill 3) support suggested 
answers (skill 6) 

‐ Share common mistaken ways to reason on specific topics. (Skill 6) 
e.g. Why onions make you cry? 

‐ Family tree (skill 1 (for kids)) 

‐ A persistent problem during the English class. e.g. Reduce the 

students’ use of Spanish during the class session (Skills 1,2,3,4,5,6). 

 

 

Alternative 2:  

Socratic Discussion: Inquiry strategy 

 

It´s a powerful way of promoting critical thinking in the classroom.  

According to the National Paideia Center, it is ‘Collaborative, intellectual 

dialogue facilitated with open-ended questions about a text.´ It is a 

structured discussion that teaches students how to participate and get 

engaged in organized discussions based on texts, which help students to 

think critically focusing on high order thinking skills: synthesis, analysis, 

evaluation.  

 

On one hand, discussions are student-centered, respectful and academic 

while on the other hand students are taught to express themselves in a 

mature and polite way. The teacher asks questions to train the students’ 

minds to explore, inquire connections between the topics presented; this 

information processing is done collaboratively. 
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Socratic 

Discussion 

Teacher’s role Questions Students Formats 

 Aims to 

uncover the 

structure of texts 
and our thoughts 

 Fosters the use 

of HOTS 

(elements of 

thought) 

 Creates dialog 

 Requirements: 

Previous 
preparation based 

on information 

provided  

 Follow rules 

 Ways to 

participate in 

shared 

discussions: 

 ‘Socratic 

Circle’: 

 ‘Fish Bowl 1’ 

 Roleplay 

 After 

participation: 

Report/ meditate  

on what was done 

 Assign a 

writing task 

 A questioner 

and organizer to 

foster critical 
thinking 

 Assigns 

material to read/ 

watch/analyze 

 Considers 

relevance, level, 
appropriateness 

(ideas, 

concepts, 

values...) 

 Organizes 

discussions 

 Sets the rules 

(publish them) 

 Trains 

students on how 

to participate  

 Plans a set of 

questions to 

lead/ move 

students and 
keep the flow of 

the discussion 

 Prepares the 

opening (key) q 

and closing 
questions 

 Monitors 

even 

participation; 

may be the 
leader or not 

 Helps to 

explore ideas, 

involve 

students, help 
clarification of 

arguments 

 Keeps 

students 

focused 

 Used in an 

organized way 

to examine 
information in 

the form of 

questions, 

statements, 
quotes, ideas, 

etc.  

 Come in 

taxonomies 

 Find out 

links between 
beliefs, prior 

and new 

knowledge 

 Teacher and 

students 
prepare 

questions 

 Questions 

should be: 

 Open-

ended, 
motivate 

curiosity, have 

a KEY 

(opening) 
question to 

start 

discussion: 
What can be 

understood 

by…? 

 (core) What 

is your 
interpretation 

of the …? 

 Moreover, 

debrief 

(closing) in 
questions to 

meditate on 

the discussion 

 Aim: go for 

a deep 

understanding 
of complex 

texts, ideas. 

 Read a text 

and analyze it 

(format) 

 Prepare a 

list of 

questions / 

comment 

(format) 

 Follow the 

rules (Poster 

on the wall)  

 Follow 

teacher’s 

instructions 

according to 

the activity ( 

what role is 

assigned) 

 Check the 

tools that help 

fluid 

participation 

(format) 

 Share ideas, 

participate 

actively 

discussing / 
listening 

 Support 

their ideas 

 Do some 

writing follow-

up task 

 Getting 

ready for the 

seminar: to 
organize and 

process 

information to 

participate 

 Discussion 

stems: facilitate 

participation 

 Generic 

questions: to 

facilitate 
participation 

 Taxonomy 

of Socratic 

questions: 6 

types of 
questions 

 Other 

taxonomies 

 Assessment 

form: to keep 

track of 
students’ 

participation  

 
Description of the most common activities for Socratic Discussions/ tasks.  

General considerations prior to any of the suggested tasks 
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Teacher assigns a text or any other thought -provoking material (articles, videos, 

etc.) 

Students have to analyze it critically. 

If it is a text, it is recommended to number the lines for easy identification of sentences 

Complete a worksheet to help the analysis and question formulation  

Share worksheets/formats to help analysis and organization of ideas/inquiries/ 

observation (participation) assessment, etc. 

 

Sets the rules for the Socratic Discussion 

 Publishes and rehearses them (model) 

Promotes fluid and even participation 

 Publishes stem of questions and answers 

 Rehearses questions and answers 

Socratic Circles: Fishbowl  

 Organizes students into 2 circles: inner and outer circle 

Inner circle: students participate in the dialogue (use the worksheet prepared in 

advance) 

Outer circle: students observe a designed student in the inner circle and tracks his/her 

participation (use the observation worksheet) 

Presents the key question and keeps participation high 

 Poses the key /opening question from the material shared 

 Keeps  focused and active on the role assigned 

 Roles (inner- outer circle) can be exchanged 

 Students follow the rules 

Debriefing 

 Students exchange notes and analyze them; may write notes 

 Leader / teacher asks debriefing questions about the topic and the process 

Assessment 

Could be done in two ways: 

 By assigning a grade to the students’ performance 

 By assigning a written task as a culminating activity 

 

Questions for the Socratic Discussions:  different alternatives with 

varied number of questions 

Phases in the Socratic Discussion:  
 

 
 

Key 
questions 

keep on  

discussing 
Closing Dibriefing 
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Questions suitable for each phase of the Socratic discussion: Two 

typologies were found 

 

Typology 1 
Key  

questions 

What’s the main idea/ value in the text 

What’s the author’s idea 

Could you suggest a title for the text? 

In your opinion.What’s the most 

important idea /paragraph? 

Linked to: AVID 

TYPOLOGY 

Level 1 

Engage and help students 

find main ideas 

keep on 

discussing 

What do you mean by..? 

Can you give any evidence for that 

from the text? 

Does anyone have a different 

perspective? 

Have you changed your mind? 

Level 2 

Core questions that analyze 

the text 

Participants formulate their 

ideas 

Closing Are there any ideas from the text 

related to your life? 

Does it have a special significance for 

you? 

What’s the importance of this 

information? 

Do you agree with the author? Why? 

Level 3 

Connect what was learned to 

real life 

Assign follow-up tasks 

Debriefing 

questions 

Did you get a deeper understanding of 

the text? 

What do you think about the process? 

Were the rules followed? 

Did you reach the goals stated? 

Did you notice something special 

about the seminar/ discussion? 

Self-evaluation 

Evaluation of the process 

and participants 

 

Typology 2 
AVID Socratic Seminar 

Questions Opening 

Questions  

Core Questions  Closing  

(Level 1)  (Level 2)  (Level 3)  

 

Relates to text  

Uses concrete examples  

Is not a yes or no question  

 

 

Develops theme  

Leads into the abstract  

Leads to further questions  

 

 

Relates to self  

Relates to reality  
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EXAMPLES  

What does the author mean 

when he says… “With torn 

and bleeding hearts we 

smile?”  

When do you wear a mask?  

When do masks “grin and 

lie?”  

What would make the author 

say “But let the world dream 

otherwise.”  

EXAMPLES  

Is there a time when we 

can see below the mask 

people wear?  

What is the purpose of 

wearing a mask?  

What is your response to 

people who wear masks?  

Can masks belie the 

wearer?  

 

EXAMPLES  

What do you think 

was the wisdom that 

the author was trying 

to impart to you?  

What in your 

thinking has changed 

about the way you 

treat people who 

wear masks?  

 

pms.pasco.k12.fl.us/wp.../08/Socratic-Seminar.pdf 

 

Socratic Questions : Process of six steps 

 

 
http://changingminds.org/techniques/questioning/socratic_questions.htm 

 

 

  

Clarification 

why do you say that? 

What's the link with the 
topic? 

 

 

Probe Assumptions 

what do you assume? 

What are the basis for your 
reasoning? 

 

 

 

Probe reasons, evidence, cause 

Can you give an example? 

What do think causes.. 

 

Viewpoints & perspectives 

Are there any other alternatives? 

What are the similarities and differences? 

 

 
Probe implications & 

consequences 

What do you imply..? 

what effect could this have? 

why is # important? 

About the questions 

what's the point of that 
question? 

How does # apply to 
real life? 

1 

2 

3 

5 

4 

6 

http://changingminds.org/techniques/questioning/socratic_questions.htm
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Basic Socratic Question Types 

http://hubpages.com/education/Socratic-Seminar-A-Practical-Guide 

 

Socratic Seminar: Rules  

 
 Speak clearly and loudly 

 Listen carefully 

 Ask questions to keep the dialog 

 Be polite and respectful 

 Do not raise your hand, look at the speaker and wait for your turn 

 Take turns to speak 

 Refer to the text 

 Ask for clarification if needed 

 

  

Close  

ended 

•Facts in the text 

•1 right answer 

Open ended 

•evidence, opinion, 
proof 

•no 'right' answer 

 

Literary 
analysis 

 

•how and why the text 
was written in a 
specific way 

Connection 

•Text to the world 

•Text to text 

•Text to self 

 

Universal 
theme 

•Discussion about 
universlity of the topic 
covered 

•Text related to real life 

http://hubpages.com/education/Socratic-Seminar-A-Practical-Guide
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Role-play Reasoning 
 

It’s important to understand other people’s beliefs or the way they think 

but in a just and impartial way or from the other’s view. 

Role-play reasoning helps to reconstruct using critical thinking, the way 

others think or view things.  
 

Steps: 

o Choose a thought-provoking situation relevant to students’ daily 

life or experiences or historical events. (case-study) 

o Groups of students brainstorm about it; they create two lists based 

on opposite views of those involved in the situations, parents and 

children; teacher and student; neighbors; friends, etc. Characters 

from the history. Specific controversial events. 

o The reconstruction of each view should be as accurate as possible 

o Students should support the positions each character adopt. 

Socratic questioning becomes a great tool to understand in depth 

positions adopted. 

o Students create dialogs to be acted out by the students 

o Acting out 

o Students discuss which character had the best argument or reasons, 

and they have to support their opinions. 

o Sum up what was learned or clarified. 

 

 

 

Task 6: Think of two situations or topics to do the 

‘Role-play Reasoning’ activity with students in 

Kindergarten – primary school – secondary school 

 

Kindergarten:_______________________________________________

Primary:____________________________________________________

Secondary:__________________________________________________ 
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Benefits of Socratic Activities:  

 

 Look for CT through HOT exercised in reading and text analysis 

 Optimize students’ participation and to share varied ideas 

 Facilitate even participation in class 

 Enhance language and communication competence 

 Develop  the 4 Cs of the 21
st
 Century 

 

Alternative 3:  Inquiry approach 

Promotes the development of research and thinking skills and prepares 

students to become responsible for their learning and to develop inquiry 

skills and knowledge that will be useful for their whole lives.  This 

approach helps to make the learning process more efficient based on the 

use of participatory and investigative strategies. The approach looks for 

information and knowledge using questions, considered as the main tool 

or key element.  

 

Inquiry-based learning engages people of all ages. Since we are born, we 

are in a constant search of information and discovery driven by our 

natural curiosity. The approach offers varied models. In the chart below, 

two ways show how inquiry sessions are organized in a general sequence 

taken from ‘Years 1 to 10 Studies of Society and Environment Syllabus.´’ 

 
 Option 1  Option 2 

 Questioning: develop 

concepts, link previous 

knowledge, stimulate 

interest and promote new 

questions 

 Planning and predicting: set 

a plan to investigate the 

question(s); predict results 

 Investigating: Students get 

engaged in their 

investigation 

 Recording and reporting: 

Students reflect and share 

their investigation, findings , 

and interpretations 

 Reflecting: Revise the 

problem and plan further 

investigations 

 Can be adapted to different inquiry models e.g., 

integrating socially, action research, etc. 

 Framing and focusing questions; Get engaged 

with the topic; relate personal experience with 

topic; identify the issue 

 Locating, organizing and analyzing evidence; 

explore points of view, questions, knowledge; 

investigate, process the information, plan for 

further activities 

 Evaluating, synthesizing and reporting 

conclusions; action to take; does this answer the 

question (s), provide more information to 

understand the topic, draw conclusions 

 Possibly taking action of some sort; enable 

students to make choices 

 Reconsidering consequences and outcomes of 

each of the above phases. Can we improve this 

investigation? Has my view changed? 
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Strategies that help Inquiry 

 Questioning: questions 

can be posed by the 

teacher or students 

 Essential questions: 

Mainly Posed by the 

teacher 

 Foundation questions: 

students brainstorm 

questions to build the 

answer to the essential 

questions: Students 

usually create from 6 to 

8 questions. 

Four-Step questions 

 Description 

 5 Ws 

 Evaluation 

 What conflict of interests are there? 

 Who gains / loses / decides? 

 Reflection 

 What will happen if…? 

 What are the alternatives? 

 Action 

 What action should be taken? 

 What change if desirable should be introduced? 

Sources:  
Calder, M. and Smith, R. 1991, A Better World For All: 

Development Education for the Classroom (Teacher’s Notes), 

Australian International Development Assistance Bureau. 

Copyright©2002-2003 

Teaching with Technology 

Initiative 

Proposed by: ‘The Years 1 to 10 Studies of Society and 
Environment Syllabus.’ 

 

 

Alternative 3 (within the Inquiry Approach): The Action Research 

Process 

 

It is a series of steps also called inquiry cycle that is designed to take 

action on problematic situations from real life with the aim to solve them; 

this situation turns action research relevant to those who participate in 

because they are the ones who determine the aim of the inquiry. In AR, 

people learn by doing as they actively work in cooperation to look for 

feasible and real solutions. This process has established steps that are 

repeated over and over as shown in the diagram below; it has the 

following characteristics: it is cyclical; participatory; qualitative and 

reflective. 
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Adapted from Department of Education, Queensland. 1993, P-12 Environmental 

Education Curriculum Guide, Brisbane. 

 

  

1 

What's the 
problem? 

2 Investigate 
facts 

3  

Evaluate 
information 

4 Consider 
possible 
actions 5  

Estimate 
possible 
results 

6 

Choose the 
best 

7 

Develop 
the action 

plan 

8 

Debiefring: 
how did it go? 

9 identify new 
problems to 

solve 

Frame + focusing 

questions 

Locate, 

organize

, 

analyze 

evidence 

Evaluate, synthesize + report 

conclusions 

Possibly 

taking 

action 

Reconsider 

consequence

s + outcomes 

of each 

phase Action Research 

Cycle 

Inquiry Model 
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Questions that help to ask more questions according to the phase of 

inquiry: 

 
Phases of Inquiry Action Research Types of Questions  

Framing and focusing 

questions 

Identify the problem / 

issue 

Focus: what do you 

find interesting? What 

makes you feel 

confused? 

Locating, organizing 

and analyzing evidence 

Investigate the problem 

/ Issue 

Clarifying: could you 

explain / clarify? What 

are the facts that…? 

 Evaluate data What does all this data 

mean? 

Evaluating, 

synthesizing and 

reporting conclusions 

List possible actions What are the 

alternatives? What 

could happen?  What 

could be the solutions? 

 Predict outcomes If we do that what 

could happen? 

 Select the best action Which could be the 

best … Why? 

Possibly taking action 

of some sort 

Implement the action  WH: who will do..? 

How long will it take? 

What do you think 

about..? 

Reconsidering 

consequences and 

outcomes of each of the 

above phases 

Evaluate  How was it? How did it 

go? Has the … 

improved / changed? 

Was the information / 

plan / strategy 

appropriate/ useful? 

The Years 1 to 10 

Studies of Society and 

Environment Syllabus’ 

Adapted from 

Department of 

Education, Queensland. 

1993, P-12 

Environmental 

Education Curriculum 

Guide, Brisbane. 
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Kath Murdock’s Inquiry Framework 
 Tuning in (students and topic get 

connected: prior knowledge, 

personal experience; focus 

/central ideas) 

 Finding out: analyze and 

communicate data found (go 

deeper into connections; search 

and share information; identify 

and explore lines of inquiry; 

inquiry groups) 

 Sorting out: in learning areas ( 

reflect: what do you understand/ 

what do you consider confusing’) 

 Going further: review, 

reflect on original theories 

and propositions (inquiry 

presentations and…(5) ) 

 Drawing conclusions: 

Reviewing the Big question 

(assessment and reflection) 

 Reflecting and acting: What 

are we learning? What 

meaning can we make of 

this data? (thoughtful 

action) 

 

 

Inquiry Cycle 

 
 

 

  

Inquiry 
Cycle 

1 connect with 
the topic 

2 Deepen 
connections 

3 Sort out 
differences in  
understanding 

4 Inquiry mini 
presentations 

reflective work 
revise original 

theories 

5 Assessment 
and 

Reflection 

6 Thoughtful 
action 

Form 

Inquiry 

groups 
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Presentation of various steps suggested for the ‘Inquiry Cycle’ (steps/ 

processes) and questions for each step of the process. 

 
Phases of the 
Inquiry Process 

The 

Inquiry 

Process 

Inquiry Cycle 
Reflecting on 
Personal 
Understanding 

Teacher Qs for 
reflecting on … 
understandings 

25 Questions 
to guide 
inquiry 
based 
learning  

TWT Steps 
(Teaching with 
technology) 

1 Engaging, 
challenging 
Framing Focus 
questions 

1 Connect 1 Tuning in 
What do I 
know about this 
topic? 

Tuning in (to your 
thinking) 
What: do you Know; 
makes you feel interested; 
similar experiences have 
you had?... 

1- Pose Real 
Questions 

1- Questioning 

2 Question 

2  Locating, 
organizing, 
interpreting + 
analyzing 
evidence + 
information 

3 

investigate 

2 Finding Out 
What Kind of 
resources might 
help? 

Finding out (go for 
more) 
What do you need; where 
can you get it; How can 
you improve it and who 
can help you? What 
strategies will help you? 

2-Find 
resources  

2- Planning + 
predicting 

3 Evaluating, 
synthesizing + 
making decisions 
+ choices 

4 Create 3 Sorting Out 
What 
information is 
relevant to my 
questions? 

Sorting Out (plus linking 
data) 
Which questions have you 
already answered? What 
is the most important 
thing to understand 
about..? What 
connections are you 
making? What 
was/wasn’t helpful? 

3- 
Experiment, 
explore 

3- Investigating 

4 
Communicating 
findings; 
reporting , 
contributing to 
debate (and 
taking action) 

5 Share 4 Going 
Further 
(Independent 
Inquiry) 
How might I 
organize my 
information and 
ideas?  

Going Further 
How can you improve 
your understanding? 
How can the tactics be 
applied to other activities? 
What are your new goals 
for improvement? How 
can you take this further? 

4- Interpret 
information 

4- Recording + 
reporting 

5 Reflecting; 
reconsidering 
and connecting 

6 Reflect 5 Making 
Conclusions 
What is the 
main point I 
want to make? 

Reflecting (culminating 
task) 
What have you learned 
about..? Why is this 
important? How do you 
feel about your 
improvement/understandi
ng? Have you answered 
initial questions? What 
have you learned about 
yourself/topic? 

5-Report 
findings 

5- Reflecting 

Related to 
Bloom’s 
taxonomy: 
questioning 

 6 Taking 
Action 
What have I 
learned 

Taking Action 
(culminating task)  
How can you share the 
new knowledge; with who 
will you do it? What can 
you highlight about this 
topic? What can you 
apply to other activities/ 
situations? 

  

   ‘Kath Murdoch- Phases of 
Inquiry’- 2010 
http://kathmurdock.com.a
u/uploads/media/phasesof
inquiry.pdf 

  

 

 

  

http://kathmurdock.com.au/uploads/media/phasesofinquiry.pdf
http://kathmurdock.com.au/uploads/media/phasesofinquiry.pdf
http://kathmurdock.com.au/uploads/media/phasesofinquiry.pdf
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III. - COMPETENCIES 

 

Nowadays it is not enough to learn about varied subjects; it is more 

important to learn how to learn, to develop the metacognitive skills and 

be motivated to keep on learning throughout our whole lives with to 

interact successfully with the real world. Learning and the development 

of competencies are considered dynamic as they are in constant change 

and adaptation to the context the person is facing. Competencies are not 

for ever, so they need to be adapted or updated and in some cases learned 

for the first time.   

 

What is a competence? 

 

It is a fundamental characteristic of a person related to high level of 

performance in specific areas or problematic situations. It is about the 

knowledge, procedures, abilities a person has developed to respond to 

mental or physical activities. A competent person is someone who can 

face successfully, varied situations that may be related to work, academic 

or daily life. 

 

Based on the relevance competencies have for education, by the end of 

the 90s they were established by the European Union and referred in the 

Delor’s Report, ‘Learning the Treasure Within’ UNESCO 1996. It was 

considered that all academic subjects of the curriculum should promote 

the development of many competencies whenever it is possible.  

 

A competence has three components that work together in varied 

contexts:  

 

Knowledge: content 

Skills: ability, procedure 

Attitude: behavior, feeling 

 

The teaching practice focused on the development of competencies 

brings many benefits to students that have great relevance for any aspect 

of their lives. 
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The eight key competencies for lifelong learning 

 

Competencie
s 

Active SS asking / 
answering 

Questioning 
techniques to 
promote deep 

thinking 

Develop 
metacognitive 

skills  

Help SS set 
their learning 

goals 

8 competencies 
for life-long 

learning 

Linguistic 
Communicati

on 
competency 

Learning to 
learn 

Social 
Competency 

and 
citizenship 

Autonomy 
and personal 

initiative 

Mathematical 
competency 

Knowledge 
and 

interaction 
with physical 

world 

Processing 
information 
and digital 

competency 

Cltural and 
artistic 

competency 
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Task 7: Basic Competencies for Life 

Through which subject matters from the school 

curriculum could you develop the eight competencies? 

___________________________________________________________

___________________________________________________________

___________________________________________________________ 

Characteristics of the key competencies: 

 Promote the development of capacities, knowledge, attitudes, 
and skills. 

 Apply what was learned for solving problems 

 They are dynamic; they develop continuously 

 They are cross-curricular and transversal and life-long 
learning takes place. 

 

When teaching the English language, the development of the 

competency in linguistic communication is permanent because it 

enriches and complements the learning of the mother tongue. Most of the 

competencies for lifelong learning are compatible, relevant and easy to 

incorporate to the EFL class. They are related to the development of 

thinking, use of the language, opportunities to interact, to contribute and 

to self-management.  

The 21
st
 Century Partnership considers that students have to develop 

competencies necessary to function efficiently in the globalized world; 

for this to happen, it is essential to go beyond the basic competencies and 

promote academic content but at a higher level. Those competencies are 

listed in the following chart: 

 
Civic Literacy, Global 

Awareness, Cross-

Cultural Skills  

Critical and Inventive 

Thinking 

Information and 

Communication 

Skills 

Active Community Life 

National and Cultural 

Identity 

Global Awareness 

Socio-Cultural Sensitivity 

and Awareness 

Sound Reasoning and 

decision-making 

Reflective Thinking 

Curiosity and Creativity 

Managing Complexities 

and Ambiguities 

Openness 

Management of 

information 

Responsible use of 

information 

Communicating 

effectively 
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As it was mentioned, the English language course turns to be one of the 

best scenarios where these competencies can be developed but with 

particular emphasis on critical thinking, effective communication, and 

management of information. 

 

In the 21
st
 Century, considered as the information age, the management 

of information turns to be an essential competence, therefore, it is 

important to know how to deal with it effectively. The development of 

ICT and its massive spread creates a scenario where people are 

bombarded by lots of information all the time and are required to make 

decisions about it right away. Making the right decisions will lead 

someone to failure or success; this will depend on how well the 

information management competence has been developed in students 

during their school years.  

 

‘The Gavilán Model’ aims to develop the competence in managing 

information. It offers a series of steps to help students succeed in the 

development of this competence. The following diagram shows the steps 

to be followed and ‘WHAT’ the students is capable of doing at each step: 

 

Some recommendations to use the Gavilán Model: 

 The main aim is to develop the ‘Information Management’ 
competence and to do so work each step in depth. 

 Incorporate this model from 6
th

  -grade primary school to 5
th

 -grade 
high school. 

 Each step develops didactic strategies that help to reach the aims of 

each sub-step. 

 Work all the steps but not from the very beginning; it is 
recommended to start working on them separately before solving the 

information problem. 

 This model can be adapted to any subject. 

• Define 
what 
needs to 
be 
investig
ated  

• Questio
ns guide 
the 
search 

1 

• Elaborat
e a plan 
to orient 
your 
search 

• identify 
adequat
e data 

2 

• Evaluate 
data 

• Determi
ne 
appropri
acy 

 

3  

• Classify 
+ 
Organiz
e data to 
facilitate 
synthesi
s 

• Use data 

4 
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STEPS SUB-STEPS 

 

Define the information 

problem and what needs to 

be investigated to solve it 

State the initial question 

Analyze it 

Build an investigation plan 

Formulate supplementary questions 

Evaluate step 1 

 

Search and evaluate 

sources of information  

Identify and select the best sources of 

information 

Get access to the selected sources 

Evaluate the found sources 

Evaluate step 2 

 

Analyze information 

Select most suitable information to answer 

supplementary questions 

Read, understand, compare and evaluate the 

chosen information. 

Answer supplementary questions 

Evaluate step 3 

Synthesize information 

and use it 

Solve the initial question 

Elaborate a concrete product 

Communicate results of the investigation 

Evaluate step 4 and the process 

Competencia para Manejar Información (CMI) http://www.eduteka.org/CMI.php 

 

 

IV. - THE ROLE OF QUESTIONS 

 

Why asking questions should be promoted in class? 

 

As it is important to teach the students the language of thinking, it is also 

important to let them know the relevance in today’s world of being a 

good questioner. This ability needs to be taught and trained, but before 

doing so, students and teachers should know the benefits this brings to 

their lives. Warren Berger in his book ‘A More Beautiful Question’ 

shares some tips: 

 

Questioners … 

 Pay close attention to the surrounding world; try to notice details 

around them, listen carefully and take their time to ask questions. 

 Don’t accept things are the way they are; they ask why things are that 
way. 

 Are not ashamed to ask basic questions, even if someone may think 
they are naïve; thy challenge what is usually assumed. 

http://www.eduteka.org/CMI.php
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 Go to the significant part by using the ‘5 Whys’. 

 Have a vivid imagination to ask ‘what if… Questions to give room to 
new ideas. 

 Share their questions and ideas looking for collaboration to figure 
them out and get a deeper understanding. 

 May wait patiently to get the right answer to a question while thinking 

and working on it. 

 Move from asking a question to action, like how can we do it? 
www.AMoreBeautifulQuestion.com 

 

Quality teacher questions for understanding:  

 What makes you say that? / Why do you say that? 

 Can you explain your thinking? 

 What links can you make? 

 Can you give some examples? 

 How did you know about this? 

 How would you teach this? 

 

Questions to promote dialogue 

Focus  

What is it / What did 

you find …? 

Clarification  

Could you explain that? 

Reasons 

Why do/did you…..? 

Connections 

It sounds like you 

agree/disagrees with X. 

Is that right? 

Distinctions 

How is that different 

from..?  

Relevance 

How does that help? 

Implications 

What can we work out 

from that? 

Assumptions 

What do /did you base 

that on? 

Testing 

How could you confirm 

that it was true? 

Information gathering 

What do we know about 

that? 

Examples 

Could you give an 

example? 

Listening strategies 

Did you say that…? 

Participation 

What do you think 

about..? 

What do other people 

think? 

Who agrees/disagrees? 

Alternatives 

How else can we think 

about that? 

Summarizing 

What have we found out? 

Source: De Hann, C. MacColl, S and Mc Cutcheon, L. 1995, Philosophy with 

Kids Book, 3 Longman, Melbourne 

 

 

 

 

http://www.amorebeautifulquestion.com/
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Question creation chart: (Q Chart) helps to generate questions that go 

from factual level (LOT) to evaluative level (HOT)  

 

Q- CHART / QUESTIONING GRID 

 
? IS 

/ARE 

DO 

/DID 

CAN WOULD/ 

SHOULD 

WILL MIGHT/ 

COULD 

WHO       

 

WHAT       

 

WHERE       

 

WHEN       

 

WHY       

 

HOW       

 

 

  

PREDICTIVE 

Analytical Application 

Synthesis 
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Other typology of Questions 

 
Costa’s Level of thinking and 

Questioning 

Costa’s House of Questions 

 

 

https://thosewhocanteachblog.files.w

ordpress.com/2015/07/document.pdf 

www.pinterest.com/Dmart16/avid-

costas-level-of-questioning/  

 

 

Questioning Strategies and Critical Thinking 

 

To develop critical thinking in students, teachers need to develop and 

enhance their questioning strategies. One tool that can be of great help is 

the mini-guide created by Foundation of Critical Thinking.  It is 

recommended to use the questions posed for each intellectual standard  

 

 

https://thosewhocanteachblog.files.wordpress.com/2015/07/document.pdf
https://thosewhocanteachblog.files.wordpress.com/2015/07/document.pdf
http://www.pinterest.com/Dmart16/avid-costas-level-of-questioning/
http://www.pinterest.com/Dmart16/avid-costas-level-of-questioning/
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Nine Intellectual Standards to promote and assess thinking 
 
CLARITY 

You have added detail and 

examples. 

Could you illustrate what you 
mean? 

Could you give me an 

example? 

 

ACCURACY 

Your thinking has facts and 

Research to back it up. 

How could we test that? 
How do we know this is 

true? 

PRECISION 

Your thinking is specific 

and exact. 

Could you be more 
specific? 

Could you give more 

details? 

 

RELEVANCE 

Your thinking is directly 
related to the central idea, 

problem or question you are 

working on. 

How does this relate to the 
problem? 

Does this answer the 

question? 

 
 

DEPTH 

You have predicted 
difficulties or problems with 

your thinking. You imagine 

what could go wrong and 

what you could do about it. 
What will make this 

difficult? 

Have you looked ahead? 

BREADTH 

You have considered other 
points of view. 

Do you need to look at this 

from another perspective? 

Do you need to consider 
other points of view? 

 

LOGIC 
You show your thinking in a 

way that makes sense to 

others. 

Does all this make sense 
together? 

Does your thinking follow the 

evidence? 

 

FAIRNESS 
You are aware of the 

thoughts and ideas of 

others. You do not ignore 

facts that disagree with 
your thinking. You are open 

to changing your mind. 

Am I considering the 

thinking of others? 
Is my thinking based on 

facts or just opinions? 

 

SIGNIFICANCE 
Your thinking is important 

to the central idea, 

problem or question you 

are working on. 
Is this the most important 

thing to consider? 

Are you focusing on the 

most important thing? 

 

Richard Paul and Linda Elder: Critical Thinking: Tools for Taking Charge of Your 

Learning and Your Life, 2006 

 

Techniques for Successful Questioning 

 Formulating: pose clear questions, so it is understood at the level of 
language and in what kind of response is expected from students. 

 Sequencing; questions may be asked following a specific order like:  

from LOT to HOT (simple to complex) or they may be ‘flipped.´ 

could go from factual, inferring, evaluative levels; sequencing will 

depend on the stated aims. 

 Balance: ask both types of questions: convergent and divergent 
questions and. use questions at an appropriate level: LOT and HOT 

and the combination of these 4 types of questions: Low – divergent or 

High – divergent / Low –convergent or High – convergent. 
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These combinations can be linked to Bloom’s taxonomy: 

 

Lower Level Convergent Knowledge level 
Recall, recognize, 

define 

Lower Level Divergent Analysis level 

Hypothesize, 

reconstruct, think 

critically 

Higher Level Convergent 
Comprehension and 

Application levels 

Explaining, comparing, 

contrasting, reasoning 

Higher Level Divergent 
Synthesis and 

evaluation 

Predict, evaluate, 

propose 

 

 

 Probing questions: a strategy to get more details or additional 

information to get things clear. The 5 Whys is a helpful strategy for 

this purpose. (see the chart below) 

 Even participation; enhance students’ participation and give equal 
opportunities. When necessary re-direct your questions. Participation 

is linked to having access to information 

 Wait Time:  give students time to think and elaborate an answer. Pose 
the question and wait for around 10 seconds then call on volunteers or 

use any other strategy for students’ participation. ‘Wait time’ has a 

great impact on the quality and quantity of students’ participation and 

has a positive effect on the teachers’ attitude due to the good results 

shown. This situation gives opportunities to develop critical thinking 

skills through HOTS and helps communication in the TL 

 Student Questions; It has been demonstrated how important and 

beneficial is that teachers make good use of questioning techniques in 

the classroom but it is also important that students start generating 

questions of their own. The Right Question Institute has designed a 

process called the Question Formulation Technique (QFT). The aim is 

to help students to make their own questions, improve them and have 

a strategy to use them. 
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Question Formulation Technique 

 

Produce Your Questions 

Four essential rules for producing your own questions: 

• Ask as many questions as you can. 

• Do not stop to discuss, judge, or answer the questions. 

• Write down every question exactly as it is stated. 

• Change any statement into a question. 

• Improve Your Questions 
• Categorize the questions as closed- or open-ended. 

• Name the advantages and disadvantages of each type of question. 

• Change questions from one type to another. 

• Prioritize the Questions 
• Choose your three most important questions. 

• Why did you choose these three as the most important? 

• Next Steps 

• How are you going to use your questions? 

• © The Right Question Institute. Used with permission. 

 

 Strategic Questioning: questions that support questions 

 Focus questions, e.g., what is this about? 

 Observation questions, e.g., what do you see? What do you know? 

 Feeling questions, e.g., how do you feel? 

 Focus questions, e.g., what is this about? 

 Visioning: ideals, dreams, values, e.g., How could / should it be? 

 Change: what needs/has to be changed? Personal and support: What 

can be done? What support do you need? 
 

Sources: Peavey, F& Hutchinson, V 1993, Strategic questioning for 

Personal and Social Change, Action Research Issues Association Inc.  

Queensland School Curriculum Council 2000, Studies for Society and 

Environment Level 1 Module: Lean Green Cleaning Machine, Brisbane. 

 

Strategies to foster critical thinking that are promoted using charts 

and questions: 

 

Think Pair Share: SS record their responses to a question or prompt; 

after discussing, they can write the partner’s answers and then decide 

what will be shared with the whole class. This technique allows time to 

think and process ideas before sharing them. 
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My Name: ________________ My Partner’s Name: ___________________      

Date: ____________________________  Class Period: ___________________ 

 

THINK - PAIR – SHARE 

Prompt or 

Question 

What I 

Thought 

What My Partner 

Thought 

What We Will 

Share 

    

 

 

 

 

 

 

 

 

 

© Student Handouts, Inc. www.studenthandouts.com 

 

5 whys: helps deeper understanding and get concepts while working on 

the chart. The teacher presents a WHY question that will be the teaching 

focus. In pairs students work on the other 4 questions. 

 

  

5 Ws + 
How 

who 

What 

Where 

When 

Why 

How 

http://www.studenthandouts.com/
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The shape of your thinking:  Shapes mean a specific way of thinking or 

reflecting on a task. 

 

 

What is new learning for you? 

 
What do you agree with? What do you already 

know? 

 

How do you feel about this learning? 

 

What questions do you have? 

 

 

EFFECTIVE QUESTIONS: ACTIVITIES TO APPLY THEM 

 

Questioning and Bloom’s taxonomy 

 

Elementary school activities 

Comprehension leads to learning and the best teaching tool always at our 

disposal is questioning. Young learners will be able to develop critical 

thinking skills through the questioning strategies the teacher may use 

based on each of the six levels of Bloom- Anderson’s taxonomy. 

 

Family tree: Analyze – Compare – Evaluate  

 

Questions play a guiding role and encourage the development of thinking 

skills. They will help to act as detectives who are looking for the truth; 

check the evidence and analyze it from different angles that will give a 

richer ´perspectives. 
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Doraemon the cat 

without ears and 

Novita. 

 

Children like cartoons 

and know their stories 

very well. 

Analyze:  

Draw Novita’s family tree 

Compare it with your family 

members 

 

Evaluate: 

Do you like Doraemon 

more/less because he doesn´t 

have ears? 

What good /bad things do you 

see in Doraemon? 

 

 

Solving real life problems: 

 

 

 

 

 

Daily life events -> excellent 

source for Problem - Solving 

and C T 

 

 

 Help children to describe 

the problem. Illustrations 

are very helpful 

 Encourage them to think  of 

varied solutions 

 Decide on the best option 

 Good problem -solving 

abilities-> help students to 

succeed in varied  academic 

subjects  

 

 

Painting workshop 

Teachers can help young learners to develop their artistic skills and their 

verbal and visual literacy in the aesthetic area. Johnson, M. 2,008 

considers when teaching arts, the teacher may ask questions on the 

following aspects: 
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IDEAS PROCESS MATERIALS KNOWLEDGE 

Tell us about 

your work 

(painting) 

Could you tell us 

how you painted 

/colored/built it? 

What 

materials did 

you use? 

What kind of shapes 

did you use? Did you 

use shapes and colors 

like Van Gogh? 

 
Van Gogh, Vase with 

Cornflowers and Poppies, 

Summer 1887 

Painting workshop- 

Barcelona- Summer 

2016 

Daniela Vasquez 

Buchhammer 5 years 

old 

   

 

Suggestions for teachers: 

 Use technical art terminology: You made yellow a secondary color 

 Ask convergent question so students can become aware of their 

previous knowledge. What artist has a similar painting? (from the 

ones we were studying) 

 Ask divergent (open-ended) questions to enhance discovery: what 
ideas do you have about your painting? 

 State a problem and together look for a solution: if you only had 2 
colors and no brushes how would you create a similar piece? 

 Consider new concepts and processes: what can be done to have 
lighter tones of the colors we have? How can we make shades? 

 

Questions and Reading Comprehension- All levels 
Ask Yourself Teacher Questioning 

What kind of text is this? 

How is the text organized? 

Are there any illustrations? What do they 

show? 

Did I find important information? 

Are there some words that help me 

understand? 

How can I tell the information found? 

What do you think? Why? 

Can you explain that? 

Do you agree with the author’s opinion? 

Is there anything you don’t understand? 

How do you feel about..? 
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V. - TRAINING STRATEGIES: TEACHER’S NEEDS TO 

DEVELOP CRITICAL THINKING SKILLS - HOTS 

 

To develop critical thinking in students and take them from the lowest 

thinking levels to higher ones. We have to teach students how to do it, 

but first teachers need to get familiar with the appropriate strategies that 

facilitate the way to reach this aim. These strategies should be presented 

to students and promote their efficient use all the time. 

 

Before training teachers and students in the use of varied strategies to 

develop critical thinking and the use of English, we should work on the 

language of thinking that will help to: 

 

 Standardize the language used  

 Understand the meaning of the terminology used 

 Become aware of the different thinking processes a person goes 
through 

 Have clear what each concept implies or requires to do 

 Incorporate the vocabulary related to thinking to the classroom 
language shared by all members of the class: teachers – students. 

 Get familiar with the thinking processes involved in different tasks 
students are required to do 

 

To develop proficiency in the thinking skills, it is required to verbalize 

accurately the mental processes the person is going through when 

thinking critically. For students to be able to do it, there should be 

introduction and training in the ‘thinking words’. 
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Taken from: Northern Ireland Curriculum - 

www.nicurriculum.org.uk/curriculum_microsite/TSPC/ 

 

Strategies to Teach Bloom’s Taxonomy 

 

Develop every level: Memorization is the first level in the taxonomy; it 

helps the transition to higher levels and have immediate access to 

information. Immediately students can make connections, find 

misunderstandings and transfer new knowledge to other situations. 

 

Bloom’s spiraling: In this process, each step of the taxonomy is covered 

in order; the level of thinking is increased progressively. The taxonomy 

is considered as a guide for the learning process, and it goes from LOTS 

to HOTS. Bloom’s spiraling differs from the way most teachers work 

that is characterized for just focusing on LOTS and not considering the 

higher levels of the taxonomy. 

 

  

• Use, summarize, show, select, ask + answer, choose, clarify, 
compare, confirm, find, make notes, remember, represent, format, 
summary, fact + opinion, key points, source, reliable 

Managing  

data 

• adapt, change, explore, guessinvent, improve, imagine,re-do, 
refine, try out, search, test, combine ideas, invent, creative, 
curious, different, method, opportunity, possibilities, 
challenge  

Develop  

Creativity 

• analyze, choose, compare, connect, decide, estimate, 
evaluate, froup, guess,, predict, order, rank, match, 
sequence, weigh up, cause + effect, conclusion, connection, 
for+ against, judgment, parts + wholes, pors + cons, seeking 
patterns, similarities ´differences 

Thinking and Problem 
Solving 

• agreement, feedback, explanation, compromise, prompt, 
purpose, relationship, responsibility, fairness, view´+ opinion, 
adpat, agree/disagree, respect, respond, organize, 
communicate, cooperate, discuss, model, take part,  

Working in collaboration 

• learning + thinking  strategies, social skills, strength´+ limitations, 
success criteria, way of learning, goal, check, evaluate learning, 
plan, reflect, remember, review, persist, independent, 
responsible 

Self-management 

http://www.nicurriculum.org.uk/curriculum_microsite/TSPC/
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Flipping Bloom’s Taxonomy 

 

In the teaching practice, most teachers stay in the lowest 

levels of the pyramid and never move to higher levels to 

develop HOTS, and this condition is not beneficial for the 

learners. Shelley Wright in her article in Mindshift May 17
th

 

2012 considers that creating should be our starting point 

and then discriminate the knowledge necessary to see what 

was right and wrong from the mockup created as a first 

step. After comparing and evaluating the results, students 

analyze and apply what was learned. 

 

 

Suggested steps for free writing 

 Give a prompt: to motivate students to start writing freely.  

 Provide models: some  master texts related to what students were 
stimulated to write about 

 Evaluation of models: in small groups or pairs evaluate punctuation, 
register, find similarities and differences between models 

 Compare results obtained with your mock writing 

 Analyze what was done correctly and where are the differences; what 
is the effect? 

 As a class goes over the results obtained. What did you get? 

 Teacher start working with students concepts about writing 

paragraphs or fragments, punctuation, style, etc. 

 Students start working on criteria for good writing and construct 
criteria for evaluation. 

 Apply what was learned to a new writing 

 In this way, students are actively working on creating, evaluating 
analyzing and finally applying what was learned within a creative and 

meaningful environment. 

 

Every step should be guided by the questions that are appropriate for 

each of the levels in Bloom’s taxonomy. 
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Bloom’s Taxonomy to Promote Reflection 

 

To develop critical thinking, it is essential to develop the ability to reflect 

on our thinking and the actions taken. Reflection is based on questioning; 

the questions are according to each level of the taxonomy. It is important 

to teach students how to follow the route our thinking takes by asking the 

right questions and giving the appropriate answers. Following Bloom’s 

taxonomy helps to reflect on the progress done with greater accuracy. 

 
http://www.peterpappas.com/ 

 

 

Socratic Seminar: It is a good way to develop critical thinking by using 

questions in an organized way as it established in the Socratic seminars 

and Socratic circle activities. Here are some useful tips and strategies to 

make Socratic seminars work. 

 

Tips to run Socratic Seminars successfully 

 Leader and participants prepare questions based on the text before the 
seminar 

 Leader: Include questions for each phase of the seminar (opening-
core-closing) 

 Leader: train participants in vocabulary about thinking and structure 

of the seminar 

What should be done next? 
What's the plan? 

How well was it done? What 
worked /didn't work? 

Can any relationship be 
observed in what was done?  

Was this used before? Where 
could this be used again? 

What was important about it? 
Were goals met? 

What was done? 

http://www.peterpappas.com/
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 Rules: publish, review and practice them 

 Promote even and fluid participation  

 Constant practice will enhance critical thinking and improve 
language competence 

 

To make the discussions work is necessary to develop conversational 

skills so all students can participate actively. 
Strategy for conversational skills   (Zwiers & Crawford, 2009) 
Hand movement Prompts for using the feature Prompts for responding 

 
Palm up 

Why do you think the author wrote 

this? 

What are some themes that emerged 

in…? 

I think the author wrote it to 

teach us about… 

One theme might be... 

 
Pull hands apart 

Can you elaborate…? 

What do you mean…? 

Can you tell me more about…? 

What makes you think that? 

I think it means that…. 

In other words…  

 
Support ideas 

Can you give an example? 

Can you show me where it says that? 

Can you be more specific? 

Are there any cases for that? 

For example. 

In the text, it said that… 

One case showed that… 

 
Build on author’s ideas or 

other’s comments 

What do you think? 

Can you add to this idea? 

What might be another point of 

view? 

I would add that… 

Again, I think that… 

I want to expand on your point 

about 

 
Apply / connect 

So how can we apply this idea to our 

lives? 

What can we learn from this 

character/story? 

If you were…? 

In my life… 

I think it can teach us… 

If I were… I would have… 

 
Paraphrase + summarize  

What have we discussed so far? 

How should we summarize what we 

have talked about? 

We can say that. 

The main theme/point seems to 

be… 

https://www.pinterest.com/pin/234679830554919542/ 

 

Students also need to be trained in the structure of texts they will discuss 

through Socratic practices 

 

 

https://www.pinterest.com/pin/234679830554919542/
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Analysis of text structure for the Socratic Seminar 

Structure Purpose Key words Diagram 

Description Gives details, 

characteristics, 

examples 

For example, 

such as, while, 

at the same 

time, consists 

of… 
 

Sequence  Show in which  

order events 

happen in a text 

First, next, 

then, after, 

last, before, 

finally  

Problem 

/Solution 

Shows a problem 

and ways it can be 

/is solved 

If.. then, 

Caused by, 

reasons, so…, 

problem, 

resolution, 

solution 

 

Compare-

Contrast 

Shows what is 

same  and what is 

different 

Similarly, on 

the other hand, 

differs from, 

In contrast, as 

well as  

Cause and 

Effect 

Tells what + why 

something 

happened 

Because, in 

order to, 

caused by, as a 

result of, if, 

so…  

 
Rules for Socratic Circle: Fish Bowl 
Inner circle Outer circle  
 Have to start a dialogue 

based on questions based 

on the text /provided by 

teacher /outer circle 

 Take turns to speak 

 Give complete answers 

 Keep conversation fluid 

 Provides questions to the 

inner circle 

 Do not participate orally 

 Listen to what the inner 

circle says, to the 
Teacher’s instructions/ 

questions 

 Take notes of inner circle 

participation** 

 Gives feedback to the 
inner circle 

 
 

https://nelsonsclass.wikispaces.com/Fishbowl+Discussion+Method 

 

Adapted from one stop teacher Shop 

  

 

 
 

 

https://nelsonsclass.wikispaces.com/Fishbowl+Discussion+Method
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WAYS TO EVALUATE CRITICAL THINKING 

 

EVALUATION TOOLS 

Students’ evaluation according to Bloom´s revised taxonomy 

 

 
Score Remembering Understanding Applying Evaluating Creating 

4 Beginning       

3 Developing      

2 Competent      

1 Accomplished      

 

 

Self-evaluation- A Taxonomy of Reflection 

 

 

Task 8: Match the reflection questions with the 

corresponding level of Bloom’s taxonomy. 

 

Can they create /compose something new 
using new knowledge? 

Can they asses/ solve/ choose in an informed 
way? 

Can they recognize parts/ 
patterns/organization of a whole? 

Can they transfer what was learned to new 
contexts/ situations? 

Can they explain/express/tell what was 
learned? 

Can they recall /recognise 
information/knowledge  heard/seen before? 
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 How well did I do? 

 What did I do? 

 What should I do next? 

 Could I use it again? 

 Do I see any patterns on 

what I see? 

 What was important 

about it? 

 

 

Model developed by 

Peter Pappas 

 

 

Evaluation for older students in higher levels of English 

 

Fluency snapshot tool designed by the Global Digital Citizen Foundation 

that aims to develop an understanding of the 21
st
 Century Fluencies. It 

helps to assess the level of proficiency reached by the students in this 

aspect.  
Description 1 2 3 4 

Defines information needs, identifies key words, and forms 

questions around them. 

    

Determines most appropriate sources to collect information.     

Checks and gathers information from a wide range of media 

sources. 

    

Makes effective use of strategies to verify data and turn it 

useful. 

    

Verifies accuracy of information obtained.     

Cities and records references accurately when gathering 

information 

    

Makes effective application of information within context.     

Reflects critically on the application of information and 

gathering process, makes adjustments and revisions for 

improvement. 
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Set of questions to self-evaluate the teacher is questioning behavior 

 
5 always   4 very often    3 sometimes    2 not very often     1  almost never 

Do you plan your questions? 

How often do your questions 

motivate curiosity? 

Do you repeatedly echo your 

students’ responses? 

Do you involve all students in the 

class? 

Do you ask varied questions? 

Do your questions promote self-

evaluation? 

 Do you encourage students to ask 

questions? 

Do your questions try to discover 

more from students? 

Do your questions make your 

students think? 

Do you consider those who 

volunteer and those who do not, 

in a balanced way, to answer 

your questions? 

 

www.globaldigitalcitizenfoundation 

 

Matrix of Integral Assessment to Assign a Score on Critical Thinking 
Dr. Peter Facione and Dr. Noreen C. Facione created this matrix. They consider 

four levels of CT with a list of criteria that provide the teachers evidence of the 

level reached by students.  

4 

Consistently does all or almost all of the following:  

Accurately interprets evidence, statements, graphics, questions, etc. 

Identifies the salient arguments (reasons and claims) against or in favor.  
Thoughtfully analyzes and evaluates major alternative points of view.  

Draws warranted, judicious, non-fallacious conclusions. 

Justifies key results and procedures, explains assumptions and reasons.  

Fair-mindedly follows where evidence and reasons lead. 

3 

Does most of the following:  

Accurately interprets evidence, statements, graphics, questions, etc. 
Identifies the salient arguments (reasons and claims) against or in favor.  

Proposes analysis and evaluation of obvious alternative points of view.  

Reaches, judicious, non-fallacious conclusions. 

Justifies some results and procedures, explains assumptions and reasons.  
Fair-mindedly follows where evidence and reasons lead. 

2 

Does most of the following: 
Misunderstands evidence, statements, graphics, questions, etc. 

Fails identifying, strong and relevant counter-argument. 

Draws unjustified and wrong conclusions. 

Ignores or superficially evaluates obvious alternative points of view. 
Justifies a few results and almost never gives reasons. 

1 

Consistently does all or almost all of the following: 
Proposes tendentious interpretation of evidence, statement, graphics, questions, 

information or others points of view. 

Fails to identify o easily discards strong and relevant counter-arguments. 

Ignores or evaluates superficially obvious alternative points of view. 
Argues with irrelevant or wrong reasons and with superfluous statements. 

Neither justifies results or procedures nor gives reasons 

Keeps and defends a position without considering reasons or evidence. 

Shows narrow- mindedness or refuses to reason. 

http://www.eduteka.org/modulos.php?catx=6&idSubX=144&ida=738&art=1 

http://www.globaldigitalcitizenfoundation/
http://www.eduteka.org/modulos.php?catx=6&idSubX=144&ida=738&art=1
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PLANNING 

 

Planning a lesson is the first step followed by teachers to provide an 

effective teaching/learning process to students. A lesson plan shows the 

way or path that will be followed to reach the stated objectives. This 

route will be formed by varied tasks that should scaffold the student’s 

leaning process. In the situation that the development of critical thinking 

is the main aim, lesson planning is crucial for many reasons. Some of 

these reasons are: teaching critical thinking is a complex task that starts 

with teacher training in critical thinking issues and ends up with 

organized lessons that consider the six levels of Bloom’s taxonomy that 

are exercised through varied approaches, well-elaborated tasks and 

promoted by using effective questioning techniques. 

 

 

PLAN CLASS SESSIONS USING QUESTIONING STRATEGIES 

AND ACTIVITIES THAT PROMOTE HOTS 

 

The following is the format of a daily lesson plan used at Ardnamurchan 

High School; they consider the six levels of the taxonomy and the 

activities to design for the levels to be worked during the session as well 

as a justification section to mention the purpose and any other relevant 

information that will support the task. To design a set of questions and 

activities for each level, it is recommended to use tools like: Bloom’s 

Revised Taxonomy Planning Framework (see appendix) , Bloom’s 

Revised Taxonomy Planning Worksheet For One Topic (see appendix) , 

Bloom’s Taxonomy Teacher Planning Kit To learning Objectives 

Generate Learning Objectives, Tasks and Questions  (see appendix) 

 

 

Daily Lesson Plan 

Teacher  Date  Class  

Period  Topic  

 
Course Experience(s) & Outcome(s) 
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Learning Intentions Success Criteria 

  

 

Key 

Questions/Hinge 

Questions 

 

Key Words 

 

 

Assessment Techniques 

 

Differentiation Next Steps/Follow Up 

  

Blooms Taxonomy Activity Justification 

Remembering 

  

Understanding 

  

Applying 
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Analysing 

  

Evaluating 

  

Creating 

  

Lesson Evaluation         (2 Stars and a Wish) 

 

http://es.slideshare.net/podochairtaigh/daily-planning-plan-template 

 

Tips for planning 
Steps Procedures / 

Activities to: 

Materials Interaction  Timing  

Anticipating 

(Introduction

) 

Work on previous 

knowledge (brainstorm/ 

KWL ) 
Measure prior knowledge; 

clarify when necessary 

Set learning aims 

Pull the class to the topic 

Create the context 

   

Building 

Knowledge 

(Activities/Di

scussion) 

Compare/contrast own 

expectation with what is 
being learned 

Get adjusted/new 

expectations 

Identify main points 
Monitor personal thinking 

(metacognition) 
Infer about material 

Link material to personal 
life 

Question the lesson 

   

http://es.slideshare.net/podochairtaigh/daily-planning-plan-template
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Consolidatin

g 

(Reflection) 

Students summarize and 

interpret main ideas  
Share ideas/ opinions  

Test ideas in tasks 

(application) 
Self-evaluation on the 
learning process / ask further 

questions (exit slips) 

 

   

Adapted from ‘The ABC’s of Critical Thinking Lesson Plans’ msaconsulting@att.net 

 

FORMATS  

There are many ways to plan a class session. On the one hand it can be 

done based on a format and guidelines provided by the educational 

institution because it is suitable for their needs. On the other hand, the 

lesson plan may be organized using a ready-made format or designed 

based according to the teacher’s style and preferences, that may range 

from brief notes or outlines to a very well detailed lesson plan; it may 

have a traditional look or may use graphs and varied colors.  

 

Lesson Plan format 
General information about the group  

 

Timing Activity Materials Evaluation 

 Aims: SWBT...   

5 min Introductory discussion  (anticipation)    

15 min 
Lecture segment; Paired discussion; 

Square the pairs 

  

10 min 
Class discussion using questioning 

techniques 

  

5 min 
Quick- write activity (individual 

summary and reflection) 

  

5 min 3 -2- 1 Processor (summary)   

10 min Value line (reflection)   

msaconsulting@att.net 

 

  

mailto:msaconsulting@att.net
mailto:msaconsulting@att.net
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Planning for HOT 
Item Description Materials  Timing 

Unit of study    

Learning 

objectives 

   

Essential 

questions 

Factual                         Affective 

Analytical                    Reflective 

Hypothetical                Personal 

  

WCA 

Whole class 

assignments 

Direct instruction   Note    taking       

Quiz  

Guided practice   Classwork   Test 

Independent Practice Essay                

Homework 

  

MI activities 

(MIA) 

Differentiated instruction 

MI; PBL; Research; Creative writing 

Self/peer -assessment  

  

 

Socratic Seminar  
Timing Activity Interaction/ 

grouping 

Materials 

5min 

Warm up: identify 

Socrates’ picture and the 

way he used to teach: 

questions/ answers /Critical 

thinking 

Introduction: tell them how 

the Socratic seminar works 

and its rules; what to do 

before – during-after 

Whole class Pictures: Socrates; 

fishbowl; Socratic 

seminar  rules; paper 

strips (SS write their 

names there) 

Lesson’s guidelines 

 Before: assign material to 

go over; assigns provoking 

questions;  introduce 

Socratic seminars; establish 

rules; form  :inner and outer 

circle; introduce questions 

Socratic type (21); assign 

who to observe and evaluate; 

For the inner circle: hand out 

slips of paper where they 

write their names to 

participate; promote fluid 

and even participation; 

During: Students in outer 

circle take notes on partner’s 

participation; Teacher is a 

facilitator; follow steps of 

 

 

 

Small group 

discussion 

 

 

 

Whole group 

discussion 

 

Pairs  
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Socratic questions/; students 

in inner circle discuss using 

questions provided by the 

teacher and their own 

After: debriefing (promote 

conversational skills) and 

text analysis Assessment; 

Student B) gives 

constructive feedback to 

students A) about his/her 

participation.; written 

reflection 

 

5Es instructional model developed by the BSCS group (Biological 

Sciences Curriculum Study 1989) 

 

It is based on the constructivist model where students construct their 

learning based on prior knowledge. Aims to encourage curiosity and to 

develop critical thinking and problem-solving skills. The following chart 

shows a suggested procedure to follow. Each step of the process starts 

with the letter E, for this reason, it is known as the 5 E s.  

 
PHASE DESCRIPTION 

ENGAGEMENT  The teacher engages the class using questioning 

techniques to elicit prior knowledge about the topic 

/subject and make the necessary connections with new 

learning.  

EXPLORATION  Students organize themselves to gather and work out the 

new information, to answer the questions, work on tasks 

generate new ideas. 

EXPLANATION  Using students’ exploration and explanations, the 

teacher proceeds to present concepts, definitions, and 

principles. Students work on the answers to the initial 

questions based on the exploration done and give their 

explanations. 

ELABORATION  Teacher asks questions that let students apply new 

understanding to new problems and work on additional 

activities. 

EVALUATION  Teacher asks questions through formative /summative 

evaluations to assess new knowledge and skills and their 

progress to reach stated objectives. 

https://www.bscs.org/sites/default/files/_legacy/BSCS_5E_Instructional_Model-

Executive_Summary_0.pdf 

 

  

https://www.bscs.org/sites/default/files/_legacy/BSCS_5E_Instructional_Model-Executive_Summary_0.pdf
https://www.bscs.org/sites/default/files/_legacy/BSCS_5E_Instructional_Model-Executive_Summary_0.pdf


497 

 

 

 

Task 9: Using the information in the planning for 

inquiry-learning model and information in the 

format for 5-minute lesson plan, complete your five-

minute lesson plan 

 

 

 
Adapted from http://www.teachertoolkit.me/ 

 

  

http://www.teachertoolkit.me/


498 
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Source:: Murdoch, K. (2007) A basic overview of the Integrated Inquiry planning 

model. Retrieved fromwww.inquiryschools.net/page10/files/Kath%20Inquiry.pdf on 

24/08/13 

 

  

http://www.inquiryschools.net/page10/files/Kath%20Inquiry.pdf
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Third Part 

 

 

 

 

WORKSHOP IN QUESTIONING STRATEGIES TO DEVELOP 

CRITICAL THINKING IN THE ENGLISH CLASS 

 

 

 

 

 

 

TRY IT OUT 
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QUESTIONING TECHNIQUES TO DEVELOP CRITICAL 

THINKING AND ENGLISH 

 

WORKSHOP - THIRD PART - TRY IT OUT 

 

OBJECTIVE: 

 To foster the creation of a set of activities within a work unit 

that aims to raise levels of critical thinking and English by 

using questioning techniques.  

 To evaluate the progress achieved by participants and their 
students based on initial findings and results after 

intervention program. 

 

REVISION OF VARIED STRATEGIES 

 
Source: Own creation 
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SELECTION OF THE TOPIC OF THE UNIT TO BE WORKED  

(Varies according to participant´s teaching practice and groups of 

students) 

 

Guidelines 

 

Based on the groups you are currently teaching (YLL, teenagers, grown - 

ups): 

 

Select a unit of the material you are about to teach from your coursebook. 

Identify the main topic; concepts; vocabulary ; key language, etc. 

See the following samples 

 

 
J. Howes, P. Loveday. Comet 5. University of Dayton Publishing. Mexico, D.F. 2012 
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K. Milne. M Eccles. Crossover Intro;University of Dayton Publishing. 

Mexico, D.F. 2013 

 

 Decide what you would like to do.    Think about the 
strategies/techniques you would like to use 

 Check the diagram  above in  I. Revision of varied strategies (see also 

slide 4)  

 Consider: 

‐ How / where in the unit you would insert the activities and link 
them to the existing ones (This way you will enrich your unit) 

‐ If the activities are part of a process (PBL/Socratic 
discussion/Roleplay.) or if these are individual tasks. 

‐ What kind of training and material you should organize prior the 
new activities 

‐ Questioning: present in all the activities  =>  organize your set of 
questions  according to the activities selected 
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SELECTION OF ACTIVITIES THAT DEVELOP CT WHERE 

QUESTIONING TECHNIQUES ARE APPLIED 

 

Plan using a selection of activities that promote CT 

 

To select activities, you have to consider: 

 

 Lesson context: what happens before and what will happen after the 

lesson /unit (description) 

 Teaching context: background information: what was studied/done 
in class; what will they learn (objectives)  

 Group context: what to keep in mind (information about the group; 
anticipated problems; prior knowledge; organizing groups; the level 

of competence; interests..) 

 Goals/ outcomes: what SS will be able to do by the end of the 

lesson /unit (general outcomes); It is based on the curriculum BUT 

stated in simple language for SS to understand; should be visible to 

be explained. 

 (SWBT…  play a word game ) … or 

 WALT (We are learning to… Play a Word game 

 Learning intentions: detailed explanation - what and why (Take 

turns. Follow rules, respect each other.) 

 Success Criteria: ’I can statement; It considers scaffolding tasks; 
WILF (what I am looking for… Participate efficiently; use strategies 

that will help me win; review previous knowledge on related 

vocabulary… 

 

Key questions:  

 

 Teach through questioning; promote the use of questions  

 Develop a set of well-planned questions that promote LOTS and 

HOTS 

 Use and teach  varied questioning strategies presented in the 

workshop 

 Promote interactive discussion through the use of questions (use 

strategies previously shared) 

 Open the class / engage students  with a Key question that will lead 
to : 
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 Big understanding 

 Spark curiosity 

 Engage students 

 Provoke learning desire … 

 

 

 

ELABORATION OF A UNIT LESSON PLAN 

General Guidelines 

 

 
 

 

Unit Lesson Plan 

 

Plan an enriched unit based on the topic and activities in your 

coursebook.  



506 

 Consider  activities and strategies presented in the workshop that  

promote questioning techniques and develop CT  

 Consider age and level of L2 

 Use any of the formats provided that suit your objectives 

 Deliver the lessons of the unit 

 Evaluate the results (changes in the students ‘ participation 
 

Charts to Consider when planning your lesson 

 

  
Source: Own creation 

 

 

PORTFOLIO ABOUT THE STUDENTS’ PERFORMANCE FROM 

THE BEGINNING TO THE END OF THE PLANNED UNIT 

 

Portfolio (as evidence for self and students’ evaluation) 

Create a portfolio that may include: 

 Samples of the activities designed  

 Your notes 



507 

 Lesson plans that form the unit (at least three that show a process: 

how students learn, get engaged  and start producing) with CT 

activities and the use of questioning techniques that at the same time 

enhance a better use of L2) 

 Completed checklists based on students’ work and participation 

 Samples of students’ work 

 Direct observations 

 Video clips 

 Things they have produced 

 Progress 

 Results 
 

 

CONTRAST RESULTS OF PERFORMANCE WITH THE 

INFORMATION OBTAINED IN THE NEEDS ANALYSIS IN THE 

‘CHECK IT OUT’ SECTION 

 

Compare and contrast using portfolio and ‘Needs Analysis’ done in the 

‘CHECK IT OUT’ section. 
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BEFORE AND AFTER 

HOW HAVE THINGS CHANGED? 

 

 
 

Think back; check the Need’s analysis, the portfolios of the work done, 

your experience in   class and observations. 

 

Complete the chart below: 
BEFORE CONCEPTS AFTER 

COMMENTS ITEMS COMMENTS 

 Levels of thinking.  

 Participation in class.  

 Quality of response to 

questions. 

 

 Use of English.  

 Any other related 

comment 
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PARTICIPANTS SHARE RESULTS AND ELABORATE 

RECOMMENDATIONS AS PART OF A FINAL GROUP WORK 

ACTIVITY 

 

 

Task :  

Meditating on progress. 

Complete the chart below and using the 

information obtained work on the suggestions 

required. 

 

Using the rating scale, self-evaluate your present knowledge and work 

based on your achievements about the present workshop. Write the 

corresponding number from the rating scale in the square provided next 

to each item. (  ) 

 

 
Based on your findings and experiences, please write your suggestions. 
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Personal Suggestions 

 

 

…. 

 

Share the suggestions with the other participants  

 

The suggestions of the whole group will be shared as a final product that 

will help us improve the teaching practice. 

 

Group’s Suggestions 

 

…. 

…. 

…. 

 

 

 

 

THANK YOU FOR YOUR PARTICIPATION! 
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APPENDICES 

 

APPENDIX 1 

 

Tool for Planning with Bloom’s Taxonomy 
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APPENDIX 2 

  

https://www.tes.com/teaching-resource/bloom-s-taxonomy-teacher-planning-

kit-6141531 

https://www.tes.com/teaching-resource/bloom-s-taxonomy-teacher-planning-kit-6141531
https://www.tes.com/teaching-resource/bloom-s-taxonomy-teacher-planning-kit-6141531
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teacher toolkit 

 

SOCRATIC SEMINAR- students’ tool  
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